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STARTING AN ABA AGENCY
Recognition of Achievement
Starting an ABA agency is a series of workshops 

designed to provide the student with the knowledge 

and practical application of starting up an ABA  

agency in Ontario. Emphasis will be placed on the  

requirements of putting together a business plan 

based on the needs of the agency including human 

resources, ethics and professionalism and working 

with an interdisciplinary team.

Students who complete this ROA will have the  

necessary skills to start their own ABA agency or 

private practice.

MORE INFORMATION AND TO REGISTER:

senecacollege.ca/ce/community/social-services/

starting-aba-agency.html

AUTISM AND BEHAVIOURAL 
SCIENCE 
Ontario College Graduate Certificate

The Autism and Behavioural Science program offered 

part-time in-class and online, is designed for those 

wanting to acquire a specialization in the field of 

Autism and Behavioural Science. Students must 

possess a recognized Diploma or Degree such as: 

ECE, Social Service Worker, Education, Child Studies, 

Psychology, Rehabilitation, etc.

Graduates will acquire the expertise in the field of

autism and behavioural science for application 

within the autism and children’s service sector. 

Emphasis is on the design and implementation of 

effective behavioural treatment plans according to 

the principles of Applied Behavioural Analysis (ABA) 

and Intensive Behaviour Intervention (IBI). Theories, 

terminology, and applications to current approaches 

to teamwork and working with families of children with 

Autism Spectrum Disorder (ASD) are presented. The 

foundations of ethical thinking, professional codes of 

ethics, and the different perspectives and rationale 

for ethical decision making within a behavioural 

framework are introduced. 

MORE INFORMATION AND TO REGISTER:

senecacollege.ca/ce/community/social-services/

autism-behavioural-science.html

PROGRAM CONTACTS:

Kristin Keogh, Program Assistant

Kristin.Keogh@senecacollege.ca

416-491-5050 ext.22505

Susan Bond, Part-time Program Coordinator

Susan.Bond@senecacollege.ca

416-491-5050 ext.24106

Lisa Harfield. Academic Program Manager

Lisa.Harfield@senecacollege.ca

416-491-5050 ext.22526
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“I will be walking away from the 
series with a deeper understanding 
of and appreciation for the 
important job that DECEs are tasked 
with in full-day kindergarten.” 

“The webinars were extremely 
informative and I enjoyed hearing 
from other participants.” 

“These webinars were great!  I look 
forward to taking this back to our 
classroom team!” 

http://www.aeceo.ca 
Tel.: 416-487-3157 ext. 27 Toll Free: 1-866-932-3236 

FOUNDATIONS FOR RECE PRACTICE IN FDK: 
A three part webinar series 

Webinar 1: 
ECE Principles in Full Day Kindergarten 
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Professional learning is an integral part of the early childhood education and care (ECEC) landscape. Decades of research have 
identified that the learning and ongoing professional learning of early childhood educators and staff is a critical element in the 
provision of high quality ECEC. As regulated professionals, registered early childhood educators also have ethical and professional 
responsibilities to enhance their practice and gain new skills and knowledge to cope with the ever changing needs of children and 
families. In the context of Ontario’s ongoing agenda to ‘modernize’ child care and the 
broader ECEC sector, increased attention has been devoted to the professional learning of 
the ECEC workforce resulting in significant changes in this area.  

In times of such immense change it is important to stop and take stock of what is 
happening, where we have come from and where we would like to be. This article aims 
to begin to map out the changing landscape of professional learning for ECEs in Ontario 
in order to assess the ‘state of’ professional learning and identify outstanding issues or 
questions. A brief look back at the history of professional learning and ECEs will provide 
some of the context for evaluating a number of structural changes that have taken place 
to support a more formalized professional learning infrastructure in ECEC. An overview 
of current developments in Ontario will highlight the significant changes impacting the 
professional learning landscape and a review of what we know about how professional 
learning is being organized, supported and delivered across Ontario is included. Further 
questions for research, policy and practitioners will be presented in the conclusion.

Professional learning and ECEs: A brief history
ECEs have a rich and unique history when it comes to professional development and what is now increasingly being conceptualized 
as continuous professional learning. For many years ECEs have made professional learning a priority out of their own convictions 
without the broader systemic mandates or resources to necessarily facilitate it. ECEs’ commitment to ongoing learning was 
highlighted in the You Bet We Still Care! (2013) survey of early childhood educators working in licensed child care centres. The 
majority (87.9%) of early childhood program staff respondents participated in some form of professional learning within a one 
year period (Flanagan, Beach & Varmuza, 2013). The main reason cited was the need to keep current in their field. This was despite 
the fact that the survey identified minimal increases in compensation (compared to 1998) and less than half of the ECEs surveyed 

received financial support and paid time off to participate in professional learning.

As a profession that has only recently seen the formalization of the specific characteristics and structures 
of a profession, ECEs and the surrounding community played a critical role in building the infrastructure, 
resources and opportunities to provide and participate in ongoing learning on a voluntary basis from 
within the profession. As the professional association, the AECEO played a key role in nurturing this 
‘grassroots’ approach to continuous professional learning that involved thousands of members, their 
thousands of volunteer hours, and tremendous amounts of creativity and resourcefulness to provide 
the meaningful and relevant professional learning that was needed to develop the ECE profession. At 
the organizational level the AECEO introduced certification and facilitated hundreds of conferences 
and events to support continuous professional learning and professionalism more broadly, but it 
was members who sustained and enhanced these opportunities in their local communities. These 
members were and are ECEs who believed passionately in their profession and in the need to 
participate in ongoing learning. 

Ontario’s Early Years Policy 
Framework (2013) highlights 

that high quality programs 
and services require that, 
“early years professionals 
must be knowledgeable, 

responsive, and reflective, 
and continuous professional 

learning opportunities should 
be encouraged” (p. 7).

Co-constructed by Shani Halfon RECE and Melanie Dixon RECE

The Evolut ion of Professional Learning 

for  RECEs  in  Ontar io

Highlights Report

Centre-Based Early Childhood
A Survey of

Education and Care in Canada

Child Care 
Human Resources 
Sector Council
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Multi-service agencies, community colleges, local resource centres and municipal governments also played a critical role in building 
the professional learning infrastructure that we see today in Ontario. Mostly based in the non-profit community sector, these groups 
developed and sustained professional learning programs and resources largely out of their own initiative. These organizations 
provided an invaluable asset to their community and played a critical role in enhancing the ECE profession and supporting quality 
in ECEC programs. This approach, however, also meant that at times some communities were left behind in cases where there was 
no one to take the lead role or provide the resources to establish this type of support. Left to the voluntary sector, like so much else 
in ECEC, outcomes and opportunities for ECEs and the programs they provided varied considerably across the province. 

Current developments in Ontario 

There have been a number of significant changes in Ontario that have altered the professional learning landscape for ECEs. Taken 
together, these changes indicate the creation of a systemic professional learning infrastructure that has the potential to support 
all ECEs to participate in accessible and consistent continuous professional learning. These changes include both the building of 
formalized structures of a “professional system”, as well as the acknowledgement from governments and policy makers that ECE is 
in fact a profession with a specialized set of knowledge, skills, values and responsibilities. 

 The College of Early Childhood Educators (CECE) and Continuous Professional Learning (CPL)

The establishment of the College of Early Childhood Educators under the Early Childhood Educators Act, 2007 (ECE Act) was a 
milestone in the development of a professional system for ECEs in Ontario. The College led to the formalization of some of the key 
elements of professional status including a scope of practice defined in legislation, entry to practise requirements, and a Code of 
Ethics and Standards of Practice that all RECEs are held accountable to. 

In 2012, the College Council identified as one of its five strategic priorities, “the implementation of a 
continuous professional learning (CPL) requirement that both supports member competency and 
encourages a culture of life-long learning”. The knowledge, skills and values relevant to the early childhood 
education profession are continually evolving and expanding. In order to promote high standards and 
quality assurance within the profession, RECEs who contribute to the early learning and care of young 
children must themselves be engaged in high quality continuous professional learning.

The Code of Ethics and Standards of Practice (2011) states that ECEs “value lifelong learning and commit 
themselves to engaging in continuous professional learning to enhance their practice” (p. 11) and that 
they “are current in their professional knowledge” (p. 19) and “access current evidence-based research 
and are able to transfer this knowledge into practice. They are aware of the need to enhance their own 
learning in order to support both children and families. ECEs demonstrate their commitment to ongoing 
professional development by engaging in continued learning.” (p. 21).

The recognition that continuous professional learning is important to members of the early childhood 
education profession is not a new idea. ECEs have always found ways to enhance their knowledge and 
skills. Learning has always been viewed as part of the role. What has changed, however, is that the early childhood education 
profession is now a self-regulated profession. As a regulatory body, the CECE must transform the concept of professional learning 
from something that members of the profession “just did” into an institutionalized construct with specified requirements of 
members.

Friedman (2012) defines continuing professional development as “the means by which professions across the world ensure that 
their knowledge and skills remain up-to-date and relevant to changing needs and environments.” (P. 1). He suggests that members 
of regulatory professional bodies engage in continuous professional learning for three reasons. These reasons include:

•	 what they just do

•	 what they ought to do morally as a proper professional; and

•	 what they ought to do strategically to maintain the confidence of clients, patients, employers, government, the media and 
the general public.

In September 2014, the CECE launched the Continuous Professional Learning program. The overall purpose of the CPL program is 
to enhance the capacity of members to integrate the Code of Ethics and Standards of Practice into their professional practice as they 
engage in continuous professional learning. Member participation in a CPL program demonstrates that early childhood educators 

are held accountable for engaging in ongoing education and, by 
doing so, serve and protect the public interest. While member 
participation in the CPL program is voluntary at this time, the 
CECE continues to work with the Ministry of Education (EDU) to 
create a CPL regulation under the ECE Act which would make 
participation in the CPL program mandatory for RECEs.

Code of Ethics and  
Standards of Practice
Recognizing and Honouring 
Our Profession
February 2011

Continuous Professional Learning: Fostering Leadership 
Professionalism and Accountability

https://www.youtube.com/watch?v=iFDmRvEMMAc

https://www.youtube.com/watch?v=iFDmRvEMMAc
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 Focus on leadership in ECE 

In their report Investing in Quality: Policies, Practitioners, Programs and Parents (2007), the Best 
Start Expert Panel on Quality and Human Resources Panel identified “support for directors and 
supervisors to develop the expertise required to manage programs, mentor staff, and work with 
parents and other services in the community” (p. 21) as a key building block for quality early learning 
and care. Following the release of the report, the Ministry of Children and Youth Services (MCYS) 
provided funding for the development and implementation of a program for child care directors and 
supervisors “to address the need for administrative and leadership training that would be accessible, 
affordable and impactful” (Ressler et al., 2015). As a result, the Mentoring Pairs for Child Care program 
was collaboratively developed with child care providers, colleges and other organizations offering 
early learning and care training programs or courses, MCYS licensing staff and policy analysts. Two 
cohorts from across the province participated in the program in 2009 and 2010. Although there was 
evidence that participants in the Mentoring Pairs program experienced a positive shift in attitudes 
and activities associated with leadership and professionalism, and that there was evidence of 
improvements in classroom quality, administrative knowledge and professional practice, funding 
for the program was not continued.

