
Allan Rohan Crite  
1936; oil on canvas-covered artist's board; 23 1/2 x 27 inches; 

Crite’s longstanding interest in recording the urban scene reveals his desire to depict black 

people as ordinary citizens rather than as Southern sharecroppers or Harlem jazz musicians, 

images that were becoming prevalent and stereotypical by the 1930s. Crite frequently taps 

history and autobiography to connect people of color and himself to a larger context, carefully 

composing the settings of his works to ground them in reality and to make the images accessi-

ble to the viewer. 

The figures in Crite’s work are individualized in appearance and clothing. An emphasis on fine 

detail is in part a manifestation of Crite’s ongoing study of the detailed paintings found in 

Flemish Late Gothic art. Variations in brushwork, along with rich colors, animate the surface of 

Crite’s paintings. Even though he was aware of modernism, Crite chose a representational 

style because it was natural to him and appropriate to his form of communication. “I'm a sto-

ryteller, telling a story of people,” Crite claimed, “and I started out with my own people in the 

immediate sense, like the neighborhood, and people in a general sense when I make a neigh-

borhood out of the whole world.” 
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Douglass Square  

A SPECIAL THANK YOU... 

Thank you to Dr. Louis Lankford, 

UMSL Des Lee Endowed Professor of 

Art Education, for his generous con-

tribution to the production of these 

posters.  

Also, thank you to the St. Louis Art 

Museum for contributing to this 

project. 



CREATING 

Generate and conceptualize 

artistic ideas and work. 

VA:Cr1.1 Creativity and 

innovative thinking are 

essential life skills that 

can be developed. 

VA:Cr1.2 Artists and de-

signers shape artistic 

investigations, following 

or breaking with tradi-

tions in pursuit of crea-

tive artmaking goals.  

Organize and develop artistic 

ideas and work. 

VA:Cr2.1 Artists and de-

signers experiment with 

forms, structures, mate-

rials, concepts, media, 

and art-making ap-

proaches 

VA:Cr2.2 Artists and de-

signers balance experi-

mentation and safety, 

freedom and responsi-

bility while developing 

and creating artworks 

VA:Cr2.3 People create 

and interact with ob-

jects, places, and de-

sign that define, shape, 

enhance, and empower 

their lives. 

Refine and complete artistic 

work. 

VA:Cr3.1 Artist and de-

signers develop excel-

lence through practice 

and constructive cri-

tique, reflecting on, re-

vising, and refining work 

over time. 

Early Elementary (Grades K-2) 

Introduce the history of Douglass Square 

and the concept of row homes. The stu-

dents will design their own row home on 

colored paper.  

Examine Crite’s depiction of the construct-

ed environment in this art work.  How does 

he capture the characteristics of the con-

structed environment?  How can you de-

pict your environment? What type of 

buildings do you see? What other struc-

tures are built by people? Create an art-

work that builds student skills  in a chosen 

medium and represents the constructed 

environment.  

Upper Elementary (Grades 3-5) 

Learn about the history of Douglass 

Square. Study the 

architecture in 

Douglass Square 

and the reasons 

for redevelop-

ment. Develop a 

building that 

would fit into 

Douglass Square 

today. Present the 

building’s purpose 

and design to the 

class.  

Have students  

experiment with 

different objects in 

relation to print-

making . What types of textures can you 

create? How can we use those textures to 

simulate those found in constructed envi-

ronments? Use the printmaking media in 

combination with collage to create a col-

laborative cityscape.  

 

Middle School (Grades 6-8) 

Crite’s artwork generally follows three differ-

ent themes: religious and liturgical, Negro 

spirituals, and every-day life of African 

Americans. These themes were meaningful 

to him as he looked for subjects to depict in 

his work.  Shape an artistic investigation of  

your own theme, looking at an aspect of 

present day life using a contemporary prac-

tice of art and design.  

