Curriculum
September 2020-July 2024

CURRICULUM INTENT
Our curriculum is all the planned activities that we organise in order to promote learning experiences. It incorporates elements of the National Curriculum and involves a
rich fabric of creative, cultural, sporting and intellectual opportunities which are broad, exciting, challenging and relevant. Children will encounter a variety of key- skills
repeatedly, frequently and progressively in an integrated style across all curriculum areas.

OUR AIMS:
• To enable children to learn and develop their knowledge, skills and attitudes to the best of their ability
• To teach children the basic knowledge and skills to be able to communicate and gain independence so that they become positive citizens
• To provide opportunities for children to practise skills in other curriculum areas to give a deeper understanding so that children remember more
• To promote a positive attitude to learning so that children enjoy coming to school and are able to live and work co-operatively with others

1|P age

Contents
Curriculum Overview

Page 3

The Curriculum Co-ordinator

Page 4

Sparkle Curriculum

Page 5

Speaking and Listening

Page 6

Reading

Page 7

Writing

Page 8

Mathematics

Page 9

PSHCE and SRE

Page 10

Science

Page 13

History

Page 18

Geography

Page 23

Music

Page 28

Art

Page 33

PE

Page 39

Computing

Page 49

D&T

Page 64

2|P age

A CURRICULUM FOR ALL
Our curriculum is founded on the principle that pupils with SEND are able to access learning; it must be presented at the correct phase and through the right medium. Our curriculum is therefore based on:
• The Early Years Foundation Document, Development Matters
• The National Curriculum 2014
• The Essentials Curriculum promoted by the Education Limited approach of Chris Quigley
• Locally agreed syllabus for RE July 2020
Our curriculum and assessment systems are based on the following Pathways:
Sparkle S1 - S4
Glitter S5 – S8
Bronze S9 – S10
Silver Y1 – Y2
Gold Y3 – Y4
Platinum Y5 – Y6

Pupils progress through a pathway and onto the next one; this is progress through the curriculum

RATIONALE FOR PLANNING BASED ON PRIOR ASSESSMENT
Assessment information is used as a starting point for teachers to plan based on children’s prior learning. (Our approach to assessment is outlined in a separate document – Springwell Pathway Assessment System). This
assessment is closely linked to our curriculum planning:
•
•
•
•

The Chris Quigley skills match up relatively well with a child’s level of development in literacy and numeracy, in terms of cognition and understanding – if a child is working S5 going into S6 in literacy and numeracy they
should be able to access S5 going to S6 objectives in the other curricular areas.
As children progress in literacy and numeracy, they will naturally progress through classes, pathways and subject skills across the board. This links the progress of their skills throughout the curriculum.
If we are ambitious for progress in core subject areas, we will be ambitious for progress throughout the curriculum.
Children will be allocated to a Pathway based upon needs shared during admissions to school and key information stated in a child’s EHC Plan. For children allocated to Sparkle or Glitter Pathways, there may be need for
additional and more detail assessments but principally, children will be grouped according to the following criteria:
Lower Sparkle (S1/2) - Children are reactive to events and experiences. At first they are not yet individuated from their environment (can't tell the difference between internal/ external stimuli). Through repetition of
familiar scenarios children begin to develop memory (by the end of S1), and use that to comprehend associations between one POLE (person, object, location, event) with another, when they occur in very close proximity,
which they then react to (by the end of S2). These reactions are passive – i.e. they smile when they see their bowl for lunch time. Recording is photographic, using evidence4learning.
Upper Sparkle (S3/4) - Children begin to develop a sense of self that has agency and active control over aspects of their environment. They experiment with cause and effect in different ways to build their knowledge. This
evolves into proto-communication (i.e. associating a gesture towards something with being given it). This occurs by the end of S3. In a majority of children this leads into the development of abstract thought, symbolic
representation and basic theory of mind by the end of S4, allowing children to begin to communicate independently using formal methods. Children who do not develop these forms of thought may still be able to learn
some communication skills using associative methods in structured scenarios, though may need to remain within the sparkle curriculum over the longer term. Subjects are undifferentiated and fulfilled through planning of
environment and activities. Recording is photographic, using evidence4learning.
Lower Glitter (S5/6) - Formal communication develops more swiftly. Subjects are partially differentiated, though play remains an important aspect. As in Sparkle, activities are primarily practical and recorded through
observations (either spontaneous, or guided by adults and the activities and resources set out). Recording is photographic, using evidence4learning.
Higher Glitter (S7/S8) - Subjects are fully differentiated. Children begin to work to objectives, recorded in books.
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THE CURRICULUM CO-ORDINATOR ROLE
Subject co-ordinators are responsible for:
• Identifying the curriculum intent and the long term planning for their subject
• Leading the development of medium term plans linked to the whole school topic
• Ensuring their subject expertise is up to date and used effectively to support teachers
• Identifying the subject specific vocabulary expected by the end of each pathway
• Monitoring the impact of their specific subject on pupil progress in every pathway

LONG TERM PLANNING
The Curriculum is based on a 4-year Topic cycle:

Autumn

Spring

Summer

Cycle 1
2020-21

Entertainment
(Music and Drama)

Extreme Earth
(Science)

Journeys
(History/Geography)

Cycle 2
2021-22

Colour
(Art &RE)

The Future
(D&T, Science)

Home and Away
(Geography)

Cycle 3
2022-23

I need a Hero…
(All subjects- people)

The World and Explorers
(Geography)

Stories
(RE/English)

Cycle 4
2023-24

Old and New
(History)

Nature
(Science)

Healthy and Active Lives
(PE, D&T)

THE CORE CURRICULUM SUBJECTS
We have identified 5 core subject areas – Speaking & Listening, Reading, Writing, Number, Interaction & Working with others. These subject areas are taught daily, either discreetly or through other subjects.

MEDIUM TERM PLANNING
For non-core subjects the co-ordinators have provided medium term planning linked to the whole school topic and include the progression of specific subject skills and vocabulary for each pathway. We refer to these plans as,
‘Subject Maps’ which are contained in this document. Where there are references to other schemes within the subject maps, teachers may refer to them for additional support but without any expectation to follow them.
Topic webs are written using the subject maps each term by the class teacher, according to the pathway that the children are following. For children following Sparkle and Glitter Pathways, it is expected that teachers and
parents will use the suggested vocabulary and model how to use it correctly. Children following Bronze Pathway will be encouraged and supported to begin to use the suggested vocabulary independently. For all other pathways,
children will be expected to learn the new vocabulary and use it correctly in an appropriate context.

SHORT TERM PLANNING
Teachers or parents write short-term planning for each subject, per topic on the agreed lesson plan format.
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SPARKLE CURRICULUM
Sparkle curriculum is delivered in a multi-sensory, creative way which will enable pupils to access learning using their senses through a holistic approach. It has been designed for our pupils with Profound and Multiple Learning
Difficulties (PMLD) and Severe Learning Difficulties (SLD) who require specialised management for physical disabilities, sensory impairments and complex medical needs.

The SPARKLE CURRICULUM is:

MOTIVATING Our pupils learn when they are interested, stimulated and engaged
RELEVANT It is relevant to the learning styles of the pupils and takes into account their prior knowledge and learning needs.
CHALLENGING All teaching staff have high and realistic expectations of the pupils and with specialised, inclusive teaching — progress is evident.
FOCUSED Shared targets from EHCP, physiotherapists, SALT etc. are central to the pupils’ provision.
Our Sparkle Curriculum, endeavours to provide our pupils with motivating experiences and activities that will ensure a high level of engagement. Pupils require a high level of adult support, both for their learning needs and also
for their personal care. They need sensory stimulation and a curriculum broken down into very small achievable steps.

Pupils following the sparkle curriculum will still be learning about the same topics as all the pupils in the rest of the school. However, each topic is spilt into two main themes, which will be more meaningful to our lower ability
pupils.
Sensory Themed Learning focuses on supporting and developing the pupil’s strengths and abilities. It is multi-sensory in focus and flexible in order to be responsive to the needs of the individual pupil. It is delivered in an
integrated manner incorporating learning, therapy and health needs. It includes: Sensory Story (Sensory Exploration), Letters and Sounds, Multi-Sensory Mathematics, Sensory Cooking etc.
Therapeutic holistic Activities have a positive effect on body and mind. It includes: Movement through Music (Body Awareness), Hand Work (Fine Motor Movement), ICT/Switch Work, Jacuzzi/Hydrotherapy (Water Mobility),
Rebound, Health and Well Being Positioning, Sensory Art, Light Stimulation, Sensology—Sensory Stimulation, Intensive Interaction, Tac Pac, Resonance Board, Massage, Story Massage.

Detailed assessments are completed for each child every week and recorded using photographic evidence on the, ‘Evidence for Learning’ APP.

Appendix 1 to read in addition:
OT Fine Motor Skills Booklet
OT Gross Motor Skills Booklet
OT Sensory Processing Booklet
OT Self- Care Skills Booklet
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SPEAKING & LISTENING
“Speak in such a way that others love to listen to you. Listen in such a way that others love to speak to you.” (Anonymous)
Speaking & listening is a core subject, it encompasses all aspects of communication: non-verbal, verbal and written. We ensure children have opportunities to:
• Respond to events, anticipate events, and intentionally request through gesture, eye pointing, vocalisation, deixis etc.
• Develop formal methods of communication
• Interact and communicate effectively with others in a range of situations
• Develop the ability to respond, to listen and to understand
• Make choices, obtain information, question and be actively involved in decision making
• Acquire an increasing range of vocabulary, from the names of everyday objects, event and people, through to vocabulary used in specific curriculum subjects
• Participate in the local and wider community, thus helping pupils to be responsible citizens who make a positive contribution to society

Communication methods

Sparkle
Pre-intentional
Object/Sensory Cues

Glitter

Bronze

Silver
Spoken language

Gold

Platinum

Makaton*
Anticipatory
Standardised OoR
Intentional
Proto-imperative
Proto-declarative
Deictic communication

VOCA Voice output communication aids*
Attention Autism
Symbol exchange
Intensive Interaction

TAC-PAC
Intensive interaction
Tassells/Body Sign
Attention Autism
(Where appropriate)

Eye Gaze*
Communicate in print

Subject specific vocabulary
Talking and Drawing
Lego Therapy
* For children with a physical difficulty producing speech sounds, these may continue for longer.
Intervention
The teaching of S&L is enhanced through support from NHS SALT who may set targets for individual children and by our own S&L specialist Teaching Assistant who delivers specific programmes with children that have been
identified as making slower progress than expected.
Appendix 2 to read in addition:
Approaches to Communication
Structure of Linguistic Progression
Language Development Activities
Progression of Symbol Use
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Suggested Vocabulary

READING

“I declare after all there is no enjoyment like reading!” (Jane Austen)

We place a significant emphasis on the teaching of reading as we believe reading, and the interpretations of signs and symbols, are vital tools in the child’s communicative toolbox. Reading is a core subject; it is incorporated into
most lessons and gives children the opportunity to:
•
•
•
•
•
•

Develop the ability to respond, to listen and to understand
Develop fluency in reading through learning a range of decoding strategies (picture cues, context cues, repetition, rhymes, phonic cues, segmentation and blending.
Develop creativity, imagination and thinking skills
Engage with different cultures
Have access to a wide range of literature to enrich and broaden their experiences
Foster a love of books and reading

Love of Reading – sharing a story

Frequency
Daily

Glitter
Sensory Stories

Bronze
Class story book

Weekly visit to external library to share a story
Pre-phonics/Phonics
(letters & sounds)

Daily

Guided reading

Twice each week

Reading at Home

Weekly

Glitter Language
Development activities
S5 – Phonics Phase 1
1:1 with adult (adult
reads-child talks)
Throston Library visits
Story Sacks, parents
encouraged to read

Silver
Class story book

Gold
Class reading book

Platinum
Class reading book

Regular use of school library to select books with increasing independence

Bronze Language
Development activities
Phonics Phases 2-4
1:1 with teacher

Silver Language
Grammar, punctuation and spelling activities
Development activities
Phonics Phases 3-5
1:1 with teacher
1:1 with teacher
1:1 with teacher
NC Y1-2
NC Y3-4
NC Y5-6

Reading scheme and
shared story

Reading scheme and
shared story

Reading scheme and
shared story

Independent reading
and shared reading

Appendix 3 to read in addition:
Stages of Phonic Teaching
Guidance for Reading in Springwell
Book Ideas for Topic Cycles
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WRITING

“A professional writer is an amateur who didn’t quit.” ~ Richard Bach

Writing is a core subject; it is incorporated into most lessons and gives children the opportunity to:
• Make marks and record in a variety of ways
• Differentiate between print and pictures
• Understand the connections between speech and writing
• Form letters appropriately, building to clear, fluent style which can be read by the child and others
• Plan, note and develop initial ideas
• Draft and develop ideas in a range of genre
• Write for a range of purposes
• Edit and improve their writing

Writing

Glitter
Bronze
Begin to write to communicate

Handwriting

Range of mark
making

Form letters and
words

Genre

Writing for a purpose

Silver
Write about real
events, personal
experiences and
begin to write
poetry
NC Y1-2
Handwriting
which can be
read by the child
and others
Narrative
Diary entry
Poetry
Instructions

Gold
Plan, draft & edit
a narrative,
explanation and
description
NC Y3-4
Developing a
handwriting style

Narrative
Diary entry
Poetry
Instructions
Play script
Explanation

Platinum
Plan, draft & edit
for a variety of
purposes

NC Y5-6
Fluent
handwriting style

Narrative
Diary entry
Poetry
Instructions
Play script
Explanation
Recount

Appendix 4 to read in addition:
Writing Expectations
OT Handwriting Guidance
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MATHEMATICS

“Math. It’s just there… You’re either right or you’re wrong. That’s what I like about it” (Katherine Johnson)

Mathematics provides pupils with a powerful way of exploring, investigating and understanding the world. It develops skills related to solving problems, making comparisons, identifying difference, investigating relationships,
logical thinking, abstract reasoning and establishing connections.
At the earliest stages of development mathematics centres around concrete situations and events, in which pupils are given the opportunity to make sense of experiences and sensations that involve changes in pattern, quantity,
space and time. These experiences build the foundations of conceptual thought. Once conceptual thought has developed to a sufficient level, children move on to more formal mathematical thinking related to more abstract
representations of quantity. The calculations policy outlines how the teaching is expected to be sequenced.
Pupils who are working beyond Sparkle curriculum will experience a daily mathematics lesson which is relevant to their development. Every opportunity is also taken to include mathematics through a cross curricular approach.
MATHEMATICS ANNUAL CYCLE
Autumn 1
Autumn 2
Spring 1
Spring 2
Summer 1
Summer 2
Glitter
Number – Counting & Number - addition &
Number – Counting &
Number - addition &
Number – Counting &
Number - addition &
Place Value
subtraction
Place Value
subtraction
Place Value
subtraction

Bronze

Shapes
Number – Counting &
Place Value

Silver

Measure
Number - Place Value

Gold

Measurement
Number - Place Value

Platinum

Number - addition &
subtraction

Number - addition &
subtraction

Number - addition &
subtraction

Geometry – properties of shapes, position &
direction
Number - Place Value Number - addition &
subtraction

Statistics

Measure
Number – Counting &
Place Value
Shapes
Number multiplication
& Division
Number - Fractions
Geometry - shapes
Number multiplication
& Division
Number - Fractions
Measurement
Number multiplication
& Division
Number - Fractions

Number - addition &
subtraction

Number & Place Value

Number & Place Value

Number – Ratio &
proportion

Geometry – properties of shapes, position &
direction

Practical outdoor maths
Number – Counting &
Place Value

Number - addition &
subtraction

Practical outdoor maths
Number addition &
subtraction

Number multiplication &
Division
Number - Fractions
Geometry – position & direction
Number addition &
Number multiplication &
subtraction
Division
Number - Fractions
Statistics
Number addition &
subtraction
Number - Algebra

Number multiplication &
Division
Number - Fractions

Measurement

Intervention
Children that have been identified as making slower progress than expected will be given further support through intervention programmes delivered by an HLTA on an individual or small group basis.
Appendix 5 to read in addition:
Calculation Progression Guidance
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PSHE and RSE

“Be Respectful. Be Responsible. Be kind and Be Safe” (Anonymous)
Subject Maps - Non-Negotiable Aspects
PSHE Glitter
S5

S6
S7

S8

Vocabulary

Pupils take part in work or play involving two or three others. They maintain interactions and take turns in a small group with some support. Pupils combine two elements of communication to express their feelings,
needs and choices. They join in discussions by responding appropriately (vocalising, using gestures, symbols or signing) to simple questions about familiar events or experiences, for example, ‘What does the baby
need?’
Pupils respond to others in group situations, playing or working in a small group cooperatively, for example, taking turns appropriately. They carry out routine activities in a familiar context and show an awareness of
the results of their own actions. They may show concern for others, for example, through facial expressions, gestures or tone of voice, and sympathy for others in distress and offer comfort.
Pupils communicate feelings and ideas in simple phrases. They move, with support, to new activities which are either directed or self-chosen. They make purposeful relationships with others in group activities and
attempt to negotiate with them in a variety of situations, for example, if other pupils wish to use the same piece of equipment. They judge right and wrong on the basis of the consequences of their actions. They show
some consideration of the needs and feelings of other people and other living things, for example, offering food to a visitor or watering a classroom plant.
Pupils join in a range of activities in one-to-one situations and in small or large groups. They choose, initiate and follow through new tasks and self-selected activities. They understand the need for rules in games, and
show awareness of how to join in different situations. They understand agreed codes of behaviour which help groups of people work together, and they support each other in behaving appropriately, for example,
while queuing in a supermarket. They show a basic understanding of what is right and wrong in familiar situations. They can seek help when needed, for example, assistance in fastening their clothes. They are often
sensitive to the needs and feelings of others and show respect for themselves and others. They treat living things and their environment with care and concern.
Feelings and emotions
Keeping safe
Physical health and wellbeing
Relationships
Happy, sad.

Real, fake, good, bad.

Healthy, unhealthy, good, bad.

Mam, Dad, family, care, look after, home.

PSHE Bronze
S9/S10

Vocabulary

Preparing to play an active role as citizens
➢ Understand and take part in class routine
➢ Know and understand simple rules
➢ Begin to understand that they belong to various groups and communities, such as family and school
Developing a healthy, safer lifestyle
➢ Begin to know how to make simple choices that improve their health and well being
Developing good relationships and respecting the differences between people
➢ Take turns to speak and listen
➢ Respond appropriately to adults and peers
➢ Consider the consequence of words and actions for themselves and others
➢ Develop a respect for own culture and beliefs and those of other people
Feelings and emotions
Keeping safe
Happy, sad, angry, upset, excited, nervous, emotion.

Real, fake, imaginary, danger, good touch, bad
touch, routine, rules.

Physical health and wellbeing

Relationships

Healthy, unhealthy, exercise, choices.

Mam, Dad, sister, brother, extended family, house,
home, different, same, communities, group, family,
school.
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PSHE Silver
Y1

Y2

Developing confidence, responsibility and making the most of their abilities
➢ Be aware of own skills and talents
Preparing to play an active role as citizens
➢ Take into account the ideas of others and respond appropriately.
➢ Understand the difference between right and wrong and begin to explain why.
➢ Listen carefully and respond to instructions.
Developing a healthy, safer lifestyle
➢ Recognise the importance of keeping healthy and make healthy choices
Developing good relationships and respecting the differences between people
➢ Identify and respect the similarities and differences between people.
➢ Begin to understand the term ‘bullying’.
➢ Know how to share ideas and objects with others and be able to take turns.
Developing confidence, responsibility and making the most of their abilities
➢ Feel positive about themselves and be able to set themselves simple targets.
Preparing to play an active role as citizens
➢ Take part in topical discussions at a basic level.
➢ Understand why rules are important and how they help them.
➢ Understand that people and other living things have needs and that they have responsibilities to meet them.
➢ Have a basic understanding of the term ‘rights and responsibilities’.
Developing a healthy, safer lifestyle
➢ Understand and be able to explain the importance of keeping healthy and also be able to identify many different ways to do this.
➢ Know rules for keeping safe and about people who can help them to stay safe.
Developing good relationships and respecting the differences between people
➢ Know that there are different types of bullying, that bullying is wrong and how to get help to deal with bullying.
➢ Know how to resolve arguments sensibly.
Keeping Safe/
Relationships/
Feelings and Emotions
Computer Safety
Staying Healthy
Being Responsible

Money Matters/
Hazard Watch

Fire Safety

Topics

Road safety
Tying shoelaces
Staying safe
Leaning out of windows
Healthy eating
Washing hands
Brushing teeth
Medicine

Bullying
Friendship
Body Language
Touch
Practice makes perfect
Water spillage
Helping someone in need
Stealing

Jealousy
Worry
Anger
Grief

Online bullying
Image sharing
Making friends online
Computer safety

Money Matters
Hazard watch

Fire Safety

Vocabulary

Avoid, categories, community,
safe, situation, discuss, choice,
imaginary, risk, identify, PCSO,
trust, appliances, dangerous,
chemicals.
Healthy, allergies, antibodies,
ingredients, research, unhealthy,
prescription, immunisation
medicine, responsibility, risky,
vaccination, germs, immune
system.

Relationship, disagree,
communicate, mean, situation,
nervous, boundary, appropriate,
inappropriate.
Responsibility, borrowing,
thoughtful, accident,
consequences, stealing, qualities,
abilities, dishonest, honesty,
responsible.

Recognising, experience,
loneliness, calm, grief,
frustration, annoyed, fidgety,
jealousy.

Online, positive, negative,
permission, chat room,
consequences.

Bills, save, credit card, spend,
debit card, receive.
Potential, sibling, community,
hazard, danger.

Burgled, collapsed, flammable,
distraction.
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PSHE Gold
Y3

Y4

Topics

Vocabulary

Developing confidence, responsibility and making the most of their abilities
➢ Set suitable personal goals.
Preparing to play an active role as citizens
➢ Know how to behave responsibly and make good choices.
➢ Realise the nature and consequences of racism, bullying and aggressive behaviour.
➢ Know how to be courteous and polite to adults and their peers.
➢ Have confidence in the terms ‘rights and responsibilities’.
Developing a healthy, safer lifestyle
Make informed choices for keeping healthy and safe.
Developing good relationships and respecting the differences between people
➢ Talk and write about their views and opinions.
➢ Care about other people’s feelings and try to see things from other people’s points of view (empathy).
➢ Know that difference and similarities between people arise from a number of factors.
Developing confidence, responsibility and making the most of their abilities
➢ Face new challenges positively.
Preparing to play an active role as citizens
➢ Know what it means to be a global citizen.
➢ Know how to research, discuss and debate types of responsibilities i.e. home, school, community.
➢ Resolve differences by looking at alternatives.
Developing good relationships and respecting the differences between people
➢ Identify that behaviour choices have consequences. Understand how to maintain a positive relationship.
➢ Understand the nature and consequences of bullying and racism.
Keeping Safe
Keeping healthy
Growing and changing

Being responsible

Feelings and emotions

Computer safety

Cycle safety
Peer pressure

Healthy living
Smoking

Relationships

Coming home on time
Looking out for others

Jealousy
Anger
Worry

Online bullying
Image sharing
Making friends online

Statement, opinion, stranger,
strategies, danger, risk,
encourage, peer pressure, fact,
consequences.

Lifestyle, mind map, balanced
diet, addictive, blood pressure,
saturated fat, nicotine, vital
organs, nutrition.

Puberty, nervous, scared,
bladder, worried, hormone,
inappropriate, anonymous

Responsible, punctual, consent,
circumstances, irresponsible,
honest.

Feelings, emotions, appetite,
displeasure, annoyance,
excessively, potential, hostility,
anxious, troubled.

Offensive, insulting, application
(App), rude.
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SCIENCE

“Science, for me, gives a partial explanation for life. In so far as it goes, it is based on fact, experience and experiment” (Rosalind Franklin)

Science stimulates and excites pupils’ curiosity about phenomena and events in the world around them. It also satisfies this curiosity with knowledge because science links direct practical experience with ideas, it can engage
learners at every level.
The aims of science within the curriculum are to enable children to:
•
•
•
•
•

Build upon the best primary practice of learning where possible through investigation and first-hand experience, within the child’s physical environment.
Develop knowledge and understanding of important scientific ideas, processes and skills and to relate these to everyday experiences.
Build on natural curiosity and learn about ways of thinking and of finding out about and communicating ideas using appropriate scientific language.
Stimulate them to investigate and question, and to develop attitudes through science.
Teach them to evaluate their findings and to suggest explanations.

We aim for our pupils to:
•
•
•

Be given the opportunity to find out about scientific learning and ideas and how these influence their day to day lives.
Be given the opportunity find out about significant figures with Science.
Be given the opportunity to learn through practical activities and to learn about the theory behind practice.
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Subject Map
Glitter Science
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Pupils should be
taught to:
explore objects
and materials
provided,
changing some
materials by
physical means
and observing the
outcomes. (S4)
Sort materials
according to a
single criterion
when the
contrast is
obvious. (S6)

Pupils should be
taught to:
Take part in
activities focused
on the anticipation
of enquiry into
specific
environments. (S5)
Recognise
distinctive features
of objects. (S6)

Pupils should be
taught to:
Try out a range of
equipment in familiar
and relevant
situations. (S5)
Cause intentional
movement by
pushing or pulling
action. (S4)

Pupils should be
taught to:
Communicate
awareness of
changes in light,
sound or
movement. (S4)
Take part in
activities focused
on the anticipation
of enquiry into
specific
environments. (S5)
Show knowledge of
some sources of
light. (S6)
Observe closely
changes that occur.
(S6)

Pupils should be
taught to:
explore objects and
materials provided,
changing some
materials by
physical means and
observing the
outcomes. (S4)
Take part in
activities focused
on the anticipation
of enquiry into
specific
environments. (S5)
Match objects and
materials with
single features or
properties. (S5)
Recognize
distinctive features
of objects. (S6)
Sort materials
according to a
single criterion
when the contrast
is obvious. (S6)

Pupils should be taught
to:
Take part in activities
focused on the
anticipation of enquiry
into specific
environments. (S5)

Pupils should be
taught to:
Imitate actions
involving main
body parts. (S4)
Make sounds
using their own
bodies, and
imitate or copy
sounds. (S4)
Begin to make
generalizations,
connections and
predictions from
regular
experience. (S6)

Vocabulary:
Fabric, cotton,
furry, rough, rub,
silky, smooth,
sticky, stretchy,
tear, thin, thread,
nylon, wool, dry,
wet.

Vocabulary: Beach,
crab, cliffs, fish,
sand, rock pool,
body, eyes, fins,
sea, swim, tail,
boat, float, sink.

Vocabulary:
Aeroplane, car, boat,
bicycle, bus, engine,
fast, slow, pass,
forwards, backwards,
ramp, tunnel, bumpy,
smooth, steep.

Vocabulary: House,
bungalow, flat,
door, roof, window,
rough, smooth,
strong, brick, build,
chair, bed, bath.

Vocabulary: big,
medium, small, pull,
push, squirt, water,
blow, bubble, cold,
warm, ice, melt, liquid,
spin, squash, squeeze.

Vocabulary: Arm,
body, finger, foot,
hand, legs, neck,
tummy, boy, girl,
eyes, ears, hair,
clean, well,
poorly, medicine,
doctor.

