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500
STUDENTS

there is no sign that the Government has
allocated any additional funding to meet
the recommendation it has ostensibly
accepted.
Branch Secretary Glenn Fowler said: “The
Government appears to be dancing around
the expert panel’s crucial recommendation
that there is a school psychologist for
every 500 students in ACT schools. This
ratio is best practice as acknowledged by
a recent coroner’s report, the Australian
Psychologist and Counsellors in Schools
Association and now Professor Shaddock
and his eminent panel. At the moment, the
ratio is significantly higher than that. This
inevitably limits the support that some of
the most vulnerable young people in our
schools receive. The Government needs to
back the Expert Panel’s recommendation
with more than words” Mr Fowler said.

ACT GOVERNMENT MUST
DELIVER ON EXPERT PANEL
RECOMMENDATION

Shadow Education Minister, Steve Doszpot
commented to The Canberra Times: “We’re
pleased that the government has committed
to all of the recommendations of the
Shaddock review but that’s one thing; staff
and students need actual support. I’ve
been talking about this issue for years, it’s
time the government delivered.”

Government says it accepts recommendation
but has provided no additional resourcing

Why we need more school
psychologists: what the
review said

In May 2015 Education Minister, Joy Burch, established the
Expert Panel to review policy and practice in ACT schools
in relation to students with complex needs and challenging
behaviours. The Expert Panel handed down its report in
November making 50 recommendations, including that ETD
increase the number of psychologists/school counsellors to
achieve a ratio of one school psychologist or counsellor in
schools per 500 students.
Minister Burch told the ACT community that she accepted all of
the Expert Panel’s recommendations.
As the report noted: “The current model of allocation of school
psychologists in ACT Public Schools generally provides one
psychologist for 2–4 schools in a local area” (p.133). Some
schools with nearly 1000 adolescent students only have one
part-time school psychologist.
To implement the recommendation, the AEU estimates the ACT
Government will need to provide additional recurrent funding to
employ 35 additional school psychologists. As we go to print,
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The Expert Panel report clearly explains
how qualified school psychologists are
crucial in ensuring students, particularly
those with complex needs, get the support
they need: As identified by the panel,
school psychologists:
• Provide a therapeutic and evidence-		
based perspective on student needs
• Are able to assess the cognitive 		
capacities and needs of students
• Work with classroom teachers and
others to develop and monitor
evidence-based, targeted interventions
for these students
• Provide ongoing counselling support 		
to students and their families.

As school psychologist, Eleanor Sautelle,
told The Canberra Times: “Kids have
trouble engaging in learning for lots of
different reasons – they might have a
specific learning difficulty or disability,
they might be experiencing mental
health difficulties, or they might have
experiences in their past such as grief,
loss, trauma and adversity that make
engagement difficult. Our job is to help
understand what is going on, and support
the student to get the help they need.”
The Expert panel reported that:
School psychologists feel extremely
frustrated when they know they have the
skills to help students but do not have the
time to give them the amount of support
they need. Teachers feel likewise (p.132).
“Throughout the Panel’s consultation, the
lack of capacity of school psychologists to
meet student need was a consistent theme
raised by many stakeholders in the public
sector” (p.132).
“Over 30% of school leaders nominated
additional access to the school
psychologist as one thing that would
make a difference in supporting students
with complex needs and challenging
behaviour” (p.132).
By resourcing the 1:500 ratio of school
psychologists to students recommended
by the Expert Panel, the ACT Government
will enable speedy and accurate diagnosis
of student disability, learning difficulties,
and mental health. It will enable targeted,
comprehensive and effective interventions
to be delivered when and where they
are needed. This is vital to students
with complex needs and challenging
behaviours. It’s what they and their
families have a right to. It will make a big

difference in the educational experience of the peers of those
students. And it will enable every educator to do their job more
effectively – and more safely.

ACT Government will “consider options”
in 2016
In response to questioning from the Canberra Times about
when it will deliver on the recommendation, the Education and
Training Directorate stated “the planning on these initiatives is
still being undertaken”. This comment appeared to echo another
Government statement that in 2016 it will “consider options for
strengthening multidisciplinary teams who complement the work
of school psychologists.”
The apparent lack of purpose and urgency in these statements
is deeply concerning. The findings of the panel - the fact that
the panel had to be convened in the first place – reflect systemic
inadequacies that require immediate redress. The panel has
engaged in extensive consideration; the Government must
urgently attend to delivering solutions.

Government claim ACT compares favourably
to other jurisdictions
Minister Burch and the Directorate have claimed that the ratio
of psychologists to students in the ACT compares favourably to
other jurisdictions.
This claim misunderstands something very fundamental about
the proper measure of policy in this regard. The reason for the
Shaddock report was the revelation about an inappropriate
structure in an ACT school. The measure of the Government’s
response is whether it ameliorates, in the words of senior
Canberra Times education writer, Emma Macdonald, the
‘systemic inadequacies in funding and support for students’ that
were identified by the report. As Macdonald wrote,
“This in a nutshell, is what drove one school principal to draw
$5195 from the school bank account to pay for a cage in a
desperate attempt to contain a student who posed a threat to
those around him. And this cage, call it what you will, was the
reason an expert panel was required to write 278 pages on
how the ACT school system is struggling under its own weight.”

“To implement the recommendation, the
AEU estimates the ACT Government will need
to provide additional recurrent funding to
employ 35 additional school psychologists.”
ACT Educator Magazine \ AEU ACT Branch
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“Throughout the Panel’s consultation, the lack of capacity of school
psychologists to meet student need was a consistent theme raised
by many stakeholders in the public sector”
The question is what needs to be done to
provide appropriate support to schools,
educators and students to ensure this kind
of incident doesn’t happen again. Minister
Burch appointed experts to answer this
question. She ostensibly accepted the
findings of the experts. The experts told
us, amongst other things, that we need
one school psychologist for every 500
students. The ACT Government must
either state that the experts it appointed
are actually wrong – and explain
why – or, if it really accepts the expert
recommendation, deliver the resourcing
that will actually make a difference in
practice.
Even if the ACT compares favourably to
other jurisdictions – which is contested
- this would in no way diminish the
imperative to fully implement the
recommendation of the Expert Panel.
The bottom line is that this is not actually
about other jurisdictions, it’s about the
needs of ACT students as identified by
experts. The ACT Government must
urgently heed the advice of the experts it
appointed, as well as the clear professional
opinion of educators in ACT schools.

Counsellors, social workers
and other allied health
professionals
ETD has pointed to “the Expert Panel’s
advice that ‘rather than simply recruiting
psychologists, it may be helpful to
complement existing numbers of
psychologists with social workers and
other allied health professionals’”.

The AEU is always happy to discuss the full range of supports
offered to students with complex needs but at the moment
there is no evidence that the ACT Government has recruited
any additional health professionals in response to the Expert
Panel’s report.
The panel’s recommendation is clear: to get to the 1:500
ratio as “recommended by the Australian Psychologists and
Counsellors in Schools Association.” The panel states
“If this higher psychologist/counsellor to student ratio were
adopted across the ACT this would lead to a significant
increase in the capacity of school psychologists and school
counsellors to meet student need, including needs of students
with complex needs and challenging behaviour.”

Additional school psychologists won in
the Enterprise Agreement
Through Enterprise Agreement negotiations we vigorously
fought for and won an additional four school psychologists.
This was an important step in the right direction and we are
quite rightly proud of winning this benefit for our students
and our schools. However, this is no excuse not to deliver
on the Expert Panel’s recommendation. Indeed, the Expert
Panel referred to this development in their report and then
made their recommendation for further action. The reality is
that achieving the 1:500 ratio the panel has identified as
imperative will require that 35 additional school psychologists
are employed.
The Expert Panel’s report has mapped out how we can
transform our education system to the significant benefit of our
students. The Government owes it to young Canberrans and
their families to respond without delay or prevarication. The
Government must put students first. The AEU will not cease in
advocating for the full implementation of recommendations
that the ACT Government has told the community it accepts;
that came from the very experts that it appointed.

“Recommendation 10.1: That ETD increase the number of
psychologists/school counsellors (or other professionals with
complementary expertise) within schools to meet the ratio of
1:500 students recommended by the Australian Psychologists
and Counsellors in Schools Association.” (Report of the Expert
Panel, p.134)
6
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President’s Report
Term 1

Upcoming Events
RSVP and find out more at www.aeuact.org.au/events

WEEK 2

WEEK 7

Branch Executive

Information Session:
Planning For Retirement

Tuesday February 9
5.30 – 8.30pm
United Voice Boardroom
40 Brisbane Avenue, Barton

WEEK 3
TAFE Council
Friday February 19
1.30 – 4pm
Room E05D CIT Reid Learning
Centre

Branch Council
Saturday February 20
9am – 12pm
J Block Theatre, CIT
37 Constitution Avenue Reid

WEEK 4
Informations Session:
New Educator Rights and
Entitlements
Thursday February 25
4 – 5.30pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

School Assistant Network
Meeting
Thursday February 25
4 – 6pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

Women’s Network Meeting
Friday February 26

With Scott Watson from State Plus
Wednesday March 16
4 – 5.30pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

Information Session:
Maternity Leave and Caring
Responsibilities
Thursday March 17
4 – 6pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

TAFE Council
Friday March 18
1.30 – 4pm
Room E05D CIT Reid Learning
Centre

Branch Council
Saturday March 19
9am – 12pm
J Block Theatre, CIT
37 Constitution Avenue Reid

New Educator Conference
March 19—20
Bundanoon , NSW

WEEK 9
AEU Leaders’ Retreat
April 1—2
Birrigai Outdoor School

WEEK 10

4 – 6pm
Tilley’s Café, Lyneham

Branch Executive

WEEK 5

5.30 – 8.30pm
United Voice Boardroom
40 Brisbane Avenue, Barton

Information Session: Annual
Professional Discussions
Thursday March 3
4 – 6pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

International Women’s Day Event
Friday March 4
4 – 6pm
Pork Barrel Café, Barton

WEEK 6
Branch Executive

A Year Of
Opportunity
AEU ACT President, Lana
Read, sets the scene for 2016.
Remember what it was like
to be a beginning teacher?
For some of us, it was longer
ago than for others, but we
all we know that it can be
very challenging. Please
take the time to welcome
beginning teachers at your
school and invite them to
join the AEU. Our union has
won a range of conditions,
like reduced face-to-face hours and support days to
make the first years of our career more manageable.
In Term 1, teachers in the first three years should
plan with their supervisors how they will access this
support, (and attend our information session on new
educator rights and entitlements on February 25).
I encourage every sub-branch to meet early in the
term to elect representatives and set the agenda
for the year ahead. Implementation of the new
enterprise agreement will be a focus for our union this
year and the role of active sub-branches, including
workload committees will be paramount (Explainer:
Workload Committees’ p.14). Through creating
and implementing workload reduction plans we all
have an opportunity to make our working lives more
manageable (Workload reduction in action p.12).

Tuesday April 5

Training Session: Dealing With
Difficult Situations
Wednesday April 6
4 – 6pm
Centre for Teaching & Learning
Fremantle Drive, Stirling

Northside Sub-branch
Executive Network
Thursday April 7
4.30 – 6pm
George Harcourt Inn, Nicolls

While enterprise agreement negotiations are
over, there will be considerable scope to continue
influencing key decision-makers and improve working
and learning conditions in schools this year. The
Shaddock Report has set out a whole agenda for
improvement and the ACT and Federal elections
mean politicians will be particularly willing to listen
to concerned and active members of the community.
I encourage all members to get actively involved
in your union this year and make the most
of the many opportunities it provides.

Tuesday March 8
5.30 – 8.30pm
United Voice Boardroom
40 Brisbane Avenue, Barton

Lana Read
ACT Educator Magazine \ AEU ACT Branch
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News in Brief
Newly elected member of
Executive, Susan Thomson.

Lisa Wilkinson and Wendy Harmer
to Head Up Public Education
Dinner 2016
This year’s public education dinner is on Friday
May 27. Comedian and radio host, Wendy
Harmer, will be the Master of Ceremonies and the
keynote speaker will be journalist and Today host,
Lisa Wilkinson. Save the date and watch out for
news on when tickets are going on sale.

