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PROFESSIONAL DEVELOPMENT. . .
T OR PROFESSIONAL SURVIVAL?

Characterised more by bone~chilling questions and problems than by comforting
answers and solutions, college faculty at the December meeting of CFF Executive
wrestled once again with the Quo Vadis? theme,

W What should the CFF do, if anything, on a Provinecial basis in
the field of professional development?

§ Should CFF be the exclusive agent of college faculty in this
field? - or any other field?

f1f so, vhat resources does 1t have and how should it use them?

BiCan and should CFF apeak for the "entire college community' or
even just the faculty, on matters concerning professional
development, salaries and working conditions, legislation?

W 1f 80, to whom should we be speaking? Should we have a lobby in
Victoria, or joint executive meetings with BCTF, or a tryst with
the Committee of College Principals? '

BIs the role of CFF generally to be “supportive"? "protective'?

"passive? 1Is CFF to be a "clearinghouse of information” or
“an action group for iasues"?

As the meeting at Malaspina progressed, it seemed at times that we were back at
Square One in the formative stages of CFF two years ago; at other times it
seemed like a very refreshing and necessary stocktaking after two years of Just
convincing people that there were things a provincial body could do to supple-
ment or exceed the efforts of the loeal faculty associations,

Finally, the representatives of the eight colleges appeared to agree on -
thie order of priorities: that, at this point in the development of the BC
colleges, CFF should be more concerned with PROFESSIONAL SURVIVAL than
PROFESSIONAL DEVELOPMENT, which could probably ba handled quite satisfactorily
by individuals and by the member associations, '

Accordingly, the CFF will in 1972

: give priority to exchange of informatioﬁ
and mutual support in areas such as:

workloads and working conditions, the
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I

"legal" framework within which we teach, procedures for contract remewal and dismissal,
The coordination of professional development activities will take a lower priority.
Other activities will include liaison with other organizations such as BCTF and
the Society of Vocational Instructors, and clarification of pensions problems.

An immediate survey of Working conditions and workloads was authorized by
the Executive, Part of the outcome of thils survey collated by Gael Tower
(Malaspina) 1s published in this issue of CFF News.

The Executive Resolution on Professional Development, passed at the Malaspina
meeting reads: '"That professional development programmes for college faculty
can best be developed autonomously by the individual college faculties according
to their own identified needs. The CFF holds that no standard or compulsory
Provincial professional development programmes should be produced. Coordination
of professional development programmes and communication is presently being handled
by CFF, and this is held fully sufficient to serve the needs of faculty."

Delegates at the meeting were President Sonja Sanguinetti (Capilano), Gordon-
Ingalls (New Caledonia), Gael Tower (Malaspina), Whitney Bugge (Okanagan),
Brian Webster (Selkirk), Frances Burstein (Capilanc), Bruce Fraser {Selkirk),
Ernie Livesey (VCC), John Isaac (Douglas) and Rod Michell (Cariboo). Attending
as ohservers were Bob Martin (CNG Vocational Division) and John Meagher (Camosun).

OKANAGAN TG HOST 1972 JOINTVCONVENTION‘
AT KELOWNA IN MAY

Olkanagan Coilege Faculty Association will host the 1972 Joint Convention of
the CFF and the Society of Vocational Instructors, at Kelowna on May 1lith to 13th.
The two groups will meet separately and jointly. College Councils and College

Principals will be invited, as will the renowned MLA for Kelowna, Premier W.A.C.

Bennett. Convention plans will be published in the next CFF NEWS, but suggestions
should be sent meanwhile to Okanagan CFF Director Peter Elliott.

VANCOUVER CITY COLLEGE SET AS VENUE FOR
A PROFESSIONAL DEVELOPMENT HAPPENING IN AUGUST

Don McRae, co-organizer of last year’s VCC Professional Development Conference
Explorations 71, is presently chairman of a planning committee for a faculty

conference at Langara, this August 23~25. Plans were set in motion following two
meetings of administrators and faculty of Lower Mainland colleges last December.
Don, who is an Economits instructor at VCC, says that although the conference was
suggested by principals, it is the intention to have faculty organize the programme.
Membership of the planning committee is not yet complete, but it will include
faculty from several other colleges. Kevin Roberts, Malaspina delegate to the pre-
liminary meetings gave a report to CFF Executive at the December meeting. The

CFF has not yet any formal part to play in this forthcoming Professional Development
Conference. _

Meanwhilie, Don McRae is asking for suggestions on format, content to be
sent to him at VCC, Langara.