Suggested Focus:
Clothes

Suggested Focus:
Seashore and
Ocean

Suggested Focus:
Transport

Vocabulary: blue,
brown, green,
yellow, red, pink,
purple, orange,
mirror, light,
colour, fabric,
sunshine, water,
rainbow, mix,
candle, battery,
bulb, electricity,
shadow.
Suggested Focus:
Light and Colour

Suggested Focus:
House and Homes

Suggested Focus:
Water

Suggested Focus:
Ourselves

The World and
Explorers
Pupils should be
taught to:
Take part in
activities focused
on the
anticipation of
enquiry into
specific
environments.
(S5)
Recognize
distinctive
features of
objects. (S6)
Observe closely
changes that
occur. (S6)

Stories

Old and New

Nature

Healthy and Active
Lives
Pupils should be
taught to:
Explore objects and
materials provided,
changing some
materials by
physical means and
observing the
outcomes. (S4)
Try out a range of
equipment in
familiar and
relevant situations.
(S5)
Indicate the before
and after of
material changes.
(S5)

Pupils should be
taught to:
Explore objects
and materials
provided,
changing some
materials by
physical means
and observing the
outcomes. (S4)
Indicate the
before and after
of material
changes. (S5)
Try out a range of
equipment in
familiar and
relevant
situations. (S5)
Recognize
distinctive
features of
objects. (S6)
Sort materials
according to a
single criterion
when the
contrast is
obvious. (S6)

Pupils should be
taught to:
Explore objects
and materials
provided, changing
some materials by
physical means
and observing the
outcomes. (S4)
Communicate
awareness of
changes in light,
sound or
movement. (S4)
Try out a range of
equipment in
familiar and
relevant
situations. (S5)

Pupils should be
taught to:
Take part in
activities focused
on the
anticipation of
enquiry into
specific
environments.
(S5)
Observe closely
changes that
occur. (S6)

Vocabulary: Bird,
beak, chick, duck,
body, feathers,
feet, wings, eggs,
ant, body, legs,
live, shell, snail,
spider , cat, dog,
goldfish, mouse,
short, long, head,
baby,

Vocabulary:
related to Simple
Simon the
Pieman, The Little
Red Hen, The Big
Pancake, Polly Put
the Kettle On and
Rapunzel.

Vocabulary:
backwards,
forwards, blow,
push, pull,
sideways, spin,
twist, travel,
bounce.

Vocabulary:
Bulb, flower,
grass, hedge, leaf,
moss, tree, trunk,
acorn, branch,
cone, conker,
vegetables, seeds,
buds, compost,
shoot.

Vocabulary:
cooking, drink,
alive, food, smell,
sort, taste, touch,
smooth, squash,
squeeze, sweet,
farm, farmer.

Suggested Focus:
Animals

Suggested Focus:
Traditional Stories
and Rhymes

Suggested Focus:
Toys

Suggested Focus:
Plants

Suggested Focus:
Food
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Bronze Science
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

Pupils should be
taught to:
Investigate objects and
materials by using all
of their senses as
appropriate (ELG)
Identify a range of
common materials and
know about some of
their properties. (S8)
Sort materials using
simple criteria and
communicate
observations of
materials in terms of
these properties. (S8)

Pupils should be
taught to:
Find out about,
and identify,
some features of
living things,
objects and
events they
observe. (ELG)
To look closely at
similarities,
differences,
patterns and
change. (ELG)

Pupils should be
taught to:
Ask questions about
why things happen
and how things work
(ELG)
Investigate objects
and materials by using
all of their senses as
appropriate (ELG)
Demonstrate simple
properties of
movement. (S7)
Make observations of
movement (S8)

Pupils should be taught to:
Investigate objects and
materials by using all of
their senses as appropriate
(ELG)
Look closely at similarities,
differences, patterns and
change. (ELG)
Find out about, and
identify, some features of
living things, objects and
events they observe. (ELG)
Demonstrate simple
properties of light (S7)
Make observations of
changes of light that result
from actions and describe
the changes when
questioned. (S8)

Pupils should be
taught to:
Ask questions about
why things happen
and how things
work. (ELG)
Look closely at
similarities,
differences, patterns
and change. (ELG)
Find out about, and
identify, some
features of living
things, objects and
events they observe.
(ELG)
Begin to make
suggestions for
planning and
evaluating work. (S7)

Pupils should be taught to:
Find out about, and identify,
some features of living
things, objects and events
they observe. (ELG)
Look closely at similarities,
differences, patterns and
change. (ELG)
Investigate objects and
materials by using all of their
senses as appropriate (ELG)
Ask questions about why
things happen and how
things work. (ELG)

Pupils should be taught to:
Find out about, and
identify, some features of
living things, objects and
events they observe. (ELG)
Ask questions about why
things happen and how
things work. (ELG)
Understand the scientific
use of some simple vocab.
(S7)

Pupils should be taught to:
Look closely at similarities,
differences, patterns and
change. (ELG)
Investigate objects and
materials by using all of
their senses as appropriate
(ELG)
Ask questions about why
things happen and how
things work. (ELG)
Identify some appliances
that use electricity. (S6)
Understand the scientific
use of some simple vocab.
(S7)

Pupils should be taught to:
Find out about, and
identify, some features of
living things, objects and
events they observe. (ELG)
Look closely at similarities,
differences, patterns and
change. (ELG)
Investigate objects and
materials by using all of
their senses as appropriate
(ELG)
Recognize distinctive
features of objects. (S6)
Identify a range of
common materials and
know about some of their
properties. (S8)

Pupils should be taught
to:
Find out about, and
identify, some features
of living things, objects
and events they
observe. (ELG)
Look closely at
similarities, differences,
patterns and change.
(ELG)
Ask questions about why
things happen and how
things work. (ELG)
Understand the
scientific use of some
simple vocab. (S7)
Make simple records of
findings. (S7)

Pupils should be
taught to:
Look closely at
similarities,
differences, patterns
and change. (ELG)
Investigate objects
and materials by using
all of their senses as
appropriate (ELG)
Find out about, and
identify, some
features of living
things, objects and
events they observe.
(ELG)
Make simple records
of findings. (S7)

Vocabulary:
Fabric, cotton, fibre,
furry, rough,
investigate, rub, silky,
smooth, sticky,
stretchy, tear, thin,
thread, nylon, wool,
waterproof, driest,
wettest.

Vocabulary:
Anemone,
barnacle, beach,
crab, cliffs, fish,
limpet, sand, rock
pool, blue, body,
eyes, fins, sea,
swim, tail, boat,
float, sink.

Vocabulary:
Aeroplane, car, boat,
bicycle, bus, engine,
fast, slow, passenger,
travel, forwards,
backwards, heavy,
ramp, tunnel, bumpy,
drag, shallow, smooth,
steep, effort, load,
grip.

Vocabulary: blue, brown,
green, yellow, red, pink,
purple, orange, mirror,
light, colour, fabric,
sunshine, water, rainbow,
mix, weaker, stronger,
darker, lighter, candle,
battery, bulb, electricity,
shadow.

Pupils should be taught
to:
Ask questions about
why things happen and
how things work. (ELG)
Look closely at
similarities, differences,
patterns and change.
(ELG)
Investigate objects and
materials by using all of
their senses as
appropriate (ELG)
Recognize distinctive
features of objects.
(S6)
Make simple records of
findings. (S7)
Sort materials using
simple criteria and
communicate
observations of
materials in terms of
these properties. (S8)
Vocabulary:
House, detached, semidetached, terraced,
bungalow, flat, door,
roof, window, caravan,
castle, chimney, rough,
smooth, strong, brick,
build, furniture.

Vocabulary:
furthest, investigate,
large, medium,
small, pull, push,
squirt, suck in,
syringe, water, blow,
bubble, cold, warm,
ice, melt, liquid,
spin, squash,
squeeze, container.

Vocabulary:
Arm, body, chest, finger,
foot, hand, legs, neck,
shoulder, stomach, boy, girl,
different, similar, eyes, ears,
hair, clean, healthy, ill,
medicine, soap, doctor,
ambulance.

Vocabulary:
Bird, beak, blackbird, blue
tit, chick, duck, body,
feathers, feet, twig, wings,
eggs, ant, antennae, body,
legs, live, shell, snail,
spider, wings, cat, dog,
goldfish, mouse, shorter,
longer, body, head, baby,
dinosaur.

Vocabulary: related to
Simple Simon the Pieman,
The Little Red Hen, The Big
Pancake, Polly Put the
Kettle On and Rapunzel.

Vocabulary:
Action, backwards,
forwards, blow, energy,
push, pull, sideways, spin,
twist, travel, compare,
bounce, direction, force.

Vocabulary:
Animal, bulb, flower,
grass, hedge, leaf, moss,
tree, trunk, acorn,
branch, cone, conker,
vegetables, seeds, buds,
compost, shoot.

Vocabulary:
Cake, celebration,
cooking, drink,
ingredients, alive,
energy, food, smell,
sort, taste, touch,
chew, smooth,
squash, squeeze,
sweet, sour, animals,
farm, farmer.

Suggested Focus:
Clothes

Suggested
Focus:
Seashore and
Ocean

Suggested Focus:
Transport

Suggested Focus:
Light and Colour

Suggested Focus:
House and Homes

Suggested
Focus:
Water

Suggested Focus:
Ourselves

Suggested Focus:
Animals
minibeasts

Suggested Focus:
Traditional Stories
and Rhymes

Suggested Focus:
Toys

Suggested Focus:
Plants

Suggested Focus:
Food
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Silver Science

Y1- Y2

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

Pupils should be taught
to:
distinguish between an
object and the material
from which it is made
identify and name a
variety of everyday
materials, including
wood, plastic, glass,
metal, water, and rock
describe the simple
physical properties of a
variety of everyday
materials
compare and group
together a variety of
everyday materials on
the basis of their simple
physical properties.

Pupils should be
taught to:
observe changes
across the four
seasons
observe and
describe weather
associated with the
seasons and how
day length varies.

Pupils should be taught
to:
identify and name a
variety of common wild
and garden plants,
including deciduous and
evergreen trees
identify and describe
the basic structure of a
variety of common
flowering plants,
including trees.

Pupils should be taught to:
identify and name a
variety of common animals
including fish, amphibians,
reptiles, birds and
mammals
identify and name a
variety of common animals
that are carnivores,
herbivores and omnivores
describe and compare
the structure of a variety
of common animals (fish,
amphibians, reptiles, birds
and mammals, including
pets)
identify, name, draw and
label the basic parts of the
human body and say
which part of the body is
associated with each
sense.

Pupils should be taught to:
To identify and classify by
sorting litter into recycling
groups based on their
materials.
To use their observations
and ideas to suggest answers
to questions by suggesting
ways that waste can be
reduced, reused and
recycled.
Using their observations and
ideas to answer questions by
thinking of ways to persuade
people to use less energy.
To ask simple questions and
recognise that they can be
answered in different ways
by researching the rainforest
Performing simple tests, by
investigating how much
water can be saved by
turning off the tap while
washing hands.

Pupils should be taught to:
explore and compare the
differences between things
that are living, dead, and things
that have never been alive
identify that most living
things live in habitats to which
they are suited and describe
how different habitats provide
for the basic needs of different
kinds of animals and plants,
and how they depend on each
other
identify and name a variety
of plants and animals in their
habitats, including microhabitats
describe how animals obtain
their food from plants and
other animals, using the idea of
a simple food chain, and
identify and name different
sources of food.

Pupils should be taught
to:
To ask simple questions
and use simple
secondary sources to
find answers, by role
playing an interview
with Mae Jemison.
To find out about people
who have developed
new materials in the
context of learning
about Charles
Macintosh.
To describe how animals
obtain their food from
plants and other
animals, using the idea
of a simple food chain in
the context of exploring
Rachel Carson’s study of
the ocean.

Pupils should be
taught to:
notice that
animals, including
humans, have
offspring which
grow into adults
find out about and
describe the basic
needs of animals,
including humans,
for survival (water,
food and air)
describe the
importance for
humans of exercise,
eating the right
amounts of
different types of
food, and hygiene.

Pupils should be taught to:
Identify that most living
things live in habitats to
which they are suited and
describe how different
habitats provide for the
basic needs of different
kinds of animals and plants,
and how they depend on
each other.
Identify and name a variety
of plants and animals in
their habitats, including
microhabitats.
Describe how animals
obtain their food from
plants and other animals,
using the idea of a simple
food chain, and identify and
name different sources of
food.

Pupils should be taught to:
identify and compare the
suitability of a variety of
everyday materials, including
wood, metal, plastic, glass,
brick, rock, paper and
cardboard for particular uses
find out how the shapes of
solid objects made from
some materials can be
changed by squashing,
bending, twisting and
stretching.

Pupils should be
taught to:
observe and
describe how
seeds and bulbs
grow into
mature plants
find out and
describe how
plants need
water, light and
a suitable
temperature to
grow and stay
healthy.

Pupils should be
taught to:
Identify, name,
draw and label the
basic parts of the
human body and
say which parts of
the body is
associated with
which sense.

Scientific Enquiry
(Key Skills)
To ask simple
questions and
recognise that they
can be answered in
different ways
To identify and
classify

To ask simple questions and
recognise that they can be
answered in different ways.
To observe closely, using
simple equipment.
To perform simple tests.
To identify and classify.
To use observations and
ideas to suggest answers to
questions.
To gather and record data
to help in answering
questions.

Vocabulary
Waterproof,
materials, ocean,
food chain, space,
astronaut, NASA.

Vocabulary

Vocabulary

Vocabulary

Vocabulary

Vocabulary

Offspring, grow,
adults, nutrition,
reproduce, survival.

Growth, germination,
planting, edible, minibeasts, habitat harvest,
grow, allotment,
produce, soil, wash,
cook, energy, food chain

Wood, metal, plastic, glass,
brick, rock, paper,
cardboard, squashing,
bending, twisting, stretching

Water, light,
suitable
temperature,
grow, healthy,
germination,
reproduction.

Elbows, legs, knees,
face, ears, eyes,
hair, mouth, teeth

Suggested Focus:
Scientists and
Inventors: Charles
Macintosh, Rachel
Carson and Mae
Jemison

Suggested
Focus:
Animals,
including
humans (Yr2)

Suggested Focus:
Gardens and
Allotments
(Hamilton)

Suggested Focus:
Uses of everyday
materials (Yr2)

Suggested
Focus:
Plants (Yr2)

Suggested
Focus:
Animals
including
Humans
Ourselves
(Hamilton Yr 1)

Scientific Enquiry (Key
Skills)
To ask simple questions
and recognise that they
can be answered in
different ways
To perform simple tests
To identify and classify

Scientific Enquiry
(Key Skills)
To ask simple
questions and
recognise that they
can be answered in
different ways
To identify and
classify
To use their
observations and
ideas to suggest
answers to
questions
To gather and
record data to help
in answering
questions.

Scientific Enquiry (Key
Skills)
To ask simple questions
and recognise that they
can be answered in
different ways
To observe closely and
use simple equipment
To perform simple tests
To use their
observations and ideas
to suggest answers to
questions
To gather and record
data to help in
answering questions.

Scientific Enquiry (Key
Skills)
To identify and classify
To use their observations
and ideas to suggest
answers to questions
To gather and record data
to help in answering
questions.

Scientific Enquiry (Key Skills)
To identify and classify
To use their observations
and ideas to suggest answers
to questions

Scientific Enquiry (Key Skills)
To ask simple questions and
recognise that they can be
answered in different ways
To identify and classify
To use their observations and
ideas to suggest answers to
questions

Vocabulary

Vocabulary

Vocabulary

Vocabulary

Vocabulary

Vocabulary

Wood, plastic, metal,
water, rock, hard/soft,
stretchy/stiff, shiny/dull,
rough/smooth, bendy,
waterproof, absorbent

Spring, Summer,
Autumn, Winter,
daytime, wind, rain,
snow, sunshine, hot,
warm, cold.

Common, wild, garden,
deciduous, evergreen,
leaf, root, leaves, bud,
flowers.

Fish, amphibians, reptiles,
birds, mammals, pets,
carnivores, herbivores,
omnivores, head, neck,
arms.

Greenhouse gas, climate
change, energy, power,
renewable, non-renewable.

Living, dead, never alive,
habitats, micro-habitats, food,
food chain, alive, healthy.

Suggested Focus:
Everyday Materials
(Yr1)

Suggested
Focus:
Seasonal
Changes (Yr1)

Suggested Focus:
Plants (Yr1)

Suggested Focus:
Animals (Yr1)

Suggested Focus:
The Environment (Yr 2)

Suggested Focus:
Living things and their
habitats (Yr2)

Scientific Enquiry (Key Skills)

Scientific Enquiry (Key Skills)
To ask simple questions and
recognise that they can be
answered in different ways
To perform simple tests
To identify and classify
To gather and record data to
help in answering questions.

Scientific
Enquiry (Key
Skills)
To ask simple
questions and
recognise that
they can be
answered in
different ways
To identify and
classify
To use their
observations
and ideas to
suggest
answers to
questions

Scientific Enquiry
(Key Skills)
To observe closely,
using simple
equipment.
To identify and
classify.
To use their
observations and
ideas to suggest
answers to
questions.

16 | P a g e

Gold Science
Entertainment

Y3-4
Extreme Earth

Journeys

Colour

The Future

Pupils should be
taught to:

Pupils should be
taught to:

Pupils should be taught
to:

Pupils should be taught
to:

Pupils should be
taught to:

Explore the part that
flowers play in the life
cycle of flowering plants.

compare and
group together
different kinds of
rocks on the basis of
their appearance
and simple physical
properties
describe in simple
terms how fossils
are formed when
things that have
lived are trapped
within rock
recognise that soils
are made from rocks
and organic matter.

compare how things move
on different surfaces
notice that some forces
need contact between two
objects, but magnetic forces
can act at a distance
observe how magnets
attract or repel each other
and attract some materials
and not others
compare and group
together a variety of
everyday materials on the
basis of whether they are
attracted to a magnet, and
identify some magnetic
materials
describe magnets as
having two poles
predict whether two
magnets will attract or repel
each other, depending on
which poles are facing.

recognise that they need
light in order to see things
and that dark is the absence
of light
notice that light is
reflected from surfaces
recognise that light from
the sun can be dangerous
and that there are ways to
protect their eyes
recognise that shadows
are formed when the light
from a light source is
blocked by a solid object
find patterns in the way
that the size of shadows
changes.

identify common
appliances that run on
electricity
construct a simple
series electrical circuit,
identifying and naming
its basic parts,
including cells, wires,
bulbs, switches and
buzzers
identify whether or
not a lamp will light in
a simple series circuit,
based on whether or
not the lamp is part of
a complete loop with a
battery
recognise that a
switch opens and
closes a circuit and
associate this with
whether or not a lamp
lights in a simple series
circuit
recognise some
common conductors
and insulators, and
associate metals with
being good conductors.

Scientific Enquiry (Key
Skills)
Make systematic and
careful observations.
Record findings using
simple scientific language,
drawings and labelled
diagrams.
Identify differences,
similarities or changes
related to simple scientific
ideas and processes.
Use straightforward
scientific evidence to
answer questions or to
support findings.
Ask relevant questions
and use different types of
scientific enquiries to
answer them.
Gather, record, classify
and present data in a
variety of ways to help
answer questions.
Set up simple practical
enquiries and
comparative and fair tests
Report on findings from
enquiries, including oral
and written explanations,
displays or presentations
of results and conclusions.
Use results to draw simple
conclusions, make
predictions for new
values, suggest
improvements and raise
further questions.

Scientific Enquiry
(Key Skills)
To set up simple
practical enquiries,
comparative and fair
tests
To gather, record,
classify and present
data in a variety of
ways to help in
answering questions
To use results to
draw simple
conclusions, make
predictions for new
values, suggest
improvements and
raise further
questions
To identify
differences,
similarities or
changes related to
simple scientific
ideas and processes
To use
straightforward
scientific evidence to
answer questions or
to support their
findings.

Scientific Enquiry (Key Skills)
To ask relevant questions
and use different types of
scientific enquiries to
answer them
To set up simple practical
enquiries, comparative and
fair tests
To use results to draw
simple conclusions, make
predictions for new values,
suggest improvements and
raise further questions
To identify differences,
similarities or changes
related to simple scientific
ideas and processes
To use straightforward
scientific evidence to
answer questions or to
support their findings.

Scientific Enquiry (Key Skills)
To make systematic and
careful observations and,
where appropriate, take
accurate measurements
using standard units, using a
range of equipment,
including thermometers and
data loggers
To report on findings from
enquiries, including oral and
written explanations,
displays or presentations of
results and conclusions
To use results to draw
simple conclusions, make
predictions for new values,
suggest improvements and
raise further questions
To identify differences,
similarities or changes
related to simple scientific
ideas and processes
To use straightforward
scientific evidence to
answer questions or to
support their findings.

Vocabulary
Botany, botanist,
botanical, petals,
reproduction, male,
female, stigma, style,
stamens

Vocabulary
Fossils,
sedimentary rock,
organic matter,
appearance,
properties.

Vocabulary
Force, push, pull, open,
surface, magnet, attract,
repel, magnetic poles,
North, South.

Vocabulary
Light, dark, see, surface,
reflect, natural, artificial,
sunlight, shadow, solid.

Suggested Focus:
Artful Flowers, Fruits
and Seeds (Yr 3)

Suggested Focus:
Rocks (Yr3)

Suggested Focus:
Forces and Magnets
(Yr3)

Suggested Focus:
Light (Yr3)

Scientific Enquiry (Key
Skills)
To observe closely and
use simple equipment
To perform simple
tests
To use their
observations and ideas
to suggest answers to
questions

Vocabulary
Appliances,
electricity, circuit,
cell, wire, bulb,
buzzer, danger,
safety, insulators,
conductors, switch.
Suggested Focus:
Electricity (Yr4)

Home and Away

I need a Hero

The World and
Explorers

Pupils should be taught to:
recognise that living
things can be grouped in a
variety of ways
explore and use
classification keys to help
group, identify and name
a variety of living things in
their local and wider
environment
recognise that
environments can change
and that this can
sometimes pose dangers
to living things.

Pupils should be taught
to:
To identify changes
related to scientific ideas
by describing Marie
Curie’s research into xrays.
To identify that human
skeletons are for
support, protection and
movement by
identifying and
explaining the bones
shown in x-rays.
To explain how Marie
Curie’s work on x-rays
helps us identify bones.
To recognise that
vibrations from sound,
travel through a medium
to the ear in the context
of Alexander Graham
Bell’s invention of the
telephone.
To identify changes
related to scientific ideas
and processes by
exploring Thomas
Edison’s work with
electricity.

Pupils should be taught to:
identify that animals,
including humans, need
the right types and
amount of nutrition, and
that they cannot make
their own food; they get
nutrition from what they
eat
identify that humans and
some other animals have
skeletons and muscles for
support, protection and
movement.

Vocabulary
Environment, flowering,
vertebrate, invertebrates,
human impact, reptiles,
birds, mammals.

Vocabulary
Radiation therapy,
radioactive, inventor,
sound, deaf, sound,
telephone, patent,
electricity.

Vocabulary
Nutrition, vitamins,
minerals, fat, protein,
carbohydrates, fibre,
skeletons, skull, ribs, heart,
lungs, muscles, joint

Suggested Focus:
Living things and their
habitats (Yr4)

Suggested Focus:
Scientists and Inventors:
Marie Curie, Alexander
Graham Bell, Thomas
Edison

Suggested Focus:
Animals, including humans
(Yr3)

Scientific Enquiry (Key
Skills)
To ask relevant questions
and use different types of
scientific enquiries to
answer them
To make systematic and
careful observations and,
where appropriate, take
accurate measurements
using standard units, using
a range of equipment,
including thermometers
and data loggers
To gather, record, classify
and present data in a
variety of ways to help in
answering questions
To record findings using
simple scientific language,
drawings, labelled
diagrams, keys, bar charts,
and tables

Scientific Enquiry (Key
Skills)
To ask relevant questions
and use different types of
scientific enquiries to
answer them
To make systematic and
careful observations and,
where appropriate, take
accurate measurements
using standard units, using
a range of equipment,
including thermometers
and data loggers
To gather, record, classify
and present data in a
variety of ways to help in
answering questions
To record findings using
simple scientific language,
drawings, labelled
diagrams, keys, bar charts,
and tables

Stories
Pupils should be
taught to:
identify how sounds are
made, associating some of
them with something
vibrating
recognise that
vibrations from sounds
travel through a medium
to the ear
find patterns between
the pitch of a sound and
features of the object that
produced it
find patterns between
the volume of a sound
and the strength of the
vibrations that produced
it
recognise that sounds
get fainter as the distance
from the sound source
increases.
Scientific Enquiry (Key
Skills)
To set up simple practical
enquiries, comparative
and fair tests
To gather, record, classify
and present data in a
variety of ways to help in
answering questions
To record findings using
simple scientific language,
drawings, labelled
diagrams, keys, bar charts,
and tables
To identify differences,
similarities or changes
related to simple scientific
ideas and processes
To use straightforward
scientific evidence to
answer questions or to
support their findings.

Vocabulary
Vibrate, vibration, air,
ear, hear, sound,
volume, pitch, faint,
loud, string,
percussion, woodwind,
brass, insulate.
Suggested Focus:
Sound (Yr4)

Old and New
Pupils should be taught to:
compare and group materials
together, according to whether
they are solids, liquids or gases
observe that some materials
change state when they are heated
or cooled, and measure or research
the temperature at which this
happens in degrees Celsius (°C)
identify the part played by
evaporation and condensation in
the water cycle and associate the
rate of evaporation with
temperature.
Scientific Enquiry (Key Skills)
To ask relevant questions and use
different types of scientific
enquiries to answer them
To make systematic and careful
observations and, where
appropriate, take accurate
measurements using standard
units, using a range of equipment,
including thermometers and data
loggers
To gather, record, classify and
present data in a variety of ways to
help in answering questions
To record findings using simple
scientific language, drawings,
labelled diagrams, keys, bar charts,
and tables
To report on findings from
enquiries, including oral and
written explanations, displays or
presentations of results and
conclusions
To use results to draw simple
conclusions, make predictions for
new values, suggest improvements
and raise further questions
To identify differences, similarities
or changes related to simple
scientific ideas and processes
To use straightforward scientific
evidence to answer questions or to
support their findings.

Nature
Pupils should be taught
to:
identify and describe the
functions of different parts
of flowering plants: roots,
stem/trunk, leaves and
flowers
explore the requirements
of plants for life and growth
(air, light, water, nutrients
from soil, and room to
grow) and how they vary
from plant to plant
investigate the way in
which water is transported
within plants
explore the part that
flowers play in the life cycle
of flowering plants,
including pollination, seed
formation and seed
dispersal.
Scientific Enquiry (Key Skills)
To ask relevant questions
and use different types of
scientific enquiries to
answer them
To set up simple practical
enquiries, comparative and
fair tests
To make systematic and
careful observations and,
where appropriate, take
accurate measurements
using standard units, using a
range of equipment,
including thermometers and
data loggers
To record findings using
simple scientific language,
drawings, labelled diagrams,
keys, bar charts, and tables
To identify differences,
similarities or changes
related to simple scientific
ideas and processes

Healthy and Active
Lives
Pupils should be taught
to:
describe the simple
functions of the basic
parts of the digestive
system in humans
identify the different
types of teeth in humans
and their simple
functions
construct and
interpret a variety of
food chains, identifying
producers, predators
and prey.
Scientific Enquiry (Key
Skills)
To ask relevant
questions and use
different types of
scientific enquiries to
answer them
To make systematic and
careful observations
and, where appropriate,
take accurate
measurements using
standard units, using a
range of equipment,
including thermometers
and data loggers
To gather, record,
classify and present data
in a variety of ways to
help in answering
questions
To record findings using
simple scientific
language, drawings,
labelled diagrams, keys,
bar charts, and tables

Vocabulary
Solid, melt, freeze, evaporate,
condense, heated, cooled,
thermometer, condensation.

