
The students 
definitely are 
challenged more. 
But they are rising 
to the occasion. 
Karen Meleen
3rd grade teacher 
Randolph Elementary School

I didn’t have 
these educational 
opportunities when I 
was a child, and when 
I started college, I 
had to take remedial 
courses because I was 
not prepared. If they 
have the opportunity to 
achieve at high levels 
now, they will be better 
prepared for jobs and to 
be productive citizens.
Anyta Brown 
Brooklyn resident and active 
PTA member

Across New York, the 
Common Core State 
Standards are starting 
to work. Educators are 
collaborating more.  
Teachers are teaching 
differently and more 
effectively. Most important, 
students are digging deeper 
and learning more. 

Implementing the standards 
is hard work — and worth 
the effort. This report 
looks at how educators are 
applying the standards to 
deepen student learning 
and recommends next steps 
for improving the standards 
themselves.
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LISTEN TO TEACHERS, PARENTS, AND ADMINISTRATORS 
FROM ACROSS THE STATE

New York is up to the challenge of teaching to higher 
standards, and our students are up to the challenge of 
meeting them. But only if schools have the opportunity to 
keep building on the progress they’ve already made.
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The Common Core 
standards helped me 
make the changes I 
knew had to be made. 
Kimberly Moritz
Superintendent  
Randolph Central School District

If you want your child to 
grow up and have skills 
that are relevant, you have 
to set them up with those 
skills at an early age.
Kim Namkoong 
Co-president 
Parents for Excellence (Bethlehem)

The Common Core is a great way to help all of our children 
be on the same level — not creating robots, but creating 
leaders and thinkers.

Latoya Credle
Brooklyn resident and mother of five

Higher standards level the 
playing field so every student 
can have a better education 
and be better prepared for 
college and careers. 
Sal Fernandez 
Former Principal  
Inwood Intermediate School 52 (NYC)
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NY Scores on the Rise
Despite the increased difficulty of the 
higher standards, New York’s graduation 
rate and its students’ test scores are 
beginning to improve. The Class of 
2014 was the first cohort of students 
to experience four years of high school 
with the higher standards. Statewide 
graduation rates increased to 76 percent 
in 2014, up from 73 percent in 2010. 

While students’ English Language Arts (ELA) 
scores on the New York State Assessments 
have held steady, math scores have 
improved. In 2014, 36 percent of students 
statewide scored proficient or above, up 
from 31 percent in 2013. And math scores 
rose for students in all race/ethnicity 
groups. In 2014, 19 percent of Black 
students statewide scored proficient or 
above in math, up from 16 percent in 2013. 
For Hispanic students, the percentage 
scoring proficient or above rose from  
19 percent in 2013 to 23 percent in 2014.

Executive SUMMARY
Throughout New York, educators’ 
implementation of the Common Core 
State Standards has influenced teacher 
instruction and increased student 
learning. Despite the challenges of 
instituting more rigorous standards 
throughout the state, early data show 
the positive impact of the Common 
Core. And in classrooms across the state, 
educators and parents report more 
in-depth learning, a stronger grasp of 
concepts, and more collaboration among 
teachers.  

In this report, teachers, administrators, 
and parents describe their experiences 
with the Common Core as challenging 
but well worth the effort. In addition, 
the report puts to rest some common 
misconceptions. For example, the 
Common Core State Standards were 
influenced and adopted by local 
educators, contrary to the myth that 
they are a national curriculum designed 

without local input. And total time spent in 
schools on state tests and prep combined 
is limited, by law, to a maximum of 3 
percent of the school year. 

Evaluating the work to date must be 
accompanied by identifying next steps. 
Key recommendations to further improve 
implementation of the standards include 
the following: 

4 Commission an independent review 
of state assessments to gauge quality, 
effectiveness, and alignment with the 
standards.

4 Implement the most effective 
technologies for assessing students, 
including adaptive tests that tailor 
questions to each child mid-test 
to accurately gauge depth of 
understanding.

4 Release students’ assessment results 
to their current teachers and their 
parents by the end of the school year.

4 Provide teachers with the most recent 
assessment results for each of their 
incoming students at the beginning of 
the school year.

4 Scour budgets and advocate for 
additional funding to expand teacher 
and principal development, including 
an optional week prior to school 
starting to prepare to teach to the 
standards.