More recently, the Ministry of Education also recognized the need for strong leadership in early 
childhood education for ongoing quality improvement. Funding was provided to the College 
of Early Childhood Educators in 2012 to design a Leadership Pilot project, which focused on 
pedagogical and administrative leadership of RECEs. Another step taken by EDU in 2014 was to 
expand the Early Childhood Educators Qualifications Upgrade Program to include a Leadership 
Grant for the professional development of RECEs in leadership positions and for those aspiring to 
become supervisors in early childhood education.

To continue to promote an awareness and understanding of the Code of Ethics and Standards 
of Practice and to encourage participation in the CPL program, the CECE will launch a second 
Leadership Pilot (LP) in September 2015 for RECE supervisors in licensed child care. A key objective 
of the project is to involve the LP participants in creating linkages in the broader early learning 
and child care community through existing networks, professional learning committees or quality 
assurance programs. This will be accomplished in part with the support of a Community Liaison 
selected by participating municipal child care service managers (CMSMs/DSSABs).

 Curriculum/pedagogical frameworks

Developing and applying an overarching curriculum/pedagogical framework reflects the fact that 
ECEC is a specialized field of work and it is guided by collective values, theories and beliefs about 
early learning and care. Policy research indicates that an overarching philosophy and curriculum 
framework are key elements of a high quality ECEC system.

Since 2006, Ontario’s early learning curriculum framework (also known as ELECT) has guided early 
childhood professional practice. Although the use of the curriculum framework was not mandated, 
the ECEC community embraced the document and began implementing it through individual 
program initiatives, municipal quality assurance programs, and by making the framework the 
focus of available professional learning. While ECEC programs and ECEs have historically worked 
within many well developed curriculum models, including High scope, Emergent Curriculum 
and Montessori, ELECT was designed to enhance these approaches and to stimulate on-going 
discussion amongst ECEs regarding their values, theories, and beliefs about early learning and care. 
As well, ELECT highlighted ongoing documentation and reflection as a key area of ECEs’ professional 
practice and further established the formalization of these practices across a variety of settings. 

ELECT both required and promoted increased professional learning as the field rose to the challenge 
of understanding and applying the document. The use of an overarching curriculum framework 
also began to bring the diverse and sometimes disconnected ECEC programs, particularly in the 
licensed child care sector, together through a collective vision of children, ECEC and the work 
of ECEs. However, the implementation of ELECT was once again left to the volunteerism of the 
sector resulting in uneven leadership, infrastructure and access to the resources to implement the 
framework across communities. 

Following the gradual transfer of responsibility for child care from the Ministry of Children and Youth 
Services to the Ministry of Education in 2010, the newly established Early Years Division began 
developing supporting documents for ELECT. These online resources provide concrete tools to 
support ECEs to work within the overarching framework and established a greater focus on research 

https://www.edu.gov.on.ca/childcare/pedagogy.html


eceLINK - Summer  ‘15 9

as the foundation for reflection and practice. ELECT was also one of the key documents that informed the Full-Day Early Learning-
Kindergarten Program (Draft version), merging the approaches and philosophy of early childhood education with the school-based 
Kindergarten Program that existed at the time. 

In 2014 the province released How Does Learning Happen? Ontario’s Pedagogy for the Early 
Years as a follow up to ELECT. This time around the provincial government has been highly 
involved in introducing and promoting the framework to the ECEC community. The province 
has held several provincial and regional events to support the ECEC community to better 
understand the new document and encourage them to begin the process of implementation. 
The document is intended to support practice across the spectrum of programs where RECEs 
work including licensed child care, family resource programs and early intervention. 

The implementation of How Does Learning Happen? will also become mandatory for licensed 
child care programs through regulation. In early June 2015, details were released about the 
first phase of regulatory changes that will take effect when the new child care legislation, 
the Child Care and Early Years Act, 2014 is proclaimed on August 31, 2015. A supporting 
document for providers and parents outlines that new regulations will require that, “every 
licensed [child care] provider must have a program statement that is consistent with the 
Minister of Education’s Policy Statement that sets out How Does Learning Happen? (HDLH) as the framework to guide programming 
and pedagogy. HDLH  reflects the province’s view of children as competent, capable, curious and rich in potential. It is grounded 
in current research in early child development and provides a positive framework to support children and families” (Ministry of 
Education, p. 6-7). 

 Government funding for professional learning

Part of the province’s work around child care modernization included a new funding formula and funding guidelines for municipal 
government child care service managers. The province now allocates money for professional learning in the licensed child care 
sector through capacity building funding. The funding guidelines outline that capacity building “is intended to support professional 
learning and development opportunities that build the capacity of licensed child care operators, supervisors, program staff/
caregivers, home visitors, home child care providers and non-profit volunteer board members to support the provision of high 
quality programs for children ages 0 to 12” (Ministry of Education, 2015. p. 59). Many organizations and the provincial and local 
governments were already receiving and/or contributing public funding to professional learning, however, this funding has become 
more clearly defined in the new guidelines.

Dedicated public funding provides the opportunity to establish ‘system-wide’ consistent and sustainable professional learning 
opportunities for ECEs across the licensed child care sector. This is a significant development in the child care sector and for 
ECEs who have historically carried much of the organizational, financial and time pressures of professional learning. The funding 
guidelines provide flexibility to use the capacity building funding to meet needs at the local level and encourage collaboration 
with other programs in the sector including family resource programs, full-day kindergarten and community colleges. Importantly, 
funding can also be used for “release time and overtime to support staff in participating in professional learning and development 
opportunities and/or to cover travel costs to support attendance at professional learning and development opportunities” (Ministry 
of Education, 2015. p. 61). The guidelines also encourage local service managers to prioritize funding for programs that have limited 
access to professional learning opportunities. 

 Full-day kindergarten 

The implementation of full-day kindergarten for all four and five year olds in the public education system has created significant 
change for ECEs and the broader early learning and care sector. Approximately 10,000 RECEs are now working in Designated Early 
Childhood Educator (DECE) positions in the full-day kindergarten program. As part of a teaching team with Ontario Certified 
Teachers, these RECEs are working within the public education system and a well-established professional structure that is expected 
to provide greater access to professional learning opportunities. As employees in the education system, DECEs are also mandated 
to belong to a union (they are currently unionized with a number of unions in the education sector) which may also enhance their 
access to, and paid time off to participate in, professional learning. 

All RECEs are accountable to the Code of Ethics and Standards of Practice, and are therefore ethically and professionally responsible 
for continuing their professional learning; yet, there are often limited connections for professional learning between ECEs working in 
the full-day kindergarten program and those working in licensed child care and other family and child support programs. Currently 
it seems that two parallel systems and approaches to professional learning for ECEs are being cultivated in these two areas of 
the ECEC sector. Unique working environments of ECEs often warrant diverse approaches and content for professional learning. 
However, opportunities for collaboration between ECEs from these different programs are needed to move towards building a 
collective sense of belonging and professional identity, and further developing ECE professional networks and communities of 
practice. Employers, government and other sector supports could help facilitate this potential for greater integration across the 
system. Joint professional learning with RECEs in full-day kindergarten and RECEs working in the extended day programs for full-day 
kindergarten is the most obvious opportunity to begin or enhance this collaboration.

How Does  
Learning Happen?
Ontario’s Pedagogy for the Early Years

A resource about learning through relationships for those who  
work with young children and their families

2 0 1 4
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Evolving focus on professional learning
Given the current developments in Ontario there has been significant movement at the local level to build on existing professional 
learning structures and enhance the quality of, and access to professional learning for ECEs. These shifts have integrated the 
established organizations, networks and approaches that have built up professional learning in their communities over the past 
decades with new initiatives and support from provincial and local governments. In some cases new networks have been formed 
or established organizations have stepped up to take the lead in facilitating a more systemic approach to professional learning. 
The role of local CMSMs and DSSABs has been critical during this time of change as they manage the public funding and need 
to identify how these funds will equitably and efficiently support the specific community and fulfill the objectives set out in the 
funding guidelines.  

 Local and organizational approaches to professional learning

The ECEC sector has an exceptional opportunity right now to capture the evolution and potential impact of professional learning 
for ECEs in the context of ongoing regulatory and policy changes in Ontario. This next section marks the beginning of a possible 
and necessary long term endeavour to gather examples or ‘stories’ of professional learning on the ground in communities across 
Ontario. Given the role of local government and the diverse characteristics and histories of each community, the professional 
learning landscape looks a little bit different around the province. 

In some cases the stories are the result of very intentional and planned approaches to new resources and quality assurance 
requirements for example, while in other cases ways of focusing on professional learning through leadership and mentoring for 
instance, have evolved organically from within the community and are more recently being formalized and supported at a local 
system level. In some communities large multi-service agencies are able to provide ‘in-house’ professional learning to their employees 
as well as providing it to the broader community. In other regions it may be collaboration between multiple organizations and 
government. 

In this time of change collecting these stories provides a great opportunity to learn from and collaborate across regions. The 
following stories provide a snapshot of what these might look like and who and where they might come from. 

Progression of professional learning through quality initiatives: “Raising the Bar on Quality 
(RTB), a community strategy for early learning and child care brought about significant change 
in terms of professional involvement and continuous professional learning. Developed and 
introduced by Affiliated Services for Children and Youth (ASCY) in Hamilton in 2002, the program 
was adopted by many other Ontario regions and today, RECE’s working in any one of the 20 

Raising the Bar areas are committed to annual and ongoing continuous professional learning. Communities such as Hamilton 
that had pre-existing opportunities for professional learning saw an increase in engagement, and what might best be described 
as a cultural shift from attending to professional learning as required, to full participatory engagement by RECEs at all stages in 
their careers. In more spread-out rural communities, the changes brought about by the implementation of RTB were even more 
significant, where prior to RTB, many RECEs worked in isolation from their professional peers, without access to professional 
learning including subject areas that are essential to practice such as first aid and CPR. The community collaboration involved 
in planning for RTB led to the development of professional learning planning committees that focused on building capacity for 
local facilitation and successfully advocating for funds to support access to professional mentors and learning opportunities for 
all of their RECEs and child care staff.”

Lois Saunders, RECE, Project Manager
Affiliated Services for Children and Youth (ASCY)

Resource development to support staff professional learning: “London Children’s 
Connection (LCC) is a multi-service organization and large employer offering child care 
and other programs and services for children and families. LCC was looking for alternatives 
to professional learning that wouldn’t necessarily require staff to be out in the evening. A 
team was tasked with creating an online portal where staff could connect with colleagues 
throughout the organization. The development of the portal was also inspired by staff who 
wanted: to see other program settings and activities with children in action; to enhance 
connections between staff and keep the conversations going after attending professional learning opportunities; and to get 
ideas from colleagues and LCC’s professional development team rather than get overwhelmed by the vastness of the internet as 
a search tool. It is a safe place for staff to post pictures and stories about their programs, ask for advice, find out what resources 
are available in the resource library, register for workshops and generally learn more about the organization.”