Vocabulary
Structure, roots, stem,
leaves, flowers,
nutrition, reproduction,
pollination, seed
dispersal.

Vocabulary
Digestive system,
mouth, tongue, incisors,
canines, molars,
intestine, vitamins,
enzymes, acid, stomach.

Suggested Focus:
States of Matter (Yr4)

Suggested Focus:
Plants (Yr3)

Suggested Focus:
Animals, including
humans (Yr4)
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HISTORY

“The more you know about the past, the better prepared you are for the future” (Theodore Roosevelt)

History requires time for thinking, talking, problem-solving and in-depth exploration, which engages children and which they find meaningful. Through our History curriculum we want children to understand that it is about real
people who lived, and real events which happened in the past. They will know history is concerned with sequence, time and chronology and study evidence from the past. Children will engage with the curriculum through childinitiated and adult led activities.

We aim for our curriculum to:
•
•
•
•
•
•
•

Develop a curiosity and understanding of events, places and people in a variety of times and environments.
Develop an interest in the past and an appreciation of human achievements and aspirations.
Develop an understanding of the values of our society.
Develop a knowledge about the major issues and events in the history of our own country and of the world and how these events may have influenced one another.
Develop a knowledge of chronology within which the children can organise their understanding of the past.
Develop an understanding of how the past was different from the present and that people of other times and places may have had different values and attitudes from ours.
Develop an understanding of the nature of evidence by emphasising the process of enquiry and by developing the range of skills required to interpret primary and secondary source materials.

We aim for our pupils to:
•
•
•
•
•
•
•
•
•

Be given the opportunity to find out about past and present events in their own lives, and those of their families and other people they know.
Be given the opportunity to learn about people’s lives and lifestyles.
Be given the opportunity find out about significant men, women, children and events from the recent and more distant past in Britain and the wider world.
Be given the opportunity to listen, and respond to stories and use sources of information to help them ask and answer questions.
Learn about significant people, events and places from both recent and more distant past.
Learn about change and continuity in their own area, in Britain and in other parts of the world.
Explore history in a variety of ways, for example from political, economic, technological and scientific, social, religious, cultural or aesthetic perspectives.
Use different sources of information to help them investigate the past both in depth and in overview, using dates and historical vocabulary to describe events, people and developments.
Learn that the past can be represented and interpreted in different ways.
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Subject Map
Glitter History
Entertainment

Extreme Earth

Journeys

Colour

The Future

Step 5
•
•
•
•

I can show appreciation of taking part in past events.
I can listen and respond to familiar stories about the past.
I can begin to communicate about activities and events in the past.
I can answer simple questions about historical artefacts and buildings with prompts or support.

Step 6
•
•

I can recognise and make comments about familiar people in pictures of the more distant past.
I can communicate some obvious distinctions between past and present experiences.

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

Step 7
• I can begin to communicate some distinctions between the past and present in other people’s lives as well as my own.
• I can listen to stories about people and events in the past.
• I can sort objects to given criteria.
Step 8
•
•
•
•

I can indicate if personal events and objects belong in the past or present.
I can begin to use some common words, signs or symbols to indicate the passage of time.
I can recount episodes from own past and some details from other historical events with prompts.
I can answer simple questions about historical stories and artefacts.

Suggested Focus:
Clothes: why do
we wear different
clothes at
different times of
the year?

Suggested Focus:
Where have I, my
parents and
grandparents been
on holiday?

Suggested Focus:
History of Transport:
How did my
grandparents travel?

Suggested Focus:
What do we
celebrate each
year?

Suggested Focus:
Inventors: what
inventions can I
find in my house?

Suggested Focus:
Homes: how have
household objects
changed?

Suggested Focus:
Famous People:

Suggested Focus:
Captain Cook:
What did Captain
Cook discover?

Suggested Focus:
What stories did
my parents and
grandparents
read?

Suggested Focus:
The passage of
time: How have I
changed since I
was a baby.

Suggested Focus:
Local area: How
has the area
around school
changed ?

Suggested Focus:
Toys and games:
what games and
sports did my
parents play?

Vocabulary
Boots,
Raincoat,
Shorts,
Hat ,
Scarf,
Gloves,
Warm ,
Cold

Vocabulary
Aeroplane
Hotel
Caravan
Seaside
ferry

Vocabulary
Tram,
Bus,
Train,
Taxi,
Walking

Vocabulary
Birthday,
Christmas,
Easter

Vocabulary
Telephone,
Kettle,
Microwave,
TV,
Radio

Vocabulary
Tin opener,
Phone,
Washing machine,
Lawn mower,
Games consoles,
Vacuum Cleaner
difference

Vocabulary
Famous hero

Vocabulary
Australia,
HMS Endeavour,
Hawaii,
Great barrier reef,
Discovered,
Explored,
voyage

Vocabulary
Books
Grimm Fairytales
Disney Fairytales

Vocabulary
Photos
Clothes
Size
hair

Vocabulary
Buildings
Shops
Houses
roads

Vocabulary
Football
Yo yo
Playing cards
Lego
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Bronze History
Entertainment
•
•
•

•

S9-S10
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

Suggested Focus:
Local area: How has
Hartlepool
changed?
(significant areas)

Suggested Focus:
Olympics: School
sports day past
and present and
how have they
changed?

Vocabulary
Parks
Shops
Shopping centre
Marina
Seaton Carew
Swimming Baths

Vocabulary
Egg & spoon
Bean bags
Skipping
Tug of War
Running
Sack
Three legged

I can talk about past and present events in their own life and of family members.
I can use everyday language related to time (E.g. now/then, today/yesterday)
I can choose historical artefacts out from collections of items.
I can indicate if personal events and objects belong in the past or present.

Suggested Focus:
Clothes: why do we
wear different
clothes at different
times of the year?
How have clothes
changed?

Suggested Focus:
What were
seaside holidays
like in the past?

Suggested Focus:
Transport: How has
transport changed?

Historical
Association

QCA

Twinkl

Vocabulary
Waterproof
woolly
Thermal
Hot
cold

Vocabulary
Victorian
Sea bathing
Divided
Carriages
sandcastle

Vocabulary
Horse & Carriage
Motor engine
Steam engine
technology

Suggested
Focus:
What do we
celebrate each
year and why?
Celebrating
Bonfire night.
What is it all
about?
Christmas
celebrations
over time. How
has Christmas
changed?
Twinkl
Vocabulary
Guy Fawkes
Gunpowder plot
Fireworks
Christmas tree
Christmas cards
Presents

Suggested
Focus:
How have
household
inventions
changed?

Suggested Focus:
Homes: how have
houses changed
in the UK and
around the world

Suggested Focus:
Famous People:
Own Choices

QCA
Equals

Vocabulary
Tin opener,
Phone,
Washing
machine,
Lawn mower,
Vacuum
Cleaner
kettle

Vocabulary
Wattle & Daub
Clay
Animal hide
Thatch
bricks

Vocabulary
Achievements
profile

Suggested Focus:
Sir Walter Raleigh
and Sir Francis Drake:
What did they
discover? Why are
they famous?

Suggested Focus:
The great fire of
London: How did
London burn down?

Suggested Focus:
How have I, my
parent s and
grandparents
changed since we
were babies?

Twinkl

QCA

Equals

Vocabulary
Americas
Potato
West Indies
El Dorado
Drake Passage

Vocabulary
Bakers,
Pudding Lane,
London,
Samuel Pepys,
Diary,
Fire,

Vocabulary
Photographs
Changes
Clothes
toys
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Silver History
Entertainment

Y1- Y2
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

To investigate and interpret the past
• I can observe or handle evidence to ask questions and find answers to questions about the past.
• I can ask questions such as: What was it like for people? What happened? How long ago?
• I can use artefacts, pictures and stories to find out about the past.
• I can use online sources and databases to find out about the past.
• I can identify some of the different ways the past has been represented.
To build an overview of world history
• I can describe historical events.
• I can describe significant people from the past.
• I can recognise that there are reasons why people in the past acted as they did.
To understand chronology
• I can place events and artefacts in order on a time line.
• I can label time lines with words or phrases such as past, present, older and newer.
• I can recount changes that have occurred in their own lives.
• I can use dates where appropriate.
To communicate historically
• I can use words and phrases such as: a long time ago, recently, when my parents were children, years, decades and centuries to describe the passing of time.
• I can show an understanding of the concept of nation and a nation’s history.
• I can show an understanding of concepts such as civilisation, monarchy, parliament, democracy, war and peace.
Suggested Focus:
How have seaside
holidays changed from
past to present?

Suggested
Focus:
Kings and
Queens: What is
the role of the
royal family?

Suggested Focus:
Travel and
Transport: How has
travel changed
through time?

Suggested Focus:
The gunpowder
plot: who was
Guy Fawkes,
what did he do,
and why did he
do it?

Equals
QCA

Twinkl

Twinkl

Equals

Vocabulary
Coast
Beach hut
Punch and Judy
donkey rides

Vocabulary
Monarch
Commonwealth
succession

Vocabulary
Railway
Roads
Ocean

Vocabulary
Parliament
Bonfire night
Gun powder
plot

Suggested Focus:
Who are important
modern inventors?
The Wright
Brothers,
Alexander Graham
Bell,
Steve Jobs,
Mary Anderson,
James Dyson
Twinkl
Vocabulary
Technology
Light bulb
Telephone
Design
engineer

Suggested Focus:
What where homes
like a long time ago
in the UK and around
the world?

Suggested Focus:
War and
remembrance:

Suggested Focus:
Great Explorers:
why are explorers
Important? Ibn
Batuta, Christopher
Columbus, Neil
Armstrong and
Robert Falcon Scott

Suggested Focus:
The Great Fire of
London: How do
we know about the
great fire?

Suggested Focus:
How are our toys
different from the
past?

Equals
QCA

Twinkl

Twinkl

Twinkl

QCA

Vocabulary
Building
Garden
Construction
furniture

Vocabulary
Remembrance
Homefront
World war l
trench

Vocabulary
Exploration
travel

Vocabulary
Samuel Pepys
Diary
Record
London

Vocabulary
Pastimes
Toys
Old and new

Suggested Focus:
Nurturing Nurses:
Florence
Nightingale, Mary
Seacole, Edith Cavell

Suggested Focus:
Olympics:
What are the
Olympics?

Twinkl

Vocabulary
Nursing
Hospital
War

Vocabulary
Games
Events
Olympia
gods

21 | P a g e

Gold History
Entertainment

Y3-4
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

Suggested Focus:
Ancient Egypt: Who
were the Ancient
Egyptians and what
did they achieve?

Suggested Focus:
Olympics: How did
the Olympics
begin?

To investigate and interpret the past
• I can use evidence to ask questions and find answers about the past.
• I can suggest suitable sources of evidence for historical enquiries.
• I can use more than one source of evidence for historical enquiry in order to gain a more accurate understanding of history.
• I can describe different accounts of a historical event, explaining some of the reasons why the accounts may differ.
• I can suggest causes and consequences of some of the main events and changes in history.
To build an overview of world history
• I can describe changes that have happened in the locality of the school throughout history.
• I can give a broad overview of life in Britain from ancient until medieval times.
• I can compare some of the times studied with those of other areas of interest around the world.
• I can describe the social, ethnic, cultural or religious diversity of past society.
• I can describe the characteristic features of the past, including ideas, beliefs, attitudes and experiences of men, women and children.
To understand chronology
• I can place events, artefacts and historical figures on a time line using dates.
• I can understand the concept of change over time, representing this, along with evidence, on a time line.
• I can use dates and terms to describe events.
To communicate historically
• I can use appropriate historical vocabulary to communicate, including: dates, time period, era, chronology, continuity, change, century, decade and legacy.
• I can use literacy, numeracy and computing skills to an exceptional standard in order to communicate information about the past.
• I can use original ways to present information and ideas.
Suggested Focus:
What was Leisure &
Entertainment like
in the 20th century?

Suggested
Focus:
Anglo Saxons
and the Scots

Suggested Focus:
Romans: where did
they invade and how
did they get there?

Suggested
Focus:
Riotous
royalty:

Suggested
Focus:
Stone age to
iron age

Twinkl

Equals

Twinkl

Twinkl

Twinkl

Vocabulary
Twentieth century
Technology
Leisure
gogglebox

Vocabulary
Angles
Celt
Roundhouse
hillfort

Vocabulary
Empire
Aquaduct
Coliseum
Chariot

Vocabulary
Monarch,
Magna
Carta,
Crown
jewels,
British
Empire

Vocabulary
Neolithic
Hunting
Cave Painting
Farming
roundhouse

Suggested Focus:
World War I

Vocabulary
Conscription
No man’s land
Artillery
battle

Suggested Focus:
Famous People:
Winston Churchill –
WW ll

Vocabulary
Politician
Prime Minister
War
Victory
D-Day

Suggested Focus:
Vikings and AngloSaxons: Who were
the Vikings

Suggested Focus:
Crime and
Punishment:

Twinkl

Twinkl

Vocabulary
Longboat
Danegeld
Bezerker
runes

Vocabulary
Highwayman
Justice system
Victorian prison

Suggested Focus:
Mary Anning: Who was
Mary Anning What did
she discover?

Vocabulary
Fossils
Palaeontology
dinosaurs

Twinkl
Vocabulary
Papyrus
Hieroglyphics
Tomb
mummification

Vocabulary
Ancient Greece
Events
Olympia
Greek gods
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GEOGRAPHY
“Geography is destiny.” ― Abraham Verghese

Geography is, by nature, an investigative subject, which develops an understanding of concepts, knowledge and skills. At Springwell Geography will help to provoke and provide answers to questions about the natural and human
aspects of the world and develop a greater understanding and knowledge of the world, as well as their place in it. The curriculum enables children to develop knowledge and skills that are transferable to other curriculum areas
and which can and are used to promote their spiritual, moral, social and cultural development. We seek to inspire a curiosity and fascination about the world and its people which will remain with them for the rest of their lives; to
promote the children’s interest and understanding of diverse places, people, resources and natural and human environments, together with a deep understanding of the Earth’s key physical and human processes.

We aim for our curriculum to:
• Stimulate children’s interest in their surroundings and develop a knowledge and understanding of the physical and human processes which shape places.
• Develop children’s knowledge of other cultures and, in so doing, teach a respect and understanding of what it means to be a positive citizen in a multi-cultural country.
• Provide learning opportunities that enthuse, engage, and motivate children to learn and foster a sense of curiosity and wonder at the beauty of the world around them.
• Develop a sense of their own surroundings through learning about their own locality and the interaction between people and the environment.
• Develop the geographical skills, including how to use, draw and interpret maps of different scales, and the vocabulary necessary to carry out effective geographical enquiry.
We aim for our pupils to:
• Be given opportunities to find out about different places and habitats and investigate our locality.
• Be given opportunities to investigate our local area and a contrasting area in the United Kingdom or abroad, finding out about the environment in both areas and the people who live there.
• Be given opportunities to begin to learn about the wider world and carry out geographical enquiry inside and outside the classroom.
• Be given opportunities to ask geographical questions about people, places and environments, and use geographical skills and resources, such as maps, photographs, atlases, aerial photographs and ICT.
• Be given opportunities to find out how people affect the environment and how they are affected by it.
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Subject Map
Glitter Geography
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

Step 5
•
•
•
•

I can consolidate a sense of place and direction (e.g. Pupil can follow set routes around familiar places)
I can show awareness (through gestures, signs, symbols or words) of significant differences between specific physical/natural and human/made features of places (E.g. Pupil says ‘cars here’ on a busy street, ‘cars gone/no cars’ in the park.)
I can answer simple questions about places and people; Who can help us?
I can sort and classify objects in terms of simple features or properties. (e.g. pebbles or rocks found on a local walk, according to colour or size)

Step 6
•
•
•

I can understand the differences between the physical/natural and human/made features of places.
I can use pictures or symbols to show familiar places and what they are for. (e.g. Pupil can make simple plans or maps of familiar areas)
I can answer simple questions about people and places (e.g. ‘What can you buy in this shop? ‘What can you do in the park’?

Step 7
•
•
•
•

I can communicate my preferences about the physical/natural and human/made features of places.
I can begin to use symbols to represent direction.
I can represent and record key features of a place using models or symbols.
I am aware of my role in caring for my own environment. (e.g. Pupil can water plants in the classroom or garden)

Step 8
•
•
•
•
•
•

I can recognise the physical/natural and human made features of places (e.g. Pupil can identify buildings and their uses)
I can use simple geographical language to communicate ideas about various locations, functions and roles.
I can use resources given to me and my own observations to respond to simple questions about places and people.
I can recognise simple symbols or representations on maps and plans.
I can show some understanding of environmental awareness and how it relates to my life.
I can express my views on features of the environment that I find attractive or unattractive.

Suggested Focus:
Improving School
Environment
(Equals)

Suggested Focus:
Weather (Equals)

Suggested Focus:
Transport (Equals)

Suggested Focus:
Weather (Equals)

Suggested Focus:
Buildings (Equals)

Suggested Focus:
Towns and Cities
(Twinkl)

Suggested Focus:
People (Equals 1)

Suggested Focus:
Africa (Twinkl)

Suggested Focus:
Garden (Twinkl)

Suggested Focus:
Local Environment
(Equals 1)

Suggested Focus:
Safari (Twinkl)

Suggested Focus:
The Park (Twinkle)

Vocabulary
Area
Room
Route
Travel
outdoor

Vocabulary
Rain
Snow
Cloudy
Sun
Storm
windy

Vocabulary
Travel
Train
Car
Bus
Boat
aeroplane

Vocabulary
Rain
Snow
Cloudy
Sun
Storm
windy

Vocabulary
House
Bungalow
Flats
Apartment
Detached
Semi-detached

Vocabulary
Roads
Buildings
Shops
Countryside
Farms
Shopping centre
coast

Vocabulary
Teacher
Nurse
Police
Fire officer
Bus driver

Vocabulary
Safari
Animals
Tribes
wildlife

Vocabulary
Flowers
Trees
Plants
minibeasts

Vocabulary
Parks
Gardens
Shops
Hospital
Roads
marina

Vocabulary
Lion
Elephant
Wildlife
Zebra
gazelle

Vocabulary
Pond
Fish
Ducks
Trees
Plants
Flowers
playground
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Bronze Geography
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

•
•
•

I can talk about features of the immediate environment and how environments may differ from one another.
I know about similarities in relation to places, objects, materials and living things,
I can make observations about animals and plants and explain why some things occur.
•
I can talk about changes in environments.
Suggested Focus:
Suggested Focus: Suggested Focus:
Suggested
Suggested
Suggested Focus:
Visits and Visitors
Questioning
Journeys we made? Focus:
Focus:
Hartlepool/My
(LCP F)
(LCP F)
(LCP F)
Maps
How do we
Home
find
information?
(LCP F)
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Church
Explore
Walk
Local area
Telephone
Marina
Christening
Investigate
Journey
Homes
Pictures
Parks
Hindu
Build
Diary
School
Television
Hospital
Temple
Locality
Museum
Town
Video
Address
Judaism
Hobbies
Seaside
Island
Camera
School
Culture
Past
Atlas
Compact disc
Headland
Beliefs
present
Globe
USB
Seaton Carew
Ipad
Hartlepool
Internet

Suggested Focus:
Living on an island
(LCP F )

Suggested Focus:
Where in the world is
Barnaby Bear?
(LCP F)

Suggested Focus:
Stories from around
the world (LCP F)

Suggested Focus:
The Seaside

Suggested Focus:
The Farm

Suggested Focus:
What do my
friends do for
hobbies? (LCP F)

Vocabulary
Island
Mainland
Sea
Ocean
Bay
Beach
Shore
Mountain

Vocabulary
Country
Travel
City
Town
Route
Culture
Food
Holiday

Vocabulary
Country
Atlas
Globe
Coast
Landscape
Landmarks
location

Vocabulary
Beach
Coast
Bay
Sand dunes
Pier
Ocean
Sea
Promenade

Vocabulary
Animals
Tractor
Combine harvester
Crops
Plants
Seeds
Field
Harvest

Vocabulary
Swimming
Beavers
Brownies
Dancing
Football
Rainbows
Cubs
Horse riding
Rugby
Gymnastics
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Silver Geography
Entertainment
To investigate places

• I can ask and answer
geographical questions
(E.g. What is this place
like? What or Who will I
see in this place? What
do people do in this
place?)
• I can identify the key
features of a location in
order to say whether it is
a city, town, village,
coastal or rural area.
• I can use world maps,
atlases and globes to
identify the United
Kingdom and its
countries, as well as the
countries, continents and
oceans.
• I can use simple fieldwork
and observational skills to
study the geography of
the school and the key
human and physical
features of its
surrounding
environment.
• I can use aerial images
and plan perspectives to
recognise landmarks and
basic physical features.
• I can name, locate and
identify characteristics of
the four countries and
capital cities of the
United Kingdom and its
surrounding seas.

Y1- Y2
Extreme Earth

Journeys

Colour

The Future

To investigate
patterns

To communicate
geographically

To investigate
patterns

To communicate
geographically

• I can
understand
geographical
similarities and
differences
through
studying the
human and
physical
geography of a
small area of
the United
Kingdom and of
a contrasting
non-European
country.
• I can identify
the location of
hot and cold
areas of the
world in
relation to the
Equator and the
North and
South Poles.

• I can use basic
geographical
vocabulary to refer
to key physical
features, including:
beach, coast, forest,
hill, mountain,
ocean, river, soil,
valley, vegetation
and weather.
• I can use basic
geographical
vocabulary to refer
to key human
features, including:
city, town, village,
factory, farm,
house, office and
shop.
• I can use compass
directions (North,
South, East and
West) to describe
the location of
features and routes
on a map.
• I can devise a simple
map; and use and
construct basic
symbols in a key.
• I can use simple grid
references (E.g. A1,
B1)

• I can understand
geographical
similarities and
differences
through
studying the
human and
physical
geography of a
small area of the
United
Kingdom.
• I can identify
seasonal and
daily weather
patterns in the
United
Kingdom.
• I can identify the
location of hot
and cold areas
of the world in
relation to the
Equator and the
North and South
Poles.

• I can use basic
geographical
vocabulary to
refer to key
physical features,
including: beach,
coast, forest, hill,
mountain, ocean,
river, soil, valley,
vegetation and
weather.
• I can use basic
geographical
vocabulary to
refer to key
human features,
including: city,
town, village,
factory, farm,
house, office and
shop.
• I can use compass
directions (North,
South, East and
West) to describe
the location of
features and
routes on a map.
• I can devise a
simple map; and
use and construct
basic symbols in a
key.
• I can use simple
grid references
(E.g. A1, B1)

Home and Away
To investigate places

• I can ask and answer
geographical questions
(E.g. What is this place
like? What or Who will I
see in this place? What
do people do in this
place?)
• I can identify the key
features of a location in
order to say whether it
is a city, town, village,
coastal or rural area.
• I can use world maps,
atlases and globes to
identify the United
Kingdom and its
countries, as well as the
countries, continents
and oceans.
• I can use simple
fieldwork and
observational skills to
study the geography of
the school and the key
human and physical
features of its
surrounding
environment.
• I can use aerial images
and plan perspectives to
recognise landmarks
and basic physical
features.
• I can name and locate
the world’s continents
and oceans.

I need a Hero
To investigate
patterns

• I can understand
geographical
similarities and
differences
through
studying the
human and
physical
geography of a
small area of the
United Kingdom.
• I can identify
land use around
school.

The World and
Explorers
To investigate places

• I can ask and answer
geographical questions
(E.g. What is this place
like? What or Who will I
see in this place? What
do people do in this
place?)
• I can identify the key
features of a location in
order to say whether it is
a city, town, village,
coastal or rural area.
• I can use world maps,
atlases and globes to
identify the United
Kingdom and its
countries, as well as the
countries, continents and
oceans.
• I can use simple fieldwork
and observational skills to
study the geography of
the school and the key
human and physical
features of its
surrounding
environment.
• I can use aerial images
and plan perspectives to
recognise landmarks and
basic physical features.
• I can name and locate the
world’s continents and
oceans.

Vocabulary
United Kingdom
England
Scotland
Ireland
Wales
London
Edinburgh
Cardiff
Belfast
City
Town
Village
Costal
Rural

Vocabulary
Arctic
Antarctic
Polar region
North/South Poles

Vocabulary
North
South
East
West
Near/Far
A1, B1 (grid references)

Vocabulary
Summer
Winter
Autumn
Spring
Equator
Climate
Temperate

Vocabulary
North
South
East
West
Near/Far
A1, B1 (grid
references)

Vocabulary
Europe
Asia
Africa
North/South America
Antarctica
Australasia
Continent
ocean

Vocabulary
Human
Physical
Agricultural
Industrial
Recreational
residential

Vocabulary
Observation
Measure
Analyse
Tally
Rivers
Hills
Soils
Mountains

Suggested Focus:
Map skills – U.K.

Suggested Focus:
Polar Regions

Suggested Focus:
Passport to the World
(LCP KS1)

Suggested Focus:
The Weather

Suggested Focus:
The Global Eye (LCP
KS1)

Suggested Focus:
Map skills – The World

Suggested
Focus:How can we
make the Local Area
Safer? (LCP KS1)

Suggested Focus:
Contrasting Localities (LCP
KS1)

Stories
To communicate
geographically

• I can use basic
geographical vocabulary
to refer to key physical
features, including:
beach, coast, forest, hill,
mountain, ocean, river,
soil, valley, vegetation
and weather.
• I can use basic
geographical vocabulary
to refer to key human
features, including: city,
town, village, factory,
farm, house, office and
shop.
• I can use compass
directions (North,
South, East and West)
to describe the location
of features and routes
on a map.
• I can devise a simple
map; and use and
construct basic symbols
in a key.
• I can use simple grid
references (E.g. A1, B1)

Vocabulary
Human (manmade)
Town
City
Village
Port
Physical
Mountain
River
Sea
Vegetation
Weather
Shoreline
Beach
Cliff
Soil
hill
Suggested Focus:
An Island Home (LCP KS1)

Old and New
To investigate places

• I can ask and answer
geographical questions
(E.g. What is this place
like? What or Who will I
see in this place? What do
people do in this place?)
• I can identify the key
features of a location in
order to say whether it is
a city, town, village,
coastal or rural area.
• I can use world maps,
atlases and globes to
identify the United
Kingdom and its
countries, as well as the
countries, continents and
oceans.
• I can use simple fieldwork
and observational skills to
study the geography of
the school and the key
human and physical
features of its
surrounding environment.
• I can use aerial images
and plan perspectives to
recognise landmarks and
basic physical features.

Vocabulary
United Kingdom
England
Scotland
Ireland
Wales
London
Edinburgh
Cardiff
Belfast
City
Town
Village
Costal
Rural

Suggested Focus:
Going to The Seaside (LCP
KS1)

Nature

Healthy and
Active Lives

To communicate
geographically

To investigate
patterns

• I can use basic
geographical
vocabulary to refer
to key physical
features, including:
beach, coast, forest,
hill, mountain,
ocean, river, soil,
valley, vegetation
and weather.
• I can use basic
geographical
vocabulary to refer
to key human
features, including:
city, town, village,
factory, farm, house,
office and shop.
• I can use compass
directions (North,
South, East and
West) to describe
the location of
features and routes
on a map.
• I can devise a simple
map; and use and
construct basic
symbols in a key.
• I can use simple grid
references (E.g. A1,
B1)

Vocabulary
Human (manmade)
Town
City
Village
Port
Physical
Mountain
River
Sea
Vegetation
Weather
Shoreline
Beach
Cliff
Soil
hill
Suggested Focus:
Imagine: Sustainability
(Twinkl)

• I can
understand
geographical
similarities and
differences
through
studying the
human and
physical
geography of a
small area of
the United
Kingdom and of
a contrasting
non-European
country.
• I can identify
seasonal and
daily weather
patterns in the
United
Kingdom.
• I can identify
the location of
hot and cold
areas of the
world in
relation to the
Equator and the
North and
South Poles.