4 Ensure that teacher certification 
requirements are strongly aligned with 
the standards.

4 Encourage districts to reduce the 
number of local assessments to ensure 
that those tests take little instructional 
time and do not duplicate state 
assessments. 

4 Bolster parent understanding of and 
participation in the standards and 
assessments through forums, mock 
lessons, and other channels. 

New York High School Graduation Rate 

New York State Assessments      
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Higher Standards  
ARE WORKING

Students Demonstrate Deeper 
Understanding

Implementing 
higher standards 
has been hard, 
but the payoff is 
powerful. 
Joan Moon
6th grade teacher 
PS 86 (The Bronx)

“At our school, we now say that a challenge is a good thing, not something discouraging,” says Joan 
Moon, a 6th grade teacher at PS 86 in the Bronx. “It was a struggle the entire year, but more and more by 
the end of the school year, even if students didn’t reach all the way to the 6th grade standard, they got 
close. The higher standards challenged them, and they went further.”

Complex skills and concepts

Moon says that students have gotten 
more comfortable with going deeper in 
their reading. “Instead of saying, ‘This 
character is evil,’ we are asking what the 
writer did to create the evil character,” 
she explains. “Before the Common Core, 
they were never asked to look beyond 
character traits, plot, cause, and effect. 
Those are important skills, but they are 
simple skills.”

“With math word problems, we now have 
the students draw a diagram to visualize 
the question,” she explains. “The kids 
are more successful because instead of 
looking for a clue word as we did in the 
past, they are working to understand 
what is happening in the problem.” 

“I’m jealous when I see kids do math 
problems,” adds Jamie Berg, curriculum 
coordinator for Randolph Central School 
District. “When I was in school, I carried 
the one in a math problem because the 
teacher told me to do it. These kids are 
doing it because they understand they are 
carrying 10 or 100. They understand the 
concept, not just the computation.”

Reading to learn

Laurie Marinaro is chair of the language 
department for the two middle schools 
in Westchester’s New Rochelle school 
district. She has worked with teachers to 
broaden the types of books students read 
and the ways they use books to learn.

“We’ve come a long way from 
summarizing a book and making 
connections between texts,” she explains. 
“Now students are combining fiction and 
nonfiction, conducting research on the 
books they read, and connecting books to 
their lives.”

Summer reading, for example, used to 
mean handing out a book list and asking 
students to make the connections. Now 
the assignments are more specific and 
more demanding.

First, each student selects one of four 
memoirs chosen by the ELA teachers. 
“Before reading the memoir, the student 
pre-reads a related nonfiction piece. 
They might read about Tourette’s before 
reading The Keeper,” Marinaro explains. 

The Keeper is the memoir of U.S. national 
soccer team goalkeeper Tim Howard, who 
has Tourette syndrome.

Then students choose a topic related to 
the book for further research. A student 
reading The Keeper might do additional 
research on soccer or the World Cup. 
Finally, when students come back to 
school, they discuss how the subject of 
their memoirs inspired them and what 
they will do with that inspiration. 

“It’s real kids, the real world, and real 
change,” Marinaro says. “It inspired some 
kids to raise money for ALS research. 
Most important, it helps them be better 
writers because they are thinking about 
what they want to say.”

Parents agree. “Common Core increases 
students’ learning capacity,” says Anyta 
Brown, a Brooklyn resident and active 
PTA member. “When I see the kids’ writing 
on the bulletin board at school, I see they 
are writing more and doing better. The 
Common Core is challenging our kids so 
they are better prepared for the world.”

Brooklyn resident Latoya Credle and four of her five 
children  

During the first year of implementation, 
the shift in thinking was difficult, but 
now that the higher standards have 
been in place for a few years, Moon’s 6th 
grade students are accustomed to doing 
more challenging work because they 
experienced higher standards in the 4th 
and 5th grades. 

Karen Meleen, a 3rd grade teacher at 
Randolph Elementary School, has had a 
similar experience teaching math. Like 
other teachers, she helps students focus 
on understanding concepts rather than 
solely learning computation. 
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DISTRICT IN ACTION: RANDOLPH CENTRAL SCHOOL DISTRICT 

Teachers and Students Rising to the Occasion
For Kimberly Moritz, Superintendent of 
Randolph Central School District (a small 
district in western NY), good education is 
about pushing students to excel. “If we 
don’t challenge students in elementary 
grades, by middle or high school they don’t 
want to be challenged,” she says. 