Katie Stortz RECE, Professional Development Coordinator, Early Years 
London Children’s Connection



eceLINK - Summer  ‘15 11

Reflecting and moving forward
Reflecting on the significant changes that have occurred in the last several years highlights how the early childhood education 
community has once again stepped up and embraced new ways of working and thinking in terms of professional learning. The 
increased attention to professional learning is supporting the growth of a comprehensive professional learning system to support 
ECEs and enhance the quality of programs for children and families. The examples of local approaches to professional learning 
demonstrate a vibrant, diverse and innovative sector and profession. As with our approach to teaching and learning with children, 
we must be in a continuous state of reflection and evaluation that will ultimately lead to more change and the positive growth of 
this vital aspect of the ECEC sector. This reflection presents us with some critical questions about the way forward.

 The relationship between professional learning and program evaluation

This article only begins to highlight some of the considerations for monitoring and assessing this major systemic change across 
the province. What do we know and what would we like to know? Do we know what has been working really well so far? Who is 
providing PL and what does it look like? Where are the gaps?

As Friedman (2012) suggests, in terms of evaluating program impacts on individual ECE professional learning, assessment processes 
and strategies used should highlight links between the move from:

•	 Doing to learning

•	 Gaining knowledge to changing attitudes

•	 Changing attitudes to changing behaviours

•	 Changing behavior to changing practice

•	 Changing practice and outcomes for themselves as RECEs and those affected by their services.

As a collective, how could we use an adaptation of Guskey’s (2000) five critical levels of professional development to monitor and 
evaluate the effect of initiatives, programs and activities focused on professional learning of ECEs? Put in the context of ECEC, 
Guskey’s five levels of program evaluation include: 

•	 Participant reactions to professional learning

•	 Participant learning

•	 Organization support and change

•	 Participant use of new knowledge and skills

•	 Impact of learning on children, families and early learning and care programs.

Community collaboration to support professional learning: “In 2013, Child Development 
Resource Connection Peel (CDRCP), the Region of Peel and Sheridan College were looking 
to build the capacity in the early learning and child care sector in Peel. As a result, the 
Reflective Practice: Enriching Early Learning and Care Birth to 3.8 years course was developed 
to support educators in diverse early learning and child care environments. The focus of 
the course was to assist participants in developing strategies to consider in their practice 

and apply individualized professional goals related to current research and changes in early childhood education. Through a 
family-centered framework, educators focused on refining skills specific to working with young children. They were given the 
opportunity to network and co-learn alongside their peers. These connections provided unique opportunities to hear different 
perspectives and learn about alternative approaches, which in turn allowed them to examine their daily practices. Relationships 
were established and flourished, as educators reflected on their learning experiences. In the end, at a showcase event, participants 
reflected on and shared their learning with the community. Testimonials highlighted some of the following: participants gained 
a better understanding of play-based learning and the ELECT principles; they learned more about self-reflection; for others it 
took their career to new heights, reigniting a passion for their work with children, and changed the climate in the workplace.”

Sara Ammar RECE, Manager, Quality Initiatives  
Child Development Resource Connection Peel
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  Leading through change

In the next year we can expect to see new regulations for the licensed child care sector under the Child Care and Early Years Act and 
a regulation could be passed under the ECE Act requiring participation of RECEs in the CECE’s Continuous Professional Learning 
program. Within these changes we can expect a continued shift in moving from a traditional view of professional development 
(e.g. workshops, conferences, courses) to a broader concept and spectrum of professional learning (e.g. learning while in practice, 
communities of practice, use of technology, action research, mentoring, etc.). Mandatory CPL will require a robust and sustainable 
system of diverse professional learning opportunities to ensure that ECEs experience the appropriate conditions to meet these 
obligations and see the benefits from the CPL process for both the children, families and colleagues they work with and themselves. 
Professionals, organizational and system stakeholders at every level in ECEC have to play a role in supporting the transition into a 
CPL program which is purposeful and meaningful, and meets a variety of needs, interests, learning styles, geographic, cultural and 
language diversity. 

In her recent book, Leading Change in the Early Years: Principles and Practice (2015), Jillian Rodd identifies learning and leadership 
as fundamentally linked in effecting change, “with leaders holding particular responsibility for stimulating collective learning in 
colleagues. Competent leadership is viewed as a catalyst for collaborative learning because it inspires enquiry, stimulates dialogue 
and debate, advocates reflection, encourages creative and innovative thinking, supports construction of meaning, and subsequently 
the development of better practice.” (p. 132).

Full implementation of How does learning happen? and supporting regulatory requirements will require ECEs and other program 
staff to engage in on-going professional learning to fulfill the stated goals of critical reflection, pedagogical documentation and 
collaborative inquiry. These goals will also require working conditions that allow for the type of in-service professional learning and 
child-free time that is necessary to facilitate these practices. In her review of educational preparation and professional development 
for Alberta’s early learning and care workforce, Langford (2014) indicated that, 

 “As jurisdictions implement curricular resources to guide and enhance pedagogical practices, early childhood educators are 
increasingly required to understand, interpret, use and reflect on these resources as part of their professional practice. With a 
general shift towards an understanding of children as more capable in their learning than previously understood, these resources 
raise the expectations for early childhood educators and require them to take on more demanding pedagogical roles” (p. 11).

Moving forward, the continued evolution of professional learning for ECEs will require: 

•	 recognition of the individual, organizational and system challenges; 

•	 an understanding of change and how to plan for and facilitate it; 

•	 effective communication, collaboration and leadership among the various ECEC stakeholders at all levels; and

•	 evaluation and research on the impacts of professional learning for ECEs, future resource and policy development, and 
quality outcomes for children, families and communities.

It will take leadership at all levels to determine and advocate for the appropriate and fair working conditions that will enable the full 
benefit of these significant system and program changes. 
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Amber Holmes, RECE

“Teaching is more than 
action and reaction, it 
also involves reflection 

and speculation. Teachers 
must think of themselves 
as generating knowledge, 
not just using it…inquiry 

aught to be a routine 
and expected function of 

teachers’ daily lives in the 
classroom.”  

Andrew J. Stremmel, Victoria 
R. Fu, and Lynn T. Hill, Teaching 

and Learning

When I was first approached to write about Communities of Practice, it was initially intended to 
be an overview of the topic in the summer edition of the eceLINK . Upon reflection, I realized that 
the content was so rich and the topic itself is so critical to the field of early childhood education 
in Ontario that a simple article would not do it justice. Not one to be hypocritical, I really didn’t 
want to “stuff the duck” as Dr. Jean Clinton would say, and just fill your heads with information

So instead, I invite you all to engage as a community of practice with me. I’m going to play the 
role of your critical friend. No, not the kind of friend that will scrutinize what you say and do, the 
kind of friend that will support you in your critical thinking. This will involve me asking questions 
intended to prompt you to think deeply about your professional practices. But before we get 
right into it, the prudent thing to do is to look at the theory of communities of practice. 

lll

of

Communities Practice

A Pedagogical Approach 
to Professional Learning
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Understanding Communities of Practice 

Any individual in any field of interest can engage in communities 
of practice (CoP). In fact, it has become a commonly used 
model for learning amongst professionals who work in fields 
like education and health care. This proven model supports 
professionals from a range of backgrounds and requires little 
in the way of hard and fast rules. Communities of practice don’t 
necessarily need to be sponsored by an agency. Basically, to be 
considered a community of practice you need to have three 
important things:

1. A group of people (your community);
2. A common interest or passion (your work as an 

educator), and;
3. A desire to learn together (and from each other) to 

further develop professional practices

A gathering of community members that share a common 
interest or passion is not an uncommon 
thing. In general, the professional 
learning opportunities we experience in 
our field usually encompass the first two 
characteristics. However what is often 
lacking is the opportunity to develop a 
community of learners, allowing for co-
constructed learning. This is what makes 
operating within communities of practice 
so unique. 

As early learning professionals, we are 
all students of Bowlby, Bronfenbrenner, 
Erikson, Dewey, Malaguzzi, Piaget, 
Skinnner and Vygotsky, whether we 
realize it or not. What we know and 
understand about child development 
comes from the hard work of researchers 
and educators that came before us. 
Unfortunately, in our day-to-day lives 
their tremendous work is often forgotten, 
or if remembered, is only applied to the 
children in our care. What can be learned from these giants of 
pedagogy is that, like children, we are also not a blank slate nor 
an empty vessel, we too speak a hundred languages, and we are 
ultimately shaped by our environment. Understanding how you 
learn as an individual is key to constructing your own learning, 
and this is often the first step for any group of individuals 
meeting in a community of practice.

The validity of communities of practice emerges from a solid 
understanding of pedagogy as it relates to professional learning. 
The first question I’d like you to consider is this: Do you know how 
you learn best? For example, do you learn best in visual, auditory 
or kinaesthetic modalities? Have you had the opportunity to 
explore this question in your professional learning?

The Pedagogy of Professional Learning
 
A typical model for professional development training, referred 
to by David Schön as technical rationality, presumes that 

professionals like you and me are in need of a “top up” when it 
comes to best practices. Like a battery, students can be filled 
and knowledge can be discharged when engaged in practice. 
Workshops in our field often consist of an “expert” in the field 
standing at the front of the room, PowerPoint presentation, 
handouts, maybe some group work, etc. But when all is said and 
done, you’ve spent two hours being fed information. You are Dr. 
Clinton’s proverbial duck; consider yourself stuffed. You’ve got 
your training and maybe even a certificate and you are ready to 
apply your new knowledge to your existing practice. This mode 
of learning also presumes that we all need to “get on the same 
page” about a particular topic or focus.

This type of continuous learning model may work in certain 
fields where one-size-fits-all and there is only one way of doing 
things. However our work as educators is so dynamic and ever-
changing, with influences of family, community, policies, politics 
and personalities, the same rules just don’t apply across the 
board. 

For example, the technical 
rationality model is extremely 
appropriate if you want First Aid/
CPR training. There is a manual of 
what you should and shouldn’t 
do, there’s a trainer who is an 
expert on the subject, and you 
leave with a certificate at the end 
saying you are trained.  

Collaboration amongst your 
colleagues isn’t necessary, and any 
personal experiences shared by 
the attendees are easily dismissed 
as anecdotal. The training is 
highly technical, and for good 
reason too, because there’s a right 
way and a lot of wrong ways to 
perform First Aid/CPR.