Susan Thomson Elected to
Vacancy on Branch Executive
Congratulations to Susan Thomson from Turner
School who was been elected to fill the General
Membership Representative vacancy on Branch
Executive. Susan’s election represents yet another
marker in the increasing profile of school assistants
in our union. A strong pool of candidates nominated
to fill the vacancy on Executive and elections were
conducted by the AEC in Term 4. Prior to taking
on this new role, Susan has been a leading school
assistant activist, a member of the Sub-branch
Executive at Turner School and a Branch Councillor.

CANTRA To Be Supplanted By
Commonwealth Test
Many contract teachers were surprised to receive
a letter in Term 4 last year stating that they were
required to complete the Canberra Teacher
Recruitment Assessment in order to gain permanency.
The AEU made sustained representations to ETD
that only new entrants to profession should be
subject to the assessment. ETD subsequently advised
teachers who were on contract with the Directorate
in Term 4 that they would not need to sit the test to
secure a permanent role prior to December 2016.
In the meantime, the Commonwealth Government
is introducing a numeracy and literacy test for new
entrants to the profession that will in time make
CANTRA obsolete. It is envisaged this assessment will
be conducted by universities.

8
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New AEU Organiser, Suki
Dorras-Walker.

2016 Public Education Dinner
keynote, Lisa Wilkinson.

Welcome Suki Dorras-Walker to
the AEU Office Team
Congratulations to Suki Dorras-Walker on winning
the new Organiser position in the AEU office. We are
pleased to once again have a large and impressive
pool of applicants and thank everyone involved. Suki
comes into the office from Campbell High School
and will be familiar to many members as a highly
committed activist. Suki will resign her position on
Branch Executive to take up her position in the office.

New ETD School Uniform Policy
ETD released a draft school uniform policy in Term
4. The nub of the draft policy is the requirement that
all high schools have a school uniform and provide
students with the ‘option to wear a more traditional style
uniform’. After significant consultation with members,
the AEU submitted the following points to ETD:
• There must be maximum input from staff, students,
parents and other members of the school community
in considering any change to the status quo.
• Finalisation of the policy should be preceded by
an analysis of workload impact; additional resources
should be provided where there is additional work;
Section Q Guidelines must be adhered to.
• Uniform policy should not be discriminatory
against any students, particularly transgender,
intersex or queer students.
• Uniform policy should not impose a financial
burden on low-SES students and families.
• Uniforms should be purchased from ethically
accredited businesses wherever possible.
In the textile, clothing and footwear industries homebased outwork and sweatshop sectors exist in which
systematic exploitation and appalling and unsafe
conditions are common. We strongly encourage every
school to make every possible effort to ensure their school
uniform supplier is ethically accredited. Visit Ethical
Clothing Australia at www.ethicalclothingaustralia.org.au.

The AEU Leadership Retreat at Birrigai is on April 1 & 2.

Birrigai Leadership Retreat 2016
– Save the Date
The 2016 AEU Leadership Retreat will be held
at Birrigai Outdoor School on Friday April 1 and
Saturday April 2. Save the date - we are looking
forward to building on the very successful events
we’ve held in recent years. Attendees are eligible
to apply for paid industrial leave on the Friday.
The AEU advises members to give your supervisor
or principal at least fourteen days’ notice in
writing when applying for Industrial Leave.

AEU Workload Advisory Group
The Workload Advisory Group is a group of
AEU members broadly representative of different
school sectors that will provide expert guidance to
the AEU membership on how to logically, sensibly
and effectively reduce workload across the
system. It will collect and analyse data about how
workload reduction is progressing, share best
practice with the whole membership, and identify
and address any problems or obstacles that arise.

Survey shows workloads and lack
of resources driving increased
stress for principals
The Australian Principal Occupational Health,
Safety and Wellbeing Survey released late last
year by Teachers Health Fund found that “sheer
quantity of work and lack of time to focus on
teaching and learning are the biggest contributors
to stress”. Stress is 1.7 times higher than for the
average population. Burnout is 1.6 times higher
than for the general population. The Principal
Health & Wellbeing survey found that 41% of
principals reported threats of physical violence
and 31% actually experienced physical violence.
This is completely unacceptable - everybody has
a right to a safe workplace. It underscores the
importance of the principal wellbeing clause won
in our new enterprise agreement.

Wendy Harmer will be MCing this year’s dinner.

OECD research shows Australian
schools under-resourced, class
sizes above average
The OECD’s annual “Education at a Glance”
report found Australia spends less on schools than
the OECD average, and has higher class sizes.
Australian government spending on schools in 2012
was 3.4% of GDP, below the 3.5% OECD average.
Average class sizes in Primary Schools in 2013 were
24 students, compared with an OECD average of 21.
The Report, which tracks trends in education across
the developed world, acknowledged for the first time
the link between bigger classes and behavioural
issues. It stated: “Larger classes are correlated with
less time spent on teaching and learning, and more
time spent on keeping order in the classroom.”

Congratulations and thank you
to the following members who
have been appointed to sit on the
Workload Advisory Group:
Ingrid Bean, Sub-branch President, Canberra High School
Angela Burroughs Branch Vice-President, Ainslie School
Theresa Carroll, General Membership Representative on
Branch Executive
Trina Cleary, Branch Councillor, Hughes Primary School
Anna Dytlewski, Branch Councillor, Charles Conder
Primary School
Shane Gorman, General Membership Representative on
Branch Executive and Principal at Wanniassa School
Michael Kindler, Principal, Mount Stromlo High School
Ian Marshall, Branch Councillor, Lake Tuggeranong College
George Palavestra, Principal, Canberra College
Karl-erik Paasonen, Branch Councillor, Telopea Park School
Emily Squires, Workload Committee Representative,
Gungahlin College
Glennis Weatherstone, Sub-branch President,
Macgregor Primary School
Annamarie Zuffo, Principal, Lyneham Primary School

From the AEU office, Glenn Fowler, Andy Jennings
and Garrett Purtill will also sit on the committee.

ACT Educator Magazine \ AEU ACT Branch
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Secretary’s Report
Glenn Fowler

A Story of Progress
It was around this time last
year that we convinced
the ACT Government
to relinquish its teacher
workload denialism and
work with us constructively
on a properly-resourced
plan for teacher workload
reduction.
With the onset of the new school year, we will see
$7 million of resources appear in schools so that
teachers can stay focused on their core role. This
project will be overseen by a central function of the
Directorate, which will receive advice from the AEU
via our newly constituted Workload Advisory Group.
This important body will take its guidance from all
of you in schools, through your School Workload
Committees. No longer is workload a school problem
– it is a system responsibility – and you should be
congratulated for your role in this paradigm shift.
Now, let’s make it work!
Twelve months ago we did not have an eminent
panel set up by the Government recommending what
we have long been campaigning for – one school
psychologist for every 500 students in our schools.
If students with complex needs and challenging
behaviours get more of the support they need, in
line with the sensible recommendations of Professor
Shaddock and his panel, benefits will be experienced
by those children and their familiesve. 2016 will be
the time to convince the Government that it needs to
listen to the experts.
Twelve months ago Tony Abbott and Christopher Pyne
were running the education show and treating the
Gonski Report with predictable contempt. New PM

The Hughes Primary crew, pictured at the 2015 dinner, were first out
of the blocks with their new Workload Reduction Plan.
Malcolm Turnbull is running a more nuanced line,
indicating that future funding is under consideration.
New Education Minister Simon Birmingham,
himself a public school graduate, appears to be
gradually unshackling himself from Pyne’s ideological
obsessions and delusions.
And twelve months ago, the fallacy that vocation
educational and training is best delivered by the
unrestrained market was going strong. Now it is
in tatters, as we watch millions of taxpayer dollars
funnelled straight to failing companies and in many
cases unscrupulous profiteers who have little regard
for the needs of students. Our position that 70% of
government VET funding is quarantined for TAFE
needs to be an election issue at both federal and
territory levels.
We in the AEU office are in perpetual awe at the
ability of our 3,500 members to find the time to
do something for our union – sometimes modest,
sometimes profound. We wish you all the best for a
great start to the 2016 school year and look forward
to making as much progress together this year as we
did last year.

“No longer is workload a school problem – it is a system
responsibility – and you should be congratulated for your role
in this paradigm shift. Now, let’s make it work!”
10
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GREAT FEATURES OF
HUGHES PRIMARY
SCHOOL’S WORKLOAD
REDUCTION PLAN

ETD has requested schools complete workload reduction plans by Week 5 and many schools already
completed them last year and will benefit from additional resources from the start of the term. First out
of the blocks was Hughes Primary. For schools yet to complete their plans - and even for schools who
have – it’s worth noting some of the smart ways Hughes is going about workload reduction.
It outlines how additional resources
will be used effectively to help teachers
focus on their core role.
The plan outlines “Key administrative
duties to reduce workload of teachers to
ensure they are able to focus on their core
role:

1

• Assessment Data Entry into MAZE
• Reporting Administration (envelopes, 		
front covers)
• Classroom resources and preparation
• Principal and Executive administration
tasks
• Administration in preparation for 		
Professional Development
• Excursion administration
• Ordering of classroom supplies
• First Aid support
• ICT Admin support for Chromebooks 		
and iPads
• ICT Teacher Administration – Student 		
Passwords”
The new school assistant at Hughes is
going to be busy!
The plan refers to the non-teaching
tasks explicitly listed in the Section
Q Guidelines – Addressing teacher
workload.
In identifying how an additional staff
member in the school could help teachers
focus on their core role, the plan draws on
tasks specified in the Section Q
Guidelines as not expected of teachers,
like ‘ordering classroom supplies’. The
Hughes plan also includes tasks on the list
that require limited teacher involvement,
referring to excursion and reporting
administration for example. The tasks not
expected of teachers and requiring limited

2

teacher involvement are the best starting point in developing your
school’s workload reduction plan.
The plan also identifies tasks that are not explicitly mentioned
in the Section Q Guidelines.
While it makes sense to start with the listed non-teaching tasks, the
lists should not be regarded as exhaustive. The workload reduction
plan should identify all tasks teachers are currently performing
outside their core role (as defined in Section Q1, p.129, of the new
enterprise agreement and in the Section Q Guidelines). So Hughes
Primary identified activities not explicitly mentioned in the Section Q
Guidelines like administrative preparation for meetings and First Aid
support as activities that are distracting teachers from their core role.

3

4

Collective responsibility for a workload reduction culture
As well as specifying immediate actions, the plan identifies
mechanisms that will make a positive difference on an ongoing
basis; regular meetings of the workload committee; information
in the school handbook; a suggestion box in the staffroom and
surveys of all staff.
The plan sets out how workload committee meetings
can be fast and effective.
The Hughes plan sets out how meetings will be time-limited. They
start with a short period of ‘reading’ and ‘thinking’ time; there
is then a discussion and decision about the two most important
issues. Ten minutes is allocated to the two priority issues. This is a
great structure which helps ensure that meetings are focused and
action-oriented.

5

6

It’s clear how decisions will turn into actions.
The workload reduction plan reflects an understanding in the
school about what happens with decisions made at workload
committee meetings. The Principal takes the decisions of the
workload committee to the school’s Executive. Once approved, the
new process or guidance is communicated to all staff.
The school will measure the difference the plan is making
over time.
By surveying staff in Term 4 2015, Term 1 2016 and Term 3 2016,
Hughes will be able to map and measure where and how they’re
succeeding over time – and where further innovations and resources
are needed.

7
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WORKLOAD REDUCTION
IN ACTION
The new ETD Teaching Staff Enterprise Agreement 2014-2018
has created a set of mechanisms to make workload reduction
comprehensive and systematic. Here are seven ways the core
role of a teacher is being enshrined in everyday practice – and
you have recourse when workload is getting out of control.
Workload reduction plans

School workload committees

ETD requires each school to complete
a workload reduction plan in order
to obtain the additional resources
set out in the new EA. The Workload
Reduction Plan has three elements:
effective use of new resources;
identification of other measures within
the school to reduce teacher workload;
data collection and evaluation
processes. A template for the plan is
available on the AEU website and
ETD Index. They should be returned
to John McIntyre in ETD People and
Performance (john.mcintyre@act.gov.au)
by Week 5.

The workload committee has an ongoing and crucial
role. It provides an ongoing “opportunity to shed
outdated non-mandatory programs, where appropriate,
and to reassess practice and procedure to ensure the
most efficient systems are in place for the benefit of all
teachers.” (ETD Teaching Staff Enterprise Agreement,
Section Q8 School Monitoring of Workload and
Practice, p.132). Where a matter cannot be resolved
by the school workload committee the System
Workload Leadership Team is a new part of ETD central
office that is available to assist. Where teachers are
performing tasks outside their core role and there is no
way of reallocating or eliminating this task, the school
workload committee should communicate this to the
System Workload Leadership Team. This is the first step
to prosecuting the case for additional resources.

