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1. What do you believe is the role of public education in our society writ large? What are the broad policy 

implications of that role? 

 

The role of our public education system is to ensure that students achieve at their maximum potential; form 

opinions and make decision on truth and fact, not fantasies and fallacies; and successfully transition to post-

secondary experiences which may include day services or sheltered workshops for students with disabilities, 

military, trades, Peace Corp, career, and/or college. These rights—the right to a premier, fully-funded 

education—are communicated by my “Bill of Rights for Wisconsin Students”. 

 

Each Wisconsin student shall: 

1. Have access to a high quality early childhood education (K3 & K4), infused with developmentally 

appropriate practices centered around attainment of pre-reading, pre-writing and pre-mathematical skills 

through play and exploration  and/or achievement of the student’s IEP goals. 

2. Receive full day K5, in the areas of pre-reading, pre-writing and pre-mathematics skills, ensuring that 

students are ready as required for success during the student’s primary education (grades 1-3) and/or 

achievement of the student’s IEP goals. 

3. Demonstrate 3rd grade reading, writing and mathematics proficiency and/or achievement of the 

student’s IEP goals by the end of the student’s primary school education (grades 1-3). Toward this goal, the 

student will attain proficiency in reading skills required to move from “learning to read” to “reading to learn” as 

required for success during the student’s intermediate education (grades 4-6) and/or achievement of the 

student’s IEP goals. 

4. Demonstrate 6th grade proficiency in all content areas (reading, grammar, mathematics, science and 

social studies) and/or achievement of the student’s IEP goals by the end of the student’s intermediate school 

education (grades 4-6).  Toward this goal, the State will ensure that the student has mastered the ability to read 

to learn as required for success during the student’s secondary education (grades 7-12) and/or achievement of 

the student’s IEP goals. 

5. Demonstrate proficiency in all subject areas, including (reading, writing, mathematics, science, and 

social studies) and/or achievement of the student’s IEP goals by the end of the student’s secondary education. 

Toward this goal, the State will ensure that the student has artifacts to demonstrate proficiency as required for 

success transition to post secondary experiences which may include day services  or sheltered workshops for 

students with disabilities, military, trades, Peace Corp, career and/or college.   

6. Receive instruction in the “essentials”, art, music, physical education, library media, and computer 

science, beginning in primary school and throughout secondary school. 

7. Receive instruction in the “essentials”, communications, financial literacy, economics, health, and civics, 

in intermediate and secondary school 

8. Receive instruction in an additional world language in intermediate and secondary school. 

9. Receive high quality instruction from licensed teachers who are compensated at or above the rate of 

other professionals holding similar degrees and credentials, demonstrate mastery of the Wisconsin Teacher 

Standards and hold a valid certification/permit/license issued by the State. 

10. Receive guidance counselor services throughout the student’s secondary school education 

11. Receive nursing services, as needed, to ensure the student’s academic success beginning in early 

childhood and throughout primary, intermediate and secondary school education 
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12. Receive social worker services, as needed, to ensure the student’s academic success in early childhood 

and throughout primary, intermediate and secondary school education 

13. Receive opportunities to participate in extracurricular activities (academic, sports, civic, social, clubs, 

etc.) throughout their educational experience 

14. Receive quarterly feedback on their progress via one on one conferences with the student, parent and 

teacher throughout their educational experience. 

15. Have the option of receiving instruction in different modalities (face to face, on-line, blended). 

16. Receive tutoring or additional academic support to ensure the student’s academic success in early 

childhood and throughout primary, intermediate and secondary school education in partnership with community 

based organizations. 

17. Receive related services (speech, occupational therapy, physical therapy, transportation, nurse, social 

work, etc), as needed, to ensure the student’s success on achieving IEP goals and objectives 

18. Receive mentoring and/or coaching services beginning in intermediate school and throughout the 

student’s secondary school education. 

19. Identify an area of career interest and complete, minimally, a two semester internship for credit and/or 

complete, minimally, 6 dual enrollment credits at one of Wisconsin’s public or private colleges and/or 

achievement of transition related activities per the student’s IEP goals during the student’s secondary school 

education. 

20. Receive leadership development training during the student’s secondary school experience, culminating 

with the student developing a personal leadership statement informing how the student will use knowledge, skills 

and dispositions attained during the experience at Wisconsin’s schools to make a meaningful contribution to the 

student’s community.  The student shall define what community is in their statement. 