While our work as professionals 
can be technical, it’s also fluid in nature. Equal parts art and 
science, early learning professionals strike a delicate balance 
between their role in supporting learning, and their role as 
nurturing caregivers. Aspects of our work are unquantifiable; 
we have diverging values, differing perspectives and dynamic 
communities.  

That’s what makes communities of practice an ideal forum 
for professional growth in our field. Not only is it highly 
individualized to the needs of each early learning professional, 
but it supports the development of a culture of reflection and 
collaboration within communities. 

More questions to reflect on: What does your professional 
portfolio look like right now? Is it filled with certificates of 
attendance from workshops and conferences, perhaps with 
some samples of documentation? When you engage in those 
technical rationality models of training, this is often what you 
get out of the experience. I have an accordion file stuffed with 

While our work as professionals 
can be technical, it’s also fluid in 

nature. Equal parts art and science, 
early learning professionals strike 

a delicate balance between 
their role in supporting learning, 

and their role as nurturing 
caregivers. Aspects of our work are 
unquantifiable; we have diverging 
values, differing perspectives and 

dynamic communities. 
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certificates that is sitting on my shelf gathering dust right now. 
I don’t even bother to show it to people anymore. Does that 
sound familiar? Do you ever wish you had more to show for that 
time spent?

The technical rationality model tends to undervalue the wealth 
of knowledge that each educator attending these sessions 
carries with them. Alternatively, by design, communities of 
practice honour educators as individuals embarking on an 
individual learning journey, and the understanding is that 
we all have something to offer. Engaging in communities of 
practice allows you to engage and co-construct your learning 
amongst educators in a community you can call your own. 
Your continuing learning is a personal journey, and choosing 
professional learning opportunities that fill you spiritually is a 
gift you give your professional self. 

A Metaphor for Communities of Practice

I have a penchant for metaphors, and I’ve heard a few gems 
when it comes to professional learning in our field. My favourite 
is from the 2010 Exchange article written by Margie Carter, titled 
“Drive-through training”. She writes of a conversation she had 
with fellow Harvest Resources Associate Wendy Cividanes, who 
coined the term drive-through training as she referred to the 
quick refresher training workshops we’ve all attended. 

The essence of the metaphor is that in our profession we tend to 
go for the quick answer to our professional learning needs. Like 
those nights when you just don’t have time to cook, you get your 
meal from a convenient drive-through. Lacking in nutritional 
value, and over before you know it, it’s cheap, convenient and 
just enough to get you by. Similar to First Aid training, some of 
these learning opportunities are of high quality and offer very 
valuable information. But considering the complexity of our 
work, this method is less responsive to the needs of individual 
learners and is therefore less effective than if the content is 
delivered in a more appropriate way.  

What educators in Ontario are realizing is that they are starving 
for something more substantial. Once you experience learning 
in a community of practice, it’s hard to return to technical 
rationality.  Anyone fortunate enough to attend a learning 
Institute with Lorrie Baird and Anne Marie Coughlin will tell 
you; this is fine dining at its best. Meaningful and fulfilling, 
communities of practice offer a smorgasbord of knowledge and 
experience right at your fingertips. You will never experience 
professional learning the same way again. 

Folks familiar with Susan Stacey’s work may recall the idea of 
the “missing middle”. It’s the missing element when educators 
take observation and conversation and plan curriculum without 
reflecting on what was observed. Taking a moment to pause 
and reflect on what you’re seeing before acting gives you an 
opportunity to make meaning of your experiences. The “missing 
middle” in the technical rationality model of professional 
learning is the opportunity to pause and reflect. 

At this point I would like to encourage you to do some reflecting 
on your professional learning experiences. Are there some 

workshops or events that stand out for you as being particularly 
engaging or inspiring? What was it that made the difference? 

Upon reflection, you may be unsure if you have actually taken 
part in a community of practice or not. There are some key 
features that make a community of practice an effective method 
for professional learning, and it includes that delicate balance of 
art and science. The science is the subject matter that brings the 
community together, but the art is what’s in the “middle”. 

Key Components of Communities of Practice

Dialoguelll
A community of practice goes beyond simple networking as it 
involves a component of intentional dialogue. This dialogue is 
focused on a particular point of study, with probing questions 
prompted by a facilitator. Facilitators don’t necessarily need 
specialized training; however it is essential they have an 
understanding of their role as an agent to keep the process 
moving forward and not as a teacher or one who dominates 
the discussion. The facilitator in a community of practice is 
responsible for supporting the conversation, linking common 
ideas, navigating difficult conversations, and keeping the 
discussion focused. The primary role of the facilitator is to 
ensure that everyone has an opportunity to contribute to the 
conversation in a safe and supportive environment.

Facilitators are considered critical friends within communities of 
practice. In contrast to someone who criticizes, a critical friend is 
a trusted colleague who promotes dialogue by asking questions 
and making connections in order to provoke deeper thought 
about an idea. Bearing in mind that the focus is on collaborative 
learning, CoPs can (and often do) have many critical friends 
who aren’t necessarily facilitators. Since members of a CoP 
bring their own knowledge and experience, individuals are 
asked to contribute to the learning. As communities of practice 
are established, individuals engage in dialogue that produces 
new understandings because they have found quality time for 
reflection and meaning making. Members develop relationships 
with their own critical friends and reflective processes become 
an organic part of everyday practices. 

What does dialogue mean to you? Do you have opportunities for 
dialogue in your everyday practices?

Relationshipslll
Communities of Practice are as much about relationships as they 
are about transferring knowledge. Engagement in the topic or 
interest relies on actively involving participants in dialogue and 
allowing time for reflection. Often as practitioners explore and 
learn from one another, they are given opportunities to practice 
new ideas or strategies as they engage with colleagues, giving 
them the advantage of real-time feedback. This process honours 
the dynamic and responsive nature of what we do, and provides 
tangible links between theory, experience and practice. This is 
where art and science converge.  

How do your every day professional relationships support your 
professional development and learning?
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Anyone who has ever worked in an early learning environment 
knows one fundamental truth about art: it is messy. Reflective 
practice is an art, and it is messy business. Entering into 
communities of practice, professionals need to be aware that 
they will face challenges. Perspectives may be questioned, 
beliefs may be contested. Sometimes exploring new concepts 
is uncomfortable, and questioning your own views and 
assumptions can feel unnatural. Consider this the growing pains 
that we as professionals experience from time to time on our 
journey. 

How do you feel about being challenged or questioning your 
own knowledge?

Luckily we are not alone. Since we take on our own learning 
journey, there’s an understanding within communities of 
practice that we are all going to experience these growing pains 
on occasion. These difficult times are supported by the facilitator 
and/or critical friends and members who have established 
relationships within their community of practice. As Lev Vygotsky 
put it, “It is through others that we develop into ourselves.” Of 
course, relationship building requires a vital commodity that 
seems to be in short supply, and that is time. 

Timelll
One of the biggest differences between communities of practice 
compared to any other kind of professional learning model is 
time. CoPs are established over time, and become a home for 
members of the community who engage in reflective practices 
together. Life-long friendships and deeper understandings are 
common products of this model, which is process-oriented and 
does not obligate particular outcomes. 

How frequently do you find time to reflect on your practices? Are 
there creative ways you could fit reflective practices into your 
daily schedule?

Reflectionlll
The ability to reflect on your practices is essential to operating 
within CoPs, but that is far from the only reason to engage in 
reflective practices. A crucial element to making the most of 
your professional learning is adopting a professional disposition 
for reflective practice. This means making the effort to engage 
in regular reflection about your own professional practices. 
When you do this you make meaning of your practices, are more 
responsive, and can apply new techniques when appropriate. 
The concept of reflective practice is hardly new, with John 
Dewey writing about the importance of reflection for teaching 
and learning well over a century ago. The effectiveness of 
reflective practice has stood the test of time, and continues to 
be recognized as a cornerstone of professional learning in early 
learning and child care the world over. 

Reflective practice doesn’t necessarily require a demanding time 
commitment, it can simply be an intentional, thoughtful look at 
why you say and do the things you do on a regular basis. Your 
own personal “check-in” to allow you to examine your practices, 
and identify the areas you would like to improve or grow in. 

In general, professionals actively engaged in reflective practice 
may have more insightful collections of documented learning. 

A reflective practitioner may have a portfolio that is filled with 
rich examples of professional growth. Certificates of attendance 
may be present too, but the nucleus of the portfolio is the 
documentation found within, documentation that describes a 
personal journey of reflection, inquiry and discovery.

Do you have opportunities for reflection and documentation in 
your everyday practices?

Building Communities of Practicelll
As previously stated, communities of practice need not be 
sponsored by an agency, nor are they reserved for formal 
continuous learning. Early learning professionals across Ontario 
look to local agencies for their ongoing professional learning 
opportunities, but not all agencies are coordinating communities 
of practice. The good news is that dedicated professionals 
interested in perusing this method of professional development 
can forge the way by starting up their own communities of 
practice. The recipe is simple, you need your community, a 
common interest, and the desire to learn together to develop 
professional practices. There are a number of resources available 
to those interested in getting started in communities of practice, 
although I highly recommend Reflecting in Communities of 
Practice: A Workbook for Early Childhood Educators by Deb Curtis, 
Debbie Lebo, Wendy Cividanes and Margie Carter. 

New Opportunities for Applying Communities 
of Practice

Early learning professionals in Ontario are experiencing a time 
of tremendous change. We find ourselves in the position of both 
celebrating our long-time struggle for recognition and validation 
for the field combined with the daunting realization that with 
the spotlight now on our profession, this is our opportunity to 
highlight the work we do and gain the public respect that early 
learning professionals deserve. 

How Does Learning Happen?lll
Aligning with the values that are at the core of what we do, the 
Ministry of Education released How Does Learning Happen? a 
new pedagogical framework for early learning in our province. 
This document outlines four foundations which apply not only 
to our work with children and families, but to us as educators. 
Communities of Practice allow for participants to engage 
with colleagues, build relationships and develop a sense of 
belonging within their community in an organic way.  Members 
of the community are given opportunities for expression and 
collaboration, which ultimately lends to healthy outlets for work-
related stress and an overall sense of acceptance and well-being 
within our communities. The overview of each section ends with 
questions for reflection, making it a versatile and interactive 
tool. The possibilities for use of the document seem endless, and 
with a focus on relationships, applications can be made to every 
aspect of your professional and personal life. A single reading 
will not suffice, nor will a second or third. Because the work we 
do is so organic and ever-changing, frequent use and re-reads 
of this document make it the gift that keeps on giving. As your 
personal journey progresses, you will find other, new challenges 
and will refer to How Does Learning Happen? to support your 
thinking along the way. 



Continuous Professional Learning (CPL)lll
The CPL framework from the College of Early Childhood Educators puts a strong emphasis on reflection and understanding pedagogy. 
The CPL program is designed to help educators maintain and enhance high quality professional practices. Because the focus is on 
reflection and meaning making, professional learning through communities of practice is a natural compliment to the philosophies 
of the CPL program, which was designed to be a self-reflective and inclusive framework for ongoing professional learning. The three-
step portfolio cycle supports professionals through self-assessment, goal setting, progress tracking, documentation and reflection. 
While this is an ongoing process, the “product” you end up with is a well-documented, meaningful collection of professional learning 
experiences that span over time. 