Additional resources

Directorate System Workload
Leadership Team

Once a school completes a workload
reduction plan, it will receive the
additional resourcing won in the
enterprise agreement. Many schools
already have and will benefit from an
additional school assistant from the
start of Term 1. This person’s job will
be to pick up administrative and other
tasks that are taking teachers away
from their core role, as identified in the
workload reduction plan. Please make
the new staff welcome and ask them to
join the AEU!

12
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ETD is establishing a central function to support
schools in enabling teachers to focus on their
core role; support and assist workload committees;
capture and analyse data across schools and
develop and share models of best practice.
Sub-branches, workload committees and school
leaderships should seek support where needed
from the System Workload Leadership Team and
communicate where insufficient resources mean
teachers are performing work outside their
core role.

AEU Workload Advisory Group
The Workload Advisory Group is a group of AEU members broadly representative of different school
sectors that will provide expert guidance to the AEU membership on how to logically, sensibly and
effectively reduce workload across the system. It will collect and analyse data about how workload
reduction is progressing, share best practice with the whole membership, and identify and address any
problems or obstacles that arise.
Congratulations and thank you to the following members who have been appointed to sit on the
Advisory Group:
Ingrid Bean, Sub-branch President, Canberra High School
Angela Burroughs Branch Vice-President, Ainslie School
Theresa Carroll, General Membership Representative on Branch Executive
Trina Cleary, Branch Councillor, Hughes Primary School
Anna Dytlewski, Branch Councillor, Charles Conder Primary School
Shane Gorman, General Membership Representative on Branch Executive and Principal
at Wanniassa School
Michael Kindler, Principal, Mount Stromlo High School
Ian Marshall, Branch Councillor, Lake Tuggeranong College
George Palavestra, Principal, Canberra College
Karl-erik Paasonen, Branch Councillor, Telopea Park School
Emily Squires, Workload Committee Representative, Gungahlin College
Glennis Weatherstone, Sub-branch President, Macgregor Primary School
Annamarie Zuffo, Principal, Lyneham Primary School
From the AEU office, Glenn Fowler, Andy Jennings and Garrett Purtill will also sit on the committee.

The AEU-ETD
Enterprise Agreement
Implementation
Committee
Even though the new agreement
has now been signed and put into
place, the senior AEU leadership
continue to meet regularly with
their counterparts in the Directorate
to monitor its implementation. The
System Workload Leadership Team
and the AEU Workload Advisory
Group will provide reports to the
EA Implementation Committee,
enabling issues and disagreements
to be addressed and resolved.

The bottom line
Section Q of the Enterprise Agreement now makes
very clear what the core role of a teacher is. The
new agreement establishes a comprehensive
architecture to ensure teachers can focus on their
core role. After all, the core role is challenging
enough without added pressures and demands.
We have won some additional resourcing so
that there are new staff to pick up the work
teachers will no longer do. If it transpires that
more resourcing is needed to ensure teachers
are not required to perform non-core tasks, the
AEU will be making this case. We will be in a
strong position to do this if all school workload
committees consistently tell the System Workload
Leadership Team and the AEU Workload Advisory
Group where they are not resourced to enable to
teachers to focus on their core role.
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Explainer: Workload Committees
The new Agreement bolsters – and clarifies – the role of school workload
committees, including specifying that members of the workload
committee must be provided with sufficient time to perform their role.
Q1. How do Workload Committees work?
Our Enterprise Agreement states that: “The principal,
in conjunction with the AEU sub-branch, must establish
a school workload committee to monitor, review and
address workload issues.” (Section Q8.3 – School
monitoring of workload and practice, p.132)
The Workload Committee is not an AEU committee – it’s
a school or workplace committee. However the Enterprise
Agreement states there must be AEU representation: “The
workload committee must include a member nominated
by the school’s AEU sub-branch” (Section Q8.3 – School
monitoring of workload and practice, p.132).

Q2. Who starts the Workload Committee at
your school?

role. Teachers will not be expected to perform tasks
other than those contained in the Section Q Guidelines
Addressing teacher workload.” (Q8.2, p.132)
ii. Scheduling of meeting and other activities. The Enterprise
Agreement states: “Schools negotiate local arrangements
around meetings and other activities at which teacher
attendance is required. Such arrangements must contain
a mechanism for review at least once each year.”
(Q8.4d, p.133)
iii. Consultation about any new initiatives, proposals or
special projects and their workload implications.
iv. Are there any ways of saving time? The committee may
consider whether there are any outdated non-mandatory
programs or procedures that can be shed.

‘The principal, in conjunction with the AEU sub-branch,
must establish a school workload committee.’ It’s a
school committee so the responsibility ultimately lies with
the school executive. If necessary, the AEU Workload
Committee representative might like to provide a friendly
reminder!

v. Are practices and systems as efficient as possible?

Q3. Who sits on the Workload Committee other
than the AEU representative?

Q6. How do Workload Committees
make decisions?

The Enterprise Agreement specifies that the Principal and
a member nominated by the school’s AEU sub-branch will
sit on the workload committee. The Section Q Guidelines
indicate that “Membership should reflect the range of
roles in the school and include at least one school leader,
classroom teacher and staff member in a non-teaching
classification.” Clause Q8.3a) of the Enterprise Agreement
(p.132) states “The committee must consider the working
arrangements for vocational education teachers at the
school” so it will help if a VET teacher can be on the
committee where relevant.

Workload Committees should come to decisions through
negotiation aimed at achieving consensus. Section Q8.5
states that where any workload issues cannot be resolved
at the school level, they should be referred to the System
Workload Leadership Team for assistance in dispute
resolution.

Q4. When should the Workload Committee meet?
The Workload Committee should determine times for
regular meetings. The Section Q Guideline states that
“Members of the workload committee must be provided
with sufficient time to conduct their work, including
consultation with staff, and preparation for and attendance
at meetings.”

Q5. What should be discussed in the
Workload Committee?
i. “Schools are to monitor and manage the workload of
teachers to ensure they are able to focus on their core
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vi. The working arrangements for vocational education
teachers.
vii. Any workload issue that is causing concern amongst
staff.

Q7. What’s the relationship between the AEU
sub-branch and the Workload Committee?
The AEU Workload Committee representative should
consult closely with the sub-branch. If the sub-branch is
concerned about a workload issue, it may be appropriate
to pass a motion instructing the Workload Committee
representative to seek a solution. The virtue of a motion
is that it demonstrates that the concern is considered and
widely felt.

Find out more
The role of the workload committee is defined in Section Q8 – School
Monitoring of Workload and Practice (p.130) of the Enterprise Agreement.
Additional detail is provided in the Section Q Guidelines – Addressing
Teacher Workload. Both are available on the AEU and ETD websites.

MY SCHOOL MADE
ME WEAR A DRESS,
LOOK LIKE A GIRL,
AND HIDE WHO I AM.
I WOULD HAVE BEEN
A LOT MORE ACTIVE
IF I DIDN’T HAVE TO
WEAR A SKIRT.

WE SUPPORT GENDER DIVERSE AND TRANSGENDER STUDENTS IN OUR SCHOOL. TRANSPHOBIA WILL NOT BE TOLERATED

Landmark report
will make a difference

if

Government backs
recommendations
with resources

AEU Research Officer, Tom
Greenwell, analyses the major
findings of the Expert Panel
on students with complex
needs and challenging
behaviours (see p.4).
The report of the Expert Panel on Students with Complex
Needs and Challenging Behaviour handed down in
November identified a wide range of systemic issues in
ACT education. Its findings and recommendations touched
on matters as diverse as school psychologists, sensory
spaces in schools, school autonomy, school assistant
qualifications and career paths, relief teacher induction,
and alternative education programs and settings. As Emma
Macdonald explained in The Canberra Times, failures in
funding and support are placing untenable burdens on
educators and compromising the welfare of some of our
most vulnerable students.
“Sensitively written, after extensive consultation with more
than 1700 individuals and organisations, including 300
students, the report attempts to address the lack of clear
response pathways schools can travel when a student
reaches crisis point. It highlights systemic inadequacies in
funding and support for students, pressure on staff to deal
with complex needs while undertaking normal classroom
duties, and increased responsibility heaped on school
principals without either the guidelines or assistance higher
up the bureaucratic chain when a situation escalates.”
The Minister for Education accepted all of the
recommendations and it is the Government’s job to deliver
over the coming year. As a union, we will be actively on the
case to ensure everything the experts recommended and the
Government has endorsed is fully delivered.
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Systemic policy and
funding failure
When the Canberra Times broke
news that the Education Directorate
was investigating reports that a
child was contained in a cage-like
structure in an ACT Primary School in
April 2015 concern was widespread
throughout the community. The
announcement of an Expert Panel
in addition to the investigation of
the specific circumstances was an
implicit recognition of underlying
system-wide issues. The Expert Panel
report effectively found that a lack of
resourcing, support and clear policy
were, in practice, co-causes of that
incident.
“Without commenting on the individual
circumstances of this case, which have
not been investigated by the Panel, it
should be noted that ETD does not have
a clear policy regarding the escalation
of behavioural issues that cannot
be resolved by the NSET [Network
Student Engagement Team], and it is
not clear what further support can be
provided in these circumstances. A
number of school leaders commented
to the Panel that ultimately they felt
that they were left alone to solve the
more difficult problems, without the
resources to properly meet the needs
of some students with the most complex
needs and challenging behaviour.
There are currently no formal oversight

“It highlights systemic inadequacies in funding and support for
students, pressure on staff to deal with complex needs while
undertaking normal classroom duties, and increased responsibility
heaped on school principals without either the guidelines or assistance
higher up the bureaucratic chain when a situation escalates.”
mechanisms for decisions about
restrictive practices, which are left to
the judgement of individual teachers
and school leaders.” (p.139)
This analysis is considerably more
nuanced – and ultimately conducive to
positive change - than the Education
Minister’s misleading line that the
principal concerned had lost their job.
The effort to publicly scapegoat one
individual was further undermined by
questioning from Shadow Education
Minister, Steve Doszpot, in annual
report hearings in November, where
it was revealed that a number of other
officers within ETD had their role in this
matter addressed.

Need for Clear Policy
and Guidelines on Use
of Restrictive Practices
Recommendation 11.1: That ETD…
develop practical guidelines on
the appropriate use of voluntary
withdrawal spaces, seclusion, and
physical restraint.
The Expert Panel found that current policy
doesn’t comprehensively or adequately
acknowledge the use of restrictive
practices in schools. The report states:
“…current policy guidance does not
assist teachers to decide what to do
in responding to emergency situations
where preventive strategies have failed
(for a range of possible reasons), and
safety is at risk. Teachers need clear and
detailed guidance about when and how
they might physically intervene to protect
students from harm in crisis situations.
Second, current policy guidance does
not help teachers to recognise where
ongoing behaviour management
strategies involve inappropriate levels of
restrictive practice…” (p.157).