In 2007, when Moritz arrived at Randolph 
Central, she didn’t find many obvious 
problems. “But we were suffering from 
mediocrity, with inconsistent expectations 
from class to class,” she recalls. 

Moritz wanted every student to have a 
strong pathway through the district — and 
that meant making sure that all teachers 
had high expectations and a consistent 
curriculum. “The Common Core standards 
helped me make the changes I knew had to 
be made,” she says.

Higher expectations and deeper 
learning

The changes are working. “What students 
should know at the end of each grade level 
is written in stone, and teachers base all 
of their instruction on that,” explains Jamie 
Berg, the district’s curriculum coordinator. 

“With the new standards, our curriculum 
has fewer areas to cover so we can go 
more in-depth in each area,” says Karen 
Meleen, a 3rd grade teacher at Randolph 
Elementary School. “Everything I teach 
builds on what my students learned in 
previous grades.”

That said, the standards are not easy 
to meet. “The students definitely are 
challenged more,” Meleen adds. “But they 
are rising to the occasion. They know they 
will work hard all day when they are at 
school. And with that hard work, the kids 
with average ability are more than capable 
of keeping up.” 

“Sometimes I wish there was a little more 
flexibility with the pace,” Meleen notes.  
“But we have to keep up the rigorous pace 
to make sure they are ready for 4th grade.”

Bernard, the 5th grade teacher, sees 
her students developing a deeper 
understanding of math — and making 
connections across math units. 

“They are becoming problem solvers 
because they understand the concepts,” 
she explains. “In the past, we would spend 
two days on place value with rounding, 
learning the place value of numbers, 
and so on. Now we spend two to three 
weeks on place value, and I can hear their 
understanding because it carries over into 
other lessons that we do.”

Skill-based interventions

To ensure that students understand the 
material, the district added ELA and math 
intervention periods, in addition to regular 
instruction, to every student’s day. During 
these 30- to 40-minute sessions, students 
are grouped by ability so teachers can focus 
on their specific needs. Students who need 

more support get it; students who need to 
be challenged get more difficult work.

“We’ve seen great gains since we focused 
on hitting the specific weaknesses kids 
are experiencing,” says Berg. “Because of 
the standards, we can identify those areas 
more clearly. It’s all skill based.”

“When I got here, the 7th grade math 
teachers said their students couldn’t do 
fractions, and now I see 4th grade students 
doing fractions,” Moritz says. “We are 
expecting more, and the kids are doing 
more.”

RANDOLPH MATH SCORES RISE IN ALL GRADES
Randolph educators say the district had the biggest instructional changes in math — changes that are reflected in the district’s test 
results, which show the greatest gains in math.

New York State Assessments, Randolph Central School District
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We are expecting 
more, and the kids  
are doing more.
Kimberly Moritz 
Superintendent
Randolph Central School District

Math Scores  
Students Scoring Proficient or Above

English Language Arts Scores 
Students Scoring Proficient or Above
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Teachers Are Driving 
Change
In New Rochelle, Marinaro says, “Having teachers dive into the 
standards has created a night and day difference in teaching. We 
have been working together to reshape our curriculum as we see 
how the Common Core plays out. 

“We are demystifying the standards and putting them in student-
friendly language. So when we put a lesson target on the board, we 
make sure students are part of the experience, and they will know 
if they understand the lesson: Today I am going to ___ so I can ____,  
and I’ll know I’ve got it when _____.”

Connections across subjects

Many districts are using the standards to explore cross-disciplinary 
work. “My teachers developed an interdisciplinary unit that included 
science, math, and ELA,” says Sal Fernandez, former principal of 
Inwood Intermediate School 52 in New York City. “About 62 percent 
of our students were either former or current English language 
learners. The teachers decided to use STEM and an interdisciplinary 
approach to help develop vocabulary across the content areas.”

While teachers couldn’t align every math and science unit, students 
saw coherence across classes. “Students would say, ‘We covered 
this in science’ when they heard common terms in their math class.”

Inwood 52’s teachers also have become more collegial. “We had 
teachers observing one another, using a rubric we developed. They 
looked at pedagogy, classroom environment, and whether the 
lesson was aligned to the standard,” Fernandez says.

This work was possible because the school provided blocks of time 
for teachers to meet by grade and content area. “We were constantly 
looking at whether we are meeting needs of kids, having teachers 
talking to one another, and looking at how we deliver instruction,” 
Fernandez recalls. “The standards were the anchor point.”