Editor of CFF News thanks contributors to this issue especially the
ladies of the production team. Please send articles, news items,
letters and insults for the April issue to David Harrison, Malaspima
College, 375 Kennedy Street, Nanaimo.
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WHAT'S DIFFERENT ABOUT THE B.C. COLLEGE INSTRUCTOR?
— from a vecent Selkirk Faculty Association brief.

The College instructor was originally seen to perform a function intermediate be-
tween that of the University faculty member and the High School teacher. This general-
ized relationship, including working conditions and current salaries, can be seen in thea
‘table on the next page.

Under present and perhaps even future circumstances it is difficult to conceive that
the college instructor's role will approach that of the university faculty member. Were
this to happen, there would be a decided loss in the emphasis on teaching which was at the
heart of the founding concept of the College., Higher costs in education alone would pre-—
clude this move, _

On the other hand, to see the college instructor's role change to that of the high
school teacher, who must work from a xigid and prescribed curriculum, would also see re-
jections of a founding concept of the Junior College. That 1s, as the universities right-
fally require autonomy in all aspects of their operations, so the colleges must also have
that right in order to properly function and in order to gain eventual public respect.

Autonomy with respect to the design and teaéhing of college curricula, therefore, is
a basic philosophy as proposed by Dr. Macdonald and since supported by the Academic Board.

But autonouy is acceptable only with responsibility -~ responsibility to the teaching
profession, but foremost to the public and to the students. The demongtration of such
responsibility is through the design, preparation and teaching of a superior curriculum.
The oundations for superior curriculum are professional and academic competence and dedi-
cation. An additional requirement is the time and general environment that promotes such
dedication and competence. TFailure to provide these fundamental curriculum requirements
can only lead to poorly planned and executed courses and eventual general incompetence
at the classroom level.

Certainly teaching is the primary function of faculty. But, knowledge is not static.
Continuous reading in one's field is required and professional techniques and skills must
be practised if a faculty member is to yemain competent. Professional growth and develop-
ment are fundamental to teaching and only if those requirements are fully and legitimately
met can extended teaching be justified. For those of us teaching in the geographically
isolated colleges, profeassional maintenance, let alone growth, is difficult, Opportunities
for enrollment in short courses, research activities, consulting possibilities, contact
‘with other members of our discipline, access to adequate library resources and all those
activities comprising professional growth are extremely difficult to carry out locally and
in some instances are impossible. The expenses of travel and the expense and general in-
convenience of maintaining a second rvesidence in urban areas during the summer months in
order to avail ourselves of opportunities all add greatly to our difficulties,

The need, however, for these activities just to maintain our professional standings
continues. It is imperative, therefore, that the College give every encouragement to
legitimate professional activity on the part of an instructor, whatever form that activity
may take. To that extent then, no off-season teaching assignment or form of alternate
service should be allowed to interfere with any legitimate professional activity.
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EDUCATIONAL OBJECTIVES. - THE EXPRESSIVE FORM

by Gael W. Tower

The ideas and terms discussed in these pages are primarily those

of Elliot W. Eisner, Professor of Education, Stanford University.

The concept of educational objectives, especially behavioral

educational obgectives, was presented in the May professional devel-

opment seminars at’ Malaspina College. The way in which

educational

,obgectives should be formulated continues to be the sub1ect of debate.