Open acknowledgment of restrictive practices is the first step to
a solution because that acknowledgment enables clear policy,
practical guidance and support. The Expert Panel recommends
the following overarching principles in relation to use of
restrictive practices.
• ‘it is used to prevent immediate imminent risk of harm to the
student or others;
• it is the least restrictive option available for preventing harm;
• it respects, as far as possible, the dignity of the student;
• the action taken is proportionate to the risk presented;
• it is used for the shortest time possible;
• it is applied with the least amount of force required;
• it is recorded, monitored, and subject to appropriate oversight.
• Teachers need to be able to demonstrate that their actions were
necessary in the circumstances.’ (p.156)
The report concludes in relation to restrictive practices:
“Reducing and eliminating the use of restrictive practices will
not happen without clear guidance for staff, and transparent
monitoring of practice.” (p.157)

Sensory spaces in schools
The Expert Panel noted the vital importance of spaces
in schools that allow students to calm down and
regain composure when they become ‘disregulated or
overwhelmed’. It further noted that: “Some school leaders
described difficulties with accessing appropriate safe or
sensory spaces within mainstream school buildings. They
informed the Panel that offices of the leadership team, the
learning support teacher or another classroom were often
used for this purpose if available… these ad hoc options
often create difficulties where they are required for other
teaching and work commitments… they may contain furniture
and office equipment that may be damaged or pose a risk to
others when students are disregulated.” (p.113)
The ACT Government has agreed with the Expert Panel’s
recommendation that special sensory spaces in schools need
to be either be developed or enhanced. The Government
announced that it will allocate $3 million to enhancing
sensory spaces - although it has subsequently become
apparent this will not be additional money in the education
budget but rather ‘refocusing’ of the money already there.
ACT Educator Magazine \ AEU ACT Branch
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Policy on escalation of
behavioural issues
Recommendation 10.3: That
ETD ensure that the NSETs are
sufficiently resourced and supported
to allow them to (a) provide
ongoing coaching to teachers
within the classroom setting to assist
with the support of students with
very challenging behaviours; (b)
respond proactively and in a timely
way to meet identified needs; and
(c) develop a high level of expertise
in relation to the support and
management of students with very
challenging behaviours, and obtain
specialist consultant advice where
required. (p.140)
The Expert Panel recommended a range
of increased resourcing for Network
Student Engagement Teams that would
further enhance their expertise; enable
the NSETs to provide more ongoing
support; and deliver a ‘buck stops here’
response (p.140). The Government has
agreed to recommendation 10.3.
The AEU believes Network Student
Engagement Teams are a worthwhile
initiative that warrant continuing
and comprehensive evaluation.
However, it is important to note that
this recommendation is separate and
additional to the recommendation
for more psychologists in schools.
Extra resourcing of Network Student
Engagement Teams is not a substitute
for increasing the ratio of qualified
psychologists in schools to one for
every 500 students.

“(Schools) have a duty to protect the safety of staff
and others in the workplace, through appropriate risk
management. Employers must not allow staff to be subjected
to violence without taking measures to minimise this risk,
regardless of their dedication or willingness to tolerate this.”

Qualifications for learning support
assistants
Recommendation 10.7: That ETD... commit to the
professionalisation of LSAs and ensure that by 2018
(a) all LSAs hold, or are in the process of obtaining,
at least a Certificate IV in School Age Education &
Care or equivalent; and (b) all LSAs working in a
Learning Support Unit or specialist school hold, or are
in the process of obtaining, at least a Certificate IV in
Education Support or equivalent. (p.144)
This recommendation is a highlight of the report and
acknowledges that Learning Support Assistants play an
integral role in supporting students with complex needs and
challenging behaviours. We anticipate that the Government
will want to implement this without equivocation, including
paying for the qualification itself and study leave.

Coherent strategy for the
provision of alternative education
programs
Recommendation 7.4: That ETD publish information
about support and education options for students at risk
in the ACT Public School system, including the location
of programs, operational philosophy, curriculum offered,
criteria for enrolment, and referral process. (p.107)
Recommendation 7.5: That ETD develop and implement a
coherent strategy for the provision of alternative education
programs and/or other flexible learning options, for
students at risk of disengaging from secondary school.
This strategy should ensure that, if required, such students
have access to an appropriate alternative education
program throughout their secondary schooling, building
on the positive features of the Achievement Centres and
Connect10 programs. (p.107)

Safety of staff
The Expert Panel highlighted the
responsibility of the employer to ensure
the safety of staff.

The report notes the outstanding work occurring in alternative
settings and cites positive parental feedback:

“Employers must not allow staff to be subjected to violence
without taking measures to minimise this risk, regardless of
their dedication or willingness to tolerate this.”
18
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“Parents were also very positive about
the program: I can’t praise Connect10
highly enough, it has been the
saving grace for my child who would
otherwise have completely disengaged
from school. (Parent)” (p.104)

Relief staff

The report calls on ETD to better
publicise alternative settings and
develop a coherent strategy which
comprehensively articulates their role in
the ACT education system.

“Relief teachers have very little opportunity to develop a
rapport with students and may find themselves in front of
classes with no information provided to them about the
students or particular ways to manage individuals within that
class. One of the key observations provided to the Panel was
that relief staff, both teaching and support staff, are often not
supported by additional or appropriate training to effectively
manage students with complex needs and challenging
behaviour, and may be given little or no information about
a school’s behaviour management protocols or where to
go to find help with students presenting with challenging
behaviours.” (p.145)

A caution about
so-called school
autonomy
The report of the Expert Panel notes
that moves to school autonomy have
been associated with an absence of
clear policy and guidance.
The Canberra Times editorial ”muddied
lines of authority that have developed
in the ACT since the decision to grant
individual schools greater autonomy.
A line from a 2008 Education and
Training policy document that ACT
schools are “… required to make
reasonable adjustments for students
with disability” illustrates that laissezfaire approach. Specific guidance and
information on students with disability
in the senior secondary sector. has
been ever harder to locate.”

The Expert Panel made a number of important observations
in regard to how well casual relief staff are supported in
working with students with complex needs and challenging
behaviours.

There is clear work to do to ensure information sharing
with relief staff is timely, adequate and comprehensive and
relevant professional learning is available to relief teachers.

Implementation advisory group
The recommendation to establish an advisory group to
oversee implementation of the report is the glue that will
bind all of the Expert Panel’s good work. The AEU is
currently seeking clarification about the place of educators
in this process. It would be unthinkable that the voice of the
profession through the AEU, and the teachers who work
every day with our most high needs students, would be
excluded from this important quality assurance mechanism.
The Minister needs to make her position clear on this
immediately.
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Slater and Gordon
is proud to partner
with the AEU
ACT Branch
Our services include:

Slater and Gordon has
partnered with unions and
their members since 1935.
We understand the legal
challenges you face at work
and everyday life.

+
+
+
+
+
+
+
+
+
+

Workers Compensation
Industrial and Employment Law
Motor Vehicle Claims
Superannuation and TPD Claims
Family Law
Medical Negligence Claims
Public Liability Claims
Wills and Estate
Conveyancing
Other legal services

Benefits for AEU Members:
AEU ACT Branch members are
entitled to:
+ Initial obligation-free consultation
+ 25% off Fixed Fee Conveyancing*

LIAN EDUC
RA
AT
ST

AEU

+ 10% off Family Law Fixed Fees*

N
IO

AU

+ A Free Standard will*

+ Discounted rates for services

U NIO N

AC T
BRANC H

GET IN TOUCH
AUSTRALIAN
AEU ACT Branch office
EDUCATION
02 6272 7900
UNION
for a referral to Slater and Gordon
slatergordon.com.au
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*Conditions apply. Standard wills may not be suitable for
all estate types. Fixed Fees excluded disbursements which
are charged at cost. See slatergordon.com.au for details

Understanding
Disadvantage in ACT
Schools: A Report from
The Inaugural Progressive
Canberra Summit
The education panel at the inaugural progressive
canberra summit late last year comprised of Dr Phil
Roberts from the University of Canberra; independent
researcher, Barbara Preston; Save Our Schools national
convenor, Trevor Cobbold; and director of the ACT
Youth Coalition, Emma Robertson.
The panel challenged the ACT community to think more
deeply about how we can improve the educational
outcomes of students from disadvantaged backgrounds. The
ACT consistently comes out as one of the top performing
jurisdictions in the country when standardised test results are
published. However, the panellists joined a growing number
of authoritative voices arguing that we need to look more
closely at the true meaning of the data.

The headline results
When the latest round of NAPLAN results were released
last August, the headline read ‘ACT kids improve already
top NAPLAN results’. The Minister for Education stated
“ACT students continue to be among the highest performing
across the country” and that the ACT has “been the highest
performing jurisdiction in Australia every year since 2008.”

Comparing apples with apples

socio-economic characteristics
of the students in each jurisdiction.

The unique character
of the ACT student
population
As Save Our Schools National
Convenor, Trevor Cobbold, points
out, in terms of test scores, the ACT
has a range of advantages over other
jurisdictions:
• Less extreme levels of disadvantage
• No remote area students ( who
on average perform less well on
standardised tests)
• Higher average income levels

The average NAPLAN scores for ACT students were the
highest or equal highest in the country in 18 out of 20
domains. University of Canberra Assistant Professor, Dr Phil
Roberts, argues that to really understand what the results
are telling us, perspective matters. Just as comparisons
between public and private schools should take account of
the students they respectively enrol, comparisons between
states and territories need to be adjusted for the different

• Higher percentage of adults with high
education levels
In Table 1, Phil Roberts illustrates how
the ACT compares to other jurisdictions
in terms of PISA’s Index of Economic,
Social and Cultural Status (ESCS).
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How do disadvantaged
students in the ACT fare?
Phil Roberts in his analysis of NAPLAN
results and Trevor Cobbold in his
analysis of PISA results both find that
disadvantaged students in all school
sectors in the ACT on average tend to
underperform their peers in other states
and territories. Their findings clearly
warrant serious consideration.

Table 1, Roberts (2015). This table compares jurisdictions using the PISA Index of
Economic, Social and Cultural Status. It indicates that the ACT’s student population
is relatively advantaged compared to all other jurisdictions. The performance of ACT
students in standardised tests needs to be seen in this light.

Socio-economic background matters
As elsewhere, student performance in the ACT is closely
related to socio-economic background. Table 2 charts the
percentage of students who are at or above the National
Minimum Standard for reading and illustrates the correlation
between parental education attainment and student
outcomes.

Cobbold concludes: “The PISA
results show that the relationship
between socio-economic background
of students and achievement in the
ACT is the strongest in Australia
except for the Northern Territory. In
technical terms, the socio-economic
gradient is larger in the ACT than in
any other state, except NT. This has
been the case since 2006 when PISA
began reporting on socio-economic
gradients.”
“The gap between advantaged and
disadvantaged students in 2012 was
equivalent to nearly three years of
schooling. If anything, the gap has
increased since 2006.”
“The PISA results also show that the
results of low SES students in the
ACT are lower than those for similar
students in many states and have
gotten worse since 2006:
• PISA 2006: ACT low-SES students
similar to Victoria, NSW & Qld; above
others
• PISA 2009: ACT low-SES students below
all states except Tasmania & Northern
Territory

Table 2, Roberts (2015). The children of parents with higher
educational attainment are more likely to be performing at National
Minimum Standards.
Tables 3 and 4 plot ACT schools in terms of their mean
NAPLAN score for reading and their average Index of
Socio-Educational Advantage (ICSEA) score. The relationship
between the two is clear: generally, the lower the average
ICSEA score, the lower the average reading score.
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• PISA 2012: ACT low-SES students below
all states except Tasmania & Northern
Territory”
The 2009 PISA report commented:
“Surprisingly….low socioeconomic
students in the AC T … [have] scores
… only just above those for Tasmania
and the Northern Territory, and
between 19 and 24 score points
lower than students of the same

socioeconomic level in the other five
states. [p. 282]”
Phil Roberts argues: “A close
examination of the PISA report shows
that the ACT quickly falls to near the
bottom of the nation when it comes
to equity in education with only the
Northern Territory showing a greater
connection between SES background
and PISA achievement… Especially
striking is that the ACT has the biggest
in¬-school variation linked to student
SES of any Australian jurisdiction.
There may not be much difference
between schools, but within them
students are performing very differently
based on their SES background.”

Enrolment shares by
sector
Barbara Preston is an independent
researcher and consultant, currently
undertaking doctoral studies at the
University of Canberra. One of her
significant contributions has been
to critique the residualisation of
public schools as they take a greater
proportion of disadvantaged students.

Table 3, Roberts (2015), shows the correlation between schools’ average ICSEA
rating and Year 3 NAPLAN reading scores. Green circles represent public
schools; green circles represent Catholic schools and red circles represent
Independent schools.

Preston notes: “For around 100 years
until the 1970s the share of all school
enrolments in Australian public schools
was around 80%.... Now only 65%
of Australian school students and 58%
in the ACT are in public schools. At
the primary and high school levels the
public sector share is much less in the
ACT, while at the year 11-12 college
level it is greater.”
Public sector share of enrolment.jpeg
Table 5, Preston (2015), shows the
percentage of students enrolled in
public schools Australia-wide and in
the ACT; and the decline in both since
the 1970s.

Changing social mix
At the same time, Preston observes,
the social mix in schools has changed
significantly. “In the 1970s the overall
SES mix in public and private schools

Table 4, Roberts (2015), shows the correlation between schools’ average ICSEA rating
and Year 9 NAPLAN reading scores. Green circles represent public schools; green
circles represent Catholic schools and red circles represent Independent schools.
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“In addition” Preston points out,
“according to 2011 ABS Census
data, the public sector enrols
disproportionate shares of
• students who do not have broadband at
home
• students from one parent families
• students with disabilities
• students who speak another language at
home and do not speak English well
• Indigenous students.”