 

2. How would you make the Department of Public Instruction more active/effective in making state K-12 

education policy? How can (or should) DPI address the differing needs of urban and rural districts? 

 

Just as I differentiated instruction according to the strengths and challenges of each of my students and my 

children, I am committed to balancing the needs of urban and rural schools. I will lead the DPI to meet the 

unique challenges of each district.  

 

I served in the Milwaukee Public School district as a paraprofessional, special education teacher and 

administrator. Having first hand knowledge of the challenges that urban school districts face uniquely positions 

me to address them best. Urban school districts serve a diverse population of students and families.  It is 

important to engage stakeholders in all aspects of school operations from recruiting, developing, and retaining 

teachers that reflect the racial and ethnic background of students to providing students with textbooks that 

elevate contributions of people of all races and ethnicities to engaging community based organizations and 

businesses in the work of educating our next generation of leaders. Urban districts are challenged with staffing 

shortages.  I earned my teaching certification via an alternative certification program, Milwaukee Teacher 

Education Center.  MTEC’s special education certification program was developed in partnership with the 

Milwaukee Public School district and Cardinal Stritch University with the goal of recruiting and developing 

teachers of color to become certified special education teachers.  As State Superintendent, I will continue the 

work I began while serving as Assistant Director of DPI’s Teacher Education, Professional Development and 

Licensing (TEPDL) team.  Under my leadership, DPI, school districts and our state’s Institutions of HIgher 

Education (IHE) will develop, approve and implement certification programs similar to MTEC and increase 

program completion rates for marginalized populations.  Education preparation programs developed 

collaboratively with school districts and IHE’s will provide a means to recruit and develop paraprofessionals, 

interpreters and other non-teaching staff members of color that serve in our urban school districts. Further, our 

state’s IHE’s will experience increased enrollment. 

 



Most rural schools and the communities that they serve are not broken. These communities are often home to 

deep wells of social capital, tradition, and values that educators can build upon to improve schools. In fact, 

survey data from rural communities shows higher levels of social cohesion, stronger beliefs in community safety, 

and stronger opinions that people in the community look out for each other. I was raised in a small rural town 

wherein the majority of people earned a living by working in industrial or agricultural commodity processing and 

production, factories or farms. I learned the importance of committing myself to something bigger than me at a 

very young age.  The 4-H are words I live by.  I lead with my head (clear thinking eliminating negative thoughts 

and beliefs that hinder progress); heart (caring for others); hands (giving, putting others before self); and health 

(maintaining my personal health while thinking, caring and  giving).  That said, rural schools definitely have 

challenges. They struggle to recruit and retain high-quality teachers and leaders. The DPI began a program that 

provided incentives to college students who wanted to complete their student teaching in rural areas.  We will 

expand that program. We will form partnerships with IHE’s who wish to implement programs such as UW GB’s 

Rising Phoenix program that focuses on students who want to be teachers. Theoretically, a rural student can 

graduate from high school with an Associate degree and then attend an IHE for 2-3 years, returning home to 

teach in their own community.  Rural schools also struggle to offer diverse courses for their students. Rural 

schools lag behind all others when it comes to offering AP classes, world language classes, and other dual-

enrollment classes.  Again, we will unveil opportunities for success that include essentials for all:  art, music, 

physical education, health, foreign language, computer science, etc.  Some of these courses can be provided 

virtually.  Broadband service is a challenge and we will work with the PSC, Governor and legislature to find a way 

to ensure that lack of access to the internet is remedied. Closing the achievement gaps is closely tied to closing 

the access gaps.  

 

Urban and rural school districts benefit from an opportunity to engage various stakeholders in the work by 

establishing partnerships to support district goals. In my Bill of Rights for Wisconsin Students, every student will 

receive tutoring or additional academic support in partnership with community based organizations. Funding will 

be provided to community based organizations who have demonstrated success in providing these services.  

Developing our next generation of Wisconsin’s leaders isn’t solely the responsibilities of schools.  My Bill of 

Rights for Wisconsin students call upon current leaders and the business community to mentor or coach our 

students as well as provide opportunities for internships.  It takes a village to raise a child.  As such, community 

and business leaders are a vital part of the village. 