Educational literature has devoted much attention

to the type

and the methods through which educational obgectives are to be formu-

lated. Ralph Tyler, in- describing the importance of educational ob~

_jectives, states°

By defining these désired educational results (educational
objectives) as clearly as pos31ble the curriculum—maker has the

most useful set of criteria for selecting ‘content,
;ing 1earning activities, for deciding on the kind
procedures to follow, in fact to carry on ‘all the

in curriculum planning. We are devoting much time

up and formulation of. objectives because they are
- cal eriteria for guiding all the otner activ1ties
ulum—maker.;_. : A

A clear statement of educational obJectives gives

for suggest-

'of teaching .

further steps
to the setting -
the most,criti—

of the curric-

direction to.

curriculum planning. Educational objectives provide criteria for

selecting content and organizing learning activities. EducatiOnal

‘objectives provide ideas for methods of evaluating the

learning pro-

cess inasmuch as evaluation should proceed from specifications set

forth by the objectives

. The problem is to determine how educational objectives ghould be -

gtated, not simply as exercises of technique, but as questions of value.

Education should help students to become skilled in the use of

cultural tools already available to them. It should also help ‘the

students to modify and expand these cultural tools 80

culture remains vrable. It is therefore appropriate to

that the
distinguish

two’ types of . educational objectives which can be formulated to achiave

this.' One type 1s usually called a behavioral obJective and the

second is called an expressive obJective.




The teacner'as'well'as the students focus upon the attaimment
of a specific set of behaviors when behavioral objectives are used.
The terminal behavior of the students and the terminal behavior -of
the behav1oral obJectives are the sanme. ‘ _

' Expressive obgectives differ CODSlderably from behavioral obgec—
tives. An expressive objectlve does not speC1fy the behavior the
student is to acquire after having engaged in one or more learning
activities. An expressive objective describes an'educational encounter.
It identifies a situation in which the student is to work, a problem
with which the student has to cope, a task in which he has to engage.
An'expressive objectiverdoes not specify what from the encounter,-situ—
ation, problem, or task the student is to learn. “he expressive objec~
tive prov1des both the teacher and the student with the opportunity to
explore, defer, or focus on issues that are of peculiar 1nterest ot
importance to them. An expressive objective is evocative rather than
prescriptlve._

- The expressive objectlve is 1ntended to serve as a theme around
which skills and understandings learned earlier can be brought to bear,
but through which those skills and understandings can be expanded
elaborated and made 1nd1v1dual Use of an expressive obJective is not
meant to hring about a sameness of response, but a d1versrty of response
among students. The method of evaluating an expre351ve objective is not
one of applying a common standard to the end products “but One of re-=
: flectlng upon what has been produced in oxrder to reveal the unlqueness
and 51gnif1cance of the expres51ve objective. The - end product of an
expre331ve-ob3ective may be as much of a surprise to the teacher as to
the:student-who has-an'encounter with it. '

Sone examples of expressive_objectives are:

1. to interpret the,meaning of Paradise Lost

2. to examine and appraise the significance of The 01d Man and
the Sea | ' , | -
3. to cevelop a three«dimen31onal sculpture through the use of
wire ‘and wood.
It should be noted that the expressive ObJECtheS do not specify what

the student Wlll be able to do after he engages in the educational




activity - the expressive objective_ideﬁcifies the type of encounter
the student is to have, The method of evaluating an expressive objec-
tive 1s siﬁilor to aesthetic crificism - in which the cricic_aopraises
a product, examines its qualities and importance, but does mnot dlrect
the artist towvard the painting of a specific type of picture. The -
critic's subject-matter is the work done, The critic doés not prescribe |
a blueprini of its comstruction. ' |

Since these two types of educational objectives - behavioral and
expressive - requife diffcrent kinds3of curriculum activities and evalu-
ation procedures, they each muét'occupy'a'diéticctive place in the educa-
tional procéss. Behavioral objectlves enphasize the acquisltlon of the
A'known, expressive objectives modify, elaborate and, at times, produce

that which is entirely new.

1. Tyler Ralph W., Basic Prxnciples of Curriculum and Instruction,
The University of Coicago Press; Chicago, 1965,




CTenure? It’s impessible to {ire messipeienis

Education Minister Brothers' recent
armouncement that his department in-
tends to review the gquestion of teaching
stepure” in B.C. universities is creating
a futter in academe.