Table 6, Preston (2015). As overall enrolment in public schools has
decreased the ratio of students from low and high income families has
changed. In public schools in Australia today, there are now nearly
two students from low income families for every student from a high
income family, on average.
was much the same. But this has changed dramatically: now
there are around two LOW income students for every HIGH
income student in public secondary schools, and the reverse
in the private sector.”
The consequence of the growing residualisation of public
schooling can be seen in the ACT when comparisons are
made between sectors. ACT public schools have more students
from low income families and less students from high income
families than ACT Catholic and Independent schools.

“This stratified schooling system has
consequent educational outcomes:
Australia is the only OECD country
with an increase in the performance
gap between low and high SES schools
this century, and there have been falls
in international rankings, and some
declines in absolute performance
(Ainley, 2013).”
“The high levels of public funding
of private schools and the lack of
limits on fees has resulted in the
private sector as a whole now having
better staffing levels than the public
sector, even though the public sector
disproportionately enrols students
who need extra resources for just and
equitable outcomes.”

What is to be done?
Preston argues that one important
reform is to “Better regulate new and
existing private schools to ensure
minimal damage to existing schools.”
While there is a long way to go in this
regard, Branch SecretaryGlenn Fowler
reported in the last edition of the ACT
Educator on improvements we’ve won
around the process to approve new
private schools and regulate existing
ones.
Preston identifies other areas where we
should work to achieve progress.
Table 7, Preston (2015), shows the percentage of students in each
secondary school sector by family income, for the ACT and Australia.
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“Publicly encourage the private sectors
to take responsibility for educating

MEET THE AUTHORS

Trevor Cobbold
Save Our Schools
National Convenor

Barbara Preston
Independent Researcher

students who are more difficult and resourceintensive to teach – this is NOT scholarships for
promising low SES or Indigenous students”
“Publicise the international uniqueness of
the ‘Australian settlement’ of the 1970s, and
recognise that the Schools Commission and
Whitlam got it wrong [in scaling up public
funding of non-government schools without
imposing any public obligations].”
“Encourage journalists to make clear that schools
with high ATAR or NAPLAN results generally add
no more educational value than other schools.”
Phil Roberts suggests that part of the problem in
the ACT is the potential for disadvantage to be
hidden. The very nature of Canberra’s planning
means disadvantage is more dispersed across
areas and suburbs than in other cities. The fact
that disadvantage is less visible and pronounced,
so the argument goes, can actually make it
harder for schools to identify it and respond
appropriately.
Trevor Cobbold agrees in so much as he urges
that we make reducing inequity the policy priority.
“The ACT has to get out of its complacency about
inequity in education. We must do better. The
fundamental priority should be to reduce the
achievement gaps between rich and poor. Not
only is it a social imperative to reduce inequality
in the ACT, but it is also an economic imperative.
An underperforming education system means an
underperforming economy.”

Phil Roberts
University of Canberra
Assistant Professor

“Improving education outcomes, especially for
disadvantaged students, will increase workforce
participation and skills and lift productivity. It
will also increase taxation revenue and reduce
government expenditure on health care, crime
and welfare.”

Further reading
Cobbold, T. (2015), ‘Is the ACT School
System Underperforming?’, Save Our Schools,
November 17, 2015. Accessed at http://www.
saveourschools.com.au/act-issues/is-the-actschool-system-underperforming.
Cuzzillo, R. & Ragless, R (2015), ‘Issues Paper:
Educational Inequity in the ACT’ prepared for
the ACT Council of Social Service and the Youth
Coalition of the ACT, July 2015. Accessed
at http://www.actcoss.org.au/publications/
Publications_2015/1615sub-educationalinequity-in-act.pdf.
Preston, B. (2015), ‘The ACT school system:
An increasingly stratified, inequitable and
dysfunctional schooling system’, Save Our
Schools, November 19, 2015. Accessed at
http://www.saveourschools.com.au/act-issues/
the-act-school-system-an-increasingly-stratifiedinequitable-and-dysfunctional-schooling-system.
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NATIONAL CLOSE
THE GAP DAY 2016
NATIONAL CLOSE THE GAP DAY IS BEING
HELD ON THURSDAY 17TH MARCH 2016.
It’s Australia’s largest Aboriginal and Torres Strait Islander health campaign and a
great way for students to learn about national health equality issues. Plus it’s linked
to the Australian Curriculum: Geography Yr 10 and History Years 9 &10, and a
great way for teachers to tackle the cross-cutting priority of Aboriginal and Torres
Strait Islander histories and cultures.
Last year, more than 92,000 students and teachers from 350 schools took part
in National Close the Gap Day activities. Will your school join us to mark our
milestone tenth anniversary next year?
In the past decade we’ve seen some significant
improvements, including a big decline in infant
mortality, improved access to vital health services
for many people and big declines in the rates of
smoking by Aboriginal and Torres Strait Islander
peoples. As educators, we must continue to work
together to ensure Aboriginal and Torres Strait
Islander health equality becomes a reality by
2030 – our students’ generation.
Register now at www.oxfam.org.au/ctgschools
to receive a free resource pack with Australian
Curriculum aligned resources from Oxfam
Australia. The resources are about empowering
students to create and lead their own National
Close the Gap Day events, while teaching them
about the gap in health outcomes and how we
can close it together.

More info
For more info, please
contact Oxfam Australia’s
Schools Program
Coordinator via
schools@oxfam.org.au or
(03) 9289 9390.
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And don’t forget the Instagram student photo
challenge! This annual challenge gives students
the chance to creatively explore issues surrounding health equality, and share their
vision with their peers around Australia. There are also great prizes to be won!
Schools like yours are critical to creating change, and we so please join us on
Thursday 17th March 2016 to make it
the biggest national day of action yet.

Register your class, year-level, or whole school now at www.oxfam.org.au/ctgschools
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Every day, teachers help
create a brighter future.
Now your money* can too.

When you choose Teachers Mutual Bank you choose:
A certified ethical bank1.
Zero direct investment in fossil fuels.

Investment in the education community,
the planet and the people on it.

Find out more at
tmbank.com.au/community
*If you are an employee in the Australian education sector, or are a family member of a Teachers Mutual Bank Limited member – you can join Teachers Mutual Bank.
1. Teachers Mutual Bank is recognised as a certified ethical bank. The Teachers Mutual Bank $500m wholesale debt issuance programme has been certified by RIAA according
to the strict disclosure practices required under the Responsible Investment Certification Program. See www.responsibleinvestment.org for details. Teachers Mutual Bank Limited
ABN 30 087 650 459 AFSL/Australian Credit Licence 238981 | 00576S-CSR-0116-PEV-ACT-297x210

A Community Coalition
For Equity in Education?
ACT Council of Social Service (ACTCOSS)
Director, Susan Helyar, presented to the
November 21 meeting of Branch Council.
This paper describes the education campaign
which ACTCOSS and the Youth Coalition of
the ACT (the Youth Co) are running in 2016
Susan Helyar, Director
of the ACT Council of
Social Service, spoke
to Branch Council about
working together to
improve outcomes for
disadvantaged students
in the ACT.

Summary of the Issues

In July 2015, ACTCOSS and the Youth
Co jointly published an issues paper
on educational inequity in the ACT. We
noted that the high education attainment
average in the ACT and performance at
the aggregate level conceals the reality
of disadvantage and low educational
attainment that exists for some children
and young people in our community.
There are cohorts of young people who
are not achieving, falling behind and/
or disengaging from school, due to a number of reasons.
Entrenched disadvantage is a major risk factor, and there is a
clear association between socio-economic status and educational
achievement. There are also specific groups of young people
who face significant barriers to educational engagement,
including young people who may: have a disability; have hand
an out-of-home care experience; identify as Aboriginal and/
or Torres Strait Islander; be from a culturally and linguistically
diverse background; be a mental health consumer; be a carer;
be experiencing homelessness; identify as lesbian, gay, bisexual,
transgender or intersex; be involved in the justice system; have
parents who are incarcerated; and/or, be a young parent.
We know that engagement and positive experiences with
education is one of the most significant determinants of a
person’s longer term capacity to fully participate – economically
and socially – in the community. Education is key to supporting
young people’s employment pathways, and higher education
in particular is directly linked with employment and income. In
addition, education settings provide opportunities for young
people to learn skills which are vital for their social inclusion,
and the development of social capital.
Given the impact education can have on a person’s life it is
important that all young people are supported to have the same
opportunities and educational outcomes as their peers. Ensuring

28

ACT Educator Magazine / AEU ACT Branch

that the education system becomes
equitable and that the gap in educational
attainment is closed is vital if we are to
have an inclusive economy in the ACT.
As a result of the diversity within
Canberra’s suburbs, most ACT
schools have small numbers of highly
disadvantaged students, rather than
disadvantage being concentrated in a
few schools. While schools are often
first-to-know agencies when it comes
to identifying risk factors in a student’s
educational engagement, this ‘scattering’
of small numbers of students experience
disadvantage may pose a challenge for
schools in responding and providing
appropriate supports for them.
We believe it is not possible for schools,
operating in isolation, to make significant
improvements in the education attainment
of students who are not currently meeting
attainment thresholds. ACTCOSS
would like to see adoption of whole-ofschool systems and school/community
partnerships that embed a universal
focus on social and emotional wellbeing
of students, with referral pathways
for students who need more support.
There are excellent examples in the
ACT of school-community partnerships
that are and have delivered significant
improvements in school inclusion and
student attainment. However, these are
not systematic and do not guarantee all
students in similar circumstances or facing
similar challenges can benefit from schoolcommunity partnerships.

Budget asks for the 2016-17 ACT Budget
ACTCOSS has two overarching priorities:
full implementation of the Gonski school funding plan to increase the school outcomes of
students experiencing disadvantage (including both needs based distribution of funding, and
the additional funding component); and
explicit objectives, indicators and targets directed at improving school outcomes for students
experiencing disadvantage, including those who are in the bottom 40 percent for education
attainment.
In addition, the Youth Coalition has three key priorities:
Build, maintain and strengthen collaborative partnerships between schools and community
services to provide the right support at the right time for the right duration;
Focus on transitions support, particularly for the 8-12 age group and their transition from
primary to high school; and
Support parent and family engagement to improve outcomes in education.

Recommendations (developed by Youth Co and ACTCOSS)
Engagement of students, communities, and families, including those living with disadvantage
Report on the investment in, uptake and impact of the Engaging Schools Framework to
understand whether it is on track to meet the needs of all students, including those most at
risk of disengaging from education.
Resourcing the Progressing Parental Engagement Project so it can appropriately support
schools to work with and engage with a range of families, including Aboriginal and Torres
Strait Islander families, low socio economic families and refugee families.
Investment in and expansion of successful programs that increase the capacity of schools
to work well with students with a history of trauma, including training for teachers and
partnerships with services outside of schools.
Schools and local community service agencies build strong collaborative relationships, and have
capacity to respond flexibly and share resources to improve educational outcomes for young people.
Increase resourcing to improve educational outcomes and close the gap in educational
outcomes for Aboriginal and Torres Strait Islander students. This should involve schools and
Education and Training Directorate investing in building the capacity of schools to work with
Aboriginal and Torres Strait Islander families to improve educational outcomes for Aboriginal
and Torres Strait Islander young people.
Invest in building the capacity of community based Aboriginal & Torres Strait Islander
services, who have established connections with families, to work collaboratively with
schools and other community services to improve educational outcomes for young people
and their families.
Invest in building the capacity of community based Aboriginal & Torres Strait Islander
services, who have established connections with families, to work collaboratively with
schools and other community services to improve educational outcomes for young people
and their families.
Evaluate referral mechanisms used by schools and teachers to connect students and their
families to community and health services.
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Support for students who have disengaged or are at risk of disengaging from education
Invest in community services to increase capacity to partner with schools and provide
targeted intensive supports to young people and their families.
Refocus investment in the needs of students experiencing disadvantage early and
continue throughout childhood and teenage years using long term programs that
support young people through their schooling lifetime.
Provide new funding for early intervention in the early childhood and education settings
for young children with social and emotional support needs that put them at risk of low
education attainment to improve their engagement in learning and strengthen their peer
relationships.
Increased intensive focus on students aged 8-12 years old showing low attainment and
at risk of entering high school unable to participate.
Invest in community services to provide targeted support to children and young people,
particularly those aged 8-12 showing low attainment and at risk of entering high school
unable to participate, to successfully transition from primary to high school.
Evaluate the short and medium / longer term educational engagement and
employability outcomes for young people who have participated in the ACT Flexible
Learning Options program. Based on the findings of this evaluation, invest in an
evidence based approach to flexible learning options that includes a focus on education
and employment outcomes at 6, 12 and 18 months.
Continue to support services that provide case management and group work in schools
and expand resources to expand capacity and reach of services who work
collaboratively with schools.