 

High School (Grades 9-12) 

“In this painting, he chronicled the everyday 

lives of African Americans 

in Boston during the 

1930s. In the foreground, 

passersby walk briskly 

through the cobble-

stoned street: a woman 

clutches books as two 

men move a wheelbar-

row full of wood. Crite 

used this scene to ad-

dress a complex issue of 

the time: Which path, 

higher education or man-

ual labor, would lead to 

wide-scale success for 

African Americans?”  (St. 

Louis Art Museum ) 

What big questions do 

you face when contem-

plating your own success? Create a work of 

art that explores your solutions or your 

questions about what makes someone suc-

cessful.  

Conceiving and developing new ideas and work. 

National Visual Arts  

CREATING Standards 



PRESENTING 

Early Elementary (Grades K-2) 

Categorize the work of Allan Crite, Aaron 

Douglas, Lois Maillou Jones, and Jacob Law-

rence based on themes and/or subject 

matter.  

 

Examine Douglass Square. Ask and answer 

questions such as where, when, why, and 

how this artwork should be prepared for 

presentation. 

  

Upper Elementary (Grades 3-5) 

Identify and explain how Douglass Square 

records and illustrates stories and history 

of life.   

 

Middle School (Grades 6-8) 

Douglass Square is considered an important 

part of the St. Louis Art Museum’s collection.  

Assess, explain, and provide evidence of how 

this reflects the history and values of the 

community. 

 

Compare and contrast how viewing this 

painting on display in a city would differ from 

viewing it on display in a country setting.  

 

High School (Grades 9-12) 

Have students examine Crite’s body of work 

and look into the reasons why he created his 

works. Students should research Crite’s in-

tent and content behind his work. Compare 

the work of St. Louis artist Cbabi Bayoc and 

draw connections between the two artists.  

Be able to make, explain, and justify connec-

tions between the artists or artwork and 

social, cultural, and political history. Why 

would they be selected to be presented to-

gether? (more info—http://goo.gl/kAkBK7) 

Additional Resources: 

National Visual Arts  

PRESENTING Standards 

Analyze, interpret, and select 

artistic work for presenta-

tion. 

VA:Pr4.1 Artists and other 

presenters consider var-

ious techniques, meth-

ods, venues, and crite-

ria when analyzing, se-

lecting, and curating 

objects artifacts, and 

artworks for preserva-

tion and presentation. 

 

Develop and refine artistic 

work for presentation. 

VA:Pr5.1 Artists, curators 

and others consider a 

variety of factors and 

methods including 

evolving technologies 

when preparing and 

refining artwork for dis-

play and or when decid-

ing if and how to pre-

serve and protect it. 

 

Convey meaning through the 

presentation of artistic 

work. 

VA:Pr6.1 Objects, arti-

facts, and artworks col-

lected, preserved, or 

presented either by art-

ists, museums, or other 

venues communicate 

meaning and a record of 

social, cultural, and po-

litical experiences re-

sulting in the cultivating 

of appreciation and un-

derstanding. 
 Allan Crite at the Smithsonian Museum of American Art  

http://americanart.si.edu/collections/search/artist/?id=1047 

 Watercolors and Drawings of Allan Rohan Crite 

http://cdm16057.contentdm.oclc.org/cdm/landingpage/collection/p16057coll31  

 The History Makers– Allan Crite 

http://www.thehistorymakers.com/biography/allan-crite-40  

Interpreting and sharing artistic work. 

Additional Resources: 



RESPONDING 

Perceive and analyze  

artistic work. 

VA:Re7.1 Individual  

aesthetic and empa-

thetic awareness  

developed through 

engagement with art 

can lead to under-

standing and appreci-

ation of self, others, 

the natural world, and  

constructed  

environments. 

 

VA:Re7.2 Visual imagery 

influences under-

standing of and  

responses to the 

world. 

 

Interpret intent and  

meaning in artistic 

work. 

VA:Re8.1  People gain 

insights into meanings 

of artworks by engag-

ing in the process of 

art criticism. 

 

Apply criteria to evaluate 

artistic work. 

VA:Re9.1 People evalu-

ate art based on  

various criteria. 