Vocabulary
Human
Physical
Agricultural
Industrial
Recreational
residential

Suggested Focus:
Food Glorious Food
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Gold Geography Y3-4
Entertainment
To investigate patterns
• I can name and
locate the Equator,
Northern Hemisphere
and Southern
Hemisphere.
• I can name and locate
the Tropics of Cancer
and Capricorn, Arctic
Circle, Antarctica and
date time zones.
• I can describe some of
the characteristics of
these geographical
areas.
• I can describe how
geographical
similarities and
differences between
countries.

Extreme Earth
To communicate
geographically
• I can describe
key aspects of
physical
geography,
including: rivers,
mountains,
volcanoes and
earthquakes and
the water cycle.
• I can describe key
aspects of human
geography,
including:
settlements and
land use.
• I can use the
eight points of a
compass, fourfigure grid
references,
symbols and key
to communicate
knowledge of the
United Kingdom
and the wider
world

Journeys

Colour

To investigate places

To investigate
patterns

•

•

•

•

•

•

•

I can ask and answer
geographical
questions about the
physical and human
characteristics of a
location.
I can explain my views
about locations and
give reasons.
I can use maps,
atlases, globes and
digital/computer
mapping to locate
countries and
describe features.
I can use fieldwork to
observe and record
the human and
physical features in
the local area using a
range of methods
including sketch
maps, plans and
graphs and digital
technologies.
I can use a range of
resources to identify
the key physical and
human features of a
location.
I can name and locate
some European
countries and identify
their main physical
and human
characteristics.

Vocabulary
Equator
Northern/Southern
hemisphere
Tropic of
Cancer/Capricorn
Arctic
Antarctic circles
Dates
Time zones

Vocabulary
River
Mountains
Volcanoes
Earthquakes
Water cycle
Settlements
Land use

Vocabulary
Names of all European
Countries

Suggested Focus:
All Around the World
(Twinkl)

Suggested Focus:
Extreme Earth
(Twinkl)

Suggested Focus:
Let’s Visit…
(a place in Europe)

Maps
Atlases

•

I can
describe
some of
the
characteris
tics of
these
geographic
al areas.
I can
describe
how
geographic
al
similarities
and
differences
between
countries.

• I can
describe
how the
locality of
the school
has
changed
over time.

Vocabulary
Mountains
Coastal
River
Biome
Vegetation
Climate
Human
population

Suggested
Focus:
Investigating
our local area
(LCP KS2)

The Future
To communicate
geographically
•

•

•

I can describe
key aspects of
physical
geography,
including:
rivers,
mountains,
volcanoes and
earthquakes
and the water
cycle.
I can describe
key aspects of
human
geography,
including:
settlements
and land use.
I can use the
eight points of
a compass,
four-figure grid
references,
symbols and
key to
communicate
knowledge of
the United
Kingdom and
the wider
world.

Vocabulary
River
Mountains
Volcanoes
Earthquakes
Water cycle
Settlements
Land use
Direction
Bearings
Eastings
Northings
map
Suggested Focus:
Somewhere to
Settle? (Twinkl)

Home and Away

I need a Hero

The World and
Explorers

Stories

To investigate places

To investigate patterns

To investigate places

To communicate
geographically

• I can ask and answer
geographical questions
about the physical and
human characteristics of a
location.
• I can explain my views
about locations and give
reasons.
• I can use maps, atlases,
globes and
digital/computer mapping
to locate countries and
describe features.
• I can use fieldwork to
observe and record the
human and physical
features in the local area
using a range of methods
including sketch maps,
plans and graphs and
digital technologies.
• I can use a range of
resources to identify the
key physical and human
features of a location.
• I can name and locate
counties and cities of the
United Kingdom,
geographical regions and
their identifying human
and physical
characteristics, including
hills, mountains, cities,
river, key topographical
features and land-use
patterns, and understand
how some of these
aspects have changed
over time.

• I can name and locate
the Equator, Northern
Hemisphere and
Southern
Hemisphere.
• I can name and locate
the Tropics of Cancer
and Capricorn, Arctic
Circle, Antarctica and
date time zones.
• I can describe some
of the characteristics
of these geographical
areas.
• I can describe how
geographical
similarities and
differences between
countries.

• I can ask and answer
geographical questions
about the physical and
human characteristics
of a location.
• I can explain my views
about locations and give
reasons.
• I can use maps, atlases,
globes and
digital/computer
mapping to locate
countries and describe
features.
• I can use fieldwork to
observe and record the
human and physical
features in the local
area using a range of
methods including
sketch maps, plans and
graphs and digital
technologies.
• I can use a range of
resources to identify the
key physical and human
features of a location.

•

Vocabulary
United Kingdom
England
Scotland
Ireland
Wales
London
Edinburgh
Cardiff
Belfast
Observe
analyse

Vocabulary
Equator
Northern/Southern
hemisphere
Tropic of
Cancer/Capricorn
Arctic
Antarctic circles
Dates
Time zones
Climate

Vocabulary
River
Mountains
Water cycle
Settlements
Land use

Suggested Focus:
Contrasting places in the UK
(LCP KS2)

Suggested Focus:
Weather around the
World (LCP KS2)

Vocabulary
Maps
Atlases
Human-manmade
Physical- naturally formed
Mountains
Cities
Rivers
Cliffs
Fields
Farms
Towns
Villages
Suggested Focus:
Let’s visit…(a place not in
Europe)

•

•

I can describe key
aspects of
physical
geography,
including: rivers,
mountains,
volcanoes and
earthquakes and
the water cycle.
I can describe key
aspects of human
geography,
including:
settlements and
land use.
I can use the
eight points of a
compass, fourfigure grid
references,
symbols and key
to communicate
knowledge of the
United Kingdom
and the wider
world.

Suggested Focus:
Water (Twinkl)

Old and New
To investigate places
• I can ask and answer
geographical questions
about the physical and
human characteristics of a
location.
• I can explain my views about
locations and give reasons.
• I can use maps, atlases,
globes and digital/computer
mapping to locate countries
and describe features.
• I can use fieldwork to
observe and record the
human and physical features
in the local area using a
range of methods including
sketch maps, plans and
graphs and digital
technologies.
• I can use a range of
resources to identify the key
physical and human features
of a location.
• I can name and locate
counties and cities of the
United Kingdom,
geographical regions and
their identifying human and
physical characteristics,
including hills, mountains,
cities, river, key
topographical features and
land-use patterns, and
understand how some of
these aspects have changed
over time.
• I can name and locate some
European countries and
identify their main physical
and human characteristics.
Vocabulary
Maps
Atlases
Human-manmade
Physical- naturally formed
Mountains
Cities
Rivers
Cliffs
Fields
Farms
Towns
Villages
Suggested Focus:
Improving the Environment
(LCP KS2)

•

•

•

Nature

Healthy and Active
Lives

To communicate
geographically

To investigate patterns

I can describe key
aspects of physical
geography,
including: rivers,
mountains,
volcanoes and
earthquakes and
the water cycle.
I can describe key
aspects of human
geography,
including:
settlements and
land use.
I can use the eight
points of a
compass, fourfigure grid
references, symbols
and key to
communicate
knowledge of the
United Kingdom
and the wider
world.

• I can name and locate
the Equator, Northern
Hemisphere and
Southern
Hemisphere.
• I can name and locate
the Tropics of Cancer
and Capricorn, Arctic
Circle, Antarctica and
date time zones.
• I can describe some
of the characteristics
of these geographical
areas.
• I can describe how
geographical
similarities and
differences between
countries.

Vocabulary
River
Mountains
Volcanoes
Earthquakes
Water cycle
Land use

Vocabulary
Equator
Northern/Southern
hemisphere
Tropic of
Cancer/Capricorn
Arctic
Antarctic circles
Dates
Time zones
Climate

Suggested Focus:
Rainforests (Twinkl)

Suggested Focus:
How and Where do we
spend our time? (LCP
KS2)
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MUSIC

“Music gives a Soul to the universe, wings to the mind, flight to the imagination and life to everything” (Plato)

Music brings together the intellect, the will and the passions and thus enables personal expression, reflection and a fuller development of the individual. Whilst the detailed content of the music curriculum is to be the work of class
teachers (and addressed by quality planning and teaching), there are a number of principles which must be considered by all teaching staff. These are that:
•
•
•
•
•
•
•
•

teachers’ confidence in music should be developed by working together and by seeking advice from specialists;
and that children should be given opportunities to:
play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression
improvise and compose music for a range of purposes
use and understand some musical notation - transcribe
listen with attention to detail and recall sounds with increasing accuracy- describe
appreciate and understand a wide range of high-quality music both live and recorded
to sing songs appropriate to their interests and experience and which relate to current topics. these may be composed by children or by staff, or can be published work and
develop an understanding a history of music

Long-term planning (see table below) reflects and contains what we consider to be the ‘best of’ topic areas for meeting our pupils’ needs and development. The suggested topic areas within the long-term plan have been chosen
as the ‘best of’ because:
•
•
•
•

they represent a range of musical genres and themes;
they represent genres and artists which have stood the test of time in terms of popularity;
they represent genres and artists which have stood the test of time in terms of life enhancing concepts most useful to children’s development e.g. love, joy and peace and
they each contain a wider context and base from which further learning opportunities can be utilised (e.g. they are accompanied by and written in the context of pictures, stories, historical events, geographical locations,
art work and/or cultural sensibilities) thus providing cross-curricular and/or extended curriculum opportunities.

28 | P a g e

Subject Map
Glitter Music
Entertainment
To Perform

Step 5
•
•
•
•
•
•
•
Step 6
•
•
•
•
•
•

Extreme Earth
To Compose

Journeys

Colour

The Future

Home and
Away

I need a Hero

To Interpret

To Describe

Performance to an Audience

Appreciation &
Listening

Musical
Composition

The World and
Explorers
World Musical Styles
(Indian/Chinese/African)

Stories

Old and New

Nature

Healthy and
Active Lives

Sung Stories e.g. Dear
Zoo, The Gruffalo

Comparison (Classical –Pop)
Similarities and Differences

Holst’s Planets or
Vivaldi’s Four Seasons

Fitness Music e.g.
Wake Up, Shake
up/Aerobics

I can take part in simple musical performances.
I can respond to signs given by a musical conductor.
I can pick out a specific musical instrument when asked.
I can play loudly, quietly, quickly and slowly in imitation.
I can play an instrument when prompted by a cue card.
I can listen to, and imitate, distinctive sounds played on a particular instrument.
I can listen to a familiar instrument played behind a screen and match the sound to the correct instrument on a table.
I can respond to other pupils in music sessions.
I can join in and take turns in songs and play instruments with others.
I can begin to play, sing and move expressively in response to the music or the meaning of words in a song.
I can copy simple rhythms and musical patterns or phrases.
I can play groups of sounds indicated by a simple picture or symbol based score.
I can begin to categorise percussion instruments by how they can be played.

Step 7
•
•
•
•
•
•

I can listen to and describe music by describing musical experiences, using phrases or statements, combining a small number of words, signs, symbols or gestures.
I can respond to prompts to play faster, slower, louder or softer.
I can follow simple graphic scores with symbols or pictures and play simple patterns or sequences of music.
I can listen and contribute to sound stories.
I can improvise and make basic choices about the sound and instrument used.
I can make simple compositions.

Step 8
•
•
•
•
•
•

I can listen carefully to music.
I can understand and respond to words, symbols and signs that relate to tempo, dynamics and pitch, e.g. faster, slower, louder, higher and lower.
I can create own simple compositions, carefully selecting sounds.
I can create simple graphic scores using pictures or symbols.
I can use a growing musical vocabulary of words, signs or symbols to describe what is played and heard.
I can make and communicate choice when performing, playing, composing, listening and appraising.

Vocabulary
Faster
Slower
Louder
Quieter

Vocabulary
Tune
Beat

Vocabulary
Time
Practice
Notes
Words

Vocabulary
Mood
Feeling
Reading (music)
Writing (music)

Vocabulary
Listening
Thinking
Playing
Performing

Vocabulary
(Playing)
together
In-tune
In-time

Vocabulary
Drum
Guitar
Recorder
Piano

Vocabulary
Strum
Stroke
Blow
Tap

Vocabulary
Tambourine
Castanets
Trumpet
Maracas

Vocabulary
Fast (music)
Slow (music)
Rhyme
Rhyming (lyrics)

Vocabulary
Pattern
Speed
Harder
Softer

Vocabulary
Old
New
Modern
Ancient

Suggested Focus:
Circus Music – Cirque
du Soleil
The Entertainer – Scott
Joplin
(encounter/experience,
react to sounds, make
body sounds & listen &
respond to music).

Suggested
Focus:
-I Hear Thunder
-I can Sing a
Rainbow
-Rise and Shine

Suggested
Focus:
-The Wheels on
the Bus
-Summer
Holiday
-One More Step
-I Like Driving in
My Car

Suggested Focus:
-I Can Sing a Rainbow
-Colours of Day
-Joseph’s Dreamcoat
(encounter/experience,
react to sounds, make
body sounds & listen &
respond to music).
Skill Builders ‘Rhythm’
(Music Express FS)

Suggested Focus:
-The Planets – Holst
-There’s A Star Man –
Bowie
-Rocket Man – Elton
John
(encounter/experience,
react to sounds, make
body sounds & listen &
respond to music).

Suggested
Focus:
-One More Step
-Turning the
World Upside…
-The Three
Bears Song
‘Moving
Patterns’ (Music
Express FS)

Suggested
Focus:
-Superman/Bat
Man
-I Need a Hero

Suggested Focus:
-What a Wonderful
World
-He’s Got the Whole
World
-All Things Bright &
Beautiful

Suggested Focus:
-We’re
going…Bear Hunt
-Joseph & the
Dream Coat
-Christmas Carols
(various)

Suggested Focus:
-All Things
Bright/Beautiful
-Never Smile at a
Crocodile
-Cauliflowers
Fluffy
-Autumn Days

Suggested
Focus:
-If You’re
Happy/Know it..
-Head and
Shoulders…

‘Going Places’ (Music
Express FS)

‘Stories and
Sounds’ (Music
Express FS)

Suggested Focus:
-One More Step
-Lullabies
-The New World
(Dvorak)
(encounter/experience,
react to sounds, make
body sounds & listen &
respond to music).

Skill Builders ‘Beat’

‘Moving
Patterns’ (Music
Express FS)

‘Special
People’ (Music
Express FS)

Skill Builders ‘Pitch’

‘Our Senses’
(Music Express FS)

‘Growth and
Change’ (Music
Express FS)
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(Music Express FS)

Bronze

‘Going Places’
(Music Express
FS)

(Music Express FS)

S9-S10

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

To Perform

To Compose

To Interpret

To Describe

Performance to
an Audience

Appreciation &
Listening

Musical
Composition

•
•
•

The World and
Explorers
World Musical
Styles
(Indian/Chinese/Afr
ican)

Stories

Old and New

Nature

Sung Stories e.g.
Dear Zoo, The
Gruffalo

Comparison
(Classical –Pop)
Similarities and
Differences

Holst’s Planets or
Vivaldi’s Four
Seasons

Healthy and Active
Lives
Fitness Music e.g.
Wake Up, Shake
up/Aerobics

I can begin to build a repertoire of songs.
I can explore the different sounds of musical instruments.
I can create simple representations of events, people and objects.

Vocabulary
Faster
Slower
Louder
Quieter

Vocabulary
Tune
Beat
Rhythm
speed

Vocabulary
Time
Practice
Notes
Words

Vocabulary
Mood
Feeling
Reading (music)
Writing (music)

Vocabulary
Listening
Thinking
Playing
Performing

Vocabulary
(Playing)
together
In-tune
In-time

Vocabulary
Drum
Guitar
Recorder
Piano

Vocabulary
Strum
Stroke
Blow
Tap

Vocabulary
Tambourine
Castanets
Trumpet
Maracas

Vocabulary
Fast (music)
Slow (music)
Rhyme
Rhyming (lyrics)

Vocabulary
Pattern
Speed
Harder
Softer

Vocabulary
Old
New
Modern
Ancient

Suggested Focus:
Circus Music –
Cirque du Soleil
The Entertainer –
Scott Joplin
(encounter/expe
rience, react to
sounds, make
body sounds &
listen & respond
to music).

Suggested
Focus:
-I Hear
Thunder
-I can Sing a
Rainbow
-Rise and
Shine
(encounter/e
xperience,
react to
sounds, make
body sounds
& listen &
respond to
music).

Suggested
Focus:
-The Wheels
on the Bus
-Summer
Holiday
-One More
Step
-I Like Driving
in My Car
(encounter/ex
perience, react
to sounds,
make body
sounds &
listen…)

Suggested
Focus:
-I Can Sing a
Rainbow
-Colours of Day
-Joseph’s
Dreamcoat
(encounter/exp
erience, react to
sounds, make
body sounds &
listen & respond
to music).

Suggested
Focus:
-The Planets –
Holst
-There’s A Star
Man – Bowie
-Rocket Man –
Elton John
(encounter/exp
erience, react to
sounds, make
body sounds &
listen & respond
to music).

Suggested
Focus:
-One More Step
-Turning the
World Upside…
-The Three
Bears Song
(encounter/exp
erience, react to
sounds, make
body sounds &
listen & respond
to music).

Suggested
Focus:
-Superman/Bat
Man
-I Need a Hero
(encounter/exp
erience, react to
sounds, make
body sounds &
listen & respond
to music).

Suggested Focus:
-What a
Wonderful World
-He’s Got the
Whole World
-All Things Bright
& Beautiful
(encounter/exper
ience, react to
sounds, make
body sounds &
listen & respond
to music).
‘Water’
(Music Express
Y1)

Suggested Focus:
-We’re
going…Bear Hunt
-Joseph & the
Dream Coat
-Christmas Carols
(various)
(encounter/exper
ience, react to
sounds, make
body sounds &
listen & respond
to music).
‘Storytime’
(Music Express
Y1)

Suggested
Focus:
-One More Step
-Lullabies
-The New World
(Dvorak)
(encounter/exp
erience, react to
sounds, make
body sounds &
listen & respond
to music).
‘Ourselves’
(Music Express
Y1)

Suggested Focus:
-All Things
Bright/Beautiful
-Never Smile at a
Crocodile
-Cauliflowers
Fluffy
-Autumn Days
(encounter/exper
ience, react to
sounds, make
body sounds &
listen & respond
to music).
‘Animals’
(Music Express
Y1)

Suggested Focus:
-If You’re
Happy/Know it..
-Head and
Shoulders…
(encounter/experien
ce, react to sounds,
make body sounds &
listen & respond to
music).
‘Our Bodies’ (Music
Express Y1)

‘Seasons’
(Music
Express Y1)

‘Travel’ (Music
Express Y1)

‘Our School’
(Music Express
Y1)

‘Pattern’
(Music Express
Y1)

‘Number’
(Music Express
Y1)

‘Seasons’
(Music Express
Y1)

‘Machines’
(Music Express
Y1)
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Silver Music

Y1- Y2

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

To Perform

To Compose

To Transcribe

To Describe

Appreciation &
Listening

Musical
Composition

• I can take
part in
singing,
accurately
following
the melody.
• I can follow
instructions
on how and
when to sing
or play an
instrument.
• I can make
and control
long and
short
sounds,
using voice
and
instruments.
• I can imitate
changes in
pitch.

• I can create a
sequence of long
and short
sounds.
• I can clap
rhythms.
• I can create a
mixture of
different sounds
(long and short,
loud and quiet,
high and low).
• I can choose
sounds to create
an effect.
• I can sequence
sounds to create
an overall effect.
• I can create
short, musical
patterns.
• I can create
short, rhythmic
phrases.

• I can use
symbols to
represent a
composition
and use
them to help
with a
performance
.

*I can identify the
beat of a tune.

Performance
to an
Audience
*I can take
part in singing,
accurately
following the
melody.

*I can listen to a song
and answer some basic
questions about it e.g.
was this a fast or slow
song? Did it have a
‘mood’ to it? Did it
have a story to it?

*I can create a
sequence of long
and short sounds.

Vocabulary
Fast/Slow
Loud/Quiet
Dynamics
Tempo

Vocabulary
Rhythm
Speed
Notation
Notes

Suggested
Focus:
Known School
Songs or Pop
Songs

Suggested Focus:
Write a beat notation
for a song or piece of
music well-known to
yourself.

Ourselves’
(Music Express
Y2)

‘Seasons’
(Music Express Y2)

*I can recognise
changes in
timbre, dynamics
and pitch.

*I can follow
instructions
on how and
when to sing
or play an
instrument.
*I can make
and control
long and short
sounds, using
voice and
instruments.
*I can imitate
changes in
pitch.

Vocabulary
Transcribe
Translate
Interpret
Symbols
Composition
Suggested
Focus:
Make symbols
for using a drum
and a guitar for
a song –
translate as
played.
‘Travel’

Vocabulary
Melody
Structure
Harmony
Pulse
Rhythm
Suggested Focus:
Draw an image or
write a poem to
go with two
timbres of
musical piece.
‘Pattern’
(Music Express
Y2)

*I can listen to a song
and answer open
ended questions and
make my own
comments about it e.g.
this song made me
think of…
*I can listen to a piece
of music and comment
about its pitch, tempo,
mood and genre.
*I can give a supported
view on a piece of
music including
suitability for audience.

Vocabulary
Rehearse
Crotchet
Minim
Quaver
Semibreve
Suggested
Focus:
Red Hot
Recorder
Tutor

Vocabulary
Pitch
Tempo
Mood
Genre
Audience
Suggested Focus:
Joseph and The
Amazing Dream Coat,
London’s Burning,
Ring-a-ring-a-roses…

‘Number’
(Music
Express Y2)

‘Our Land’
(Music Express Y2)

*I can clap
rhythms.
*I can create a
mixture of
different sounds
(long and short,
loud and quiet,
high and low).
*I can choose
sounds to create
an effect.
*I can sequence
sounds to create
an overall effect.
*I can create
short, musical
patterns.
*I can create
short, rhythmic
phrases.
Vocabulary
Rehearse
Tempo
Lyrics
Improvise
Notation
Suggested Focus:
War of the
Worlds (scary),
Oliver - Where is
Love (sad), Toy
Story – When She
Loved Me (sad)…
Skill Builders
‘Beat’

The World and
Explorers
World Musical Styles
(Indian/Chinese/Africa
n)
*I know that there are
different styles of
music which have been
created in different
parts of the world.
*I can recognise
Indian, Chinese and
some African styles of
music when I hear
them.
*I can recognise when
a different tempo and
a different dynamic is
used in a piece of
music and a song and I
can say what effect
this has on the mood
of the piece and what
effect this has on the
listener.

Stories

Old and New

Nature

Sung Stories e.g.
Dear Zoo, The
Gruffalo
*I can link a
specific piece of
music with a
specific story.

Comparison (Classical
–Pop) Similarities and
Differences
*What are the key
elements of:
rock/classical that
affect mood and
imagination? Tempo,
pitch, beat, pulse etc.
– how do these
elements change
things for the
listener?

Holst’s Planets
or Vivaldi’s Four
Seasons
*I know the
planets and the
seasons before I
even begin this
project.
*I know how
nature can be
reflected in
musical styles
e.g. Mars –
spiky, loud,
aggressive etc.
& Venus – slow,
soft, smooth
etc.
*I can comment
on how musical
styles can be
used to aid
imagination of
natural
phenomenon
e.g. Winter –
spiky, deep,
harsh etc. &
Spring – bright,
bouncy,
energetic etc.

*I can link three
specific pieces of
music with three
different stories.
*I can describe
why the some of
the following are
used in a specific
piece of music or
song:
structure;
phrase;
pitch;
pulse;
tempo;
ostinato or
lyric/s.

*I can say two styles of
music and two songs
that I like and why.

Vocabulary
Ballads
Theatre
Structure
Pulse
Rhythm
Suggested Focus:
Indian – Jai Ho
African – Labi Siffre –
Something inside So
Strong – comparative
study.
‘Water’
(Music Express Y2)

*Compare a lullaby
with a rap style e.g.
sing the lullaby in a
normal way and then
rap it - what is it in
the ‘normal’ lullaby
that would help a
baby to go to sleep?
Would a rap version
do the same thing?
Why/why not?
*As above with
reference to two
additional
comparative genres
e.g. Ragtime v’s Pop.

Vocabulary
Ballads
Opera
Theatre

Suggested Focus:
Joseph or
Christmas Carols
– various.
‘Story time’
(Music Express
Y2)

Vocabulary
Pop(ular)
Rock & Roll
Classical
Instrumental
Composer/s
Suggested Focus:
Sing/perform/produc
e lullabies in
rap/rock/pop style –
analyse
in/effectiveness…
‘Toys’
(Music Express Y2)

Vocabulary
Composer/s
Orchestra
Brass
Woodwind
Bass
Suggested
Focus:
Produce a
‘Mars’ and a
‘Venus’
percussion
piece of music –
transition them.

Healthy and Active
Lives
Fitness Music e.g.
Wake Up, Shake
up/Aerobics
*I know that music can
inspire movement of
the body.
*I know that
movement of the body
can be directed by
and/or directly related
to particular sounds
and/or music.
*I can copy a set of
movements related to
and/or directed by a
specific piece of music.
*I can produce a set of
movements to a
given/specific piece of
music.

Vocabulary
Pulse
Rhythm
Structure
Unison
Suggested Focus:
Daily five-minute
fitness/warm-up video
leading to own
production (music
and/or movement).
‘Our Bodies’ (Music
Express Y2)

‘Animals’
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(Music Express
Y1)

Gold Music

(Music Express
Y1-2)

(Music Express
Y2)

Y3-4

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and Explorers

Stories

Old and New

Nature

To Perform

To Compose

To Transcribe

To Describe

Appreciation &
Listening

Musical
Composition

World Styles
(Indian/Chinese/African)

• I can sing
from
memory with
accurate
pitch.
• I can sing in
tune.
• I can
maintain a
simple part
within a
group.
• I can
pronounce
words within
a song
clearly.
• I can show
control of
voice.
• I can play
notes on an
instrument
with care so
that they are
clear.
• I can
perform with
control and
awareness of
others.

• I can compose
and perform
melodic songs.
• I can use sound
to create abstract
effects.
• I can create
repeated
patterns with a
range of
instruments.
• I can create
accompaniments
for tunes.
• I can use drones
as
accompaniments.
• I can choose,
order, combine
and control
sounds to create
an effect.
• I can use digital
technologies to
compose pieces
of music.

• I can devise
non-standard
symbols to
indicate
when to play
and rest.
• I can
recognise the
notes EGBDF
and FACE on
the musical
stave.
• I can
recognise the
symbols for a
minim,
crotchet and
semibreve
and say how
many beats
they
represent.

• I can use the
terms:
duration,
timbre, pitch,
beat, tempo,
texture and use
of silence to
describe music.
• I can evaluate
music using
musical
vocabulary to
identify areas
of likes and
dislikes.
• I can
understand
layers of
sounds and
discuss their
effect on mood
and feelings.