 

As the mother of a child with multiple severe disabilities, I am committed to fully funding our special education 

system. By providing adequate support to pre K and elementary classrooms, fewer students will require special 

education services and the need for special education funding will decrease. I am committed to my goal of 

100% reimbursement rates in special education.  Our students deserve no less! Our children’s future should be 

a bipartisan issue. As such, I will leverage my relationships in the state legislature to pass policy which unlocks 

the much needed funding to support students who receive special education services within our schooling 

system. I will work diligently with our Governor and State Legislature to unlock funds for districts that sadly rely 

on an ineffective amount of funding to ensure equitable opportunities. 

 

3. Wisconsin’s per-pupil spending has declined from 12th highest in the nation (11% above the national 

average) to 24th highest in the nation (2.6% below the national average).  

a) Do you believe that the decline in resources has impacted educational outcomes in our 

state? How? 

 

There is no doubt that a systematic slashing of resources to our education system has had a 

detrimental effect on our students. The per-pupil aid system is inefficient in distributing funds and 

grossly oversimplifies strategies to power up our next generation of Wisconsinites. This is reflected 

in issues of understaffing, insufficient infrastructure in schools, and costs falling on the shoulders of 

teachers and parents, not the school system that is supposed to deliver for them.  

 



b) How would you predict that this decline is likely to impact educational outcomes in the future? 

 

As per-pupil funding has fallen, we have seen disparities in educational outcomes rise, especially 

between white students and students of color. Furthermore, an underfunded school system under 

too much pressure cannot fully deliver on its promise to deliver students life skills, key literacy 

targets, and the ability to think critically and form opinions based on truth and fact, not fantasy or 

fallacies. This doesn’t just have negative consequences on our economy: it hurts the very foundation 

of our democracy.  

 

4. How can we balance taxpayer concerns with educational needs? 

 

Taxpayers, as investors in Wisconsin’s future, want to see a high rate of return on their tax dollars.  When 

students apply for a job, employers want students to possess entry level employability skills.  When students 

apply for enrollment in one of our state’s colleges or universities, professors want students to possess college 

readiness skills.  Parents, who trust our educational system and enroll their children in our schools, want their 

students to graduate ready for post secondary life.  Teachers, who answer the call to the field of teaching, want 

resources and curriculum to provide high quality instruction.  Students, who attend our state’s schools, want to 

be educated so that they are ready for life after high school.  All taxpayers (employers, university personnel, 

parents and teachers) are investing in our children.  The balance lies in ensuring that we provide our children 

with a high quality education so that our students can contribute to society as future stakeholders and taxpayers 

when we retire.  When I was a principal, I told my students that I “needed” them to graduate proficient and ready 

for life so that they would become our future teachers, business owners, physicians, politicians, leaders, etc., to 

ensure that I can retire and look to them to lead Wisconsin.  Wisconsin is only as great as our weakest link.  We 

can not “afford” for our weakest link to be students who are not prepared for life, college or careers.  My mother 

always told me that you get what you pay for: your rate of return is equivalent to your investment. If we want the 

best and brightest students prepared to be the best and brightest Wisconsinites, we have to invest in education 

and fully fund education, including special education.  

 

5. What changes if any would you propose in the school voucher program? How have the policies of the 

Department of Education under Betsy DeVos affected school policy and achievement in Wisconsin? 

 

Private vouchers schools must meet the same accountability measures as districts and charter schools. When a 

student who initially enrolls in a voucher school, withdraws from that school, the funding received for that 

student should follow the student to his/her new school. No school or district should receive funding for a 

student that is not receiving instruction services at that school or district.  Funding should follow the student. 

DeVos as well as other educational policies have adversely affected school policy and student achievement in 

Wisconsin as evident by the growing achievement gaps.  

  

6. Why has it been so difficult to reduce the gap between minority and white achievement? What changes 

need to be made if we are serious about reducing the achievement gap? 

 

Resources are inequitably distributed in Wisconsin based on zip code, socio-economic levels and race/ethnicity.  