Tenure has been described as *‘per-
manency of appoiatment, the right of a
faculty member not to be dismissed ex-
crpt for cause.” Once granted tenure a
professor can be fired only for the most
compelling ressons such as flagrant in.
competence, moral turpitude or {he unt-
vorsity falling inle critical financial dif
ficulties,

. Any governmentsl examination of {he

condition is bound to raise educationists’
Kackles. Dr, Robert V. Kubicek, presi.
dent of the B,C. Faculty Association, in
what appears to be an official reaction,
remarks: . ) -
“It is essential to preserve and protect
the freedom of a university professor to
enquire and criticize and fo teach with-
out threat of retaliation ... We suppert
icnure as a meang to ensure that free-
dom. We do not regard tenure &s a
- means of ensuring absolute job securi-
ty.t .
Unfortunately this argument is nol as
compelling’ as those who use it might
hope. Even in the academit world itself
tenyre - js under suspicion as having be-
eome o sort of job guarantee making 1t
impossible o {ire incompetents. It has
been claimed that while more than half

of 15,000 faculty members in Canada hold

{enure, only 2 handful are removed from
their positions, far less than one per cent
in fact, except of ihelr own volition,

A recent survey of 4¢ Canadian univer-
sities by the Canadian Association of
University Teachers showed {hat, once
pravted, tenure is never reviewed. Only
two of the schools even had 2 method of
review, Beeausa of the reluctance of pro-
fessional assaciates to confirm inecompes-
{ence in fellow teachers, in part through
their belief in & need for professional loy-
alty, and the difficulty of defining gross

‘misconduct in’ & permissive age, the
prospect of teacher losing his employ-
ment is remote,

*

Why then the ministerial examination
of tenure?

Although  the minister's statement
mentioned staff problems at both Simdn
Fraser and Victoria universities there is
I'ttle daubt that recent events at Vieto-
113, euiminating in {he recent resignation
vl President Dv, Bruce Partridge, has
Frompled the mave,

. ilan.y considerations were involved in
vt Pariridge resiznation. But it can
h'ardl_v be disputed that the most impor-
. 14t was the crisis created by his refusal
(3 'r,ran! tenure to two assistant profes-
o and his rejeclion of a contraet re-

tew sl with promoti i
H on, fo C
lructor, ’ r‘a fonehing

By LEONARD TAYLOR
P;ovinee Stuff Writer

This stormy Seene persisted for months
st Victoria and while Dr. Partridge's
resignation may ease the domestic situa-
tien it does nothing to answer the larger
problems crealed by present tenure poli-
cies. Another factor in the frouble thal
the depariment will be bound to examine
is what some may see as the disturbing”
yole of the CAUT. This private, profes-
sional organization, zlthough it lacks rec-
ognized official status, has emerged as a
power siructure not beyond attempling
to irapose the dictates of some of ifs offi-
cers on the whole Capadian university
realm. )

‘The Victoria crisis, which developed
early this vear, featured a speedy iater-
vention by “the CAUT after the three
teachers, and some of the facully and
student body, had protested the refusal
to accede to tenure and job appointment
requests.

Threatening to censure the president
and the school, the CAUT sent n an ine
vestigating commitiee which just hap-
pened to hold sessions ai Victoria duwring
the absence of Dr. Pariridge, Swallowing
his pride the president, on hig refurn,
asked to meet with the CAUT and was fi-
nally permitted to talk with its execulive
by- making a jéurney to the assoeiation
headquarters in Oltawa,

*

The negotiations, which the talks he-
came, dragged on and finally 2 meeting
af full professors at Victoria recom-
mended that the board of governors have
a special advisory commitiee appointed
{o review the problem. While this was
heing arfanged the CAUT applied a cen-
sure motion. A few days later Chief Jus-
tice J. O. Wilson of the Supreme Court of
RB.C. pamed a three-memher panel, head-
ed by C. C. McLaurin, Q.C., Tetived chief
justiee of the Supreme Court of Alberta,
to hendle the inquiry.

Alikouzh the CAUT refused 1o appear
it sent & lawyer with 2 watching brief {o

hearings that lasted from June 15 {0 ‘Ju}y'

7.

Late in September the investigating
committee made 2 lengthy, exhaustive
report dealing with the Victoria crisis in
two main areas — the manzer in which
the applications were handled, and the
role of the CAUT.