Student-centered learning

“Our entire district is using protocols and best practices,” notes 
Emily Peterson, school librarian and professional development 
coordinator for East Moriches Elementary School on Long Island. 
“And we are using consistent language across the district so 
teachers and students can better understand how students are 
learning.” 

Discussions about the standards and the local curriculum also 
led East Moriches teachers to rethink their reading selections. 
“Before, all of my read-alouds were fiction — books that helped us 
work on a skill, such as sequencing, but always books that I chose 
because they appealed to me,” Peterson says. “In talking about the 
new standards, many of us had this lightbulb [moment] that we 
were only reading fiction with our students. This year, I have a 2nd 
grader who loves bugs, so we encourage him to read about bugs. I 
wouldn’t have tapped into that before the new standards.” 

ADVICE TO STAKEHOLDERS 

“Get Involved” and  
“Give It Time”
Asked what they would say to parents who are nervous 
or confused about the new standards-based learning, 
educators and parents had constructive advice:

4 Give teachers time to learn how to teach more deeply, 
including time for relevant professional development, 
especially the opportunity to work in small groups to 
discuss common teaching challenges.

4 Proactively reach out to parents through forums and 
other channels and give them a chance to experience 
the lessons firsthand. Jamie Berg, Randolph Central’s 
curriculum coordinator, says, “We had parents who 
were convinced that they hated the Common Core. 
But when they sat through a lesson of what their kids 
were really doing, they saw that their kids would be 
fine.” 

4 Make it real. Show students (and their parents) how 
these skills translate into real-life jobs and other 
opportunities. Many districts have held parent 
forums that include sample lessons. Parents in 
Bethlehem compared the skills needed for current 
job openings at a local technology company to the 
higher standards. “The analytical skills stressed by the 
Common Core were essential for every job opening,” 
says Kim Namkoong, co-president of Parents for 
Excellence (Bethlehem). “And if students start learning 
those skills at a younger age, they will be able to apply 
them as they get older.”

4 For districts that focused initially on the earlier grades, 
now scale the deeper instruction into middle and high 
schools.

4 Stick with it.

“We need to stop looking for some magic bullet,” says 
Moon, the 6th grade teacher at PS 86. “We can’t jump 
from one thing to another every year or two and expect 
it to fix things. We need small steps and small measures 
to tweak what we have right now. We need to remember 
the long-term goal.” 

Many parents agree, including Latoya Credle, a Brooklyn 
resident and mother of five. “The Common Core is 
teaching our children to know why they are doing 
certain things instead of just memorizing formulas. It is 
preparing them more for jobs. It is helping them relate 
what they are learning now to real life,” she says. “It may 
have some flaws, and they can be worked out. But it’s a 
team effort. Everyone needs to be involved because our 
children are the future.”
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The Truth About HIGHER STANDARDS
Opponents cite a litany of issues with college- and career-ready standards and assessments in New York 
to argue for their repeal. Most of these arguments are based on misinformation, not facts.

Standards

Concern. The standards were 
implemented too fast, and teachers 
weren’t ready to teach them.

Reality. There is wide acknowledgement 
that implementation of the standards 
was uneven, and teachers have had 
some legitimate complaints. That’s not 
surprising, given that the standards 
require major, fundamental shifts in 
instruction. But the state invested  
$10 million in professional development, 
and it created curricula tools that are 
used across the country; they have 
been downloaded 20 million times by 
educators in all 50 states. New York’s 
teachers and principals have worked hard 
to integrate the new standards into their 
lessons. And, as this brief underscores, 
there is growing evidence that the 
standards are working for students and 
teachers alike.

Concern. The standards are too rigid and 
rob classrooms of creativity.

Reality. False. The standards set the end-
of-year expectations, but what happens 
during the 180 days of school is up to 
teachers. And the standards cover only 
ELA and math — not the many other 
subjects that are taught every day, from 
science and social studies to music and 
art. 

Concern. The standards were developed 
without input from teachers or other 
educators.