Advocacylll
We have had strong advocates in our field for well over 60 years, but we have reached a pivotal time in our profession’s history in 
Ontario. The Association of Early Childhood Education Ontario (AECEO) has been on the forefront of advocacy for fair compensation, 
launching the Professional Pay for Professional Work campaign. The AECEO has partnered with the Ontario Coalition for Better Child 
Care (OCBCC) on a three year initiative to promote the importance of Registered Early Childhood Educators for delivery of high 
quality programs, as well as the value of quality licensed child care. We have many advocacy groups fighting in our corner, and it 
is up to us to show the province that we are up to the challenge. By adopting dispositions for reflection and collaboration, we are 
building capacity for life-long learning and giving credence to advocacy for the recognition of our field. 

Communities of practice are much more than a vehicle for professional learning. CoPs create a culture of reflection strengthened 
by collaborative relationships. CoP members experience a sense of belonging and engagement often lacking in more technical 
methods used for professional learning.  By engaging in professional learning through communities of practice, we are building 
capacity for deeper reflection and better understanding of our early learning pedagogy. In taking the time to read and reflect 
throughout this article, you have actively engaged in pedagogical thinking. Reflecting on your own values, thoughts, motivations 
and beliefs is an exercise in personal and professional growth. As we continue to experience dynamic shifts in our professional 
world, our perspectives will change and evolve. Engaging in communities of practice will support you in navigating through the 
changing landscape of early learning in Ontario. 
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Vote Chi ld  Care  2015 Campaign
The Vote Child Care 2015 campaign got off to a great start thanks to thousands of supporters that sprung into action for child 
care from May 10-17th! With over 30 events across Canada the Week of Action successfully raised child care as a prominent issue 
in the upcoming federal election. 

We are going to keep the momentum going over the summer with a lead up to Canada-wide canvasses for child care set for this 
September. 

We’re asking child care supporters and everyone across Canada to pledge their 
vote for child care in 2015.

Early childhood educators and child care workers can play a huge role in this initiative:

•	 Post our campaign materials in the staff room – like the vote child care because sign

•	 Talk to parents about the goals of the campaign 

•	 Engage children in conversations about child care and why it matters to them

•	 Get involved and volunteer with Vote Child Care 2015

Early childhood educators and child care workers have a real advantage when talking about the importance of high quality child 
care programs. You know what it takes to support the children and families who count on your programs everyday. You have the 
knowledge and experience to make connections between the party platforms and the way that programs run on the ground. 
Most importantly, you know that a national child care program would benefit children, families, parents, educators and workers in 
the sector. 

Vote child care 2015 brings together child care advocates and supporters from across Canada to promote the vision endorsed at 
the Child Care 2020 conference.

This vision is based on:

•	 Universal entitlement and child care as a public good and a human right;

•	 High quality child care programs that support developing children;

•	 Comprehensive service planning that includes a wide range of child care programs to support all families. 

Vote Child Care 2015 aims to:

•	 Use the election to build support for our vision of affordable quality child care that all families can afford and count on. 

On October 19th 2015 Vote for a federal candidate that will:
•	 Commit to long-term sustained federal funding and leadership
•	 Come to the table with the provinces, territories, and Indigenous communities  

ready to build a public, non-profit system that we can count on.

Ask the candidates,  
“If you are elected, what will you do to develop and action plan for 
quality child care all families can afford and count on?”

by Lyndsay 
Macdonald, 
Child Care 
Advocacy 
Association of 
Canada 

 

 

#VoteChildCare2015 because 

VoteChildCare.ca | info@VoteChildcare.ca | @VoteChildCare 

 

www.ccaac.ca/vote-child-care-2015
http://ccaac.ca/week-of-action/
http://ccaac.ca/pledge/
https://ccaacacpsge.files.wordpress.com/2014/08/votechildcare-photosign.pdf
http://ccaac.ca/party-positions/
https://ccaacacpsge.files.wordpress.com/2014/11/visionchildcare2020nov3eng.pdf
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ONTARIO SPRANG INTO ACTION!
By Carolyn Ferns, Ontario Coalition for Better Child Care

Ontario sprang into action for child care during Vote Child Care 2015’s Week of 
Action. The key to the Vote Child Care 2015 campaign is fun, inclusive local action. 
Some of the awesome local events that took place around the province included:

Chalk It Up for Child Care Twitter Storm! 
This was a pan-Canadian action that relied on local folks to make it a success. All over the country and right across Ontario ECEs, 
child care programs, parents, and other child care advocates took to the streets with chalk and their cameras to show the world that 
we will #VoteChildCare2015. The results were amazing with the hashtag #VoteChildCare2015 trending right across Canada and #1 
in Ottawa! 

London: Kitchen Table Conversation on Child Care 
Organized by London-area parent and Women in Colour blogger Mojdeh Cox, this kitchen table brought together local moms and 
babies in conversation with Child Care Advocacy Association of Canada’s Lyndsay Macdonald.

Oshawa: Spring into Action for Child Care Picnic!
The citizen group We Are Oshawa has been advocating for child care for nearly a year now, including organizing door-to-door 
canvasses, a town hall at the local library, and producing their own briefing note on child care issues in Durham region. They 
celebrated Spring Into Action with a picnic at Lakeview Park. For more information on their group go to: weareoshawa.ca

Ottawa: Affordable Childcare: Why it matters to women and our city in this federal election
This forum at Ottawa City Hall was organized by CAWI (City for All Women Initiative), a unique collaborative of women from diverse 
communities, organizations, and academia working with municipal decision makers to create a more inclusive city and promote 
gender equality. Find out more at: cawi-ivtf.org

Orangeville: Kitchen Table Conversation on Child Care
Organized by local resident and recent Sheridan College ECE leadership grad Bethany Grady, this forum engaged local Orangeville 
community members in dialogue on the lack of affordable, quality child care in their community, and the possibilities for change.

Ottawa: Pop-up Play Group
One of the most creative activities of the week was the pop-up playgroup, that saw parents, children and ECEs descend on Ottawa 
city hall to make sure child care got the attention of decision-makers!

Toronto: Vote Child Care Spring Picnic
Toronto-area child care advocates gathered at Trinity Bellwood Park for a picnic, including colourful signs, streamers and free face 
painting. We fanned out through the park, talking about child care and offering leaflets and stickers. We even shot a video of 
participants talking about the issue. You can watch it at votechildcare.ca

Toronto:  Find Your Voice Workshop 
The Ontario Coalition for Better Child Care organized this workshop for students, 
ECEs and parents. Champion debater Sarah Sahagian taught the group some of 
the keys to effective and confident public speaking and inspired us all with the 
closer: “If you believe in something enough, believe in yourself to speak about it.”

Toronto: Affordable Child Care: Why Wait?
This east Toronto forum was organized by concerned local parent Sharon Ho 
and featured local Woodgreen RECE Allyson Cullen, Toronto-Danforth MPP Peter 
Tabuns, and Ho in a panel moderated by OCBCC’s Carolyn Ferns.

If you’d like to get involved in any capacity, join the campaign at votechildcare.ca. 
The campaign is still looking for local leads to help make local action happen around 
the province, especially in Hamilton, Thunder Bay, Brampton and Windsor! If you’d 
like to volunteer as a local lead email: carolyn@childcareontario.ca

 

  

 

    Vote child care in 2015 to  
 give every parent the opportunity to contribute to the 

workforce, and strengthen our economy. 
 ensure that all children have access to safe and healthy care. 
 make it affordable for all – right now child care is the second 

highest household expense for Canadian families. 

MAY 10 to 17, 2015 

#VoteChildCare2015 | info@VoteChildcare.ca | @VoteChildCare 

SPRING IN  
TO ACTION  
for Child Care  

Join the national week of action for child care 

CANADA NEEDS QUALITY CHILD CARE 
ALL FAMILIES CAN AFFORD 

     Our next Federal Government must: 
 commit to long-term sustained federal funding and 

leadership. 
 come to the table with the provinces and territories, ready 

to build a public, non-profit system that we can count on. 

SIGN UP at VoteChildCare.ca 
Plan an event in your community: Stroller brigade, Visit your 
MPs office, town hall meeting, coffee party, picnic, or others! 
 

Participate in an event or action taking place in communities 
across the country, to build momentum to make the child care 
Canada needs, a reality in 2015! 
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www.weareoshawa.ca
http://www.cawi-ivtf.org
www.votechildcare.ca
www.votechildcare.ca
mailto:carolyn@childcareontario.ca
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Wellness and the Early Childhood Educator

By Jamie Kass

ECEs are key to the future health and wellness of our nation. 
They are open to challenging the system as it currently 
exists and to challenging children to explore and question. 
ECEs sense of self is strong and they understand intuitively 
that their own role in improving the lives of children 
must include improving their own. They understand 
the need to work to improve their own circumstances 
because that will improve things for everyone. They are 
not afraid of collective action and understand how taking 
responsibility for their own health, wage and working 

conditions improves things for all. They understand that whereever you work, whether you are in 
the integrated system or in the community, we are one workforce.

An ECE is ready to ignite a spark in each child- to find that core and help them to understand 
and honour it. However, ECEs must be willing to explore their own spark to be able to work with 
others. 

A healthy ECE will find a place in advocacy for social justice and the wellness of our society as 
a whole. They will see the need to improve lives and improve the overall health of our world. 
They will find ways to explore how to be part of improving the system so that the world that 
children and families live in is more just and growing inequality is challenged. A healthy ECE 
would understand how she or he is rooted on the earth and can bring this to others. 

Doesn’t it sound exhausting? But we also understand that we must be part of a broader 
movement- part of a whole. And we need to see ourselves and the children exploring a sense of 
how we can change things for the better.

An ECE can build a fun creative 
program that inspires children to 
learn- to learn about themselves, learn 
about others, that encourages them 
to think analytically and encourages 
them to explore and dream. 

We need as a profession to look 
closely at the next Federal election 
to understand how it will impact our 
work, our children and families and 
the health of our nation. Do we want 
to see inequality continue to grow? 
Do we want to see more tax cuts and 
few services? Do we want children to 
have access to affordable quality care? 
Do we want a caring society?  We need 
to look at the policies of each of the 
political parties. This is the time for 
us as a profession to get engaged. We 
must vote. Vote Child Care 2015. And 
make a difference for the health of our 
children, our families, our profession, 
and our country. 

This is an edited excerpt from 
remarks given by ECE Award 

recipient Jamie Kass at the 
2015 George Brown College, 

School of Early Childhood, 
and the University of Toronto, 

Ontario Institute for Studies 
in Education 12th Annual 

Summer Institute on Early 
Childhood Development. 