The investigating panel found that the
president atd his administration had fol-
Yowed all the aecepted procedures sef out
in the fenuve agreeinent between the fac-
ulty association and the board of gover-
nors, a document generally agreed to be
binding on ali parties.

In one casg, the veport read, had the
applicant been tenured his actions were
such that he weuld proliably have heen
subjeet to dismissal, :

It was & clear vindication of the presi-
dent and his associates, although not one
ket his opponents on the facully and in

(6 mcrl\:l

the student body accepled it, for agia.
tion snd pressures continuved.

The report stressed several polnts in
the application of tenure rules. One i
that tenure is a serious matier, and such
status should onty be granted in clearly
warranfed cases and when there is doubt
‘it should he refused.

- the report found that the administra-
tion had met the demands of natural jus-
tice to act fairly, in good faith, without
bias, and in a judicial temper, with all
partles given a full opportunity te be
heard.

*

It had somewhat less favorable thinzs
to say sbout the CAUT whose actions
“gave the distinet impression of bias.”
Its executive arm *“was not as forthright,
impartial and unhlemished as one might
expect,’ and its committee of enguiry
zeted “in an inscrutable manner with
ill-advised haste, injudicious secrecy and
iack of candor.” _

The motion of censure was found “in-
{emperate, premature and insupportable,
tnade on the stated pretext that all rem-
edies had been exhausted when, known
to the CAUT, this sdvisory board was
being established.” .

Dr. Pariridge won his personsl battle

. but lost the war, although the last stots

in the wider conflict have vel o be fired,
That some of them will be heard ia the
Brothers' investigafion seems a certain-
ty. . . .
This probe is bound io want {o know
more about tenure, an arrangement that
Dr, John Silber, president of Boston
University has called a device to
encourage faculty slothfuluess. ’

It may want to know why the Universi.
§{y of Utah faculty senate only last yeéar
Iabeled fenure as “a continuing source
of agpravation in relationships hetween
the university and the citizens .. .” and
why even a Utah professor defending the
system conceded “‘we must have feuure
with accountability, or the people won't

) stand for it."

Tenure is a major issue in Canadizn
universities. The CAUT found that more
than 46 per cent of 18,060 teachers at all
levels hold tenure, most of it confined to
those with full or assistant professorship
appointments.

The percentages vary from 76 per cent
of staff at Branden to 18 per cent at Loy-
ola. MeGill, with only 23 per cent on ten.
ure, is the nolable exception to the rule
that the older the school the higher the
percentage with tenure. "

In this province UBC reported 433 per
cent on ienure, SFU 30.3 per cent, and
Wolre Dame only 28.7.

The arguments for tenure can he chal
lenged but some of them witl remai_n
valid. The problem to be answered is
hew to retain the guad, Safeguarding [ea-
tures while climipating the feather
bedding aspects. It is all curiousty hike
the problems in Jabor and managemens,




PROFESSIONAL DEVELOPMENT - BEYOND BEHAVIORAL OBJECTIVES
Excerpts from an address presented during the Professional Developﬁant
Conference held at Selkirk College
September 1-3, 1971
Anne D, Forester
In going beyond behavioral objectives I would like to move awaj from
examining tesching methodology and structured or group approaches to sduq#—
tion and focus instead on the basic unit involved in Jearning, the individual,
It does not seem llkely that an entire fagulty is going to move forward
en bloc, ins@ead, profegsional development comes down to personal develop;
ment and growth of individual faculty members, and this is the afea I would
like to discuss, |
I have been observing the personal growth of individual members of
various organizations for a good number of years while ﬁorkiﬁg as an ad-
ministrator and this past summer I made the very exciting discovery that
in recent years psychologists, counselors and educators, making observations
in their fields, had reached the same conclusions I arrived at wifh reghrd
to hﬁm&n nature and the processes involved in personsl growth, The men
whose work I studied went beyond mére observations and did extensive
research to test the walldity of their hypotheses and the conclusions
they reached caﬁ be summed up in three basic statementsi
-1, Each human being has unique potentislities and strives to actueslize them,
2, Self-actualization - the greatest amouht of personal development -
functions most effectively through inner direction and in an
atmosphere which offers a varlety of choices and affirms the
uniqueness and worth of each individual,