Performance
to an
Audience
*I can sing
from
memory
with
accurate
pitch.
*I can sing in
tune.
*I can
maintain a
simple part
within a
group.
*I can
pronounce
words within
a song
clearly.
*I can show
control of
voice.
*I can play
notes on an
instrument
with care so
that they are
clear.
*I can
perform with
control and
awareness of
others.

*I can create a
sequence of long
and short sounds.
*I can clap
rhythms.
*I can create a
mixture of
different sounds
(long and short,
loud and quiet,
high and low).
*I can choose
sounds to create
an effect.
*I can sequence
sounds to create
an overall effect.
*I can create
short, musical
patterns.
• I can create
short, rhythmic
phrases.

*I know that there are
different styles of music
which have been created
in different parts of the
world.
*I can recognise Indian,
Chinese and some
African styles of music
when I hear them.
*I can recognise when a
different tempo and a
different dynamic is used
in a piece of music and a
song and I can say what
effect this has on the
mood of the piece and
what effect this has on
the listener.
*I can say two styles of
music and two songs
that I like and why.

Comparison (Classical
–Pop) Similarities and
Differences
*What are the key
elements of:
rock/classical that
affect mood and
imagination? Tempo,
pitch, beat, pulse etc –
how do these
elements change
things for the listener?
*Compare a lullaby
with a rap style e.g.
sing the lullaby in a
normal way and then
rap it - what is it in the
‘normal’ lullaby that
would help a baby to
go to sleep? Would a
rap version do the
same thing? Why/why
not?
*As above with
reference to two
additional comparative
genres e.g. Ragtime v’s
Pop.

Holst’s Planets or
Vivaldi’s Four
Seasons
*I know the
planets and the
seasons before I
even begin this
project.
*I know how
nature can be
reflected in
musical styles e.g.
Mars – spiky,
loud, aggressive
etc & Venus –
slow, soft,
smooth etc
*I can comment
on how musical
styles can be used
to aid imagination
of natural
phenomenon e.g.
Winter – spiky,
deep, harsh etc &
Spring – bright,
bouncy, energetic
etc.

Vocabulary
Fast/Slow
Loud/Quiet
Dynamics
Tempo

Vocabulary
Rhythm
Speed
Notation
Notes
Suggested Focus:
Write a beat
notation for a song
or piece of music
well-known to
yourself.

Vocabulary
Melody
Structure
Harmony
Pulse
Rhythm
Suggested Focus:
Draw an image or
write a poem to
go with two
timbres of
musical piece.

Vocabulary
Rehearse
Tempo
Lyrics
Improvise
Notation
Suggested Focus:
War of the Worlds
(scary), Oliver Where is Love
(sad), Toy Story –

Vocabulary
Ballads
Theatre
Structure
Pulse
Rhythm
Suggested Focus:
Indian – Jai Ho
African – Labi Siffre –
Something inside So
Strong – comparative
study.

Vocabulary
Ballads
Opera
Theatre

Suggested
Focus:
Known School
Songs or Pop
Songs
‘Sounds’

Vocabulary
Transcribe
Translate
Interpret
Symbols
Composition
Suggested Focus:
Make symbols for
using a drum and
a guitar for a
song – translate
as played.

• I can listen to a
song and
answer some
basic questions
about it e.g.
was this a fast
or slow song?
Did it have a
‘mood’ to it?
Did it have a
story to it?
• I can listen to a
song and
answer open
ended
questions and
make my own
comments
about it e.g.
this song made
me think of…
• I can listen to a
piece of music
and comment
about its pitch,
tempo, mood
and genre.
• I can give a
supported view
on a piece of
music including
suitability for
audience.
Vocabulary
Pitch
Tempo
Mood
Genre
Audience
Suggested Focus:
Joseph and The
Amazing Dream
Coat, London’s
Burning, Ring-aring-a-roses…

Sung Stories e.g.
Dear Zoo, The
Gruffalo
*I can link a
specific piece of
music with a
specific story.
*I can link three
specific pieces of
music with three
different stories.
*I can describe
why the some of
the following are
used in a specific
piece of music or
song:
structure;
phrase;
pitch;
pulse;
tempo;
ostinato or
lyric/s.

Vocabulary
Pop(ular)
Rock & Roll
Classical
Instrumental
Composer/s
Suggested Focus:
Sing/perform/produce
lullabies in
rap/rock/pop style –
analyse
in/effectiveness…

Vocabulary
Composer/s
Orchestra
Brass
Woodwind
Bass
Suggested Focus:
Produce a ‘Mars’
and a ‘Venus’
percussion piece
of music –
transition them.

Vocabulary
Rehearse
Crotchet
Minim
Quaver
Semibreve
Suggested
Focus:
Red Hot
Recorder
Tutor

Suggested Focus:
Joseph or
Christmas Carols
– various.
‘Recycling’

Healthy and Active
Lives
Fitness Music e.g.
Wake Up, Shake
up/Aerobics
*I know that music can
inspire movement of
the body.
*I know that
movement of the body
can be directed by
and/or directly related
to particular sounds
and/or music.
*I can copy a set of
movements related to
and/or directed by a
specific piece of music.
*I can produce a set of
movements to a
given/specific piece of
music.

Vocabulary
Pulse
Rhythm
Structure
Unison
Suggested Focus:
Daily five minute
fitness/warm-up video
leading to own
production (music
and/or movement).
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(Music Express
Y3)

‘Environment’
(Music Express Y3)

‘China’ (Music
Express Y3)

‘Poetry’
(Music Express
Y3)

‘Building’
(Music
Express Y3)

‘Communication’
(Music Express Y3)

When She Loved
Me (sad)…
‘Sounds’
(Music Express Y4)

‘Around The World’
(Music Express Y4)

(Music Express
Y4)

‘Ancient Worlds’
(Music Express Y3)

‘Environment’
(Music Express
Y4)

‘Human Body’
(Music Express Y3

ART

“Art is not just a subject to learn, but an activity that you can practise with your hands, your eyes, your whole personality.” (Quentin Blake, Children’s Laureate)

“Art, craft and design embody some of the highest forms of human creativity. A high-quality art and design education should engage, inspire and challenge pupils, equipping them with the knowledge and skills to experiment,
invent and create their own works of art, craft and design. As pupils progress, they should be able to think critically and develop a more rigorous understanding of art and design. They should also know how art and design both
reflect and shape our history, and contribute to the culture, creativity and wealth of our nation.” (National Curriculum 2014).
Art is a powerful and very individual communication tool for our pupils. Through artistic media pupils can express their understanding of the world around them and their own internal world. Art combines the development of
ideas and concepts with the exploration and education of feeling, thus helping to educate the “whole” child, emotionally, aesthetically, spiritually, intellectually and socially. Individual responses are celebrated as there is no right
or wrong way to create a piece of work so children can gain confidence and a feeling of self-worth as each piece of work stands as a unique form of communication. For some children, sensory exploration and development will be
the most important criteria. Art supports and enhances many areas of the curriculum.
Art and Design offers opportunities to stimulate creativity and imagination. It provides visual, tactile and sensory experiences and is a unique way to understand and respond to the world and to communicate with others. Pupils
learn about the place and role of art, craft and design in life today, as well as in different times and cultures.
In particular, art and design offers pupils with learning difficulties opportunities to:
• Experience, experiment with and use colour, form, shape, space, texture and pattern.
• Explore different materials and processes.
• Respond to and communicate what they see, feel and think, on their own or working with others.
• Value and assess their own and others’ achievement.”

There are three essential learning objectives:
• To develop ideas
• To master techniques
• To take inspiration from the greats
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Subject Map
Sparkle

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and Explorers

Stories

Old and New

Nature

Print

Sculpture 1

Collage

Painting 1

To develop ideas in
Art

Drawing 1

To take inspiration from the
greats (classic and modern)

Digital Media

Painting 2

Drawing 2

Textiles

Healthy and
Active Lives
Sculpture 2

I demonstrate simple reflex responses.
I can appear alert and able to focus my attention on people or objects
I can give intermittent reactions. (e.g. Pupil can put their hands in wet paint)
I can react to new activities and experiences. (e.g. Pupil can pull their hand away from an unpleasant texture.)
I can show interest in people, events and objects. (e.g. Pupil can focus their attention on bold patterns).
I can accept and engage in coactive exploration (e.g. Pupil can feel the textures of a range of art materials.)
I can communicate consistent preferences and affective responses; (e.g. Pupil can reach/look for glittery materials in preference to others.)
I can recognise familiar people, events and objects. (e.g. grasping a painting sponge).
I can perform actions, often by trial and improvement, and remember learned responses over short periods of time; (e.g. Pupil can return their hands to a particular texture.)
I can cooperate with shared exploration and supported participation; (e.g. Pupil can work with an adult to press, roll, or pinch wet clay.)
I seek attention through eye contact, gesture or action.
I am beginning to observe the results of my own actions with interest; (e.g. Pupil occasionally glance at marks they have made with paint.)
I can request events or activities; (e.g. Pupil can point to the painting table to request to paint.)
I can participate in shared activities with less support
I can sustain concentration for short periods.
I can explore materials in increasingly complex ways; (e.g. Pupil can make banging and circling movements with a brush.)
I can observe the results of their own actions with interest; (e.g. Pupil can look at marks they have made with paint.)
I can remember learned responses over more extended periods; (e.g. dipping a spreader into glue in weekly art and design sessions.)
I can greet known people and initiate interactions and activities; (e.g. Pupil can put the roller into paint.)
I can remember learned responses over increasing periods of time and can anticipate known events; e.g. locating the painting aprons on entering the art room.
I can respond to options and choices with actions or gestures; (e.g. Pupil can point to a preferred colour from a choice of two.)
I can actively explore objects and events for more extended periods; (e.g. Pupil can stroke, shake or fold papers of different colours or qualities.)
I can apply potential solutions systematically to problems; (e.g. Pupil can bang clay with a tool to try to flatten it.)
I can explore materials systematically; (e.g. Pupil can tear and scrunch paper to complete a collage).
I am aware of starting or stopping a process.
I can make marks intentionally on a surface with fingers or tools; (e.g. Pupil can press objects into clay or put paint on paper).
I can repeat an activity to make the same or similar effect
I can take part in familiar activities with some support.
I can show an active interest in different tools and materials.
I can explore materials. (e.g. Pupil can feel materials, tear and scrunch paper.)
I can show some awareness of cause and effect in a creative process
I can explore materials systematically
I can show some awareness of starting and stopping process
I can make marks intentionally with fingers or tools.
I can repeat an activity to make the same or similar effect
I can show an active interest in a range of tools and materials, taking part in familiar activities with some support
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Glitter Art
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Print

Sculpture 1

Collage

Painting 1

To develop
ideas in Art

Drawing 1

To take
inspiration from
the greats (classic
and modern)

The World and
Explorers
Digital Media

Stories

Old and New

Nature

Painting 2

Drawing 2

Textiles

Step 5
• I can choose tools and materials that are appropriate to the activity. (e.g. Pupil can pick brushes or rollers for painting.)
• I can show preferences for activities and begin to carry out simple processes.
• I can choose tools and materials, which are appropriate to the activity.
• I can create and apply familiar techniques to a task. (e.g. Pupil can manipulate and shape malleable materials to produce a desired effect or apply glue to a surface to make materials stick together in making a model.)
Step 6
• I can show an intention to create
• I can start to use tools, materials and simple actions to produce a piece of work.
• I can imitate the use of tools, materials and simple actions; (e.g. cutting.)
• I can practise new skills with less support, developing my knowledge of the process of making; (e.g. Pupil can select and gather suitable resources and tools for their work.)
Step 7
• I can communicate ideas, events or experiences through the use of colour, form, line and tone.
• I can work in two or three dimensions and may intentionally represent or symbolise an object or an emotion.
• I can purposefully choose colours or techniques.
• I show confidence in using a variety of processes and make appropriate use of tools and materials.
Step 8
• I can develop ideas and use materials and processes working with two and three dimensions
• I can finish a piece of work following an established pattern of activity [e.g. Pupil can gather appropriate materials, take part in an activity and put things when finished).
• I understand that paintings, sculptures and drawings have meaning
• I can use a growing art vocabulary and begin to express meaning in my own work.
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Print
Model
Fabric
Primary
Thick
Digital camera
Primary
Thick
Fabric
Rubbing
Cut
Colour
Secondary
Thin
Cut
Secondary
Thin
Pattern
Image
Stick
Pattern
Shade
Pattern
Paste
Shade
Pattern
Texture
Pressure
Statue
Shape
Light
Line
Light
Line
Shape
Dark
Shape
Dark
Shape

Healthy and Active
Lives
Sculpture 2

Vocabulary
Sculpture
Structure
construct
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Bronze Art

S9-S10

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Print

Sculpture 1

Collage

Painting 1

To develop
ideas in Art

Drawing 1

To take inspiration
from the greats (classic
and modern)

• I can use simple tools and techniques competently and appropriately
• I can explore what happened when colours are mixed
• I can experiment with my own ideas to create different textures
• I can understand that different media can be combined to create new effects
• I can manipulate materials to achieve a planned effect
• I can choose particular colours for a purpose e.g. different shades
• I can create simple representations of events, people and objects
Vocabulary
Vocabulary
Vocabulary
Vocabulary
Print
Model
Fabric
Primary
Rubbing
Cut
Colour
Secondary
Image
Stick
Pattern
Shade
Pressure
Statue
Shape
Light
Dark

Vocabulary

Vocabulary
Thick
Thin
Pattern
Line
Shape

Vocabulary

The World and
Explorers
Digital Media

Vocabulary
Digital camera
Cut
Paste

Stories

Old and New

Nature

Painting 2

Drawing 2

Textiles

Vocabulary
Primary
Secondary
Shade
Light
Dark

Vocabulary
Thick
Thin
Pattern
Line
Shape

Vocabulary
Fabric
Pattern
Texture
Shape

Healthy and
Active Lives
Sculpture 2

Vocabulary
Sculpture
Structure
Construct
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Silver Art

Y1- Y2

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Print

Sculpture 1

Collage

Painting 1

To develop ideas in
Art

Drawing 1

• I can use
repeating or
overlapping
shapes.
• I can mimic print
from the
environment
(e.g. wallpapers).
• I can use objects
to create prints
(e.g.
fruit, vegetables
or sponges).
• I can press, roll,
rub and stamp
to make prints.

• I can use a
combination of
shapes to create 3D
sculptures.
• I can include lines
and texture in my
3D artwork.
• I can use rolled up
paper, straws,
paper, card and clay
as materials.
• I can use techniques
such as rolling,
cutting, moulding
and carving.

• I can use a
combination
of materials
that are cut,
torn and
glued.
• I can sort and
arrange
materials.
• I can mix
materials to
create
texture.

• I can use
thick and
thin brushes.
• I can mix
primary
colours to
make
secondary
colours.
• I can white
to colours to
make tints
and black to
colours to
make tones.
• I can create
colour
wheels.

To take
inspiration
from the
greats (classic
and modern)
• I can
describe the
work of
notable
artists,
artisans and
designers.
• I can use
some of the
ideas of
artists
studied to
create
pieces.

• I can respond to
ideas and
starting points.
• I can explore
ideas and
collect visual
information.
• I can explore
different
methods and
materials as
ideas develop.

• I can draw lines of
different sizes and
thickness.
• I can colour my
work neatly
following the lines.
• I can show pattern
and texture by
adding dots and
lines.
• I can show different
tones by using
coloured pencils.

The World and
Explorers
Digital Media

• I can use a wide
range of tools to
create
different textures,
lines, tones,
colours and
shapes.

Vocabulary
Print
Rubbing
Image
pressure
Smudge
Reverse

Vocabulary
Model
Cut
Stick
Fold
Bend
attach

Vocabulary
Fabric
Colour
Pattern
Shape
Texture
weave

Vocabulary
Primary (colour)
Thick
Thin
Tone
Warm
Cold

Vocabulary

Vocabulary
Pattern
Soft broad
Narrow
Fine
Detail
Mirror image

Vocabulary

Vocabulary
Mouse
Programme
Clone
Move tool
Magic wand
scale

Suggested Focus:
Native costumes,
William Morris.

Suggested Focus:
Easter Island Sculptures
Andy Goldsworthy

Suggested
Focus:
Bold patterns
and applique in
fashions of the
1960’s, Indian
Fabrics etc.

Suggested
Focus:
Significance of
colour e.g. The
Chinese view
RED as their
lucky colour.

Suggested Focus:

Suggested Focus:
Cave drawings
Aboriginal Drawings

Suggested
Focus:

Suggested Focus:

Stories

Old and New

Nature

Painting 2

Drawing 2

Textiles

• I can use
thick and
thin
brushes.
• I can mix
primary
colours to
make
secondary
colours.
• I can white
to colours
to make
tints and
black to
colours to
make tones.
• I can create
colour
wheels.
Vocabulary
Thick
Thin
Tone
Warm
Tone
Shade

• I can draw lines of
different sizes and
thickness.
• I can colour my
work neatly
following
the lines.
• I can show pattern
and texture by
adding dots and
lines.
• I can show
different tones by
using
coloured pencils.

• I can use
weaving to
create a
pattern.
• I can join
materials
using glue
and/or a
stitch.
• I can use
plaiting.
• I can use dip
dye
techniques.

Suggested
Focus:
Styles of
painting e.g.
Seurat, Monet,
Lowry

Healthy and Active
Lives
Sculpture 2

• I can use a
combination of
shapes to create
3D sculptures.
• I can include
lines and texture
in my 3D
artwork.
• I can use rolled
up paper,
straws, paper,
card and clay as
materials.
• I can use
techniques such
as rolling,
cutting,
moulding and
carving.

Vocabulary
Shape
Broad
Narrow
Fine
Detail

Vocabulary
Mixed media
Collage
Applique
Layers
Combine

Vocabulary
Model
Fold
Bend
Attach
Statue

Suggested Focus:
Japanese prints, Art
Deco
Religious Folk Art

Suggested Focus:
Different
processes
involved in
making a wedding
dress. Weaving
sea-side scene

Suggested Focus:
Henry Moore’s
Reclining Nude v
Michaelangelo’s
David
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Gold Art

Y3-4

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Print

Sculpture 1

Collage

Painting 1

To develop
ideas in Art

Drawing 1

• I can use layers of
two or more
colours.
• I can replicate
patterns observed
in natural or
built environments.
• I can make printing
blocks (e.g. from
coiled string glued
to a block).
• I can make precise
repeating patterns.

• I can create and
combine shapes to
create recognisable
forms (e.g. shapes
made from nets or
solid materials).
• I can include texture
that conveys feelings,
expression or
movement.
• I can use clay and
other mouldable
materials.
• I can add materials to
provide interesting
detail.

• I can use
coiling.
• I can use
overlapping.
• I can use
tessellation.
• I can use
mosaic.
• I can use
montage.

To take
inspiration
from the
greats (classic
and modern)
• I can
replicate
some of
the
techniques
used by
notable
artists,
artisans
and
designers.
• I can
create
original
pieces that
are
influenced
by studies
of others.

Vocabulary
Pounce
Linear
Block
Manipulate
Repeat
continuous

Vocabulary
Viewpoint
Detail
Decoration
Natural
Form
2-D
3-D
Suggested Focus:
Henry Moore, Anthony
Gormley
Compare and contrast
Sculpture – Egyptians
neo lithic / Roman
renditions of the
human figure.

Vocabulary
Tie and dye
Natural
Synthetic
Bunching
Dip
Soak

Suggested Focus:
Indian Wood block
printing

Suggested Focus:
Cloth part of
everyday life –
textiles of
different times
and cultures

• I can use a
number of brush
techniques using
thick and thin
brushes to
produce shapes,
textures, patterns
and lines.
• I can select and
arrange materials
for a striking
effect.
• I can mix colours
effectively.
• I can use
watercolour paint
to produce
washes for
backgrounds then
add detail.
• I can experiment
with creating
mood with colour.
• I take care to
make sure my
work is precise.
Vocabulary
Abstract
Natural
Bold
Delicate
Colour descriptors

Suggested Focus:
Patterns in textiles
around the world.

• I can
develop
ideas from
starting
points
throughout
the
curriculum.
• I can collect
information,
sketches and
resources.
• I can adapt
and refine
ideas as they
progress.
• I can explore
ideas in a
variety of
ways.
• I can
comment on
artworks
using visual
language.
Vocabulary

Suggested
Focus:

• I can use
different
hardnesses of
pencils to
create lines,
tone and
texture.
• I can annotate
sketches to
explain and
elaborate ideas.
• I can sketch
lightly (no need
to use a rubber
to correct
mistakes).
• I can use
shading to
show light and
shadow.
• I can use
hatching and
cross hatching
to show
tone and
texture.
Vocabulary
Frame
Cartoon
Comic strip
Map
Position
Boundary
Suggested Focus:
Cartoons on TV
city planning and
architecture

The World and
Explorers
Digital Media

•

I can create
images, video
and sound
recordings and
explain why
they were
created.

Vocabulary

Vocabulary
Opacity
Translucence
Scale
Merge
Detail
Structure

Suggested
Focus:

Suggested Focus:
CD Covers, publicity
brochures

Stories

Old and New

Nature

Painting 2

Drawing 2

Textiles

• I can use a number
of brush
techniques using
thick and thin
brushes to
produce shapes,
textures, patterns
and lines.
• I can select and
arrange materials
for a striking
effect.
• I can mix colours
effectively.
• I can use
watercolour paint
to produce washes
for backgrounds
then add detail.
• I can experiment
with creating
mood with colour.
I take care to make
sure my work is
precise.

• I can use
different
hardnesses of
pencils to
create lines, tone
and texture.
• I can annotate
sketches to
explain and
elaborate ideas.
• I can sketch
lightly (no need
to use a rubber
to correct
mistakes).
• I can use shading
to show light and
shadow.
• I can use
hatching and
cross hatching to
show tone and
texture.

• I can shape
and stitch
materials.
• I can use basic
cross-stitch
and back
stitch.
• I can colour
fabric.
• I can create
weavings
• I can quilt, pad
and gather
fabric.

• I can create and
combine
shapes to
create
recognisable
forms (e.g.
shapes made
from nets or
solid materials).
• I can include
texture that
conveys
feelings,
expression or
movement.
• I can use clay
and other
mouldable
materials.
• I can add
materials to
provide
interesting
detail.

Vocabulary
Plan
Distance
Direction
Position
Form
Texture

Vocabulary
Daub
Stamp
Emblem
Motif
Ornamentation
Geometric

Vocabulary

Suggested Focus:
Work in own
environment –
artists drawings

Suggested
Focus:
Collage of a
window frame
Inspiration for
collage and
textile work
drawn from real
life.

Suggested
Focus:
Anthony
Gormley Barbara
Hepworth
Compare
sculptures Hindu
and Christian
Faiths

Vocabulary
Scenery
Rural
Urban
Townscape
Seascape
Representational
Impressionist
Suggested Focus:
Fauve Artists e.g.
Derain, Matisse,
Vlaminck and Braque.
Landscapes, rural
imagery Constable’s
Haywain Durain’s
London scenes,
Turner’s seascapes

Healthy and
Active Lives
Sculpture 2
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PE
“The five S’s of sports training are: stamina, speed, strength, skill, and spirit; but the greatest of these is spirit.” – Ken Doherty

We believe that Physical Education and Sports are an integral part of every child’s education and development. We aim to inspire the next generation by providing a wide range of sporting opportunities that cater for children of all abilities. We feel
that all children should have access to quality PE provision, with the intention of increasing the amount of young people taking part in regular sporting activity throughout their lives.
We aim for our PE curriculum to:
• Develop an ability to plan a range of movement sequences, organise equipment and apparatus and begin to design and apply simple rules.
• Develop an ability to remember, adapt and apply knowledge, practical skills and concepts in a variety of movement based activities.
• Promote positive attitudes towards health, hygiene and fitness.
• Foster an appreciation of safe practice.
• Develop motor skills through a range of relevant movement based activities.
• Develop a sense of fair play, respect, resilience, perseverance and sportsmanship, through team and group activities.
• Develop communication skills, encouraging the use of correct terminology, to promote effective co-operation.
• Ensure enjoyment and positive attitude to PE activities throughout school and in extended opportunities.
We aim for our pupils to be given opportunities to:
• Participate in a range of fine and gross motor/movement activities in order to develop personal physical skills.
• Be made aware of their body in relation to others and their immediate environment and aim to promote quality of movement.
• Be made aware of simple physiological changes that occur to their bodies during exercise.
• To develop imagination and co-operation to achieve shared goals.
• To develop personal characteristics like initiative, self-reliance and self-discipline.
• To enjoy and succeed in the subject as well as be stimulated and challenged.
• to develop areas of activity of their choice in extra-curricular time.
• To be made aware of risk and safety procedures when engaging in physical activities.
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Subject Map
Sparkle
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

Swimming:
Tolerate safe entry with adult support if required.
Float on back with adult support behind the head with floatation equipment.
Blow bubbles at the water surface.
Tolerate your head being wet without submersion.
Kick legs with adult support.
Travel with adult support for 2 metres to a floating object.
Tolerate exiting the water safely with adult support.
Vocabulary: enter, float, bubbles, head, wet, kick legs, exit, safe.
Outdoor and Adventurous Activities:
Experience a range of different outdoor environments.
Show awareness of different outdoor environments.
Listen to and following instructions.
Maintain focus for short periods of time.
Follow a basic route, with support from an adult.
Vocabulary: outdoor, walk, route, trees, plants, path, animals.
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Glitter PE
Entertainment

Extreme Earth

Journeys

Colour

Outdoor
Street Dance
Gymnastics
Rugby
Activities 1
Step 5
I can experiment with different ways of moving.
I can follow simple instructions with the support of symbols or other prompts.
I can move in a variety of ways.
I can listen to and follow instructions to start and stop when completing simple movements.

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Athletics 1

Hip-hop

Football

Outdoor
activities 2

Performing Arts

Modern

Outdoor activities
3

Healthy
and Active
Lives
Athletics 2

Step 6
I can explore a variety of movements and show some awareness of space.
I can with support, link movements in a simple sequence.
I can listen to instructions and stop and start with some accuracy.
Step 7
I can recognise small and large apparatus and use it with some basic control.
I can link two actions in a sequence.
I can explore a variety of movements and show increasing awareness of space.
I can show awareness of the changes that happen to the body during physical activity.
Step 8
I can play simple games with support to keep score and follow game rules.
I can negotiate space successfully when playing racing and chasing games, adjusting speed or changing direction to avoid obstacles.
I can develop control and coordination skills.
I can recognise changes that happen to the body during physical activity.
Vocabulary:
Explore
Instructions
Awareness

Vocabulary:
Moves
Actions
Sequence
Awareness

Vocabulary:
Climb
Apparatus
Space
Body shape

Vocabulary:
Throw
Catch
Control

Vocabulary:
Run
Jump
Throw

Vocabulary:
Sequence
Movement
Body shape

Vocabulary:
Passing
Shooting
Dribbling
Running

Vocabulary:
Explore
Experience
Adventure

Vocabulary:
Movement
Flexible
Actions
Sequence

Vocabulary:
Space
Awareness
Changes to body

Vocabulary:
Find out
Wildlife
Animals
Plants

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Explore different
outdoor areas:
forest,
woodlands,
seaside, etc.

Practice a range of
street dance moves
and routines.

Use a range of
apparatus to practice
climbing skills:
benches, balance
beams, podiums,
outdoor climbing
frames, etc.

Throwing skills
(rugby ball) – aim
for targets, work in
pairs, try to throw
in different ways.

Short races using
different
equipment (sports
day), jump on, off
and over objects
and Throw a
ball/howler for
distance (indoor).