Thinking about Retirement?
At StatePlus we’re taking a fresh look at how we do things. A key step on this journey has been to
refresh our brand. The brand refresh is an important step in the evolution of our business. We’ve
embarked on a number of major initiatives that will enable us to deliver an even better experience to
our clients.

Since 1999, we’ve been specialists in helping Canberra’s public sector employees and educators plan for their retirement.
Public sector superannuation schemes give you access to unique benefits, but they’re also complex. So to get the most out of your
retirement benefits, it’s important you get the right advice.

Want to know more?...
Attend an education seminar: 4 – 5pm
Centre for teaching and Learning 51 Freemantle Drive, Stirling

Term 1:

16th March 2016

Term 2:

19th May 2016

Term 3:

3th August 2016

Term 4:

20th October 2016

For more information call StatePlus on 1800 620 305 or visit www.stateplus.com.au
State Super Financial Services Australia Limited trading as StatePlus
ABN 86 003 742 756 | AFSL 23843 0
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The Secret AEU Army

In August, The Australian made bizarre claims about a ‘secret ACTU
army’ when in fact there was nothing secret about the grassroots
activism occurring under the ‘Build a Better Future’ banner. Throughout
2015, AEU ACT members actively participated in the Better Future
campaign, Unionists for Refugees, the People’s Climate March and much
more. Watch out for the many opportunities to get involved in 2016.

AEU members rallying for humane treatment of Sue Amundsen, Ismail Husseini & Jacqui Agius Protest against underpayment of hospitality
at the Palm Sunday Rally for Refugees.
workers in Kingston.
asylum seekers.

Karl-erik Paasonen taking part in a protest
organised by United Voice, the union that
represents hospitality workers.

AEU volunteers at ANU open day, speaking
out against $100,000 degrees.

Training before the Better Future doorknock in
Jerrabomberra in September.

Welcoming IKEA to Canberra and calling on
the company to pay its fair share of tax.

Giving a Gonski at the Queanbeyan Show.

At the People’s Climate March in November.

AEU Sub-branches out in force at the People’s Sending the message to maintain funding for
Climate March.
preschool.
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AEU School Assistant News
Therese Tonna

School Assistants:

5 things you need to know about
your enterprise agreement
Section T of the ACT Public Service Administrative &
Related Staff Enterprise Agreement 2013-2017 specifically
relates to School Assistants. There are five important
things you need to know about…
1

Preparation & Programing Time
Clause T2.7 provides you with preparation and programming time, during ordinary hours of work, so you can
confer with your teacher about how the two of you will work together in the classroom. Once a reasonable
time has been agreed to this then should be advised to the principal. It is always a good idea to also inform/
include your business manager in these discussions.

2

Overtime - Time Off in Lieu (TOIL) or payment
Clause T2.9 provides you with the option of TOIL or payment should you be required to work outside of your
ordinary hours of work. This includes attendance at staff meetings or other meetings that are outside of your
normal attendance. All Overtime and your option must approved by your principal/business manager prior to
undertaking it.

3

School Assistant Classifications
Clause T19.2 provides you with a table outlining the school assistant classifications. It clearly articulates the
relationship between Local Designations (i.e. Home Science Assistant) and School Assistant Classifications (i.e.
School Assistant 2, 2/3, 4).

4

Minimum Qualifications
Clause T22.1 provides for the mandatory requirement for Preschool Assistants to have or be working towards
a Certificate III in Education and Care or equivalent in accordance with the Education and Care Services
National Law Act (ACT) 2011 and regulations.
Salaries: Annex A (page 183) provides the table of your pay rates, increments and (6 mthly, 1.5%) pay
increases up until April 2017 for all School Assistant Classifications.

5

Quick facts
Learning Support Assistants and Preschool Assistants are eligable to move on from a 2 to a 3 within the 2/3
classification by progressing through the competency barrier. Special Education Allowance is not paid once
you go through the competency barrier.
Advice from ETD Human Resources is available on Index that relate to many entitlements as described in the
Enterprise Agreement. This advice may assist you with understanding your entitlements.
If ever in doubt about what a HR Advice or clause in the EA actually means please do not hesitate to contact
the AEU on 62727900 or email aeuact@aeuact.org.au.
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Book Review
Peter Curtis

An Economy
is not a Society
An Economy is not a Society: Winners and Losers
in the New Australia — Dennis Glover.
Published by Redback, 2015 Reviewed by Peter Curtis
Outside Doveton’s broken down and empty High
was less than 1 per cent (the national average was
School stands one of the Rudd Government’s ‘Building
2 per cent), and now despite 23 years of growth, it
the Education Revolution’ signs, the last testament to
is 21.1 per cent (with the national average hovering
the last injection of government funds just prior to the
around 6 per cent).
school’s closure. Educating students in the 21 Century,
Glover has worked for decades as an academic and
we are told, is preparing them for the jobs yet to be
newspaper columnist, and then political advisor and
thought of ’, a novel observation several decades ago,
speechwriter to ALP leaders and senior ministers.
it is now a cliché and well worn out. Under the light of
The closing chapters of Society make connections
the evidence in this book we need a new vision. Alvin
between big businesses’ incessant drive to increase
Toffler advised us in his 1970 book ‘Future Shock’,
their profits, and the social and political myopia
that many of us would have seven careers in a lifetime.
of governments populated by so-called reformers.
Not withstanding a definition of ‘career’, it is a truism
On both sides of politics, the orthodoxy largely
that many of us are not doing what we imagined then,
involves devotion to the demands of multi-national
compared with what we are doing now. Certainly,
corporations, often at the expense of working people.
we have had to ‘reskill’ for different kinds of work,
even if not the ‘new and unforseen jobs’. The more
The destruction of too many communities like
urgent questions are: what kinds of work, under what
Doveton, and the lives of the people who once lived
conditions, and will there be something for all of us?
in them, alienates people from their own society.
Cheryl, who once worked with Glover’s sister at the
‘An Economy is not a Society’, argues Dennis Glover,
who takes up such questions and more in his short but Heinz factory puts it this way: “(my) working life- and
hence (my) life - was better before the old economy
pithy challenge to us all; to think and do more about
was wiped out, and no MBA-toting economics
what we want to be as a society and a country.
adviser can tell (me) otherwise.”
Part personal reflection, he begins by expressing
his dismay at what has happened to his childhood
family home in the suburb of Doveton in Melbourne’s
southeast. He describes a seemingly lost world:
happy, confident and spirited working class people;
government houses purpose-built in the 1950s and
60s; a suburb providing housing for the workers of
three new, and huge, manufacturing plants (Heinz,
GMH, and International Harvester); a community
created within, and amongst these workplaces, and
without in the suburban streets and each other’s
kitchens and living rooms. The opening chapters offer
some important insights and reflections into, and
raises questions about, what prosperity has meant for
different people in post-war working class Australia.
In 1970 those three factories employed a total of
7450 mainly permanent full-time workers, but today
in 2015 that has been reduced to 540. Heinz went
to New Zealand for what had become cheap, ununionised labour. In 1966 unemployment in Doveton
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New Educator News

National New Educator Conference — Aiko Wendfelt.
On the 7th and 8th of November Aiko Wendfeldt, a
Japanese teacher at Campbell High School, and Ben Smith
from Miles Franklin attended the national new educator
conference. The conference was jam-packed with
sessions including how to be an active union member.
Being a new educator is challenging. Many of us may
not fully understand our conditions of work, and we
may not know how to improve our classroom planning
and management. The New Educator’s Conference
was an amazing opportunity for new educators, such
as myself, to gain insights on the support systems the
union has on offer to combat such issues faced by new
educators.
Through the conference, I have learnt that being
a union member as a new educator is vital for all
the support we receive from the union. I have been
fortunate to have a wonderful support network at
my school, thanks to the union. My support network
consists of; the wonderful AEU New Educator Officer,
the vocal sub-branch president and the caring mentor.
These teachers are incredibly helpful and always
there for me.

Aiko Wendfeldt with Ben Smith at the AEU National New Educator
Conference in Hobart in November.

Joining the conference made me realise that I also receive support from union members across Australia. The
conference was also an excellent opportunity to network with other new educators and union members and
I was able to gain insights of their passion and commitment for the union. With technology such as Twitter,
Facebook and the phone app RIFF, we are able to share ideas and moral support although we live far away
from each other.
I believe it is natural for new educators to support the union who have provided backing for us. Furthermore,
being an active member of the union gives us an opportunity to voice any concerns we may have, and to
access support to further better our profession.

Your Rights as a New Educator
Teachers in their first year of teaching
experience following graduation have
reduced face-to-face teaching hours
to facilitate enhanced support and
mentoring: a maximum of 20 hours per
week in preschools and primary schools;
and a maximum of 18 hours per week in
high schools and colleges.
15 support days for new educators in
their first three years of teaching: release
from classroom duties as part of an

individual development program that may include: observations,
coaching and mentoring, co-planning, evaluation and reflection,
and attendance at additional professional learning.
P5.8 New educators negotiate with their supervisor during term
1 each year a New Educator Support Plan This plan should
be no more than one page in length outlining the intended
use of the New Educator support days for that year. The New
Educator Support Plan should be attached to their performance
and development plan (probationary assessment process or
Professional Pathways plan, or their replacements). (p.124,
2014-2018 ETD Teaching Staff Agreement)
ACT Educator Magazine \ AEU ACT Branch
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Women’s Focus

Emma Cox Wins
Rosemary Richards
Scholarship
The ACT Branch is very excited that our own
Emma Cox - Red Hill Primary School teacher
and General Membership Representative on
Branch Executive – is the annual recipient of the
Rosemary Richards scholarship. Tom Greenwell
talks to Emma about her involvement with the
AEU, Rosemary Richards, the scholarship and
what she’s planning to do with it in 2016.
TOM: Emma, congratulations on winning the Rosemary Richards
scholarship this year! You’re getting increasingly involved in
the AEU, including being elected to Executive and volunteering
on the UnionsACT Better Future campaign. What does the AEU
mean to you?

Emma Cox

36

EMMA: Thank you – I was thrilled to be awarded it. On a
personal level, I just find it really interesting and exciting!
Plus, it’s great to spend time with like-minded AEU members,
I’ve met some great people and made new friends through
being involved with Branch Council and Executive. I think
it’s important to be part of the solution, it’s only by working
together that we can make positive changes. I like working with
my Sub-branch to keep members informed and to become more
active in improving work conditions and I feel as though I can
be part of the solution that way. There is still a lot that I want
to see change, teacher mental health and school psychologist
allocation are two big ticket items for me. More broadly, being
active with the AEU gives me an opportunity to engage with
political issues locally and globally. Funding for public services
such as education and healthcare, proactive climate action and
an end to offshore detention for refugees are issues that I feel
very strongly about. Through my involvement with AEU and
Unions ACT, I can ensure my voice is heard.

ACT Educator Magazine / AEU ACT Branch

“In my work as a primary
school educator, I see mental
health as having a huge and
important impact on teacher
wellbeing.”
TOM: So what are you hoping to achieve through
the scholarship this year?

Rosemary Richards Scholarship recipient Emma Cox, volunteering
with Patrick Judge on the Build A Better Future campaign.

TOM: Tell us about Rosemary Richards?
EMMA: Rosemary Richards is a former President of
the ACT Branch of the AEU (then known as the ACT
Teachers Federation). She was a proud feminist,
unionist and educator. In 1979, Richards was
appointed as Co-Ordinator of the Committee on
Elimination of Sexism in Education, a position jointly
funded by the AEU and the Commonwealth Schools
Authority. That Committee focused on women’s
right to employment, federal anti-discrimination
legislation, permanent part-time work as a career
option and non-sexist curricula. Then as President of
the ACT Teachers’ Federation, she played a crucial
role in shaping the AEU as an organisation which
reflects feminist principles.
TOM: And how does the scholarship work?
EMMA: Rosemary died in November 2006 after
a long battle with illness. The scholarship was
established in 2007 to recognise the significant
contribution that Rosemary made to the AEU as
an organisation and to all its members, women in
particular. The scholarship provides an AEU woman
member with $10,000 to increase their skills and
experience in the union’s work, through research or
study; work-shadowing; mentoring; or project work.