3, Personal growth benefits not only the individual but his group and
leads to harmonlouws human relations,

The principle of self-actualization was formulated by Dr., A,H, Maslow
as & result of his study of:psychologically healthy people and particularly

outstanding men and women. It has become central to individual-centered




-z
guidanée, counseling and temching and fits the Canadisn philosophy of
human resources development very well, A professor at the University of
Alberta writes: |

Our educational institutions are highly regarded as the basic

means of promoting human development, Hence, our schools must

increasingly become centres of learming for self-actualization,

The majority of Canadisns surely went educstion to be 1iberating

rather than conditioning, Fduestion frb freedom in a democratic

society strives to develop persons capable of responsibly choosing
and achieving their own ends, It stands in bold contrast to the
suthoritarian model of education as a "melting pot of conformity,®

Canada 1s an gpen society with an emerging pluralistic culture,

We value the mesaic diversity of our peopls, aware, that %when all

think alike no one thinks very much.% Our schools, therefore,

must not only safeguerd the individusl, the umique, the idiesyn-

cratic and the creative, but must promote their full development,

(Conilin, p.7)

To foster individual growth, an educational institution must provide
variety'and genuine cholce, Learning is & highly individusl process and
a unltary approach to instrustion which requires everyone to move forward
in lockstep progression is unlikely to turn either students or faculty
toward self-actusliszation,

Traditionally, universities have provided variety and individuality,
Operiting on the assumption that each professor knows best how tﬁvresaarch
and present his work, that he can be trusted to. strive toward academic
excellence, It has been at the primgrg and secondary levels of education
that preseribed methodology, lesson plans handed down from the tdp, end
standardized testing were considered most, efficient, Unfortunately,
as enrolment increased, thesé'?effiaiant“ methods have inched up into
‘higher and higher levels of education until now even some of our graduste
schools use standardized tests, ‘

We may have been turning out iarge numbers of students but we surely
also turned many of them off, The carefully programmed courss a student

follows has turned education into a guided tour instead of a quest and.
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‘when young people enter tha world of work and find that life éoes not. move
forward in well-planned, pre-arranged steps they may experience what
Edwafd Gross refers to as "reality shock®, Teachers graduating from
college are all too familiar with the feeling when facing their students
‘for the first time,

The question arises then, what direction our professional developmen£
here at Selkirk should take, Whst approach is likely to mske us more
effective in our task of fosﬁering the persona} development of our students,

A long serles of studies on effective helping relationshipé done ét the
University of Florida and reported wpon in a monograph bf’ﬁr. A, W, Combs .
provides some interesting answers, In the area of teaching, the research
‘began with an attempt to establish just what characterizes effective and
jneffective teachers and the conclusion was that ®you can't tell the good
" ones from the poor ones Byihé methods they use,® An extensive‘search of
the literature availeble on the subject confirmed that finding and Dr.
Combs reports, "If the results of these studies are to be believed, the
key to the nature of effective helping relationships is not to be found in
what the helper knows or in the mafhods he uses, (Conbs, p.9)

After thet startling conélusion Dr, Combs and his assoclates shifted
the emphssis ;f their research to an.éiamination of the attltudes or per-
ceptusl organization of feach;rs snd college professors and found that in
that realm significant différences_did eiist betuaén good and pcor teachers,
The attitudes and perceptual organizstion of effective teachers closely
regembled those of self-actuslizing persopé ag described by Maslow,

They perceive themselves and others as capable, worthy, reliable.and
trustworthy; they are inner»éirecte& rather than cuter-directed; and they

perceive their task as froseing rather than controlling.
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In the teacher®s contect with students this syndrome of personal attitudes
becomes the important sspect. To put it in McLuhan's words, "the medium is
the method,® Dr, Moustekas spesks of the authentic tescher,and Dr. Conbs
refers to it s M™the self as instrument,® His conclusion, based on years
of study, is that