Dance and move to a
range of hip-hop
music.

Passing in pairs,
shooting at a
target or goal and
dribbling through
cones
(races/games).

Use adventures
stories to create
different ways to
explore the
outdoors.

Tell a story
through matching
actions with key
parts of a story
and sequence
these movements
together.

Express a range of
movements
through dancing to
Modern music.
Compare modern
dance to
traditional styles
of dance.

Explore wildlife by
visiting different
outdoor areas:
forest and
woodland areas.

Vocabulary:
Running
Jumping
Throwing
Personal
best
Suggested
Focus:
Short races
using
different
equipment
(sports
day), jump
on, off and
over
objects and
throw a ball
and howler
for distance
(outdoor).

Swimming:
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Make a safe entry with minimal adult support if required.
Make different body shapes, using floatation equipment and without adult support.
Tolerate your face being submerged in the water with adult supervision.
Blow an object to water across the surface of the water.
Travel using arms and/or legs without adult support.
Move along the rail or wall without adult support.
Make a safe entry to the pool without adult support.
Exit the water safely with adult support.
Vocabulary: body, shape, underwater, arms, legs, wall, enter, exit.
Outdoor and Adventurous Activities:
Experience a range of different outdoor environments.
Respond to changes in a range of different outdoor environments.
Take turns with a partner during different activities, stories, etc.
Listen to and follow instructions.
Follow and basic route with minimal support from an adult.
Vocabulary: change, outdoor, turn taking, stories, route, walk, nature, animals.
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Bronze PE
Entertainment

S9-S10
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Performing Arts

The World and
Explorers
Outdoor activities 2

Stories

Old and New

Nature

Modern

Ballet

Outdoor activities
3

Healthy and
Active Lives
Athletics 2

Outdoor
Gymnastics
Rugby
Athletics 1
Hip-hop
Football
Activities 1
I can show increasing awareness of the changes that happen to the body during physical activity.
I can play games and keep score and follow game rules.
I can use special awareness to negotiate space successfully when playing racing and chasing games with others, adjusting speed or changing direction to avoid obstacles.
I can develop balance, control and coordination skills.
I can copy and remember actions and techniques.
I can use different kicking skills.
I can use basic gymnastic apparatus.
I can use rolling, hitting, jumping, catching and kicking skills.
Vocabulary:
Vocabulary:
Vocabulary:
Vocabulary:
Vocabulary:
Vocabulary:
Vocabulary:
Vocabulary:
Perform
Explore
Climbing
Throwing
Running
Sequence
Passing
Explore
Sequence
Instructions
Apparatus
Catching
Jumping
Attitude
Shooting
Experience
Awareness
Awareness
Balance
Ball Control
Throwing
Body shape
Dribbling
Adventure
Routine
Adventure
Coordination
Awareness
Distance
Creativity
Ball control
Wildlife

Vocabulary:
Movement
Flexibility
Coordination
Style

Vocabulary:
Body position
Body shape
Coordination
Fluent

Vocabulary:
Investigate
Wildlife
Animals
Plants
Environment

Vocabulary:
Sprint
Coordination
Balance
Overarm
Chest push

Suggested Focus:

Suggested Focus:

Suggested Focus:

Practice a range of
street dance moves
and routines.

Explore different
outdoor areas:
forest, woodland,
seaside, etc.

Use a range of
apparatus to
practice climbing
skills: benches,
balance beams,
podiums, outdoor
climbing frames,
etc.

Suggested
Focus:

Suggested
Focus:

Throwing skills
(rugby ball) –
aim for targets,
work in pairs,
try to throw in
different ways.

Short races
using different
equipment
(sports day),
Jump on, off
and over
objects and
throw a ball
and howler
for distance
(indoor).

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Dance and move
to a range of hiphop music.

Passing in pairs,
shooting at a target or
a goal and
dribbling through
cones (races/games).

Use adventures
stories to create
different ways to
explore the outdoors.

Tell a story through
matching actions
with key parts of a
story and sequence
these movements
together.

Express a range of
movements through
dancing to Modern
music.
Compare modern
dance to traditional
styles of dance.

Explore wildlife by
visiting different
outdoor areas:
forests and
woodlands areas.

Short races using
different
equipment
(sports day), jump
on, off and over
objects and throw
a ball and howler
for distance
(outdoor).

Swimming
S9:
Make a supervised jump to an adult with or without support.
Float on the front or back without adult support.
Push off on the front or back in a streamlined shape from a supporting adult.
Blow bubbles with the mouth and nose underwater.
Travel 5 metres on the front to the side of the pool without adult support.
Kick 5 metres on the front holding a float (the adult may hold the other end of the float).
Enter the pool, rotate and return to the side without adult support.
Climb out of the water with adult support if required.
Vocabulary: swimming, jump, front crawl, back crawl, float, rotate, climb out.
S10:
Jump into the water unaided but supervised.
Perform a mushroom or star float.
Rotate 360 degrees either using a log roll or an upright position.
Push and glide achieving a streamlined position on the front or back.
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Submerge completely.
Travel 10 metres on the front or back, without adult support.
Jump into the water, turn around, swim back to the point of entry and hold on to the side or rail.
Climb out of the water with adult support if required.
Vocabulary: unaided, mushroom/star float, log roll, push and glide, submerge, streamlined position.
Outdoor and Adventurous Activities (most lessons are taught externally):
Be correctly equipped and ready for outdoor and adventurous activity.
Be alert of the dangers and risk of outdoor activities.
Listen and follow instructions without further prompts.
Experience and adapt to a range of different environments.
Develop problem-solving skills, when faced with a challenging situation.
Be aware of changing situations, such as the weather and being unable to follow your planned route.
Vocabulary: weather, nature, adventure, risks/dangers, changes, problem-solving and route.
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Silver PE
Entertainment

Y1- Y2
Extreme Earth

Journeys

Colour

The Future

Home and Away

Football 1
• Use the terms
‘opponent’ and
‘team-mate’.
• To use different
kicking skills in
combination.
• Develop simple
game ideas.
• Lead others when
appropriate.

Basketball
• Use the terms
‘opponent’ and ‘teammate’.
• Use running,
jumping, catching and
dribbling (bouncing
the ball) combination.
• Develop tactics.
• Lead others when
appropriate.

Tennis
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Rugby 1
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Netball
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Cricket
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Vocabulary:
Teammate
Opponent
Kicking
Dribbling

Vocabulary:
Run
Jump
Catch
Dribble

Vocabulary:
Strike
Forehand
Backward
Volley

Vocabulary:
Touchdown
Tag
Handling
Control

Vocabulary:
Chest pass
Bounce pass
Dribbling
Shooting

Suggested Focus:
Dribbling, ball control
and small games –
1v1 and 2v2.

Suggested Focus:
Dribbling skills –
bouncing a ball when
moving (add defenders).

Suggested Focus:
Balancing and striking
a ball (static/moving).

Suggested Focus:
Tag games/running
with the ball
(races/games).

Suggested Focus:
Passing the ball
(explore different
ways), bouncing
(races/games) and
target practice.

Vocabulary:
Batting
Bowling
Fielding
Catching
Throwing
Suggested Focus:
Batting (moving/static
ball), throwing/catching
and retrieving the ball.

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

Football 2
• Use the terms
‘opponent’ and ‘teammate’.
• Use rolling, hitting,
running,
jumping, catching and
kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Dodgeball
• Use the terms
‘opponent’ and ‘teammate’.
• Use rolling, hitting,
running,
jumping, catching and
kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Hockey
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Rugby 2
• Use the terms
‘opponent’ and ‘teammate’.
• Use rolling, hitting,
running,
jumping, catching and
kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Handball
• Use the terms
‘opponent’ and ‘teammate’.
• Use rolling, hitting,
running,
jumping, catching and
kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Rounders
• Use the terms
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Vocabulary:
Teammate
Opponent
Kicking
Dribbling
Shooting
Suggested Focus:
Shooting at a target (use
goalkeeper) when
playing games.

Vocabulary:
Overarm throw
Dodge
Space
Accuracy

Vocabulary:
Control
Dribbling
Passing
Shooting

Vocabulary:
Touchdown
Tag
Handling
Control

Vocabulary:
Overarm throw
Underarm throw
Catching
Space

Vocabulary:
Throwing
Striking
Catching
A rounder

Suggested Focus:
Throwing at a
static/moving target.
Dodge a ball (small
tasks/games).

Suggested Focus:
Dribble the ball using
hockey stick
(races/games).

Suggested Focus:
Tag games/running with
the ball (races/games).

Suggested Focus:
Throwing
overarm/underarm with an
emphasis on hit a
target/shooting.

Suggested Focus:
Strike a moving ball
and react by running
when the ball is struck
well.

Half-term one

Half-term two
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Gymnastics
• Copy and remember
actions.
• Move with some control
and awareness of space.
• Link two or more actions
to make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling
forwards, backwards
and sideways.
• Hold a position whilst
balancing on
different points of the
body.
• Climb safely on
equipment.
• Stretch and curl to
develop flexibility.
• Jump in a variety of ways
and land with increasing
control and balance.

Athletics
• Athletic
activities are
combined with
games in Years 1
and 2.

Dance
• Copy and remember actions.
• Move with some control and
awareness of space.
• Link two or more actions to
make a sequence.
• Show contrasts (such as
small/tall, straight/curved and
wide/narrow).
• Travel by rolling forwards,
backwards and sideways.
• Hold a position whilst
balancing on different points
of the body.
• Climb safely on equipment.
• Stretch and curl to develop
flexibility.
• Jump in a variety of ways and
land with increasing control
and balance.

Gymnastics
• Copy and remember actions.
• Move with some control and
awareness of space.
• Link two or more actions to
make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling forwards,
backwards and sideways.
• Hold a position whilst
balancing on different points
of the body.
• Climb safely on equipment.
• Stretch and curl to develop
flexibility.
• Jump in a variety of ways and
land with increasing control
and balance.

Athletics
• Athletic
activities are
combined
with
games in
Years 1 and
2.

Dance
• Copy and remember actions.
• Move with some control and
awareness of space.
• Link two or more actions to
make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling forwards,
backwards and sideways.
• Hold a position whilst
balancing on different points
of the body.
• Climb safely on equipment.
• Stretch and curl to develop
flexibility.
• Jump in a variety of ways and
land with increasing control
and balance.

Gymnastics
• Copy and remember actions.
• Move with some control and
awareness of space.
• Link two or more actions to
make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling forwards,
backwards and sideways.
• Hold a position whilst
balancing on different points
of the body.
• Climb safely on equipment.
• Stretch and curl to develop
flexibility.
• Jump in a variety of ways and
land with increasing control
and balance.

Athletics
• Athletic
activities
are
combined
with
games in
Years 1 and
2.

Dance
• Copy and remember actions.
• Move with some control and
awareness of space.
• Link two or more actions to
make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling forwards,
backwards and sideways.
• Hold a position whilst
balancing on different points
of the body.
• Climb safely on equipment.
• Stretch and curl to develop
flexibility.
• Jump in a variety of ways and
land with increasing control
and balance.

Gymnastics
• Copy and remember
actions.
• Move with some control
and awareness of space.
• Link two or more actions
to make a sequence.
• Show contrasts (such as
small/tall, straight/curved
and wide/narrow).
• Travel by rolling
forwards, backwards
and sideways.
• Hold a position whilst
balancing on
different points of the
body.
• Climb safely on
equipment.
• Stretch and curl to
develop flexibility.
• Jump in a variety of ways
and land with increasing
control and balance.

Athletics
• Athletic activities
are combined with
games in Years 1
and 2.

Vocabulary:
Movement
Balance
Jumping
Landing
Climbing

Vocabulary:
Running
Jumping
Throwing
Chest push
Overarm

Vocabulary:
Balance
Movement
Sequence
Flexibility

Vocabulary:
Movement
Balance
Jumping
Landing
Climbing

Vocabulary:
Running
Jumping
Throwing
Chest push
Overarm

Vocabulary:
Balance
Movement
Sequence
Flexibility

Vocabulary
Movement
Balance
Jumping
Landing
Climbing

Vocabulary:
Running
Jumping
Throwing
Chest push
Overarm

Vocabulary
Balance
Movement
Sequence
Flexibility

Vocabulary:
Movement
Balance
Jumping
Landing
Climbing

Vocabulary:
Running
Jumping
Throwing
Chest push
Overarm

Suggested Focus:
Explore a range of apparatus
– balance platforms/beams,
ladders, benches, etc.

Suggested Focus:
Sprints/long
distance
Long jump/triple
jump and howler
throw/chest push

Suggested Focus:
Develop sequences when
learning hip-hop.

Suggested Focus:
Use of apparatus to practice
jumping and landing techniques.

Suggested
Focus:
Sprints/long
distance
Long
jump/triple
jump
Howler
throw/chest
push

Suggested Focus:
Improve your balance when
learning Ballet.

Suggested Focus:
Develop your balance by
walking/climbing on/across
ladders/benches/etc

Suggested
Focus:
Sprints/long
distance
Long
jump/triple
jump, howler
throw/chest
push.

Suggested Focus:
Increase your flexibility when
learning modern.

Suggested Focus:
Improve your coordination
when performing a series of
rolls, movements, and
positions.

Suggested Focus:
Sprints/long distance
Long jump/triple
jump, howler
throw/chest push

Swimming lessons are taught externally:
Swim unaided up to 25 metres.
Use one basic stroke, breathing correctly.
Control leg movements.
Vocabulary: unaided, basic stroke, breathing, leg movement.
Outdoor and Adventurous Activities (most lessons are taught externally):
Arrive prepared for outdoor and adventurous activity.
Understand the need to managing risks.
Show an ability to work as part of a team.
React and respond to different situations.
Contribute some ideas to plan for changing circumstances, such as what route to take.
Show some awareness of changing conditions and change plans if necessary.
Vocabulary: Outdoor, adventure, risks, team, changes and route.
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Gold PE
Entertainment

Y3-4
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

Half-term one
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Football 1
• Choose appropriate
tactics to
cause problems for
the opposition.
• Follow the rules of
the game and
play fairly.
• Maintain possession
of a ball (with,
e.g. feet, a hockey
stick or hands).
• Pass to team-mates
at appropriate
times.
• Lead others and act
as a respectful
team member

Basketball
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Tennis
• Strike a ball with
control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Rugby 1
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Netball
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Cricket
• Throw and catch
with control and
accuracy.
• Strike a ball and
field with
control.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Lead others and
act as a
respectful
team member

Football 2
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Dodgeball
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Hockey
• Strike a ball with
control.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Rugby 2
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball (with,
e.g. feet, a
hockey stick or
hands).
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Handball
• Throw and catch
with control and
accuracy.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Maintain
possession of a
ball by passing to
team-mates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Rounders
• Throw and catch
with control and
accuracy.
• Strike a ball and
field with
control.
• Choose
appropriate
tactics to
cause problems
for the
opposition.
• Follow the rules
of the game and
play fairly.
• Pass to teammates at
appropriate
times.
• Lead others and
act as a
respectful
team member.

Vocabulary:
Possession
Respect
Ball control
Space
Dribbling

Vocabulary:
Tactics
Opposition
Possession
Respect

Vocabulary:
Tactics
Control
Spacial Awareness
Accuracy
Respect

Vocabulary:
Accuracy
Opposition
Possession
Respect

Vocabulary:
Appropriate tactics
Leadership
Maintain
possession

Vocabulary:
Striking
Feilding
Fair play
Teamwork

Vocabulary:
Tactics
Fair play
Maintain
possession
Lead others

Vocabulary:
Accuracy
Appropriate tactics
Opposition
Rules
Respectful

Vocabulary:
Strike
Fair play
Teamwork
Maintain
possession

Vocabulary:
Control
Accuracy
Possession
Respectful

Vocabulary:
Problem solving
Opposition
Maintain
possession
Teamwork

Vocabulary:
Accuracy
Striking
Teamwork
Fair play

Suggested Focus:
Dribbling and close
ball control
(unopposed/opposed).

Suggested Focus:
Dribbling skills –
1v1, 2v2 and small
games.

Suggested Focus:
Serving and
responding to a
serve, rallying and
keeping score in a
game.

Suggested Focus:
Tag games, ball
handling and
passing activities.

Suggested Focus:
Passing the ball
(different ways),
bouncing
(races/games) and
shooting.

Suggested Focus:
Batting
(moving/static
ball),
throwing/catching
and retrieving the
ball as a team.

Suggested Focus:
Shooting (use
goalkeeper) when
playing against an
opponent and in
games.

Suggested Focus:
Throwing at a
static/moving
target. Dodge a
ball (small
tasks/games).

Suggested Focus:
Dribble the ball
using hockey stick
(races/games).

Suggested Focus:
Tag games/running
with the ball
(races/games).

Suggested Focus:
Throwing
overarm/underarm
to hit a target/goal.
Keep passing when
under pressure
from defenders.

Suggested Focus:
Strike a moving ball
and react by
running. Work as a
team to field. Play
small sided games.

Half-term two
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Dance
• Plan, perform and
repeat sequences.
• Move in a clear,
fluent and
expressive manner.
• Refine movements
into sequences.
• Create dances and
movements that
convey a definite
idea.
• Change speed and
levels within
a performance.
• Develop physical
strength and
suppleness
by practising moves
and stretching.

Gymnastics
• Plan, perform and
repeat sequences.
• Move in a clear, fluent
and
expressive manner.
• Refine movements
into sequences.
• Show changes of
direction, speed and
level during a
performance.
• Travel in a variety of
ways, including
flight, by transferring
weight to generate
power in movements.
• Show a kinaesthetic
sense in order
to improve the
placement and
alignment of body
parts (e.g. in balances
experiment to find out
how to get the centre
of gravity successfully
over base and
organise body parts to
create an interesting
body shape).
• Swing and hang from
equipment
safely (using hands).

Athletics
• Sprint over a short
distance up to 60
metres.
• Run over a longer
distance,
conserving energy
in order to sustain
performance.
• Use a range of
throwing
techniques (such
as under arm, over
arm).
• Throw with
accuracy to hit a
target or cover a
distance.
• Jump in a number
of ways, using a run
up where
appropriate.
• Compete with
others and aim to
improve personal
best performances.

Dance
• Plan, perform and
repeat sequences.
• Move in a clear,
fluent and
expressive manner.
• Refine movements
into sequences.
• Create dances and
movements that
convey a definite
idea.
• Change speed and
levels within
a performance.
• Develop physical
strength and
suppleness
by practising moves
and stretching.

Gymnastics
• Plan, perform and
repeat sequences.
• Move in a clear, fluent
and
expressive manner.
• Refine movements
into sequences.
• Show changes of
direction, speed and
level during a
performance.
• Travel in a variety of
ways, including
flight, by transferring
weight to generate
power in movements.
• Show a kinaesthetic
sense in order
to improve the
placement and
alignment of body
parts (e.g. in balances
experiment to find out
how to get the centre
of gravity successfully
over base and
organise body parts to
create an interesting
body shape).
• Swing and hang from
equipment
safely (using hands)

Athletics
• Sprint over a short
distance up to 60
metres.
• Run over a longer
distance,
conserving energy
in order to sustain
performance.
• Use a range of
throwing
techniques (such
as under arm, over
arm).
• Throw with
accuracy to hit a
target or cover a
distance.
• Jump in a number
of ways, using a run
up where
appropriate.
• Compete with
others and aim to
improve personal
best performances.

Dance
• Plan, perform and
repeat sequences.
• Move in a clear,
fluent and
expressive manner.
• Refine movements
into sequences.
• Create dances and
movements that
convey a definite
idea.
• Change speed and
levels within
a performance.
• Develop physical
strength and
suppleness
by practising moves
and stretching.

Gymnastics
• Plan, perform and
repeat sequences.
• Move in a clear, fluent
and
expressive manner.
• Refine movements
into sequences.
• Show changes of
direction, speed and
level during a
performance.
• Travel in a variety of
ways, including
flight, by transferring
weight to generate
power in movements.
• Show a kinaesthetic
sense in order
to improve the
placement and
alignment of body
parts (e.g. in balances
experiment to find out
how to get the centre
of gravity successfully
over base and organise
body parts to create
an interesting body
shape).
• Swing and hang from
equipment
safely (using hands).

Athletics
• Sprint over a short
distance up to 60
metres.
• Run over a longer
distance,
conserving energy in
order to sustain
performance.
• Use a range of
throwing techniques
(such as under arm,
over arm).
• Throw with accuracy
to hit a target or
cover a distance.
• Jump in a number of
ways, using a run
up where
appropriate.
• Compete with others
and aim to
improve personal
best performances.

Dance
• Plan, perform and
repeat sequences.
• Move in a clear, fluent
and
expressive manner.
• Refine movements
into sequences.
• Create dances and
movements that
convey a definite
idea.
• Change speed and
levels within
a performance.
• Develop physical
strength and
suppleness
by practising moves
and stretching.

Gymnastics
• Plan, perform and
repeat sequences.
• Move in a clear, fluent
and
expressive manner.
• Refine movements
into sequences.
• Show changes of
direction, speed and
level during a
performance.
• Travel in a variety of
ways, including
flight, by transferring
weight to generate
power in movements.
• Show a kinaesthetic
sense in order
to improve the
placement and
alignment of body
parts (e.g. in balances
experiment to find out
how to get the centre
of gravity successfully
over base and
organise body parts to
create an interesting
body shape).
• Swing and hang from
equipment
safely (using hands)

Athletics
• Sprint over a short
distance up to 60
metres.
• Run over a longer
distance,
conserving energy in
order to sustain
performance.
• Use a range of
throwing techniques
(such as under arm,
over arm).
• Throw with accuracy
to hit a target or
cover a distance.
• Jump in a number of
ways, using a run
up where
appropriate.
• Compete with
others and aim to
improve personal
best performances.

Vocabulary:
Strength
Suppleness
Speed
Space

Vocabulary:
Movement
Coordination
Transferring weight
Generating power

Vocabulary:
Distance
Energy
Accuracy
Personal best

Vocabulary:
Convey
Fluency
Strength Suppleness

Vocabulary:
Fluent
Expressive
Direction
Kinaesthetic

Vocabulary:
Sustain Performance
Speed
Coordination
Reflexes

Vocabulary:
Sequence
Fluency
Strength
Suppleness

Vocabulary:
Flight
Transfer weight
Generate power
Kinaesthetic

Vocabulary:
Sprint
Conserve energy
Throwing technique
Personal best

Vocabulary:
Expression
Conveying
Strength
Suppleness

Vocabulary:
Fluency
Direction
Speed
Generate power

Suggested Focus:
Explore a range of ways
to move creatively to a
range of music when
performing art.

Suggested Focus:
Use a range of apparatus
to complete complex
balancing techniques –
balance
platforms/beams,
ladders, and benches.

Suggested Focus:
50m Sprints/600m
long distance
Long jump/triple jump
Howler throw/chest
push (emphasise
technique and
distance).

Suggested Focus:
Develop sequences
when learning hip-hop.

Suggested Focus:
Use of apparatus to
practice jumping and
landing techniques.

Suggested Focus:
Sprints/long distance
Long jump/triple jump
Howler throw/chest
push.

Suggested Focus:
Improve your balance
when learning ballet.

Suggested Focus:
Create different
imaginative body shapes
and perform a range of
balances when working
on your centre of gravity.

Suggested Focus:
Sprints/long distance
Long jump/triple jump
Howler throw/chest
push.

Suggested Focus:
Increase your flexibility
when learning modern
dance.

Suggested Focus:
Improve your
coordination when
performing a series of
rolls, movements, and
positions.

Vocabulary:
Conserve energy
Sustain performance
Accuracy
Distance
Jumping
Suggested Focus:
Sprints/long distance,
long jump/triple jump
and howler
throw/chest push

Swimming (all lessons are taught externally):
Swim between 25 and 50 metres unaided.
Use more than one stroke and coordinate breathing as appropriate for the stroke being used.
Coordinate leg and arm movements.
Swim at the surface and below the water.
Vocabulary: coordination, breathing, surface, below the water.
Outdoor and Adventurous Activities (most lessons are taught externally):
Arrive properly equipped for outdoor and adventurous activity.
Understand the need to show accomplishment in managing risks.
Show an ability to both lead and form part of a team.
Support others and seek support if required when the situation dictates.
Show resilience when plans do not work and initiative to try new ways of working.
Use maps, compasses and digital devices to orientate themselves.
Remain aware of changing conditions and change plans if necessary.
Vocabulary: accomplishment, managing risks, situation dictates, resilience, orientation.

COMPUTING
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“Those who can imagine anything, can create the impossible.”
― Alan Turing

Computing and ICT (Information and Communications Technology) play a vital role in our lives, particularly in current times where technologies are constantly changing and evolving. A sound knowledge and understanding of ICT
and Computing enables and prepares pupils to be active participants in a world where work, and other activities, are increasingly transformed by access to varied and developing technology. It is our duty as educators to ensure
all children have access to an education in which such technologies are available and skills taught and practiced to a high standard in a variety of ways.
The new curriculum reflects the developments that have taken place over recent years; shifting focus from children learning how to use computers, to becoming competent and confident analytical thinkers, computer
programmers and understanding how technology works. The new curriculum encompasses three main strands: Computing (C), Information and Communication Technology (ICT), and Digital Literacy (DL).
We aim for our curriculum to:
•
•
•
•

Provide a whole school approach to Computing and ICT, ensuring continuity and progression;
Provide children with opportunities to develop their computing capabilities in all areas specified by the National Curriculum Computing Programme of Study;
Provide challenge and excitement for our pupils, both in Computing / ICT and through their use across the curriculum;
Inspire children to be creative and innovative with new and emerging technologies.

We aim for our children to:
•
•
•
•
•

Become autonomous, independent users of computing technologies;
Be confident users of new technologies and be able to experiment with them in different ways to communicate learning;
Be able to use logical thinking and reasoning to solve problems;
Gain and apply new skills and knowledge in the areas set out in the POS;
Understand how their Computing and ICT learning in school impacts on their future lives;

Subject Map
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Sparkle
Computing

S1-S4

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Suggested Focus:
Cause & Effect
Toys (Musical
Keyboards,
Microphones,
Talking,
Recording Toys)
Lights, Disco Light
sources, TV,
Interactive Cause
and Effect Digital
Musical Games,
Sound/Resonance
Boards with CD
player, Switches,
Eye Gaze, Makey
Makey

Suggested Focus:
Cause & Effect Push
Button Toys (Tills,
Musical Books,
Stories, Push
Button Toys)
Interactive Cause
and Effect Digital
Games, Experience
Electrical
Appliances (mixers,
blenders,
microwave)
Toy Switches, Eye
Gaze
Tux Paint
Role play Toys
(hoovers, washing
machines, oven,
phone)
Sensory Light Box
App

Suggested Focus:
Remote Control Toys
Vehicles e.g. cars,
lorry etc. Vibration
Wheel
Cause & Effect Push
Button Toys
Interactive Cause and
Effect Digital IPad
Games, Vibration
Massage Bed,
Vibration Cushions,
Toy Switches, Eye
Gaze, SENSwitcher –
tracking.