 

One of my “Bill of Rights for Wisconsin Students'' is that Wisconsin students have access to high quality full day 

K3 and K4 that is developmentally appropriate. All research shows that high quality early education 

programming is advantageous for children. This must start even before the age of three. We must support the 

programs that are in place and implement others to fill the gaps. We currently have the YoungStar rating system 

that sets criteria for high quality child care centers when parents need external childcare. The DHS has programs 

that provide additional support to infants and toddlers, training parents at home and following up with visits. We 

will partner with DHS in their efforts for increasing school readiness for the state's PreK population. We also 

have outstanding Birth to Three programs that are available for children with special needs. On a very personal 

level I have experienced the power of the Birth to Three program. My son participated in the Curative program 

which was absolutely life altering for him.  His range of motion and attentiveness to others increased.  Further, 

he began bearing weight which was of great assistance when transitioning him from his bed to his wheelchair.  

All of these programs are helping to maximize early learning to prepare our young people with a secure 

foundation for future learning. Another way in which we will improve early learning opportunities to reduce 

achievement gaps is to work with the WI Dept. of Children and Families. We will develop collaborative 



partnerships between licensed birth to 3 childcare centers and early childhood teachers to deliver strong 

readiness programs. While serving at Urban Day School, our Head Start and day care staff members worked 

with our early childhood students doing just that. The collaboration resulted in a smoother transition from day 

care to K3 as well as K-3 readiness efforts. Maximizing opportunities for such collaboration might best be suited 

by daycare centers occupying available space in schools and lead to exploring the implementation of K3 

programming. 

 

For students who are performing below grade level, additional targeted reading instruction is needed at their 

grade level as well as their instructional reading level.  When I was serving at an elementary school wherein over 

90% of the students were children of color and qualified for free or reduced lunch in the impoverished 53206 zip 

code, we implemented a school wide reading program wherein for 90 minutes a day every day, every adult in the 

building either taught reading or supporting reading in small groups at each students instructional level using a 

schoolwide program called Success for All.  We need to inculcate a culture where in every school, all teachers 

are reading teachers.  Reading was infused into every aspect of school.  Parents were vital partners.  Reading 

books were sent home for students to read to their families.  Then and now, distribution of reading material 

addresses the well known disparities about the lack of reading materials in some students’ homes.  Sadly, way 

too many homes have no appropriate books for their children.  This forged a partnership between parents and 

teachers, supporting home-based parental involvement.  After three years of implementation with fidelity, the 

percentage of students reading at grade level increased from 30% to 70%.  School wide targeted reading 

instruction matters.  As State Superintendent, I will lead DPI in addressing this problem.  We will identify 

successful school wide targeted reading programs for districts to choose from based on what students, parents 

and teachers decide.    

7. When the pandemic is finally over, what actions should we take to help our children catch up on what 

they have missed -- especially those who lack broadband access, computers, and/or adults who lack the 

education and/or time to become teachers-on-the-fly? 

The state is indebted to Wisconsin’s great teachers, education’s front line workers, who pivoted from face-to-

face instruction to online teaching. Their constant goal was to provide the continuity of education to our students 

as well as addressing their social-emotional needs in times of uncertainty and increased stress. We vigorously 

honor their flexibility and commitment. Additionally, we appreciate and honor the work of our parents who once 

again served as our students’ first teachers. Without notice or preparation, moms, dads, grandparents and 

siblings juggled supporting our students with their personal lives. Despite the efforts of our teachers and parents, 

some of our children have experienced a loss in academic skills.  To circumvent this, we must immediately 

implement one of my Bill of Rights for Wisconsin Students by ensuring that each student receives academic 

support in partnership with community based organizations such as the Boys and Girls Club and YWCA.  We 

need opportunities in place for in school volunteerism, after school tutoring, weekend academic support and 

robust summer school programs.   

 

8. What is your position on police presence in our schools? 

 

Studies show that a police presence hampers learning environments for students and teachers alike. Our 

schools should not have to function like high security prisons. We should be funding schools so they can be 

temples of learning and beacons of light in our community. To address violence in schools, we need a 

community-based approach, mentoring programs, as well as readily available counselling and mental health 

services as articulated in my Bill of Rights for Wisconsin Students. Further, there are community based 

approaches like the Blueprint for Peace that provide strategies for addressing violence in schools and in the 

community.  Police in schools do not address the underlying systemic problems that schools face. Until we 

rethink the relationship between police and marginalized communities, we need to scale back or completely 

remove police presence in our schools.  