Early Elementary (Grades K-2) 

Using the Visual Thinking Strategies instruc-

tional strategy, have students discuss 

Douglass Square. Students will be able to 

interpret the art work  by describing the 

relevant subject matter and details as well as  

characteristics of form.  

Upper Elementary (Grades 3-5) 

After viewing the work of art, perhaps using 

a Visual Thinking Strategies discussion, have 

students think about and discuss the cultural 

associations they make with this image. For 

example, where do you think this image 

takes place? Why do you think that?  

Have students write a story about someone  

they see in the image or something they 

think would take place 

in this setting.  

Have students evaluate 

this work of art by using 

an established set of 

criteria, either a set 

determined by the class 

or another pre-

determined set such as 

qualities of expressive 

works of art or realistic 

works of art. Have stu-

dents support their 

thinking with evidence. 

This can be accom-

plished through a whole 

class or small group 

discussion,   or as a 

written response in 

their sketchbooks. 

Middle School (Grades 6-8) 

The Smithsonian American Art Museum’s 

website says, “According to the artist, he 

sought to show viewers the "real Negro" as 

opposed to the "Harlem" or "jazz Negro," 

that was created by white people.” Compare 

and contrast the artwork of Allan Rohan 

Crite, to works by artists such as Aaron 

Douglas, Lois Mailou Jones, and Jacob Law-

rence.  Compare these depictions of African 

Americans at this time to those works by 

other white artists working in the same time 

period.  How do their depictions differ? 

 

High School (Grades 9-12) 

“In this painting, he chronicled the everyday 

lives of African Americans in Boston during 

the 1930s. In 

the foreground, 

passersby walk 

briskly through 

the cobble-

stoned street: a 

woman clutches 

books as two 

men move a 

wheelbarrow 

full of wood. 

Crite used this 

scene to ad-

dress a complex 

issue of the 

time: Which 

path, higher 

education or 

manual labor, 

would lead to 

wide-scale suc-

cess for African Americans?”  (St. Louis Art 

Museum ) Evaluate the effectiveness of this 

image to influence ideas, feelings,  and be-

haviors towards this aim. 

Understanding and evaluating how the arts convey meaning. 

National Visual Arts  

RESPONDING Standards 



National Visual Arts  

CONNECTING Standards 

Synthesize and relate 

knowledge and personal 

experiences to make 

art. 

VA:Cn10.1   Through art-

making, people make 

meaning by investi-

gating and developing 

awareness of percep-

tions, knowledge, and 

experiences. 

 

Relate artistic ideas and 

works with societal, cul-

tural and historical con-

text to deepen under-

standing. 

VA:Cn11.1    People de-

velop ideas and un-

derstandings of socie-

ty, culture, and history 

through their interac-

tions with and analy-

sis of art. 

Early Elementary (Grades K-2) 

After viewing Douglass Square, have students discuss why they think this art work was made. 

What is its purpose?  Then have students create a work of art that documents their daily life 

experiences such as recess on the play ground or the cafeteria at lunch or the art room during 

art class.  

Upper Elementary (Grades 3-5) 

Have students look at Douglass Square to see if they can play detective and determine when 

and where it was made. What time  period is it supposed to show? Where do these people 

live? Explain that Crite liked to document his daily life and that this was a scene from his local 

Boston neighborhood. Have students create a work of art based on their observations of their 

surroundings whether that is home, school, or another place. 

Middle School (Grades 6-8) 

Examine Douglass Square and have students analyze how this art work reflects the changing 

times  and traditions of a neighborhood. How can art document the feel of a community? How 

does this piece reinforce a collective group identity? Have students work collaboratively to 

create a work of art that documents their school community. 

High School (Grades 9-12) 

Compare Douglass Square to works of art by contemporary artists that show gatherings of 

communities. How does the depiction of Crite’s community differ from the contemporary 

piece? 

Relating artistic ideas and work with personal meaning and  

external context. 

CONNECTING 

Missouri Art Education Association 

Spring Conference 2016 

http://www.maea.net/ ~M. Ridlen ‘16 