If the self as Instrument coneept of effsctive operation in the

helping professions is valid, then 'the search for “right® methods

. is doomed before it begins, Since helpers as persons are unlque,

the hope of finding s "common uniqueness®, by definition, is a

hopeless search, It occurred to us then that perhaps the

question of methads in the helping professions is not a matter

of adopting the "right" method, but a question of the helper.

discovering the right method for him, That is to say, the

cruclsl question is not ®what® method, but the "Fit" of the

- method, its appropristeness to the self of the helper, to

his purpose, his subjects, the situation and so forth,

(Combs, P.75)

Based on such findings, and many other studies support them, individuality
in professional development should be our goel here at Selkirk College., An
~open, flexible poliecy which encourages professors to select and develop
mothods sulted to them and thelr subject matter will encourage creativity
and effective teaching and learning, All of us are familiar with the
stifling effect rigld control has on high-scheol teaching, When neither
teacher nor student are permittéd to funeotion freely, authentically, the
forces of self-actuvalization are rarely mobilized,

- Growth normally works from the bottoﬁjup. It cannot be structured from
the top down and remain authentie, If we allow it to function freely,
orderly development and s natural pattern emerge., If you look &t the growth
of a language as an example, it isn't 2 case of someone having laid down
the rules of grammar first and waiting for the language to grow around that
structure, It has been the other wey around, Tt was sfter tha lenguage hsd
evolved naturslly that order and a natursl structure emerged, Humsn growth

works the same way, It hss bHeen my experience as an administrator that




by providing a climate in which individusls can move freely, in their own
way, toward a common goal, cooperation and efficiency improve, When
individuals are encouraged to grow freely, responsibility and creativity

function best and interpersonal relations are harmonious and orderly,
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“So, Miss Trumbull, since your classroom is overcrowded, we e decided
to remove someone. You e fired.”
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PROFESSTONAL DEVELOPMENT ROUNDUP

by David Harnnison and CFF Correspondents
“at Lange

I have a fantasy. I'd like to make a statement about professional development that
yould go unchallenged by CFF faculty! It is that each college instructor feels re-
.gponsible for his own self-improvement, but at the same time feels that somehowy he
mlght benefit in some way from a collective or group activity. Ie doesn't want the
universitics to set up a program for him and his colleagues; he'd submit to the
tortures of a thousand iiiller Analogies rather than have the Department institute
even a voluntary centralized or packaged professional development program; he's not
sure the CFF might do any better, though the '72 Convention at Okanagan sounds like
" a neat environment for professionalism.......or anything.

HMeanwhile, here's a roundup from five colleges of the way faculty assoclations have
been nurturing their professional development progeny (prodigy?).

NEW CALEDONIA: Hajon effort in 1971 was a 4-day congerence in May on all aspects
0f The community college. Key Apeakens were Professon Buff OLdridge grom UBC
Faculty of Education, AndyScfes from the Department and fwo CNC students, Frank
Duyer and Robeat Riggan. Gordon Ingakls nepornts that CHC faculity also produce a
menthly in-house journak.

T
AN

LS oot professional development program last November featured Dr. John
ii1is, Professor and Chairman of the Professional Development Centre at Simon

Fraser. It was organized by the faculty association at the Vernom campus., Topies
explored were ‘Learning Processes', 'Student Evaluation' and 'College Education
Trends'. Professor Ellis spoke to each topiec, before seminar groups tackled specific
probiems in each area., ‘'The program was an unqualified success," reports R.E. Lucas,
"and future program of this nature will be undertaken by our Association."

STIKIRK Faculty Assocdation, which hosted and crganized the CFF confenence fast
hanch attended by faculiy and administration from 12 institutions, 44 holding
in-house seminans this femm. The themes are 'odular Instruction' and 'Changes in
the Grading Sysiem'. Gewry Ehman explains: "Modularn Instruction (on 4§ you wani a
calchy achonym ~ CUE for Cumulative Unitized Education) {invoives breaking a course
down into semi-independent units, which may be cumulative, and insisting that
students achieve. masiery (80%) in each unit prion Lo continuing. Marks are con-
tracted fon by the student Ain temwms of the number of modules completed. Besides
the cone modules, there are usually optional modules which allow students to gel
Anvolved in areas of personal interest.’ Gerny neponts that CUE 44 an oufgrowth
of behaviouwral ohjectives and a commitment to Andividualized instruction, The
"no-fail’ ghading system goes hand-Ain-hand with the module concept., The faculty
associasion will onganize a workshop in May to evaluate success with the practical
application of CUE at Selkink,