Reality. False. In all, nearly 10,000 
comments from a variety of people, 
including educators, helped shape the 
standards. The nation’s two largest 
teacher’s unions, the National Education 
Association and the American Federation 
of Teachers (AFT), as well as the National 
Council of Teachers of Mathematics 
and the National Council of Teachers 
of English, were heavily involved in the 
standards review process. AFT President 
Randi Weingarten said her union provided 
dozens of educators for the development 
and review efforts. Further, to ensure 
that the new standards were tailored to 
New York, the New York State Education 
Department (NYSED) established groups 
of local educators to review the standards 
and recommend additional standards for 
New York schools. The state adopted the 
Common Core standards only after the 

feedback and recommendations were 
reviewed by the Board of Regents and 
shared for public feedback.

Assessments

Concern. The tests take too long. 

Reality. State assessments can’t take up 
more than 1 percent of the school year. 
In reality, they take less than that, with 
students spending roughly 50 minutes a 
day on assessments for a total of six days 
(three days each for ELA and math). That’s 
a wise investment, considering these tests 
are the only way to get an objective view 
of how well students are learning the 
material they’ve been studying the other 
170-plus days of the year.

Kathleen Bernard, 5th grade teacher at Gail N. 
Chapman Elementary School, with students
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Last year a new student transferred from another district to my 
classroom in January. Usually in that situation, you worry about where 
that child will be academically. But she was within three lessons of the 
same module in math. She was comfortable immediately because we 
were at the same point in math and reading.
Kathleen Bernard 
5th grade teacher 
Gail N. Chapman Elementary School, Randolph Central School District

We were constantly 
looking at whether 
we are meeting 
needs of kids, having 
teachers talking 
to one another, and 
looking at how we deliver 
instruction. The standards 
were the anchor point.

Sal Fernandez
Former Principal 
Inwood Intermediate School 52 (NYC) 
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Concern. Teachers spend all year doing 
test prep.

Reality. False. Teachers are not allowed 
to spend more than 2 percent of school 
time on test prep. Plus, the standards 
and assessments are designed so that 
“teaching to the test” means “teaching to 
the standards.”  The end-of-year test is 
just an extension of the good instruction 
that should be happening every day in 
class.  

Concern. The tests are too hard, asking 
students to work beyond their grade 
levels.

Reality. Of course, no one wants children 
to be overly stressed, which is why the 
tests have been and should continue 
to be regularly reviewed to ensure that 
they are appropriate for each grade level. 
That said, the new assessments, just like 
the standards, are more rigorous than 
previous tests because they accurately 
measure if students are making progress 
in mastering the 21st-century skills 
needed for college and careers. New 
York’s tests were recognized nationally 
as the “Top Truth Teller” in measuring 
college and career readiness and as 

being most-aligned with the National 
Assessment of Educational Progress, 
which is widely considered the most 
accurate measure of student learning in 
the country.  

Concern. The tests are too high stakes. 

Reality. False. The stakes for students 
are very low. Scores on the state tests do 
not factor into their grades. These scores 
can’t go on their records until 2022. And 
they can’t be used as a primary factor in 
placement or advancement. But yes, the 
stakes are high in ensuring that children 
are ready for a bright future in a 21st-
century world that requires analytical 
thinking and specialized skills. Within the 
next five years, 70 percent of New York’s 
new jobs will require a college degree, 
and our students must be prepared. 

Concern. Schools, teachers, and parents 
don’t get any useful information back, and 
the information they do get is too late to 
help students.

Reality. Parents get two-page score 
reports, plus multiple tools to help them 
interpret test results, understand the new 
standards and tests, talk to their child’s 

teachers, and help prepare their child for 
the next grade. Each year, the reports 
are delivered earlier: August in 2014, by 
July 2015. At the school level, educators 
can get much more detailed reports that 
help them answer questions such as: 
How did the students in my class and 
school perform on the questions that 
measure each standard? How can I teach 
a standard differently next year if my 
student(s) struggled?

Concern. The state refuses to release 
enough test questions and responses 
for schools to know the areas in which 
students need to improve.

Reality. NYSED already releases 50 
percent of questions and has requested 
funding to increase the number of test 
forms, which would allow it to release 
more questions. Right now, New York 
has only four versions of its assessment 
per grade level, whereas most states 
New York’s size would have 25–40 
versions. If the state can’t afford to 
develop new questions, releasing more 
questions would give each grade a 
preview of half the questions that have 
been asked before. 

This easy-to-read FAQ provides more information.

The Truth About HIGHER STANDARDS

Having teachers 
dive into the new 
standards has 
created a night 
and day difference 
in teaching. The Common Core 
gave us the tools to work with 
students at their progress level 
— to meet students where they 
are and move them up in a 
strategic way.