EMMA: In my work as a primary school educator, I
see mental health as having a huge and important
impact on teacher wellbeing. We work in such an
intellectually and emotionally demanding profession
and often we are so focused on doing the work and
supporting our students and colleagues that our own
health is neglected and we become unwell. At least
one in five people in our community experience
metal health problems or disorders, and women are
more likely to be affected than men, so that’s a big
chunk of our AEU membership! I felt that as a union,
there was more we could do to support members;
both in terms of working with ETD to provide more
services and in terms of what AEU ACT could
provide. I am really excited to be researching and
developing mental health initiatives we can use here
in the ACT.
TOM: What have you learned about mental
wellbeing and educators so far?
EMMA: Educators know that mental health is a big
and important issue in our work force, especially
for women. The funny thing is that despite knowing
it’s important, we find it hard to actually put those
positive self-care strategies in place, especially
women! For example, I’ve learnt that we should
be scheduling roughly 30 percent of our time for
enjoyable activities that make us feel good. These
should be a mixture of “little things” like walking the
dog, gardening or a yoga class; “bigger things”
like a date night, picnic with friends or camping
weekend; and “big ticket items” like taking a special
interest class or a big holiday. If we have these fun
things in our lives to balance ourselves out, we can
be ok even when things are hard.
TOM: Emma, congratulations again and good luck
with this very worthwhile project.
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Women’s Focus

Ingrid Bean

A Week in the AEU Office
In Term 4, Ingrid Bean spent a week in the AEU
office, got an insight into life in the office and
initiated a project on the impact of teacher
registration requirements on women.

2015 Anna Stewart Officer, Ingrid Bean (in Gonski t-shirt), with (L-R) Tania Blak, AEU Women’s Officer, Sue
Amundsen, and Galina Bree.
Having served on Branch Executive, as
well as being a Sub-branch leader and
Councillor for the past 8 years I thought
I had a pretty good understanding of
the work of the AEU ACT Branch Office.
After a whirlwind week-and-a-bit in
the office as the recipient of the Anna
Stewart Memorial Program for 2015 I
now know even more of the dedication
and commitment our officers have.
My week started on the last Friday of
stand-down saying a teary farewell to
my two-and-a-half year old son, who
wanted to go on the plane with me to
Melbourne for the Federal Women’s
Conference. On arriving at my hotel
I met a number of women who would
also be attending the Conference. I then
caught up with the other ACT delegates
(Tania, Galina and our Women’s Officer
Sue Amundsen) and we got to know
each other over dinner. I won’t say too
much more about the Federal Women’s
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Conference here, suffice to say it was a
wonderful weekend.
Sue and I remained in Melbourne on the
Monday. In the morning I was shown
around the Victorian Branch of the
AEU by Rowena Matcott, their Training
Specialist. The first thing that struck me
was the size of their office, both in terms
of physical space and number of people
employed by the union. Given how much
larger their membership is than the AEU
ACT this wasn’t surprising. However, it
did make me realise the amazing work
the people in our local AEU ACT office
do, with their comparatively limited
resources, to support our members.
I then headed back to the Federal
office to sit in on a meeting of the AEU
Women’s Officers, before meeting
up with Penny Gilmour, the Federal
Professional Officer. Penny is our
previous ACT Branch Secretary, so it
was lovely to catch up with her. She

told me about her work for the AEU
engaging stakeholders, and how
different it was to being Secretary. She
also told me about her year volunteering
for APHEDA in Vietnam. That night I
returned to Canberra to be met by my
partner and son who had survived their
first weekend without Mummy.
Tuesday morning I headed in to the
AEU ACT office. I got a brief round of
introductions, though having I already
knew most of the people. Over the week
I caught up with the Glenn (Secretary)
and Andy (Lead Organiser) to discuss
their roles. I attended a Sub-branch
meeting and Women’s Network meeting
with Sue Amundsen. I was lucky enough
to be invited to attend the United Voice
Delegate’s Conference and learn more
about their history and current struggles.
I joined them on their march through
Queanbeyan to Peter Hendy’s office in
support of penalty rates. It was such fun
marching and chanting – adding my
voice to theirs. I also attended a meeting
with Andy and Tom and the Build A
Better Future campaign.
I even had a meeting with Lynne Reno
of the Independent Education Union.
Despite the disagreements between
private and public education, I was
heartened to learn that that we share
many values in relation to worker’s
rights.
Aside from getting a broader picture
of the union movement in Canberra,
as part of the Anna Stewart Program I
wanted to complete a project looking
at how the professional learning
requirements of teacher registration
impact on women members. We’ve
had teacher registration in the ACT for
5 years now, but it’s only been in the
last 2 years that there has been the
requirement of 20 hours professional
learning (PL). I was lucky enough to
come back from maternity leave the year
these requirements came in, but since
then I have seen a number of women

“I decided to look into how teacher
registration and professional
learning requirements play out
across Australia, and whether
they differentially impact women
compared to men.”
coming into work, with their babies, while on maternity leave
to complete the PL required to stay registered. This struck me
as rather unfair (to put it mildly). Now, I’m all for making sure
teachers are properly qualified, and that we keep our skills up
to date through professional learning. But my feeling is that
the way registration and PL requirements are done in the ACT
impact unfairly on women. In general, women are more likely
to have caring responsibilities than men. They are therefore
more likely to be working part-time, or doing casual relief,
and are more likely to be taking extended periods of leave
(e.g. maternity leave). These factors can, I believe, make it
hard for women in these circumstances to meet the 20 hours PL
requirement.
I decided to look into how teacher registration and
professional learning requirements play out across Australia,
and whether they differentially impact women compared to
men. I created a template outlining PL requirements and how
they impact on teachers working part time or doing casual
relief, and those who take extended periods of leave. I sent this
out to the Women’s Officers around Australia. Unfortunately,
given time constraints, I was not able to get the information
during my time in the union office. However, I hope to follow
through with the project. I would like to use the information to
form an argument for more flexibility in the way the required
hours of PL can be met. How this would play out I really don’t
know, but I’m excited to find out.
I thank everyone at the AEU ACT Branch Office for welcoming
me into their space and sharing their experience and
expertise. I was impressed with their dedication and ability to
perform such an important and all-consuming job. In particular
I would like to thank Sue Amundsen for her encouragement
and support.
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BE A LEADER in your
sub-branch IN 2016!
Being a Sub-branch
representative is a really
rewarding way of playing an
active role in our union. It
allows you to make a positive
difference in the lives of your
students and colleagues and
to play a part in the broader
affairs of our union.
The ‘Sub-branch’ is the union at your site.
Each year, members of every Sub-branch
choose their representatives. Last year’s
Sub-branch Executive (that’s the President,
Deputy President & Secretary) will call a
meeting early in Term 1 to conduct this
process. They will have nomination forms
for all the positions that need to be filled.
If there is more than one nomination for
a position, a ballot should be conducted.
Here’s what’s involved in each role.

Sub-branch President
The chief job of the President is to
arrange, advertise and chair regular
Sub-branch meetings at your site. As
the leader, it is the President’s job to be
the voice of the Sub-branch. So, it is
primarily the President’s job to represent
individual and collective grievances to the
school leadership. The President should
also ensure the Sub-branch is always
represented at meetings of ACT Branch
Council.

Sub-branch Deputy President
The Deputy President carries out the
responsibilities of the President in their
absence and assists as part of the
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Sub-branch Executive (see below). The
Deputy President should help the President
support colleagues who encounter any
issues in your workplace.

Sub-branch Secretary
The Secretary is responsible for the
administration of the Sub-branch and
ensuring all members are kept informed
about the union’s activities. This includes
and producing agendas and minutes for
Sub-branch meetings and forwarding
any resolutions to the AEU ACT office
(62727900, aeuact@aeuact.org.au). The
Secretary also has an important role in
liaising with the AEU ACT office to ensure
records of members at your site are
correct and keeping the AEU noticeboard
up to date in your workplace.

Sub-branch Executive
(President; Deputy President
& Secretary)
The Sub-branch Executive is comprised
of the President, Deputy President &
Secretary. The Sub-branch Executive
conducts the affairs of the Sub-branch
between meetings. All members of the
Sub-branch Executive have a role in
supporting individual members who
face industrial issues. While it is the
responsibility of all members to ask nonmembers to join the AEU, the Sub-branch
Executive should lead this effort. Members
of the Sub-branch Executive may also be
Councillors.

Councillors
ACT Branch Council is AEU ACT’s
ultimate decision-making body and has
representatives from every Sub-branch.
For example, when the ACT Government
makes an Enterprise Agreement offer, it’s
up to Council to decide whether to accept

it. The job of Councillors is to attend
Council meetings (held on 8 Saturdays
over the course of the year), represent the
interests and concerns of your Sub-branch
and to report back from each meeting.

Workload Committee
Representative
Our Enterprise Agreement requires each
school to have a Workload Committee
with an AEU representative on it. The
role of the AEU Workload Committee
representative is to take up workload
issues with the school leadership in
meetings of the Workload Committee.
Such issues may include: scheduling
of meetings and other activities; new
initiatives; out-dated non-mandatory
programs or procedures; inefficient
practices and systems; working
arrangements for vocational education
teachers; Any workload issue that is
causing concern amongst staff.

New Educator Contact Officer
We all know how hard it is being a New
Educator. The role of the New Educator
Contact Officer is to: ensure New
Educators know about and receive their
entitlement to reduced face-to-face hours
and New Educator Support Days; inform
New Educators about their broader rights.
New Educator Contact Officers should
also talk to new colleagues about joining

our union and spread the word about
opportunities for New Educators to get
involved. New Educator Contact Officers
often aren’t New Educators themselves.

Women’s Contact Officer
The AEU has a proud tradition of fighting
for equal pay, permanent part-time work
and maternity leave. However, women still
face significant issues in our workplaces.
The Women’s Contact Officer is a
workplace contact for the AEU on gender
equity, women and girls’ education issues.
The Women’s Contact Officer provides
information about issues facing women,
our rights and encourages the involvement
of women in leading our union. Women’s
Contact Officers are supported through
regular women’s network meetings.

Workplace Safety
Representative
The Workplace Safety Representative’s
powers and responsibilities come from
the Work Health & Safety Act (2011).
Essentially, the job is to monitor your
workplace to ensure it is a safe physical
and mental environment and to pursue
any issues that arise. WSRS are entitled
to a week’s training on request. NB: The
custom is for the AEU to conduct elections
for Workplace Safety Representatives but
the Workplace Safety Representative does
not have to be an AEU member.
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Join Conversation Guide
The main reason why people don’t join unions is
that they’ve never been asked. When you meet new
colleagues at the start of the year, ask them to join the
AEU. Here are our tips on recruitment conversations.
It’s crucial that each and every one of us asks
our colleagues if they’ve joined the AEU yet
and, if they haven’t, discuss the benefits of
joining. Here’s some key tips on talking to
colleagues about joining our union.

Planning and Preparation
As with everything, being well prepared is
the best way of reducing any nerves and
presenting effectively as possible.
Ensure you:
Think about a good time and place to have
a chat
Identify local and/or branch issues where
you feel the AEU makes a difference, such as
addressing workload through the Section Q
Guidelines and winning additional resources,
or reduced face-to-face hours for new
educators and new educator support days.
Reflect on why being a member is important
to you. Often it’s your story and the fact
you care that persuades people more than
anything else.
Make sure you have an application form with
you (which includes 10 reasons to join)!

Opening
One-to-one discussion encourages honest and
open dialogue. Once you have chosen to
start the conversation, be honest. State that
you would like a little bit of time to talk about
the benefits of being part of the AEU.

Ask questions
A recruitment conversation should not primarily be about you or
the AEU. The conversation should be about the person you’re
talking with and what’s important to them. Be interested and
inquisitive rather than intrusive. Ask open questions about what
being an educator means to them.

Listen actively
Take in everything: listen to the words and tone non-members / new
educators use as they speak to you. Reflect back what you think they are
saying to communicate you are listening and to ensure you’ve understood
them correctly. Listen carefully to what’s important to them. Can you
identify values they share with you and the AEU? If not, does what they’re
saying suggest shared interests?

Share your story
On the basis of the common values and/or interests, discuss our recent
successes and positive initiatives. Give them good news, increase
their confidence and brighten their outlook. AEU ACT fights for better
conditions both for the workforce but also the children and young adults
we teach, and we should communicate our victories. Share your story
about why the AEU is important to you.