Suggested Focus:
Cause & Effect Toys
(Musical
Keyboards,
Microphones,
Talking, Recording
Toys) Coloured
Lights, Disco Light
sources, TV,
Interactive Cause
and Effect Digital
Colour Games,
Switches, Eye Gaze,
Paint Packages (Tux
Paint)
Makey Makey
Sensory Light Box
App

Suggested Focus:
Cause & Effect Push
Button Toys (Tills,
Musical Books,
Stories, Push
Button Toys)
Interactive Cause
and Effect Digital
Games,
Toy Switches, Eye
Gaze
Sound/Resonance
Boards with CD
player,
Vibration Massage
Bed, Vibration
Cushions

Suggested Focus:
Remote Control Toys
Vehicles e.g. cars, lorry
etc. Vibration Wheel
Cause & Effect Push
Button Toys
Interactive Cause and
Effect Digital IPad
Games,
Toy Switches,
Experience Electrical
Appliances (mixers,
blenders, microwave,
scales) Eye Gaze,
SENSwitcher –tracking.
Role play Toys
(hoovers, washing
machines, oven,
mobiles)

Suggested Focus:
Cause & Effect
Toys (Musical
Keyboards,
Microphones,
Talking,
Recording Toys)
Lights, Disco Light
sources, TV,
Interactive Cause
and Effect Digital
Musical Games,
Sound/Resonance
Boards with CD
player, Switches,
Eye Gaze, Makey
Makey
Sensory Light Box
App

The World and
Explorers
Suggested Focus:
Remote Control
Toys Vehicles e.g.
cars, lorry etc.
Vibration Wheel
Interactive Cause
and Effect Digital
Games,
Experience
Electrical
Appliances
(mixers, blenders,
microwave)
Toy Switches, Eye
Gaze
Tux Paint
Role play Toys
(hoovers, washing
machines, oven,
mobiles)

Stories

Old and New

Nature

Suggested Focus:
Cause & Effect
Push Button Toys
(Tills, Musical
Books, Stories,
Talking
Characters)
Interactive Cause
and Effect Digital
Games, Watch
Stories on IPad –
turning pages
digitally.
Vibration
Massage Bed,
Vibration
Cushions,
Toy Switches, Eye
Gaze,
SENSwitcher –
tracking.

Suggested Focus:
Remote Control
Toys Vehicles e.g.
cars, lorry etc.
Vibration Wheel
Cause & Effect
Toys (Musical
Keyboards,
Microphones,
Talking, Recording
Toys) Coloured
Lights, Disco Light
sources, TV,
Interactive Cause
and Effect Digital
Games, Switches,
Eye Gaze, Role
play Toys
(hoovers, washing
machines, oven)

Suggested Focus:
Cause & Effect
Push Button Toys
(Tills, Musical
Books, Stories,
Push Button Toys)
Interactive Cause
and Effect Digital
Games,
Toy Switches, Eye
Gaze
Sound/Resonance
Boards with CD
player,
Vibration
Massage Bed,
Vibration
Cushions
Paint Packages
(Tux Paint)
Sensory Light Box
App

Healthy and Active
Lives
Suggested Focus:
Cause & Effect Push
Button Toys
Interactive Cause
and Effect Digital
IPad Games,
Toy Switches,
Experience
Electrical Appliances
(mixers, blenders,
microwave) Digital
Scales, Timer, Stop
Watch
Eye Gaze,
SENSwitcher –
tracking.
Makey Makey

Step 1 (i)
• I can encounter activities and experiences.
• I may be passive or resistant.
• I may show simple reflex responses (for example, startling at sudden noises or movements).
• Any participation is fully prompted.
Step 1 (ii)
• I can show emerging awareness of activities and experiences.
• I may have periods when I appear alert and ready to focus my attention on certain people, events, objects or parts of objects (for example, attending briefly to lights, sounds or patterns of movement).
• I may give intermittent reactions (for example, sometimes becoming quiet in response to the vibration of a bubble tube).
Step 2 (i)
• I can begin to respond consistently to familiar people, events and objects.
• I can react to new activities and experiences (for example, enjoying the movement of air as a nearby electric fan is switched on).
• I can begin to show interest in people, events and objects (for example, tracking moving images briefly across a television or monitor screen).
• I can accept and engage in coactive exploration (for example, being encouraged to handle fibre-optic strands).
Step 2 (ii)
• I can begin to be proactive in my interactions.
• I can communicate consistent preferences and affective responses (for example, turning towards the source of preferred music).
• I can recognise familiar people, events and objects (for example, moving towards the television in a familiar room).
• I can perform actions, often by trial and improvement, and I can remember learned responses over short periods of time (for example, pressing a switch repeatedly to turn on a light or sound source).
• I can cooperate with shared exploration and supported participation (for example, working with an adult or a peer to operate a touch screen).
Step 3 (i)
• I can begin to communicate intentionally.
• I seek attention through eye contact, gesture or action.
• I can request events or activities (for example, pushing another person's hand towards a switch).
• I can participate in shared activities with less support.
• I can sustain concentration for short periods.
• I can explore materials in increasingly complex ways [for example, moving in and out of a sound beam to create different effects).
• I can observe the results of their own actions with interest (for example, feeling the changing vibrations as they switch a massage table on and off).
• I can remember learned responses over more extended periods (for example, returning to a favourite item of equipment in the multi-sensory environment from session to session).
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Step 3 (ii)
• I can use emerging conventional communication.
• I can greet known people and may initiate interactions and activities (for example, switching on a tape or CD player).
• I can remember learned responses over increasing periods of time and may anticipate known events e.g. looking at the monitor screen as they activate a concept keyboard. (Anticipates repeated sounds, sights and actions, e.g. when an adult demonstrates
an action toy several times EYFS 16-26months).
• I may respond to options and choices with actions or gestures (for example, operating one switch rather than another to achieve a desired result).
• I can actively explore objects and events for more extended periods (for example, creating effects using a touch screen).
• I can apply potential solutions systematically to problems (for example, pressing a switch repeatedly after the power source has been turned off).
Step 4
Pupils intentionally make selections to achieve a familiar outcome. They know that certain actions produce predictable results and that technology can be used to control objects, events and their environment.
Computer Science (Step 4)
• I know that certain actions produce predictable results (e.g. using a switch to activate an audio recorder). CQ
• I can show interest in toys with buttons, flaps and simple mechanisms and beginning to learn to operate them (EYFS 16-24 months).
• I can seek to acquire basic skills in turning on and operating some ICT equipment (EYFS – 22-36 months).
I can choose symbol of a computer to indicate a wish to use it.
I can choose a picture of the website or game I want to use.
I can show an understanding that selecting different “icons” (picture/symbol/word) on a computer has different results.
I can follow a single instruction to operate a digital device.

Programming and Control

•
•
•
•

Technical Understanding

•
•

I can show an understanding that an operation has a predictable (cause and effect) result (e.g. turning things on and off).
I can show an understanding that an operation on a computer has a predictable result (e.g. pressing an image on a touchscreen so that it moves or makes a
sound).

Uses of Information Technology Beyond the
School.

•
•

To show an interest in toys with buttons, flaps and simple mechanisms – at school and at home (EYFS 16-26mths).
To intentionally explore digital devices (e.g. mobile phones, tablets etc.)

Presentation and Desk Top Publishing (DTP)

•
•
•

Using Information Technology & Digital Literacy (Step 4)
• I can make selections to communicate meanings (e.g. Identifying a symbol or create a sound). CQ
• I can make selections to generate familiar/preferred sounds or images. CQ
I can recognise pictures of familiar people/objects on a computer screen.
I can show intentionality when operating a program (e.g. scanning and waiting to press a switch or touch the screen at the correct moment).
I can select from 2 images on the screen for a given result.

Creative Media

•

I can match images and sounds (e.g. photograph to a spoken name or animals to their sound).

Communication in Print
Visual Timetables
CBeebies
www.helpkidzlearn.com
www.educationcity.com
www.discoveryeducation.co.uk
CD Player
Battery operated toys with
on/off switches
Sensory Apps on iPad
Toys with buttons, flaps and
simple mechanisms.

Camera/iPod/iPad
www.helpkidzlearn.com
www.educationcity.com
www.discoveryeducation.co.uk

Glitter
Computing
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Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

*Little Computers
(CS)
*Acquires basic
computer skills.

*Junior Explorers –
Use BeeBots (CS)

*A for Algorithm (CS)
*Begins to record
sounds, voice and
music.

*Art Attack (DL)
* Take photos (fruit).

*Fantastic Tales (DL)
*Take videos.

*Let’s Celebrate (DL)
*Acquire basic touch
screen skills on iPad.

*Little Computers
(CS)
*How do I use a
computer?
Developing
keyboard/typing
and mouse skills.

The World and
Explorers
Suggested Focus:
*Junior Explorers –
Use Remote Control
Vehicles (CS)

Stories

Old and New

Nature

Suggested Focus:

Suggested Focus:

Suggested Focus:

*I Make Algorithms
(CS)
*Can the children
follow a simple
algorithm for an
everyday task?

*Art Attack – Draw
old and new objects.
(DL)
*Take photos of old
and new objects.

*Fantastic Tales –
Use a ‘Nature’ text
(DL)
*I Guess Beasts
*Take photos and
edit them.

Healthy and Active
Lives
Suggested Focus:
*I can make Pixel Art
*Develop touch
screen skills.
*Play back videos and
improve.

Give the children opportunities for early technology experiences which include push button activities, remote control devices, musical keyboards, televisions, cash registers, microwaves, ovens, photocopiers, tills, interactive books as well as computers, IPads and
other devices. Let the children experience control technology through play e.g. using remote control toys. ‘Programming’ – Can the children program their friends by telling them how to move around like a robot? Can they program a robot by giving it instructions on
how to make a sandwich? Create opportunities where the children can explore their environment using multi-media equipment, including digital and video cameras, microscopes, webcams to capture still moving images. Support the children to play back their
captured recordings, demonstrating confidence and increasing control. Encourage them to explore ways of making and listening to sounds using simple programs, apps and devices e.g. karaoke machines, music mats and age appropriate apps.

Step 5
Pupils make selections in order to explore and access content. They make connections between their actions and what happens on the screen or device.

Programming and
Control

Uses of Information
Technology Beyond the
School.

•
•
•
•
•

Presentation and Desk
Top Publishing (DTP)

•

Creative Media

•
•
•
•

Using Data
(Spreadsheets/Data
Bases)

Computer Science (Step 5)
• I can make connections between control devices and information on screen (e.g.: pressing a specific graphic on a touch screen). CQ
• I can use computer program (e.g. the web or mobile applications to manipulate something on screen.) CQ
www.helpkidzlearn.com
I can select a specific ‘hot spot’ on a computer screen using a touch screen.
www.educationcity.com
I can select specific ‘hot spot’ on a computer screen using a tracker-ball/mouse.
www.discoveryeducation.co.uk
I can move a device (e.g. mouse/tracker-ball) to manipulate something on screen.
Talking Books
I can begin to move through a talking-book, simple game or presentation by touching the next slide.
I can communicate about experiences of technology outside of school (e.g. television/ games consoles/ telephones etc.).

Using Information Technology & Digital Literacy ( Step 5)
• Pupils use (a variety of) computer programs.
• I can identify and access content online.
• I can make an intentional choice between a selection of digital resources or devices.
I can make a choice of photographs to create a page/book of personal experiences (e.g. photographs from a school outing to take
home).
I can identify an obvious problem with a photographic image in a presentation (e.g.: if it is upside-down).
I can select 2-3 sounds to create a musical pattern.
I can select colours to “fill” a pre-drawn image.
I can select images of favourite items as part of a group data collection activity.

Textease

Textease Presenter
Compose World
https://www.poissonrouge.com/free/
https://www.j2e.com/jit5#
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Step 6
Pupils identify and operate digital devices independently for familiar tasks. They understand that digital information and media can be accessed repeatedly. They can give and respond to simple instructions to control digital devices.

Programming and
Control

Technical
Understanding

Uses of Information
Technology Beyond
the School.

•
•
•
•
•
•
•
•
•
•
•
•
•

Computer Science (Step 6)
• I can use ICT to interact with other pupils and adults.
• I can show an understanding that information can be stored on a computer (e.g. they ask to see a picture saved earlier). CQ
• I can respond to simple instructions to control a device (e.g. using a photocopier to duplicate their work). CQ
• I can operate some devices independently. CQ
I know how to operate simple equipment, e.g. turns on CD player and uses remote control (EYFS 30-50 months).
I can touch the screen to respond to another’s actions on an on-screen game.
I can use a communication device to take part in a conversation (if applicable).
I can use the Interactive White Board as part of a group to add relevant pictures and captions to a screen.
I can operate a simple camera by pressing the shutter button.
I can operate the camera function on a mobile digital device.
I can choose the correct button to control a device (e.g. selects “play/rewind/fast forward or stop” on a CD/DVD player/Music App).
I can use a photocopier to duplicate work.
I can operate a simple robot (e.g. make a Bee-bot start and stop).
I can understand that my work has been saved (e.g. by asking to see a photograph that has been saved earlier).
I can recognise and select the common symbol of “save”.
I can recognise and select the common icon for “print”.
I can understand that some devices need to be plugged in and switched on and that some devices have remote controls.
I can use IT at home in a simple way (e.g. playing on games console/mobile digital device).

Ipad Games/Activities
Computer Games
Camera/iPod/iPad
Robot – Bee-bots
CD/DVD Players
Music App

Textease
Microsoft Word
Tux Paint

Using Information Technology & Digital Literacy ( Step 6)
I can use computing to interact with other pupils and adults (e.g. touching the screen to respond to another’s action in an on-screen game). CQ
• I can use a keyboard or touch screen to select letters and/or images for their own names. CQ
I can select photographs of self.
I can use an on-screen word bank showing symbols or pictures to select a word to be printed,
I can use a keyboard to select letters of their name.
I can choose a suitable title for a piece of work I am saving.
I can copy type a short title/caption for a piece of work I am saving.
I can select images for a slideshow on a given theme (e.g. Christmas/Visit to the Park).
I can choose music/sounds as a backing track for slideshow (from adult selection of 3-4 choices).

iPad/iPod
Textease
Microsoft Word
Clipart Images

I can use “Pick a Picture” and ‘JiT’ to create charts and pictograms (as part of a group) and indicates an understanding of the results (e.g. how many
people like curry?)

Pick a Picture
JiT

•
Presentation and
Desk Top
Publishing (DTP)

Creative Media

Using Data
(Spreadsheets/Data
Bases)

•
•
•
•
•
•
•
•

Textease Presenter
iPad/iPod
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Step 7
Pupils find/capture and present information in digital formats. They begin to choose and use digital resources for a given activity. They show they understand that digital information and media can be saved and retrieved.
They have an emerging awareness of safe and responsible use of digital technologies.

•
•
•
•
•

Programming and
Control

•
Presentation and Desk
Top Publishing (DTP)

Creative Media

Using Data
(Spreadsheets/Data
Bases)

Computer Science (Step 7)
I can begin to choose equipment and applications for a familiar activity (e.g. using a writing-with symbols programme to send a message home). CQ
I can use ICT to communicate meaning and express ideas in a variety of contexts.
• I can begin to complete a simple program on a computer (EYFS 30-40+ months).
I can independently select favourite programs and games using on-screen icons.
I can use games systems which require knowledge of routine to access and fine motor skills to play.
I can operate on and off-screen microphones to record my voice.
I can operate a simple robot with some control over the direction taken.
I can use a range of icons across different programs (e.g. arrow signs to turn pages).

Using Information Technology & Digital Literacy ( Step 7)
I can use computing to communicate meaning and express ideas in a variety of contexts e.g. choosing digitised photographs or video clips for their personal profiles). CQ
•
•
•
•
•
•
•
•
•
•
•
•

I can select a familiar program from a computer to present work (e.g. Textease or Communicate in Print).
I can independently type my name and copy-types simple sentences.
I can use word banks to create short texts.
I can select the keys for “space” and “delete” on a computer keyboard.
I can select the program to open for presentations.
I can recognise simple errors in both images and text.
I can use a simple graphic package to create an image.
I can select drawing implements and colours.
I can choose and operates a camera to take a photograph.
I can choose and operates a microphone to record sounds.
I can sequence a set of photographs to create a recount or story.
I can independently uses JiT and Pick a Picture to create a range of pictograms and charts.

•
Safe and Responsible
use of Digital
Technologies

Using and Evaluating
Communication
Sources (e.g. Internet)

www.helpkidzlearn.com
www.educationcity.com
Easi-Speak Microphones
https://www.j2e.com/jit5#
Bee-bots
Talking Books

•
•
•
•
•
•
•
•
•
•
•
•

Textease
Tux Paint
Microsoft Word
Communicate in Print
iPad Art Apps

Textease Presenter
Microphones
Camera/iPads/iPod
JiT https://www.j2e.com/jit5#
Pick a Picture

Safe and Responsible Use of Digital Technologies (Step 7)
I can gather information from different sources. CQ

I begin to be aware of who it is safe to communicate with.
I begin to recognise that my actions may have consequences
I am aware that I can use the icon for the Internet to find out things.
I am careful with technology equipment.
I can begin to access the internet independently to access favourite sites (under adult supervision).
I begin to rehearse rules to keep me safe when I use technology.
I am aware that some online content is inappropriate.
I am aware that information can be private or public.
I can use a word bank or resource file of photographs to choose images to illustrate work.
I can choose an image from the internet for a specific purpose (e.g. photographs of cars).
I can copy-type a search word and select the word “images” to search.
I can negotiate information in computer programs.
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Step 8
Pupils use digital technology to present their ideas. Pupils search for information and media. They understand how to stay safe online. They can sequence instructions.
•

Programming and
Control

•
•
•
•
•

•
Presentation and
Desk Top
Publishing (DTP)

Creative Media

Using Data
(Spreadsheets/Data
Bases)

•
•
•
•
•
•
•
•
•
•
•
•

Computer Science (Step 8)
I can start an application and make a choice from it (for example, a particular game on a CD, a section of a DVD, tracks on a music CD, a game on a games console). CQ
• I can communicate about the uses of computing. CQ
• I can complete a simple program on a computer (EYFS 30-40+ months).
www.helpkidzlearn.com
I can confidently navigate a range of programs in different subjects by using the icons (on a range of digital devices).
www.educationcity.com
I can talk to an adult about what I am doing when using a program.
www.discoveryeducation.co.uk
I can open a program and choose an appropriate activity from a pictorial menu.
Bee-bots
When using a variety of programs related to imaginary situations, I can understand the effect that selecting different variables will have.
iPads
I can change one or two variables to create successful outcomes.
Using Information Technology & Digital Literacy (Step 8)
• I can use ICT to communicate and print their ideas.
I can use computing to communicate and present ideas (for example, recording sounds on tape and replaying them or taking photographs of their own work). CQ
•
Textease
I can choose and take my own digital photographs for a purpose.
Camera/iPad/iPod
I can position and re-size photographs on the page.
Textease Presenter
I can use some tools in a simple presentation program (e.g. Inserts a new slide and chooses background colours).
Microsoft Word
I can type some words/captions independently.
PowerPoint
I can use the “Return” key for a new line and the “Shift” key for capital letters.
I can use the toolbar and an increasing range of icons (e.g. to change font and colour).
I can choose a section of action to video with a simple camera or iPad.
I can record own music/voice/ sounds directly into a computer program.
I can start to suggest some simple ways in which a presentation can be improved.
I can begin to consider the purpose of and audience for a presentation.
I can explain actions when adding special effects (e.g. colour/ text/ sound).
I can inputs data into a simple graphing program and prints out independently.

•
Safe and
Responsible Use of
Digital
Technologies

Using and
Evaluating
Communication
Sources (e.g.
Internet)

•
•
•
•
•
•
•
•
•
•
•

Camera/iPads/iPad
Microphones
Textease Presenter
https://www.j2e.com/jit5#
JiT https://www.j2e.com/jit5#
Pick a Picture

Safe and Responsible Use of Digital Technologies ( Step 8)
I can find similar information in different formats (such as in photographs, books, websites or television programmes). CQ

I know my behaviour can have consequences and I make good choices.
I can ask an adult when I want to use the Internet.
I can play appropriate games on the Internet, supported by a trusted adult or teacher.
I begin to use simple rules to keep me safe when I use technology.
I can access the internet independently and mostly stays on agreed programs (no excessive “hopping” from one site to another).
I can ask for help when I need it.
I can tell an adult when something worrying or unexpected happens while I am using the Internet.
I can recognise inappropriate content and I know I should tell an appropriate adult.
I can recognise what information should be kept private.
I can use newspapers, magazines, books and TV programmes to find information (e.g. Football teams/ pop stars etc.)
Under adult supervision, I can use the internet to find information or to search for a given topic (e.g. details of a local tourist attraction they are going to
visit).
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Appendix 6 to read in addition:
Switches and Visual Tracking Assessments
• Switch Skills - Progression Road Map
• SENSwitcher Skills Progression
Eye Gaze Technology Assessments
• Sensory Eye-FX
• Look to Learn
• Insight – Early Vision and Cognition Progression Skills Assessment
Bronze
Computing
Entertainment

S9-S10

The World and
Explorers
To ensure coverage, please ensure that all these key skills in the table below are taught to the children over each year in addition to the specific skills in each topic.

•
•
•
•
•

Extreme Earth

Journeys

Colour

The Future

Home and Away

Knowledge and Understanding of the World: Technology
I can recognise that a range of technology is used in homes and in schools (EYFS Early Learning Goal).
I can select and use technology for particular purposes (EYFS Early Learning Goal).
I can use a simple application on a computer or mobile device.
I can use computing devices to interact with age-appropriate applications (EYFS 40-60+ months).
I can create simple representations of events, people and objects.

Specific Topic Skills
to be Taught:
• I can
manipulate
objects on the
screen.
• I can take
digital
photographs
and combine
them with text
and sounds.

Specific Topic Skills
to be Taught:
• I can
investigate
everyday
technologies.
• I can control a
remote control
toy.

Specific Topic Skills
to be Taught:
• I can take
photographs
using a digital
microscope.
• I can choose
and use tools
in an art
application.

Specific Topic Skills
to be Taught:
• I can take and
display digital
photographs.
• I can program
a
programmable
toy.

Specific Topic Skills
to be Taught:
• I can email to
communicate.
• I can open and
close files.

Suggested Focus:
EYFS Unit 1 - We
have confidence.
Recording and
playing back
sounds.
EYFS Unit 6 - We
are DJs. Controlling
digital sound files
and videos.

Suggested Focus:
EYFS Unit 2 – We
can take turns.
Manipulating
objects on screen.
EYFS Unit 3 – We
are successful
Taking digital
photographs and
combining them
with text and
sounds.

Suggested Focus:
EYFS Unit 5 – We
can drive.
Investigating
everyday
technologies.
EYFS Unit 17 – We
are designers.
Controlling a
remote controlled
toy.

Suggested Focus:
EYFS Unit 20 - We
can observe. Taking
photographs using
digital microscope.
EYFS Unit 22 - We
are creative
Choosing and using
tools in an art
application.

Suggested Focus:
EYFS Unit 4 – We
have feelings
Taking and
displaying digital
photographs.
EYFS Unit 16 – We
can count
Programming a
programmable toy.

Suggested Focus:
EYFS Unit 14 We
can email. Using
email
communicate.
EYFS Unit 21 We
are game players.
Opening and
closing files.

Vocabulary:

Vocabulary:

Vocabulary:

Vocabulary:

Stories

Old and New

Nature

E-Safety
I am aware that I can use the internet to play and learn, supported by a trusted adult/teacher.
I can begin to understand the difference between real and online experiences
I know that I can use the Internet to communicate with family and friends.
I understand the importance of politeness and courtesy on and off the internet.
I am aware of how to keep safe and what to do if I am concerned.
I understand that I can find a range of information on the internet.
I can navigate age appropriate websites.
• I know what to do if they find something inappropriate online.
Specific Topic Skills Specific Topic Skills Specific Topic Skills Specific Topic Skills Specific Topic Skills
to be Taught:
to be Taught:
to be Taught:
to be Taught:
to be Taught:
• I can control
• I can use a
• I can use a
• I can control
• I can use
and use sound.
light projector.
video camera
equipment.
technology to
to record
communicate
• I can record
• I can switch on
• I can
video
clips.
verbally.
video clips for
technology.
communicate
a short film.
• I can choose
with digital
• I can record a
• I can take and
and open
text.
sound track.
display digital
applications.
photographs,
recording
• I can engage
sound.
with digital
texts.

Healthy and Active
Lives

•
•
•
•
•
•
•

Specific Topic Skills
to be Taught:
• I can record
and play back
sounds.
• I can control
digital sound
files and
videos.

Vocabulary:

I need a Hero

Vocabulary:

Specific Topic Skills
to be Taught:
• I can use
digital timers
and
thermometers.
• I can research
the internet
and open
applications.

Suggested Focus:
EYFS Unit 11 – We
can understand
messages.
Controlling and
Using Sound.
EYFS Unit 24 – We
are film producers.
Recording video
clips for a short
film.

Suggested Focus:
EYFS Unit 18 – We
are shape makers.
Using light
projectors,
switching on
technology.
EYFS Unit 19 – We
are community
members. Taking
and displaying
digital
photographs,
recording sound.

Suggested Focus:
EYFS Unit 12 – We
are talkers. Using
video cameras to
record video clips.
EYFS Unit 13 – We
are digital readers.
Choosing and
opening
applications and
engaging with
digital texts.

Suggested Focus:
EYFS Unit 10 – We
can understand
instructions
Controlling
(kitchen)
equipment.
EYFS Unit 15 – We
can blog
Communicating
with digital text.

Suggested Focus:
EYFS Unit 9 – We
can listen Using
technology to
communicate
verbally.
EYFS Unit 23 – We
can record sound
tracks Recording a
sound track.

Suggested Focus:
EYFS Unit 7 – We
can exercise. Using
digital timers and
thermometers.
EYFS Unit 8 – We
are healthy.
Internet research,
opening
applications.

Vocabulary:

Vocabulary:

Vocabulary:

Vocabulary:

Vocabulary:

Vocabulary:
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EYFS Unit 1 explore, camera,
pictures,
microphone,
recording,
listening, sounds
EYFS Unit 6 –
playlist, video clip,
open, stop/start,
pause,
increase/decrease
volume, share

EYFS Unit 2 –
picture, pattern,
screen images

EYFS Unit 5 –
photograph/image,
search, internet

EYFS Unit 3 –
photograph,
inserting
image/text,
presentation,
download, save

EYFS Unit 17 –
move/control.
Remote controlled
toys

EYFS Unit 20 –
photographs, text,
compare, save,
print
EYFS Unit 22 –
patterns/shapes,
changes, undo,
draw, save

EYFS Unit 4 –
photographs/
image,
presentation,
permission, import,
caption, review
EYFS Unit 16 –
programmable
toys, design,
model, tools,
move, go

EYFS Unit 14 –
email, log on,
account, password,
reply, compose,
send

EYFS Unit 11 –
audible
instructions, sound
file, pause, sound
recorders

EYFS Unit 21 –
digital games,
application, play,
failure/success,
improve

EYFS Unit 19 –
photograph,
camera, files,
upload, folder,
record sound, play,
save, select

EYFS Unit 18 –
orientation, light
box, visualiser,
create
EYFS Unit 19 –
photograph,
camera, files,
upload, folder,
record, play, save,
select

EYFS Unit 12 –
video clip, camera,
record, download,
share, review rerecord
EYFS Unit 13 –
digital text,
navigate, open,
move, hidden
surprises, embed
sounds

EYFS Unit 10 –
microwave,
control,
opening/closing,
setting timer,
start/stop,
microphone, sound
file, save, export,
folder
EYFS Unit 15 –
online diary, blog,
text, image,
publish, post,
review

EYFS Unit 9 –
communication,
walkie talkies,
telephone, radio

EYFS Unit 7 –
temperature,
reading, record,
timers

EYFS Unit 23 –
record, MP3,
playback, Audacity,
sound effects,
download, import,
export

EYFS Unit 8 –
internet,
encyclopaedia,
search, safe search,
image, save, folder,
renaming files, add
images, copy, paste
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Silver Computing
Entertainment

Y1- Y2
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorer

Stories

Old and New

Nature

Healthy and Active
Lives

To ensure coverage, please ensure that all these key skills in the table below are taught to the children over each year for each specific year group in addition to the specific skills in each topic.
Year
Group

1

Computer Science
•
•

I can understand what algorithms
are.
I can create simple programs.