Laurie Marinaro 
Chair, middle school language department  
New Rochelle school district (Westchester 
County)

Our entire district is using protocols and best 
practices, and we are using consistent language 
across the district. For example, teachers 
in all classes ask students to do quick self-
assessments with “fist to five” to show their level 
of understanding. Students show their fists to indicate zero 
understanding; five fingers means they could explain the 
content to someone else.

Emily Peterson
School Librarian and Professional Development Coordinator 
East Moriches Elementary School

http://usny.nysed.gov/docs/common-core-assessment-faq.pdf
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MOVING FORWARD 
Next Steps for Higher Standards
Teachers, schools, and districts have worked incredibly hard to implement higher standards. Now is the time to keep 
moving forward so educators can continue to improve — and students can continue to benefit.

For all New York schools to make 
progress, policymakers and education 
leaders must provide leadership, 
guidance, tools, and support to help 
students, teachers, and principals 
succeed. 

This leadership includes making 
improvements as the standards continue 
to take root in New York. Recommended 
changes include:

Grade 3–8 ELA/math 
assessments

4 Submit the state assessments given 
in 2014–15 for grades 3–8 in ELA and 
math for independent study to gauge 
the tests’ quality, usefulness, and 
alignment to state standards; publish 
the results; and commit to continuous 
improvement of the tests. 

4 Continually review the state ELA 
and math assessments to ensure 
that they use the most effective 
technology, such as adaptive tests 
that tailor questions to each child 
mid-test to accurately gauge depth of 
understanding.

4 Continue to speed up the timeline for 
issuing individual assessment results 
so teachers and parents receive them 
by the end of the school year, giving 
them faster access to important 
teaching and learning information.

4 Provide teachers with the most recent 
assessment results for each of their 
incoming students at the beginning of 
the school year so they can gauge each 
student’s baseline understanding.

4 With proper funding, expand the 
information available on state 
assessments either on EngageNY.org  
or a dedicated website, release a 
greater number of test questions with 
annotations to explain the right and 
wrong answers, share details on the 

tests’ length and time, and post the 
testing transparency reports required 
of each district.  

4 Use assessment results to identify 
individual students and groups of 
students who are struggling, and 
reallocate dollars, people, and time 
to help them. Consider expanding 
learning time for students.

Educator development

4 Update the continuing teacher 
certification requirements of 100 
hours to ensure a strong focus on 
teaching practice aligned to the 
standards.

4 Scour budgets and provide 
additional funding to maintain and 
expand paid time for teacher and 
principal professional development, 
and update district-provided 
professional development to focus 
on the standards and curriculum. For 
example, provide an optional extra 
week of time for teachers to come 
back to school early to prepare to 
teach to the standards.

4 Adjust budgets and school calendars 
to provide ongoing teacher 
collaboration time to unpack the 
standards; update instructional 
materials; examine data from 
classroom, interim, and state 
assessments to identify student 
learning strengths and gaps; and 
differentiate instruction for students 
with different learning needs.

4 Select standards-aligned instructional 
materials that are from EngageNY.org  
or that were recommended by 
EdReports.org or another reputable 
source. Materials should be scaffolded 
to ensure that knowledge, skills, and 
concepts have continuity across grade 
levels and are differentiated to meet 
the needs of diverse learners.

4 Keep EngageNY.org fresh and 
expand its library of curriculum and 
professional development tools. Areas 
of high need include:

  Adapting curricular materials 
to help teachers differentiate 
instruction for students who are 
further behind or who are learning 
English.

  Helping principals lead instructional 
improvement in their buildings.

  Illustrating how schools and 
districts have found money in their 
budgets for expanded professional 
development time. 

District efforts

4 Help all building leaders improve their 
instructional leadership skills, and 
make time for principals to focus on 
teaching and learning, in addition to 
administration.

4 Review and reduce local assessments 
to ensure that they take as little 
instructional time as possible and do 
not duplicate state assessments.

4 Encourage parents to participate 
in strengthening standards and 
assessments at the local level, rather 
than opting out.

4 Help school districts learn from one 
another and collaborate on common 
challenges, such as scaffolded and 
differentiated materials.

4 Deliver high-quality professional 
learning support to educators in 
participating districts, especially 
around big challenges like the 
instructional shifts and data-driven 
instruction.

4 Identify top-quality resources and 
broker technical assistance for 
districts.
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