The Institute’s focus was on 
strategies to support workforce 

well-being. The award was 
presented in recognition of the 

contribution of Jamie Kass to 
the professional status of Early 

Childhood Educators. Jamie is the 
National Child Care Coordinator 
for the Canadian Union of Postal 

Workers. She has an academic 
background in Psychology and 

Early Childhood Education. Jamie 
is a union activist, a feminist; and 
a tireless advocate in support of a 

national child care system.

Sinéad Rafferty and the children of the University of Toronto Early Learning Centre
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RENEWAL TIME?

As a member of the AECEO you are part of a community that takes the ECE profession to the next level. 
Being a member is the best way to stay involved and connect with others who share your passion.  

renewing your membership helps to ensure that we are able to continue to promote the profession, 
keep you informed, support your professional growth and advocate on your behalf.

Simply put, belonging to your professional association makes good professional sense. 

DON’T FORGET TO RENEW YOUR MEMBERSHIP!

As the professional association for ECEs in Ontario, the AECEO provides members with vital, 
up-to-date information about early learning and care.

keep informed and stay connected by notifying us of changes to your contact information, 
particularly your email address. Please contact membership@aeceo.ca to confirm or 

update your current contact information.

we Offer severAl wAys fOr yOu TO sTAy infOrmed: 

Keep Informed, Stay Connected!

Our frequent e-bulletins 
are filled with up to date 
information, resources and 
professional development 
opportunities. Not receiving 
them? Contact us to get 
yourself in the loop.

Are you tweeting? 
We are! Find us at 
www.twitter.com/aeceo 
and click “follow” to 
receive our latest tweets.

Are you on Facebook? 
We are! Find us at 
www.facebook.com/aeceo 
and click “like” to join our 
online community. We will post 
upcoming event info, news and 
announcements on this page.
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Deanne Clarke AECEO.C
Member no. 1263 Ottawa Valley Branch

In September 1981 with a background of working with my young family in many community related activities as well 
as cooperative Nursery Schools I enrolled in the Loyalist College Early Childhood Education Program. The faculity was 
strong in support of the professional association and the program was well engaged in the community. Membership 
in the AECEO- Quinte Branch was expected. Upon graduation I was hired in a shared Supervisor role at the Omni 
Learning Centre working with preschoolers including some children who were deaf or hard of hearing.  It was a very 
special experience.

In June 1984 we moved to Ottawa and I was hired by a parent body to begin a cooperative Toddler and Preschool 
program. With a $200.00 loan from the church, a $2000.00 grant from the Ministry of Community and Social Services 
and some well received administrative suggestions from a seasoned colleague, we opened the doors in September 
1984. This began my journey  in support of AECEO-OVB, the cooperative Nursery School and early childhood education 
in general.

I became the President of AECEO-OVB in 1992. We had very strong support and were actively participating in 
Conferences, Workshops, Music programs, reaching out to community professional development on all fronts. The 
Child Care community as a whole decided we should have a Child Care Professional Reference Centre to encompass 
all child care programs and support networks. It worked very well for some time and as the individual groups became 
resourceful on their own the Resource Centre became the Nursery School Network which still exists to this day. My 
position as OVB president ended and I continued on as the CCPRC president and subsequently the Nursery School 
Network president.  I continued to represent these groups at the Child Care Council as a voting member as I had as the 
AECEO-OVB president. We appreciated the inclusion that remained visible in the Child Care community.

Our Nursery School continued to roll along with all the changes. We added an afternoon program, an afterschool 
program and a lunch program as well as an independent Music and Arts program. Suddenly in 2009 we were celebrating 
our 25th.Anniversary with a commendation from the Provincial Premier.

I was presented with the Childrens Service Award from AECEO-OVB and a Difference Maker award from Andrew Fleck 
Child Care Service which I guess sums up my thirty years in Child and care and education. I retired as the Director of 
Alta Vista Cooperative Nursery School in June2009, after 27years.

AECEO has had the support and vision of many fine professionals who have and continue to participate  in the 
development of standards and recognition of the Early Childhood Educator in their responsibility of teaching children. 
After sixty years,AECEO has been recognized for its advocacy of  professional recognition and the value of creative, 
stimulating, enriching child development. We have contributed to a very important process and must  recognize the 
need to empower its growth.

This occasional series features the ECE careers and AECEO experiences of long-time members, many of whom have 
retired but continue to renew their memberships and support the AECEO year after year. 

The AECEO would not be the strong and vital organization that it is today without their ongoing partnership.  Their 
stories will inspire you!

Spotlight on...
       Long-time Members

Program.The
community.Membership
expected.Upon
children.It
program.With
1984.This
1992.We
fronts.The
day.My
president.We
program.Suddenly
25th.Anniversary
development.We
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Brenda (Rooms)Huff AECEO.C
Member no. 2036 Kent Branch

I graduated from Lambton College in 1981 with a diploma in Early Childhood Education. 
Since that time I have continued my path of life-long learning with certificates in Infant/
Toddler care, ECE Resource Teacher, High/Scope training and University studies. The 
profession of Early Childhood Education has been my life’s work. I have four children and a 
grandchild who have allowed me to continue to appreciate the joy of childhood, and how 
we must always keep that at the forefront.

I have been blessed to work directly in the field for (20) years before teaching as a full time 
Professor at St. Clair College Thames Campus in the ECE program. I have coordinated the 
program for the past several years as well. During my time in program working directly with 
children and families, I worked in both private, non-profit, multi-service and Aboriginal 
early learning programs. I was very fortunate to have spent approximately one third of my 
career with Aboriginal programs including Aboriginal Head Start in a First Nation community. I was appointed in 2000 
by the Province of Ontario as the Early Years Coordinator for Chatham-Kent. These short term positions facilitated 
the designation and development of the local Ontario Early Years Centres. This work helped identify duplication of 
services in the early years and gave a new approach to collaboration for early years services.

I joined the AECEO during the early stages of my career. I felt a need to dialogue and be connected to other ECEs even 
though many of us worked at small programs in isolation from one and other. We had no common framework to base 
our professional practice on in the 1980s and beyond. The AECEO did an excellent job at outreach and keeping us 
informed of professional development and advocacy opportunities. I chose to become certified originally in 1989. This 
decision was a turning point for me in my professional capacity to go further in my scope of practice by challenging 
my reflective thinking about my own skill set at the time, and future professional goals. The mentorship of the other 
AECEO members observing my work directly with children was instrumental in my personal growth and development.

I look forward to continuing to be an AECEO member as I continue on my professional journey in a field that I have 
been privileged to be a part of.

Marilyn Draycott McEwen AECEO.C
Member no. 247 North Bay Branch

I graduated from Cambrian College in 1979 with a diploma in Early Childhood Education. While working at Parry 
Sound Co-operative Nursery School and Waubeek Day Care Center, I fulfilled the requirements for certification by 
AECEO September 30, 1983 (#2196). 

I worked on contract for Parry Sound District Social Services-Special Services At Home with special needs students 
and their families and then spent time providing private home day care before joining Near North District School 
Board (former West Parry Sound School Board) in September 1988, as an Educational Assistant. I was fortunate to gain 
experience in several schools working with students JK to grade 12.

In 1999 I graduated from Laurentian University, Continuing Education Program with a BA having concentrations in 
Psychology and Sociology, as well as a certificate in Family Life Studies and Human Sexuality.

In March 2003, I was hired as a Child Development Counsellor by Near North District School Board and have worked at 
Parry Sound High School since that time with students from grade 9-12.

I have always taken great pride in my roots in Early Childhood Education which provided me with a solid basis 
throughout my career journey. Education has become a life-long learning and working experience for me. From the 
first time I set foot in a day care center as a 17 year old, grade 12 student, I knew I had found a career direction that was 
worth pursuing!

For all the young ECEs out there, I now work in a job that didn’t exist when I started my post-secondary education. I 
have been fortunate to work with some great colleagues and amazing children and youth. Be proud of the work you 
do each day and follow your dreams!
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Martha Smith AECEO.C
Member no. 328 Grey Bruce Branch

I attended the Institute of Child Study, University of Toronto, now called the Dr. Eric 
Jackman Institute of Child Study, from 1958-1967. I can still recall with fond memories 
my preschool experiences and the amazing teachers I had: Margaret Fletcher, Eleanor 
Hamilton, Karen Fisher and Gerry de Roux (daughter of Dr. William Blatz) just to name a 
few. They made a great impression on me and in part influenced my decision to go into 
the field of early childhood  education. As a side note, Karen and Gerry played baritone 
ukuleles and because of that I have played a baritone ukulele for 45 years. My mother 
Diana Tisdall, a long time member of the AECEO also influenced my decision to enter the 
field.

I graduated in 1979 from Ryerson University with a Bachelor of Applied Arts in Early 
Childhood Education. My first field placement in January 1976 was at Manor Road Co-
operative Nursery School in Toronto, the oldest parent co-operative in Canada (est 1937). 
In my final year (1978-1979) I did my thesis on the attitudes of parents in a participating 
program ( Manor Road Co-op) and non-participating program and did a second field 

placement at the school. I was offered a teaching position upon my graduation and began what would be a 30 year 
relationship with Manor Road Co-op. In June of 2009 I retired and walked out of the doors of the preschool for the last 
time. My husband and I left Toronto and moved north to Thornbury, Ontario.

I was involved in every position at Manor Road Co-op except being a preschooler myself. I was a student teacher, 
teacher, Supervisor, parent, and was on the Board of Directors as VP and then President. The benefits of teaching at 
a co-op are numerous: Children learn to trust a variety of adults, parents and teachers work together for the benefit 
of the child and become a resource to each other, parents have an input into the administration and running of the 
school and the teachers never get stale because parents are always questioning them.

I found these characteristics of children to be consistent over my years in the field: innocence, the love of learning, the 
love of play and a natural curiosity.

I have been involved with the Toronto and District Parent Preschool Corporation (PCPC) for 30 years. It is an organization 
that supports parent co-operatives. I became involved with the organization in 1987 and sat on the board as a member 
and then President. This involvement took me to San Francisco where I represented PCPC at the Parent Co-operative 
Preschool International (PCPI) annual conference. What an incredible opportunity and experience it was.

I am now supplying at two preschools, one in Collingwood and one in Thornbury and I supply at the local public school 
in the kindergarten class as the RECE. I love being with the children.

I joined the Association in 1979 when I was in my final year at Ryerson. As a new grad I felt it was important to become a 
member of the professional body that was established. Being a member would give you an opportunity to meet peers, 
have professional development opportunities, and a certification opportunity. In 1984 I became a Certified Member 
of the AECEO. 

It has meant a great deal to me to be a member of the Association. I also gained so much information by attending 
the annual AECEO Conference. My mother Diana Tisdall and a colleague Eleanor Hamilton were co-chairs of one of 
the annual conferences in the late 1970’s The guest speaker was the world renowned Dr. Benjamin Spock. I remember 
enjoying a dinner that I was invited to attend with my mother, Miss. Hamilton and Dr. Spock.