Feed off enthusiasm
If they present a new idea, don’t rush to undermine it, try to support it,
or explain how they could incorporate their suggestion into the work of
the Sub-branch if it is practical to do so. Demonstrate the power of our
democracy.

Ask them to join!
After engaging with the non-member use the shared values you have
established, and subsequent connections to the work the union does, to
ask them to join the union and contribute to its successes and democracy.
It is especially important every non-member is approached and engaged
when they start at a new school. If unsuccessful, leave them with a copy
of an application and follow up in a few weeks. Often the first
conversation begins a process of reflection which in time can lead
to a positive decision.
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WHAT YOU GET
when you join
Better pay.

Member Connect.

You have experts at the bargaining table representing
you when your pay is being negotiated. And the strength
of our united voice gives us real bargaining power. That’s
why ACT teachers are receiving 1.5% pay increases
every six months.

You have access to a huge range of special deals and
offers from businesses that closely align with union values.

Better conditions.
You have smaller class sizes, paid maternity leave,
permanent part-time work, reduced face-to-face hours for
beginning teachers, new educator support days and a
union constantly campaigning to improve the conditions
in your workplace.

Information, advice and support.
Whenever you have questions about topics like salary,
leave, entitlements, probation, contracts, transfer, workload
and work safety you have a network of support at your
school and full-time paid officers to assist you.

A voice for educators.
Your representatives are constantly meeting with
bureaucrats and politicians to make sure they understand
what it’s like in the classroom. You also have a voice in
the media making sure the community understands the
challenges we face and the great work we do.

A voice for public education.
You have a champion for public education in the
community, promoting our schools and winning extra
resources for them.

Training.
You can access training on maternity leave, managing
finances and superannuation, applying for jobs,
preparing for leadership and other aspects of your
professional life.

Journey Cover insurance.
The employer does not provide journey cover. As an AEU
member you’re covered. If you are injured travelling to or
from work or on work-related journeys, you are eligible
for income protection under our policy.

Union Shopper.

Teachers’ Health Fund.
You are eligible to join Teachers Health Fund, a national,
not-for-profit health fund designed exclusively for
education union members and their families.

You have a say.
You’re part of a democratic organisation in which you
have a say. You choose who you feel best represents
your interests in your workplace or you can become a
representative yourself.

You’re part of our community.
You are part of a community of over 3,500 educators in
the ACT and nearly 200,000 educators across Australia.
Meet people, share ideas and collaborate.

You know we’ve got your back.
If you ever run into trouble, whether you’re not being
treated fairly at work or you find yourself in financial
hardship, we stick by each other.

It’s very affordable.
You only pay .85% of your salary + GST. That’s only $22
a fortnight for a beginning teacher AND your union fees
are tax deductible!

Update Your Details –
Just Call Tracey on 6272 7900!
Are you at a new school this year? Have you moved
house recently? Have you been promoted to a
leadership position? Have you gone part-time or
changed your percentage load?
If yes, we hope it’s going well! Please let us know your
new details. It’s just a very quick call (6272 7900),
email (aeuact@aeuact.org.au) or visit
http://www.aeuact.org.au/update_your_details.

With the collective buying power of union members across
Australia, you get great deals on electrical products, travel
services, cars, computers, phones and more.
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Council and Executive
Resolutions of Note
Safety in Schools
Moved: Stephen Hood / Evie Kollas –
November 21 Council
The AEU develops a strategy to ensure
that ETD develops clear policies on the
following:
• Reporting of incidents be
mandatory, via Riskman
• A clear system-wide process to
support teachers after incidences of
occupational violence, to include
release time for:
• Debrief via a nominated person in
the school (possibly REDCO)
• Completing mandatory reporting
• Time to recover, if wished
• Thresholds for suspension (including
in-school suspension)
• Clear process for annual in-school
and system-wide review of incident
reports submitted in the course of
that year
• A requirement for annual review
of student services processes,
such review to include an AEU
representative
• A requirement that all teachers new
to a given class group (whether
new teachers or relief teachers) to
be informed of any previous critical
incidents.
Members be asked to provide feedback
to executive at the appropriate time.

Resolution on Healthcare Access At Schools
Program
Moved: Roger Amey/ Amanda Kudo
October 24 2015 Council
The AEU ACT moves to ensure that:
The health, safety and wellbeing of all students and staff
in schools remains a priority for the AEU & ETD
Active workload committees are established in all schools
to support Principals and staff dealing with HAAS and other
workload issues.
All sub-branches report immediately to the AEU office all
concerns in relation to HAAS.
The AEU seeks assurances that education staff currently
participating in the HAAS program are not compromised
legally or otherwise in the current phase prior to the signing
of a MOU.

Updated Branch Policy on Class Sizes
Moved: Anna Dytlewski/ Trina Cleary
October 24 2015 Council
Council asks the Secretary to:
Coordinate an update of the AEU’s policy on Class Sizes
so that it provides clear guidance to schools to manage any
class size issues collectively, with the Sub-Branch, School
Workload Committee and our School Leaders at the heart of
the process.
Request data from ETD about current class sizes (for internal
use) and communicate in writing and in person to ETD that
the AEU is seeking to develop best practice around the
management of issues relating to class sizes.
Commence a member awareness campaign prior to any
future consideration of a political campaign.

Support for Protest Against Detention of Children
Moved: Mary Elliot / Philippa O’Shea – October 24 2015 Council
This Branch of the AEU acknowledge the exemplary action of 1000 health workers, doctors, nurses and
administrative workers at the Royal Children’s Hospital Melbourne who demanded the release of traumatised
children held in detention centres in Australia, Manus Island, and Nauru. This action was taken on International
Mental Health Day, October 10.
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Condemnation of Offshore Detention
Moved: Roger Amey/ Stephen Hood – October 24 2015 Council
The AEU ACT utterly condemns the current practice of housing refugees offshore at Manus and Nauru.
We call on the Australian Federal Government to close these facilities and for all refugees to be housed
in the community on the Australian mainland.

Campaign for One Full-time
School Psychologist per 500
Students
Moved: Jayne Murray/ Heather Ross –
October 24 2015 Council
Branch Council reiterates support for
School Psychologists and AEU Branch
Executive to endorse the use of political
lobbying, industrial campaigning
and collective bargaining to secure
the equivalent of one full-time school
Psychologist per 500 students or school
site, whichever is smaller.

Clarification on Student Resource Allocation
Moved: Angela Burroughs / Phillipa O’Shea – November 3
2015 Executive
In response to alarming concerns from numerous members about the
implementation of the School Resource Allocation, AEUACT Branch
Executive requests the Branch Secretary to seek from the Director
General, a plain language written document outlining to all staff the
details of implementing the Student Resource Allocation. Furthermore,
that ETD consult with AEUACT on the said document and circulate
it as a matter of urgency.
Branch Executive instructs the Secretary to urgently seek comprehensive
information and clarification from ETD in regards to the implementation
of the School Resource Allocation in ACT Public Schools.

Safety and Wellbeing of Students and Teachers
Moved: Stephen Hood / Philippa O’Shea – October 24 2015 Council
Council acknowledges numerous member concerns in regard to sharing of information about student history to
ensure safety and wellbeing of both students and teachers in schools.
• Failure to implement ETD risk management policy and procedures in relation to transition of students
between settings and related flow of information.
• Protocol differences between ETD internal public, private and interstate transfers
• Problems arising from policy and legal requirements
• Digital information storage and transition mechanisms are inappropriate
Council calls on the Secretary to consider actions to address aforementioned problems.

Implementation of
CANTRA

Code of Practice In Relation to
Violence in Schools

Moved: Danielle Godwin/ Shane Gorman
October 24 2015 Council

Moved Ingrid Bean / Tamara Tomczyk
October 24 2015 Council

Branch Council requests the Secretary to convey to ETD
its profound concerns about the current implementation of
CANTRA, with permanency as the threshold rather than
entry to the profession, and asks the Secretary to impress
upon ETD senior officers the need for an immediate
reconsideration of this approach.

ACT Branch Council asks Branch
Executive to negotiate a code of practice
to cover violence including threatening,
intimidating and harassing behaviour in
ACT Government schools.
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ACT BRANCH COUNCIL –
GET INVOLVED IN 2016!
What’s the role of a Councillor?
Please note! The term of current councillors (ie. people elected
to their position at the start of 2015) continues until March. So
current/2015 councillors should attend February 20 Council.
Council is AEU ACT’s ultimate decision-making
body and has representatives from every Subbranch. The job of councillors is to represent the
interests and concerns of your Sub-branch; to
determine the overall direction of our union and
to report back from each meeting. It’s a great
way to make a difference in your workplace and
play a part in the broader affairs of our union.

2016 Council Meeting Dates

Each Sub-branch is allocated a councillor for
every 20 members (or part thereof) belonging to
the Sub-branch. At the first Sub-branch meeting
of the year, councillors and other Sub-branch
representatives are elected. If you think you might
be interested, you should talk to your current
councillors or your Sub-branch President to talk
more about what’s involved.

June 18

TERM 1
February 20
March 19
TERM 2
May 14

TERM 3
August 6
September 10
TERM 4
October 29: Council and
Annual Conference
November 19

Meetings of Council are held from 9am to Midday on Saturday mornings
in the J Block Theatre at CIT Reid, 37 Constitution Avenue, Reid.

WELCOME 40 NEW MEMBERS
who joined in term 4!
Congratulations to everyone
who joined or rejoined in the
first eight weeks of Term 4.
By joining our union, you’re
helping us all win better pay and
conditions as well as ensuring
our students have the learning
conditions they deserve.

Melissa Sheldrick . Hillary Swann . Peter Ringwood . Kate Bush .
Isabel Dunn . Laura Juratowitch . Lisa Dempsey . Erin Sheldrick .
Toni Tzafaris . George Abernathy . Kate Rhodes . Pamela Murray .
Nathan Collis . Christopher Jones . Alinta Turner . Jenny Priest .
Caitlin McDonell . Ellen Curtis . Dawn Schwalm . Marinda Burger .
Alannah Jones . Chad Swanson . Angela Arblaster . James Ackerman
. Sophie Cazabon . Fiona Lonie . Wendy Wheeler . Nicole Anderson .
Sandra Levitski . Nazrul Islam . Rachel Northey . Rebeca Chrzastowski .
Peter Malone . Elizabeth Courtois . Vandana Harnal . Damien Molony .
Kirstin Brown . Olivia Rogan . Gregory Howatson . Brianna Moloney

Don’t let your colleagues and friends miss out on the
benefits of AEU membership.
Invite them to join today: www.aeuact.org.au/join
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The AEU ACT
office team
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T BRANCH

Jasmine Sawtell
Reception
aeuact@aeuact.org.au

Michael Freilberg
Industrial Support Officer
Michael.Freilberg@aeuact.org.au

Michelle Kirby
Industrial Support Officer
Michelle.Kirby@aeuact.org.au

Sue Amundsen
Organiser (North)
Sue.Amundsen@aeuact.org.au

Jacqui Agius
Organiser (Central)
Jacqui.Agius@aeuact.org.au

Therese Tonna
Organiser (South)
Therese.Tonna@aeuact.org.au

Tracey Govan
Membership Co-ordinator
Tracey.Govan@aeuact.org.au

Suki Dorras-Walker
Organiser
Tracey.Govan@aeuact.org.au

Sam Delaney
Business Manager
Sam.Delaney@aeuact.org.au

Garrett Purtill
Industrial Officer
Garrett.Purtill@aeuact.org.au

Andy Jennings
Lead Organiser
Andy.Jennings@aeuact.org.au

Glenn Fowler
Branch Secretary
Glenn.Fowler@aeuact.org.au

MORE INFO

Phone: 6272 7900
Web: www.aeuact.org.au
Email: aeuact@aeuact.org.au

www.facebook.com/aeuact
www.twitter.com/aeuact

First State Super
works as hard
as you do
We believe Australians who
choose careers looking after
others deserve a comfortable
retirement.
Join the super fund that puts
members ﬁrst.
Call us on 1300 650 873 or
visit ﬁrststatesuper.com.au

Consider our product disclosure statement before making a decision about First State Super. Call us or visit our website for a copy.
FSS Trustee Corporation ABN 11 118 202 672 AFSL 293340 is the trustee of the First State Superannuation Scheme ABN 53 226 460 365
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ﬁrst & foremost for you