VANCOUVER CITY COLLEGE last liay structured an ambitious 4-day program of professional
development, entitlied “"Explorations 71" attended by faculty from VCC and other
collepes. Speakers and seminar leaders included: Dr. R. Shearer (UBC), Bob Brown
SFU Degn of General Studies; Pat Wakefleld (VCC) on 'English for New Canadians';
Gordon Suthexland (VCC) on ‘Non-Verbal Communication' - a guiet session; Don Graham
{VCC) on 'What is a Professional'; Arne Lund on ‘Aesthetics and Assessment'; Dean
Scarfe (UBC) on university-college lialson; Dr. Torkelson (U.of Washington) on
"Multi~Media'’; Sam Pagee on 'De-Schooling Society'; Dan Birch (SFU), Gertrude
Langridge and Franz ilarpain. Don lMcRae and Lomne Davidson organized the event.




MALASPINA'S professional development menu has been equally varied. Majon focus Last
May was advance planning in concent with the anchitects, for the new campus which 4is
hoped will be built and/on occupied in 1974, College Council announced Lin January
1972 that they had secured a Lease on 160 acres of propenty adfacent to the Wakeasdlah
campus {§ormenty Nanadimo Vocational School). In the fall, the facully association
held a combined professional development and social evening with both palatal and
mendal stiumlation - the Latten provided by Drn, John Dennison. Dr. Denndson will be
offening the eredit counse on the 'Community, Junion on Regional College' at UBC

this summen sersion., Seminans planned regularfy forn zthe Spring Session include demon-
stnation Leaching sessiom by Tey Avery (Electrondics), Louis Neending (Physics) and
Dake Lovick (English - on Ballin' the Jach?); a panel discussion and demonstration

on Educational Uses of T.V. The progessional development phogham will come L0 a

- glonious finale with a weekend retreat at Strathcona Lodge amidst the sensational
sceneny of Vancouvern Island, (Haﬁmp&'na 4 salany Acale will be found elsewhene in
this issue.) Guiding the Assoclation's professional deudopmmt program until recently
has been Kevin Robents.

***’k**:’r*******

TREASURER'S REPORT

Period September 1 - November 25, 1971

Balance forwarded September 1 161.71
Receipts ' :
Douglas College 450.00
Malaspina College : 350.00
Total funds avallable 961.71
Disbursements
Executive expenses 386.66

(travel for 6 executive members,
phone call, etc.)

Pension committee expenses 94.89
College Act committee expenses 59.45
Postage and supplies : 14.03
Newsletter expenses 142.00
Total disbursements ‘ 697.03
CURRENT SURPLUS 264.68

Respectfully submitted,

P.W. Elliott {Okanagan)
Treasurer, C.F.F.




SALARIES AT BRITISH COLUMBIA REGIONAL COLLEGES 1971 - 1972

WANTED

Position wanted, college graduate, but hard worker.

Intelligent young married man, age 27, presently employed, wants
interesting job with less future and more present.

Married man, age 27, high school graduate seeking employment in this
area., Do not drink, willing to learn.

low aveﬁi%E,, median | %é%} |
CAHOSUN 8,950 11,935 11,650 15,400
CAPILANO 9,250 11,288 11,050 15,250
CARIBOO 9,021 111,200 11,480 14,950
DOUGLAS 9,150 12,500 13,650 16,900
MALASPINA 9,500 11,860 11,935 16,1007
NEQ_CALEDONIA 10,500 13,200 12,074 18,000
| OKANAGAN 8,490 13,025 13,398 17,790
| SELRIRK 8,400 12,740 13,224 18,030
VLQCOUVER' 9,250 15,303 15,465 15,170
CITY COLLEGE
SITUATIOHNS

Fort Smith (Ark.) News

Toronto, Globe & Mail

Dickinson (¥.D.) Press