I value my years of involvement in both the North York branch of the AECEO and the Toronto branch during my teaching 
years. I attended wonderful workshops, meetings and enjoyed meeting my peers in the field and sharing many stories.

I still feel very strongly that it is important to keep up my membership in the AECEO. I feel very connected to the 
Association and if I was still in Toronto I would be glad to help out in any way the Association could use my help.
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Behaviour Management

Really Listening to the Stress of Children with Special 
Needs and Autism

“Our classrooms 
are our children’s 
homes when they 
are away at school. 
We can make it a 
place of learning, 
safety, comfort, and 
relaxation.” 

- Andrea Ferguson, 
MA Child Studies

by Andrea Ferguson I recently had the pleasure of listening to Dr. Stuart Shanker give 
a talk about self-regulation, at the 16th Annual George Brown 
College Mental Health Conference on Thriving on Campus: 
Innovative Approaches to Understanding and Fostering Student 
Well-Being.  Although this educational forum was a talk about 
being effective at managing anxiety, he was most interesting 
and passionate when he spoke about understanding children’s 
stressors and the current rising trends. I thought I would share 
some of his ideas as they relate to children with a label of Special 
Needs and/or Autism. 

Dr. Stuart Shanker, Research Professor of Philosophy, Psychology 
and Education, at York University has made many contributions 
to the field of Early Childhood Education. At this particular talk, 
he noted the importance for teachers and parents to understand 
self-regulation and the ability, or more significantly, the inability 
for children to conduct it. Throughout the day we listened as Dr. 
Shanker charismatically shared recent findings in neuroscience 
on the topic of anxiety and how it impacts on self-regulation. 
“Self-regulation challenges”, he said, “can be addressed using 
techniques that will help them achieve an ideal state for learning 
and a child will learn to be calm, focused and alert” (16th Annual 
George Brown College Mental Health Conference, 2015). As I 
franticly wrote notes, I was excited to understand the important 
elements of a well-balanced classroom.

A Self-Regulation Framework
Whether it is for a child with a diagnosis or without, Dr. Shanker 
said, a learning child will benefit from a well-designed classroom 
that implements a Self-Regulation Framework. By using a Self-
Regulation framework for your program design, you will provide 
school children with the ability and skills to cope with anxiety. 
Specifically, you may support children with internalizing disorders 
such as childhood anxiety and pediatric depression.

By developing a program curriculum that reflects a Self-
Regulation Framework, you have created a responsive learning 
environment that is adapted to have strategies for a child in 
need of self soothing techniques. The need for teacher input or 
outside directions, Dr. Shanker continues in his talk, is reduced 
greatly when a classroom is set up for success. Noted, in the talk, 
was a study from 2007 that found that anxiety and contributors 
to anxiety have been growing steadily over the last seven years. 
When evaluated, a major contributing factor to anxiety is a child’s 
inability to self-regulate.



Self-regulation is not well understood, Dr. Shanker went on to 
say, having over two-dozen definitions. So, the question he 
posed was, “Where do we start?” (16th Annual George Brown 
College Mental Health Conference, 2015). 

Self-Regulation and Stress
Self-regulation, as it was described, is what a person uses for self-
control. When you are lacking self-regulation, there is, said Dr. 
Shanker, “no gas in the tank” (16th Annual George Brown College 
Mental Health Conference, 2015). We cannot be expected to have 
self-control if in fact we are so stressed that regulating ourselves 
is beyond our control. It is possible that our stress levels are so 
high that our bodies are in a state of crisis and our behaviours 
are indications of our distress, Dr. Shanker noted. In “Stress and 
coping in Autism”, you can find an explanation of our children’s 
current levels of stress that is not commonly available. It notes, 
as well as Dr. Shanker explains, that stress and the physical 
perception of stress may be a major contributor to behaviour 
exhibited by a child with a diagnosis of ASD (Autism Spectrum 
Disorder as well as other developmental delays). Because my 
interest was now piqued, I went on to find what Dr. Shanker was 
referring to in his talk and discovered this very relevant quote, 

  

An important point to make, as the book notes as well, is that 
in no way does this infer that stress causes Autism but that 
stress may be a major contributor to the physiological, and 
psychological behaviours that we see in the classroom and 
classify as disruptive or ‘poor behaviours’. 

The Brain and our perception of Stress
Dr. Shanker says ‘our brains are kind of dumb’. This is important 
to understand because he says that our primal brain will send a 
message for our bodies to be fearful when in fact the stressor is 
not one which we should be ‘in flight’ mode for. He goes on to say 
that it is important to know that there are times that our brains 
do not decipher between the kinds of differing stimulus but that 
it perceives a great amount of stimulus as stress. Our brains are 
always scanning for danger and that in a state of fight or flight 
(heightened state of arousal) adrenaline or epinephrine will 
affect our heart, lungs, kidneys, eyes, and ears. Not surprisingly, 
then, under stress children may not legitimately hear us, feel 
hungry for snack, feel restful enough for nap, and be able to join 
in group times. 

Helping a child to manage stress
By this point in the conference I am very curious as to what an 
Early Childhood Educator could do. So what are the solutions 
to reducing stress related behaviours? Dr. Shanker shared a few 
things. He said, “be very aware of a child’s ‘gut’ and pay attention 
to what a child is telling you about their stomach.” A complaint of 
hunger is a good thing and a sign a child’s stress levels may have 
come down enough to experience hunger again. Know that 
humans are not good at knowing when they are stressed and 
that it may take an outsider to help a child to note the stress they 
are under, or support in learning the solutions to stress reduction 
(Yoga, counting to 10 and deep breathing). A very valid and 
helpful point was made and described, that a time of extreme 
stress for a child is not the time when a teacher should resort 
to reasoning with a child.  Because, as Shanker pointed out “it 
is most likely a child cannot hear you” (Shanker, 2015). We must 
consider a child may be ‘frozen’ with fear and helping a child to 
de-escalate and relax is the only goal a teacher can achieve.

“Some of the known biological or behavioral effects of 
stress (McEwan 2002, Sapolsky, 1998) can be seen in 
persons with autism. For example, there is recent evidence 
(Drause, He, Gershwin, & Shoenfelf, 2001) of suppressed 
immune system function in some persons with autism. 
Under – or – oversensitivity to pain is a hallmark behavioral 
symptom for many with autism, and turbulent sensory and 
perceptual experiences are documented regularly in first-
hand reports. (Jones, Quigney, & Huws, 2003). Furthermore 
from our clinical experience, some persons with autism 
when in a state of distress (in the presence of a feared 
stimulus, such as a dog) show a sharpening of cognitive 
communicative and sensory skills, and may speak in full 
sentences when this is not the norm. Finally, so many of the 
behavioral disturbances of autism, especially the problems 
of self-injury and obsessive routines or stereotypes bring a 
face validity to the assumption that stress may be critical 
component of our understanding this disorder. This is 
significant as we can make a major impact as ECE teachers 
to stressors in the classroom. (Barron, Groden, Groden & 
Lipsett, 2006)”   
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Dr. Shanker has four suggestions:

1. Ask permission from the child to move to a calming environment. 
2. Move to a place with calming lighting, 
3. Use simple terms that are repeatable. 
4. Calmly, use words that are soothing to this child. 

In my experience, I have found that a weighted blanket or a large lap beanbag is grounding for those who respond well to it. It 
occurred to me, when Dr. Shanker was talking about when a child is calm and not exhausted they can let you know their stress 
reducing or de-escalating needs, so why don’t we ask them before they become stressed? An ECE can empower a child by including 
them in the support of their mental health needs and by creating a reduced 
stress learning environment that includes a responsive teacher aware of 
effective behaviour management strategies.

Breaking the Cycle
Nearing the end now, Dr. Shanker posed the question, “how can we break 
the cycle?”, I wondered too.  It is important to consider the daily stressors 
for children; this is not only for a child with a diagnosis, but for all children. 
For example, to be an effective teacher you will have considered how a 
child is experiencing their classroom from the perspective of noise levels 
and brightness of lighting. When you begin thinking about a child’s stress 
level and  considering what contributes to it, and also include people who 
impact the children, you have completed the task of implementing a Self-
Regulation Framework in your classroom.  When we take the time to think 
carefully about childhood stress we will have a positive impact on a child’s 
life, including their physical body. 

And lastly, the consideration of stress and the impacts on children is not 
a program to be delivered but a mindset that can be imbedded into any 
program. We, as Early Childhood Educators can be more than symptom 
solvers and look into the core of the stress load for any child.

Final Thoughts
There are as many different stressors as there are different children. It is 
something that can be overwhelming as you manage your early childhood 
education classroom, but something worth considering regularly. Understanding stress, anxiety and self-regulation will also 
support you to have a deeper understanding of disruptive behaviour. Stuart Shanker might say an Early Childhood Educator can 
be a part of the process of the success of a student when their learning framework considers childhood stress levels. In a word, our 
classrooms can be ‘stressful’ so no wonder self-regulation is hard.

5 KEY THOUGHTS WHEN 
CONSIDERING BEHAVIOUR 
MANAGEMENT

1. Self – regulation is almost 
impossible under stress.

2. Stress may be a major 
contributor to behaviour 
exhibited by a child with a 
diagnosis of ASD and/or Special 
Needs.

3. A Self-Regulation Framework is 
a mindset, and not something to 
implement as an afterthought.

4. Young children don’t always 
know how to manage stress.

5. Helping a child to manage stress 
helps a child to self-regulate.
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Children’s science and technology learning has been enhanced in 
over 150 licensed early childhood programs thanks to the Kiwanis 
Clubs of Niagara and the Early Childhood Community Development 
Centre (ECCDC). The ECCDC is a not for profit, charitable organization 
dedicated to providing early learning and child care programs 
with affordable access to the specialized resources, training and 
supports they require to deliver outstanding experiences for 
Niagara’s young children. The Science and Technology project, 
which began in 2012 and took two years to complete, is the most 
recent of a series of initiatives the Kiwanis Clubs of Niagara and the 
ECCDC have undertaken together, with the support of the Ontario 
Trillium Foundation, Louise Kool & Galt, Niagara Region Children’s 
Services, and other local organizations. 

In 2007, the Kiwanis Clubs of Niagara and the ECCDC began working together as Young Children Priority First (YCPF). YCPF builds on 
the success of Kiwanis International’s Young Children Priority One initiative. It is aimed at enhancing children’s development before 
they start school. YCPF is an Advisory Board that is comprised of several members from the Welland, St. Catharines and Kiwanis Clubs 
in Niagara and members appointed by the ECCDC. The ECCDC provides the resources, training and support to the early learning 
and child care community and the Kiwanis 
Clubs provide the necessary volunteer, 
fundraising and business resources. 

The first project rolled out by YCPF was its 
Early Literacy project, which provided 140 
licensed child care programs with over 
5000 new books and learning materials 
designed to foster children’s literacy. 
Kiwanis members also volunteered 
countless hours making minor repairs 
to toys and equipment and reading and 
interacting with over 6000 children enrolled 
in these centres. In 2008, YCPF provided 
a kit of hands-on numeracy materials to 
these same child care programs; while 
the ECCDC delivered training to offer 
educators strategies for facilitating early 
learning experiences to support children’s 
development of mathematical behavior.

The Science and Technology project 
involves the design and delivery of science 

Kiwanis Clubs of 
Niagara and the 
Early Childhood 

Community 
Development 

Centre Join Forces 
to Enhance Science 

and Technology 
Experiences for 
Young Children 

By Andrea Hannen and Lorrey Arial Bonilla  
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and technology resource kits to licensed child care classrooms across Niagara 
and training for 1,000 Registered Early Childhood Educators. Each kit contains 
learning materials to promote young children’s awareness and understanding of 
science concepts and processes such as understanding their natural world, cause 
and effect, observation, prediction, recording results, making predications, asking 
questions and drawing conclusions. Kiwanis volunteers have been involved in 
compiling the kits, distributing them to the training sessions and volunteering 
at the sessions, while the ECCDC designed and delivered the workshops. YCPF 
developed a community advisory committee representing a variety of licensed 
child care agencies, Quality Child Care Niagara and Niagara Child Care Sector 

Executive Committee to offer guidance for the materials 
selected for the kit and the training concepts.

“We’re very excited to be working with the ECCDC on 
another project that meets the specific resource and training needs of Niagara’s early learning and child care community,” says Bill 
Irwin of the St. Catharines Kiwanis Club. Lorrey Arial-Bonilla, Executive Director for the ECCDC acknowledges the value of the long-
term partnership between Kiwanis members and her organization. “It allows us to identify and meet specific community needs, so 
we can make a real difference for children. In 2012, we surveyed Niagara’s child care community to ascertain where educators felt 
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A dedicated, career-long member of the AECEO, Violet 
Mulholland passed away Saturday, March 21, 2015 in her 
78th year.

Beloved wife of Ray for more than 56 years. Dear mother 
of Russell Mulholland and Karen Nowicki (Bronte). Loving 
grandmother “gma” of Megan, Mandy and Jennifer. 
Cherished great grandmother of Lily and Lukas.

Vi will forever live on in the hearts of her sister Shirley 
Sodergard, brother Bill Sodergard (Mary) extended family 
and many friends.

Survived by her loving aunt, Sigrid Sjostrom of Hallstavik, 
Sweden as well as many relatives from Canada, The United 
States, Finland and Sweden.

Her love of children and dedication to her faith and church helped her attain her lifetime achievements, a long time 
and faithful parishioner of Faith Lutheran Church, teaching at the Sunday School for more than 40 years and as a 
Professor of Early Childhood Education at Mohawk College until her retirement. Members, board of directors and staff 
of the association extend our deepest condolences to her family and friends.

A REMEMBRANCE OF VIOLET MULHOLLAND 
AECEO.C

there was a pressing need. Overwhelmingly, they wanted play-
based learning resources for their classrooms and some additional 
training on facilitating science and technology experiences for 
young children. The Kiwanis Clubs of Niagara were our partner 
every step of the way.” 

YCPF’s mission is to enhance early learning and care for Niagara-
area children age six and under, by building a network of 
volunteers and developing a fundraising vehicle for projects, 
resources and practitioner training. YCPF takes a holistic approach 
and seeks to enhance all aspects of children’s development, 
including their physical, social, spiritual and emotional well 
being. YCPF undertakes activities that support improvements the 
environment, structure and resources of child care programs; and 
that provide learning opportunities for early learning and child 
care staff and for the children in their care.

For more information about YCPF, including photos of the Science and Technology training sessions and comments from participants, 
please visit www.eccdc.org/YCPF. For more information regarding the ECCDC please see www.eccdc.org.

Andrea Hannen is a management and communications consultant, based in St. Catharines, 
Ontario. She has written for Childcare Today, ECE Link, and various ECCDC publications since 
1993.

Lorrey Arial Bonilla, B.A. Child Studies, B.Ed, (OCT), is the ECCDC’s Executive Director, located 
at 3340 Schmon Parkway, Thorold, Ontario

http://www.eccdc.org/YCPF
mailto:www.eccdc.org?subject=
B.Ed
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NEW MEMBERS & RECENT DONORS
The AECEO welcomes our newest members

(Theresa) Anne Roach
Abby Pelletier
Ada  Kwan
Alexandra Bakovic
Alexia Valela
Alicia Morris
Alison Black
Alyssa Kampijan
Amama Chowdhury
Amna Farooqui
Amy Andress
Anissa Quawe
Anita Khoei
Ashley Rolfe
Ashley Medeiros
Ashley Orrock
Ashley Fillion
Attiya Shafiq
Barb  Landriault 
Bonnie Dawson
Candice Aubrey
Carol Udeschini
Chantal Bloesser
Chantelle Jones
Cheryl Lee Obregon
Christa Taggart 
Christiane Bertrand
Christina Schuh
Christopher Principe
Cindhu Lankaratnam
Cindy McColl
Courtney Searle
Courtney Libbey
Cynthia Sawyer
Danielle  Ritchie
Dawna Cain
Debbie Buhrow
Deborah Pisarek
Dorothy Marcelo
Emily Henderson
Emily Nguyen
Eugenia De Marco
Faith Hale
Fang Xu

Fang Fang He
Farah Dabjan
Farha Sindha
Galina Bagga
Ghada Hammouda
Haewon Lee
Haley Johnson
Hawa Egal
Helen Thomoglou
Imelda Mhusk
Isha Verma
Jacqui Wesselingh
Jaminta Edwards
Janet Maxwell
Janine Thomas
Janis Dixon
Janna Ingleby
Jasmine Fehr
Jaymie Josephson
Jeanne Laforest-Turgeon
Jelivic Perez Rodriguez
Jessica Smith
Jessica Francis
Jessica Nguyen
Jiahui Zhou
Jing Gao
Joanne Venerus
Julia Lin
Julia Cameron
Kaitlyn Ferreira
Kalyani  Rajeswaran
Karanbir Batth
Kayla Popowicz
Kim Gill
Kimberly Budd
Kristin Green
Kuochi Yao
Kyrie Stevens
Latoya Skeen
Lima Maudoodi
Lisa Breen
Lisa  Godin
Maria Theresa Flores
Marina Badillo Alonso

Mary Curico
Marzieh Karoubian
Maureen Cullen
May  Clarke
Megan Brown
Megan Armstrong
Melisa Aker
Michelle Roberts
Michelle Frappa
Mina Sin
Minhee Shin
Muniza Nadeem
Nadine Awounang
Natasha Vogin
Nicole Richards
Nicole Dionne
Nilofar Baig
Nurrun Nahar Siddique
Olga Mahecha
Parastoo Ghahremanzadeh
Patricia Solomon
Philip Lee
Qi Wen Cao
Rachael Fisher
Rachel Glazer
Rachel Garrow
Rajanithy Anantharajah
Robelyn Pasuquin
Sabia Bibi
SaiNan Zeng
Samantha Taniwa
Sandra Sura
Sangmee Hwang
Sarah Frank
Seongjun Mun
Seonhwa  Hwang
Shane LaRochelle
Shila Abdul Maruf
Shyla Doucette
Sidra Ali
Sirui Du
Sonia Macaluso
Sophia Butt
Sultana Sanjida
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Child Care Matters to Everyone is an innovative conference being 
presented in regional locations by The Ontario Coalition for Better 
Child Care and the Association of Early Childhood Educators with 
the support of the Ontario Trillium Foundation. 

The conference:

•	 Brings together different sectors to explore how child care 
impacts people from different perspectives.

•	 Identifies strategies to communicate the importance of 
licensed child care and trained early childhood educators.

•	 Builds local capacity to work together and advocate for 
change in child care.

Child Care Matters to Everyone

STAY TUNED FOR FALL 

DATES AND LOCATIONS

Avarell, Delia
Chaplin, Karen

Gordon, Dorothy (In memory of Violet 
Mulholland)
Joliffe, May

Kirschner-Mattern, Stephanie
Maynard-Lloyd, Elaine

Mello, Amy

Pemberton, Patricia
Reevie, (Mary) Jane

Rolfe, Ashley
Romero Wetzell, Lorena

Saarikoski, Tracy
Smits, Brinda

Yuyitung Tennant, Leah

Thank You to our Recent Donors...
 Your support makes great things possible:

NEW MEMBERS & RECENT DONORS
The AECEO welcomes our newest members

Tammy Barriault
Taneshia Beda
Tanya Schaule
Tarmika  Thaneswaran
Tayyba Bibi
Tricia Badal

Umair Malik
Vanitar Norouzi
Violetta Sieczka
Wenyi  Cai 
Yanni Gao
Ye Liu

Yejide  Adekeye 
Yelena  Kaminer
Yu Li
Yumeng  Zhao
Yun Yu Cao

An agency of the Government of Ontario.
Un organisme du gouvernement de l’Ontario.



Make your Continuous Professional  
Learning Portfolio the best it can be!

Looking for additional opportunities that will support your  
continuous professional learning journey and help you to  
create an outstanding portfolio?

Want to get a head start on documenting your required  
professional learning as a member of the College of ECE? 

Find out how to develop a first-rate professional portfolio; what you should include 
and why, and how to best reflect your practice and learning. The AECEO’s online 
resources, Module 1-Professionalism and Portfolio Development; and Module 
2-Professional E-Portfolio Development will help you with this important step in 
your career as a Registered Early Childhood Educator.  

Association of Early Childhood Educators Ontario: 
For more information about the AECEO Certification Process or to register  
for the modules visit: www.aeceo.ca. 

Grow two trees with one seed! 
These modules are not only  
outstanding professional develop 
ment resources on their own 
they can also be used toward 
becoming AECEO Certified. 

The AECEO Certification  
process supports reflective 
practice, improves professional 
skills, and reinforces the values 
and beliefs that led RECEs to 
this work. It enables RECEs to 
demonstrate that they remain 
current, can respond to personal 
and professional challenges, and 
continue to learn.



	  

In 15 minutes you can find out why 

1-800-905-1876 www.himama.ca 

GET YOUR FREE DEMO TODAY 

PARENT ENGAGEMENT 
Easily connect with parents through 
email, text, and mobile apps. 

LESSON PLANNING 
Implement emergent curriculum 
with flexible lesson planning. 

ATTENDANCE & HEALTH 
Record with the tap of a button. 
We’ve got you covered on reports. 

DEVELOPMENT REPORTS 
Document and reflect on learning 
using OELF / ELECT framework. 

 

ONLINE PORTFOLIOS 
View pedagogical documentation 
for group inquiry and discussion. 

DIGITAL DAILY REPORTS 
Take your daily reports paperless 
and delight parents in the process. 

Hundreds of Ontario programs use HiMama 
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