Information Technology
•
•
•

2

•
•

•
•
•

Years
1&2

I can understand that algorithms are
implemented as programs on digital
devices.
I can understand that programs
execute by following precise and
unambiguous instructions.
I can debug simple programs.
I can use logical reasoning to predict
the behaviour of simple programs.
I can recognise common uses of
information technology beyond
school.

For instance:
Pupils learn to program a basic floor turtle
such as a Bee-Bot to navigate increasingly
complex routes and are able to debug their
instructions when the turtle does not reach the
intended destination.
Pupils learn to program an onscreen app such
as Bee-Bot or Kodable to complete a set task
and are able to debug their instructions when
the turtle does not reach the intended
destination.
Pupils use a more complex turtle with
standard units to navigate increasingly
complex routes, and are able to debug their
instructions when the turtle does not reach the
intended destination.
Extension - Pupils learn to use a simple
graphical programming language such as

•
•

I can use technology purposefully to
create digital content.
I can use technology purposefully to
store digital content.
I can use technology purposefully to
retrieve digital content.

I can use technology purposefully to
organise digital content.
I can use technology purposefully to
manipulate digital content.

For instance:
Digital Publishing: Pupils learn to use basic word
processing package and to write and illustrate a
short story.
Presentation: Pupils learn to make simple
presentations.
Graphics: Pupils learn to create a simple digital
painting.
Animations: Pupils learn to make a simple
animation for instance in Puppet Pals.
Media: Pupils learn to use digital cameras and
microphones for a purpose.
Working with data: Pupils learn to create and use
a pictogram.
Modelling: Pupils explore online simulations such
as Charlie Chimp.

Digital Literacy
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

I understand that I can find a range of information on the internet.
I can use technology safely.
I understand that I need to follow sensible E-Safety rules to remain safe when visiting places online.
I am able to recognise and navigate age appropriate websites.
I know what is meant by personal information and I have developed an awareness of why it is special.
I know that many websites ask for personal information that is private & I can discuss how to responsibly handle such requests.
I can keep my personal information private (passwords etc.).
I can tell an adult when I see something unexpected or worrying online.
I can talk about why it’s important to be kind and polite.
I can recognise common uses of information technology beyond school.
I know that there is a variety of online tools that can be used to communicate with other people.
I can explore how email can be used to communicate with real people within their schools, families & communities.
I can use the internet purposefully to answer specific questions.
I know that not everything I encounter on the internet is true.
I understand that keyword searching is an effective way to locate online information & I understand how to select keywords to produce
the best search results.
• I realise that not all websites are equally good sources of information.
• I can use technology respectfully.
• I can talk about why it is important to be kind and polite online and in real life.
• I can stay safe online by choosing websites that are good for me to visit & not inappropriate sites.
• I have developed an awareness of relevant E-Safety issues and understand that my personal information is unique to me.
• I know the difference between communicating via email and online in a discussion forum.
• I am aware of the different forms of online communication (e.g. email, Forums, instant messaging and social networking sites) and find
out about their associated risks.
• I can explore what cyber-bullying means and I know what to do when I they encounter it.
• I know that if I put information online it leaves a digital footprint or “trail” & I need to manage it so it’s not hurtful.
• I can identify where to go for help and support when I have concerns about content or contact on the internet or other online
technologies.
• I understand the uses of ICT inside and outside of school and I can use it responsibly.
For instance:
Pupils learn that the Internet is a great place to develop rewarding online relationships and learn to recognise websites that are good for them to
visit; but they also learn to be cautious and to check with a trusted adult before sharing private information.
Pupils are introduced to the concept that real people send messages to one another on the Internet and learn how messages are sent and received.
They recognise that it may be difficult to distinguish between someone who is real and someone who is not.
Pupils are introduced to the basics of online searching.
Pupils learn to explore websites and to say whether they like them or not and why.
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Logo, Scratch or Turtle to navigate around the
screen.
Extension - Pupils create a 3D environment,
using a graphical language such as Kodu. They
link this to a story such as an island adventure.
Pupils learn about some of the uses of the
internet.

Silver - Y1- Y2

•

•

•

•
•

Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

Programming
Using
Programmable
Toys

Computational
Thinking
Filming the Steps
of a Recipe

Creativity
Illustrating an
EBook

Computer
Networks
Finding Images
Using the Web

Communication/
Collaboration
Producing a Talking
Book

Productivity
Creating a Digital
Card

Programming
Programming on
Screen

I can
understand
that a
programmable
toy can be
controlled by
inputting a
sequence of
instructions.
I can develop
and record
sequences of
instructions.
I can program
the toy to
follow an
algorithm.
I can debug
their
programs.
I can predict
how programs
will work.

•

•

•

•

•

I can break
down a
process into
simple, clear
steps, as in an
algorithm.
I can use
different
features of a
video camera.
I can use a
video camera
to capture
moving
images.
I can develop
collaboration
skills.
I can discuss
my work and
think about
how it could
be improved.

•

•

•

•

•

•

Suggested
Focus:
1.1 We are
Treasure
Hunters

Suggested
Focus:
1.2 We are
Chefs

I can use the
web safely to
find ideas for
illustration.
I can select
and use
appropriate
painting tools
to create and
change images
on the
computer.
I understand
how this use of
ICT differs
from using
paint and
paper.
I can create an
illustration for
a particular
purpose.
I know how to
save, retrieve
and change my
work.
I can reflect on
my work and
act on
feedback
received.
Suggested
Focus:
1.3 We are
Painters

•
•

•

•

•

•

I can find and
use pictures on
the web.
I know what to
do if I
encounter
pictures that
cause
concerns.
I can group
images on the
basis of a
binary (yes/no)
questions.
I can organise
images into
more than two
groups
according to
clear rules.
I can sort
(order) images
according to
some criteria.
I can ask and
answer binary
(yes/no)
questions
about my
images.

Suggested
Focus:
1.4 We are
Collectors

•

•

•

•

•

•

I can use
sound
recording
equipment to
record
equipment to
record sounds.
I can develop
skills in saving
and storing
sounds on the
computer.
I can develop
collaboration
skills as I work
together in a
group.
I can
understand
how a talking
book differs
from a paperbased book.
I can talk
about and
reflect on my
use of ICT.
I can share
recordings
with an
audience.
Suggested
Focus:
1.5 We are
Story Tellers

•

•
•
•

•

I can develop
basic keyboard
skills, thorough
typing
formatting
text.
I can develop
basic mouse
skills.
I can use the
web to select
images.
I can develop
skills in
combining text
and images.
I can discuss
my work and
think about
whether it
could be
improved.

•

•

•

•

I have a clear
understanding
of algorithms
to programs.
I can convert
simple
algorithms to
programs.
I can predict
what a simple
program will
do.
I can spot and
fix (debug)
errors in
programs

The World and
Explorers
Computational
Thinking
Exploring how
computer games
work
• I can describe
carefully what
happens in
computer
games.
• I can use
logical
reasoning to
make
predictions of
what a
program will
do.
• I can test these
predictions.
• I can think
critically about
computer
games and
their use.
• I can be aware
of how to use
games safely
and in balance
with other
activities.

Stories

Old and New

Nature

Creativity
Taking, Selecting
and Editing Digital
Images

Computer
Networks
Researching a
Topic

Communication/
Collaboration
Communicating
Clues

•

•

•
•

•

•

I can consider
the technical
and artistic
merits of
photographs.
I can use a
digital camera
or camera app.
I can take
digital
photographs.
I can review
and reject or
rate the
images I take.
I can edit and
enhance my
photographs.
I can select my
best images
include in a
shared
portfolio.

•

•

•

•

I can develop
collaboration
skills through
working as
part of a
group.
I can develop
research skills
through
searching for
information on
the internet.
I can improve
note-taking
skills through
the use of
mind mapping.
I can develop
presentation
skills through
creating and
delivering a
short
multimedia
presentation.

•

•

•

•

•

•

•

Suggested
Focus:
1.6 We are
Celebrating

Suggested
Focus:
2.1 We are
Astronauts

Suggested
Focus:
2.2. We are
Game Testers

Suggested
Focus:
2.3 We are
Photographers

Suggested
Focus:
2.4 We are
Researchers

I can
understand
that emails can
be used to
communicate.
I can develop
skills in
opening,
composing and
sending
emails.
I can gain skills
in opening and
listening to
audio files on
the computer.
I can use
appropriate
language in
emails.
I can develop
skills in editing
and formatting
emails.
I can develop
skills in editing
and formatting
text in emails.
I can be aware
of e-safety
issues when
using email.
Suggested
Focus:
2.5. We are
Detectives

Healthy and Active
Lives
Productivity
Recoding Bug Hunt
Data

•

•

•

•
•

I can sort and
classify a
group of items
by answering
questions.
I can collect
data using tick
charts or tally
charts.
I can use
simple
charting
software to
produce
pictograms
and other
basic charts.
I can take, edit
and enhance
photographs.
I can record
information on
a digital map.

Suggested
Focus:
2.6 We are
Zoologists
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Vocabulary:
Instructions
Algorithm
Sequence
Move
Program
Programmable
Toys
Robots
Control
Debug

Vocabulary:
Video Camera
Clear Steps
Algorithm Features
Capture
Moving Images
Improve

Vocabulary:
Electronic Art Work
Illustrate
eBook
Web
Select
Painting Tools
Create
Save
Retrieve
Change
Reflect/Feedback

Vocabulary:
Presentation
Slides
Find
Pictures/Images
Web
Organise
Group/Sort
Binary Questions
(yes or no answers)

Vocabulary:
Producing
Talking Book
Record Sounds
Save Sounds
Storing Sounds
Reflect
Share Recording

Vocabulary:
Create
Digital Card
Keyboard Skills
Mouse Skills
Find Images
Select Images
Combine Text and
Images
Improve

Vocabulary:
Programming
Algorithm
Forward
Backward
Right-Angle Turn
Sequence
Spot Errors
Fix Errors Debug
Predict

Vocabulary:
Explore
Computer Games
Text
Audio
Screencast Video
Predict
Logical Reasoning
Test
Safely

Vocabulary:
Photographs
Digital Camera
Camera App
Digital
Review
Reject
Choose/Select
Edit
Enhance
Shared Portfolio

Vocabulary:
Research
Mind Map
Multi-media
Presentation
Slides
Titles
Images
Audience
Search Internet
Create
Deliver

Vocabulary:
Emails
Communicate
Open
Compose
Attachment
Send
Audio Files
Edit
Format Text
E-Safety Issues
Proofread

Vocabulary:
Collecting Data
Charts –Tilly/Tally
Pictograms
Maps
Sort Classify
Photographs
Edit
Enhance
Record Digital Map
Interpret

CS – To code
SENSING (Using
Scratch)
• I can create
conditions for
actions by
waiting for a
user (such as
responses to
questions like:
What is your
name?).

IT - To
communicate
• I can use a
range of
applications
and devices in
order to
communicate
ideas, work
and messages.

DL - To connect
• I can
participate in
class social
media
accounts.
• I understand
online risks
and the ae
rules for sites.

CS – To code (Using
Scratch)
• Revise,
consolidate
and further
pupils skills in
the following
areas:
MOTION,
LOOKS,
SOUND,
DRAW,
EVENTS,
CONTROL,
SENSING

IT – To collect
• I can use
simple
databases to
record
information in
areas across
the curriculum.

Essential Skills for Progress
CS - To code
MOTION (Using
Scratch)
• I can control
motion by
specifying the
number of
steps to travel.
direction and
turn

CS -To code LOOKS
(Using Scratch)
• I can add text
strings, show
and hide
objects and
change
features of an
object.
CS - To code
SOUND (Using
Scratch)
• I can select
sounds and
control when
they are heard,
their duration
and volume.

IT - To
communicate
• I can use a
range of
applications
and devices in
order to
communicate
ideas, work
and messages.

CS – To code
DRAW (Using
Scratch)
• I can control
when drawings
appear and set
the pen colour,
size and shape.

CS – To code
EVENTS (Using
Scratch)
• I can specify
users inputs
(such as clicks)
to control
events.

IT - To
communicate
• I can use a
range of
applications
and devices in
order to
communicate
ideas, work
and messages.
IT – To collect
• I can begin to
use simple
databases to
record
information in
one or two
areas of the
curriculum.

CS– To code
CONTROL (Using
Scratch)
• I can specify
the nature of
events (such as
a single event
or a loop).
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Gold Computing Y3-4
Entertainment

Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

To ensure coverage, please ensure that all these key skills in the table below are taught to the children over each year for each specific year group in addition to the specific skills in each topic.
Year
Group
3

Computer Science
•
•
•
•

4

•
•
•
•
•
•
•

•
•

Information Technology

I can write programs that accomplish
specific goals.
I can use sequence in programs.
I can work with various forms of input.
I can work with various forms of output.

•

I can design programs that accomplish
specific goals.
I can design and create programs.
I can debug programs that accomplish
specific goals.
I can use repetition in programs.
I can control or simulate physical
systems.
I can use logical reasoning to detect and
correct errors in programs.
I can understand how computer
networks can provide multiple services,
such as the World Wide Web.
I can appreciate how search results are
selected.
I can recognise common uses of
information technology beyond school.

•

For instance:
Pupils learn to use graphical programming
language, such as Scratch or Logo to draw regular
2D shapes. Pupils add loops or procedures to
create a repeating pattern.
Pupils learn to sequence instructions, for instance
to create an animation using Scratch, or by using
the timing features in PowerPoint.
Pupils write a simple algorithm, for instance to
create a basic traffic light sequence. They then use
flowcharting software (such as Go or Flowgo) to
create a simple program to control an onscreen
icon.

•
•
•
•

•
•
•
•
•

Digital Literacy

I can use search technologies
effectively.
I can use a variety of software
to accomplish given goals.
I can collect information.
I can design and create content.
I can present information.

•
•
•
•
•
•
•
•
•
•
•
•
•

I can use technology responsibility.
I can agree sensible e-safety rules for the classroom.
I have developed strategies for staying safe when searching content whilst using the internet.
I can recognise websites and games appropriate for my age.
I can choose a secure password for age-appropriate websites.
I can use the internet to undertake independent and appropriate research and attempt to distinguish between fact and fiction.
I can identify a range of ways to report concerns about contact.
I have developed an awareness of online protocols, in order to stay safe on the internet.
I can protect my personal information when I do different things online.
I can use the safety features of websites as well as reporting concerns to an adult.
I ask an adult before downloading files and games from the Internet.
I can use a range of online communication told, such as forums, email and polls in order to formulate, develop and exchange ideas.
I know how to deal with unpleasant form of electronic communication.

I can select a variety of
software to accomplish given
goals.
I can select, use and combine
internet services.
I can analyse information.
I can evaluate information.
I can collect data.
I can present data.

•
•
•
•
•
•
•

I can safely use the internet for research and follow lines of enquiry.
I understand the function of a search engine and the importance of using correct search criteria.
I can use the internet as a resource to support my work, and begin to understand plagiarism.
I know that not everything is I find on the internet is true and I know what to do if I find something I am uncomfortable with.
I can talk about the ways I can protect myself and my friends from harm online.
I understand the opportunities computer networks offer for communication.
I can use a range of online communication tools to collaborate and exchange ideas/information with each other (e.g. email, blog, forums) in a
range of curriculum opportunities.

•
•
•
•
•
•
•
•
•

When I use an online communication tool, I can talk about who can see it, and I can communicate safely, positively and respectfully.
I know that anything I post online can be seen by others.
I can recognise acceptable/unacceptable behaviour.
I understand and abide by the school’s acceptable usage policy.
I am aware of the need to develop a set of online protocols in order to stay safe on line.
I have developed an awareness of relevant safety issues.
Identify a range of ways to report concerns about contact.
I use the safety features of websites as well as reporting concerns to an adult.
I can use search technologies effectively, appreciate how results are selected and ranked and be discerning in evaluating digital content.

For instance:
• Digital Publishing: Pupils learn
how to use software to create
an e-book, brochure or poster
on a given subject.
• Presentations: Pupils learn to
write and deliver a presentation
on a given subject.
• Graphics: Pupils learn how to
take, adapt or create images to
enhance or further develop their
work.
• Animations: Pupils learn how to
develop a storyboard and then

For instance:
Pupils learn that the Internet is a great place to develop rewarding online relationships and learn to recognise websites that are good for them to
visit; but they also learn to be cautious and to check with a trusted adult before sharing private information.
Pupils learn to make good passwords for their accounts, learn about spam and how to deal with it. They begin to understand the implications for
the information that they share online and how some websites might use that information without their knowledge.
Pupils are introduced to their roles as digital citizens in an online community, where they reflect on how they are responsible not only for themselves
but for others, in order to create a safe and comfortable environment.
Pupils learn that the Internet is a public space and then develop the skills to protect their privacy and respect the privacy of others.
Pupils explore how they interact with others and are introduced to the concept of cyberbullying. They also learn how to communicate to be a
responsible member of a connected culture effectively in order to prevent miscommunication
Pupils are introduced to the basics of online searching, including how to use effective keywords. They also learn to conduct searches that provide
them with the most helpful and relevant information.
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Extension - Pupils create a simple game using a
graphical language such as Kodu or Scratch.
Pupils learn to collaborate electronically by
blogging - mailing and working on shared
documents.

•
•

create a simple animation using
for instance ‘Puppet Pals’ or
‘Stop Motions’ Animation’.
Sound and video: Pupils record
and edit media to create a short
sequence.
Working with data: Pupils learn
to search, sort and graph
information.

Gold Y3-4
Entertainment

Extreme Earth

Journeys

Colour

The Future

Programming
Programming an
Animation

Computational
Thinking
Finding and
Correcting Bugs
in Programs
• I can
develop a
number of
strategies
for finding
errors in
programs.
• I can build
up
resilience
and
strategies
for problem
solving.
• I can
increase my
knowledge
and
understandi
ng of
Scratch.
• I can
recognise a
number of
common
types of
bug in
software.

Creativity
Videoing
Performance

Computer Networks
Exploring computer
networks, including
the internet

Communication/
Collaboration
Communicating
Safely on the
Internet
• I can develop
a basic
understandin
g of how
email works.
• I can gain
skills in using
email.
• I can be
aware of
broader
issues
surrounding
email,
including
‘netiquette’,
and e-safety.
• I can work
collaborativel
y with a
remote
partner.
• I can
experience
video
conferencing.

•

•

•

I can create
an
algorithm
for an
animated
scene in the
form of a
storyboard.
I can write a
program in
the Scratch
to create
the
animation.
I can create
mistakes in
my
animation
programs.

•

•

•

I can gain skills
in shooting live
video, such as
framing shots,
holding the
camera steady,
and reviewing.
I can edit
video,
including
adding
narration and
editing clips by
setting in/out
points.
I can
understand the
qualities of
effective video,
such as the
importance of
narrative
consistency,
perspective
and scene
length.

•

•

•

•

I can understand
the physical
hardware
connections
necessary for
computer
networks to
work.
I can understand
some features of
internet
protocols.
I can understand
some diagnostic
tools for
investigating
network
connections.
I can develop a
basic
understanding of
how domain
names are
converted to IP
addresses.

Home and
Away
Productivity
Collecting and
Analysing Data

•

•

•

•

•

I can
understand
some
elements of
survey
design.
I can
understand
some
ethical and
legal
aspects of
online data
collection.
I can use
the web to
facilitate
data
collection.
I can gain
skills in
using charts
to analyse
data.
I can gain
skills in
interpreting
results.

I need a Hero

The World and
Explorers
Computational
Thinking
Prototyping an
Interactive Toy

Programming
Developing a
Simple
Educational Game
•

•

•

•

I develop an
educational
computer
game using
selection and
repetition.
I can
understand
and use
variables
I can start to
debug
computer
programs.
I can
recognise the
importance
of user
interface
design,
including
consideration
of input and
output.

•

•

•

I can design
and make an
on-screen
prototype of
a computercontrolled
toy.
I can
understand
different
forms of
input and
output (such
as sensors,
switches,
motors, lights
and
speakers).
I can design,
write a debug
the control
and
monitoring
program for
the toy.

Stories

Old and New

Nature

Creativity
Producing Digital
Music

Computer Networks
Editing and Writing
HTML

Communication/
Collaboration
Producing a Wiki

•

•

•

•

•

I can use one
or more
programs to
edit music.
I can create
and develop
a musical
composition,
refining my
ideas through
reflection
and
discussion.
I can develop
collaboration
skills.
I can develop
an awareness
of how my
composition
can enhance
work in other
media.

•

•

•

•

I can understand
some technical
aspects of how
the internet
makes the web
possible.
I can use HTML
tags for
elementary mark
up.
I can use
hyperlinks to
connect ideas
and sources.
I can code up a
simple web page
with useful
content.
I can understand
some of the risks
in using the web.

•

•

•

•
•

•
•

I can understand the
conventions for
collaborative online
work, particularly in
wikis.
I can be aware of my
responsibilities when
editing other people’s
work.
I can become familiar
with Wikipedia,
including potential
problems associated
with its use.
I can practise research
skills.
I can write for a target
audience using wiki
tool.
I can develop
collaboration skills.
I can develop
proofreading skills.

Healthy and Active
Lives
Productivity
Presenting the
Weather

•

•

•

•

•

I can understand
different
measurements
techniques for
weather, both
analogue and
digital.
I can use
computer-based
data logging to
automate the
recording of some
weather data.
I can use
spreadsheets to
create charts.
I can analyse data,
explore
inconsistencies in
data and make
predictions.
I can practise
using presentation
software and
optionally, video.
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Suggested
Focus:
3.1 We are
Programmers

Suggested
Focus:
3.2 We are Bug
Fixers

Suggested Focus:
3.3 We are
Presenters

Suggested Focus:
3.4 We are Network
Engineers

Suggested Focus:
3.5 We are
Communicators

Suggested
Focus:
3.6 We are
Opinion
Pollsters

Suggested Focus:
4.1 We are
Software
Developers

Suggested Focus:
4.2. We are Toy
Designers

Suggested Focus:
4.3 We are
Musicians

Suggested Focus:
4.4 We are HTML
Editors

Suggested Focus:
4.5. We are Co-Authors

Suggested Focus:
4.6 We are
Meteorologists

Vocabulary:
Animated Scene
Storyboard
Paint Tool
Draw
Output
Images
Program
Create
Characters
Backgrounds
Sounds
Record Dialogue
Script
Solve Problems
Correct
Mistakes

Vocabulary:
Scratch
Scripts
Programs
Finding Errors
Correcting
Errors
Improve
Strategies
Solving
Problems
Bugs in
Software
Debugging
Developing

Vocabulary:
Video Performance
Shooting Live Video
Framing Shots
Review
Edit
Add
Narrative
Commentary
Data
Consistency
Perspective
Scene Length
Analysis
Evaluation

Vocabulary: Physical
Hardware
Connections
Internet Protocols
Diagnostic Tools
Investigating
Networks
Domain Names
Converted
IP Addresses
Test
Explore

Vocabulary:
Email
Collective
Individual
Issues/Risks
E-Safety
Netiquette
Collaborative
Presentation
Video
Conferencing

Vocabulary:
Collecting
Analysing Data
Survey Design
Online Opinion
Poll Survey
Ethical Aspects
Legal Aspects
Online Data
Collection
Facilitate
Charts
Analysis
Interpreting
Results

Vocabulary:
Developing
Educational Game
Selection
Repetition
Variables
Debug
User Interface
Design
Input
Output

Vocabulary:
Design, Make
On-Screen
Prototype
Computer
Controlled Toy
Input/output
Sensors
Switches
Motors
Lights
Speakers
Debug
Control
Monitoring

Vocabulary:
Producing Digital
Music
Program
Edit Music
Create, Develop
Musical
Composition
Audio Recorders
Refining Ideas
Reflection
Discussion
Enhance
Media

Vocabulary:
Technical Aspects
Internet
HTML Tags
Hyperlinks
Code Up
Web Page
Editing HTML
Writing HTML
Useful Content
Risks

Vocabulary:
Internet
Producing
Wikipedia
Amend Pages
Conventions
Responsibilities
Problems
Research
Target Audience
Proofreading
Evaluate
Acceptable
Unacceptable Behaviour

Vocabulary:
Measurements
Weather
Analogue/Digital
Data Logging
Spreadsheets
Charts, Maps, Graphs
Analyse Data
Explore
Inconsistencies
Predictions
Presentation Software

IT - To
communicate
• I can use
some of the
advanced
features of
applications
and devices
in order to
communicate
ideas, work
and
messages
professionall
y.

DL - To connect
• I can contribute
to blogs that are
moderated by
teachers.
• I can give
examples of the
risks posed by
online
communications.
• I understand the
term ‘copyright’.
• I understand
that comments
online that are
hurtful or
offensive are the
same as bullying.
• I understand
online services
work.

CS – To code (Using
Scratch)
• Revise, consolidate
and further pupils
knowing in coding.
CS – To code OPERATORS
(Using Scratch)
• I can use the reporter
operators
()+()
()-()
()*()
()/() to perform
calculations.

IT – To collect
• I can use devise
and construct
databases using
applications
designed for this
purpose in areas
across the
curriculum.

Essential Skills for Progress
CS - To code
MOTION (Using
Scratch)
• I can use
specified
screen
coordinates
to control.
CS - To code
LOOKS (Using
Scratch)
• I can set the
appearance
of objects
and create
sequences
of changes.
•

CS - To code
SOUND (Using
Scratch)
• I can create
and edit
sounds. I
can control
when
sounds are
heard, their
volume,
duration
and rests.
CS - To code
DRAW (Using
Scratch)
• I can
control the
shade of
pen.

IT - To
communicate
• I can begin to
use some of
the advanced
features of
applications
and devices in
order to
communicate
ideas and
work.

CS – To code EVENTS
(Using Scratch)
• I can specify
conditions to
trigger events

CS– To code
CONTROL (Using
Scratch)
• I can use ‘IF’
and ‘THEN’
conditions to
control
events or
objects.

IT - To
communicate
• I can use
some of the
advanced
features of
applications
and devices
in order to
communica
te ideas
and work.
IT – To collect
• I can begin
to use
devise and
construct
databases
using
applications
designed
for this
purpose in
one or two
areas of the
curriculum.

CS – To code
SENSING (Using
Scratch)
• I can create
conditions
for actions by
sensing
proximity to
a specified
colour or line
or responses
to questions).

CS – To code
VARIABLES AND
LISTS (Using
Scratch)
• I can use
variables to
store a value.
• I can use the
functions
define, set,
change, show
and hide to
control the
variables.
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D&T
“Digital design is like painting, except the paint never dries.” - Neville Brody

Design and technology (D&T) is a practical subject which involves children in the designing, making and evaluation of products using a variety of appropriate skills and materials. It provides practical learning experiences, which
make it accessible to all pupils, who use knowledge and understanding from across the curriculum and apply them to practical activities. It also encourages children to become creative problem solvers, both as individuals and as
part of a team. Through their activities they will become more aware of the man-made world and the impact technology has on everyday life.

We aim for our curriculum to:
•
•
•
•
•
•
•
•

To provide a wide range of learning opportunities which encourage enquiry.
To develop imaginative thinking in children and enable them to talk about what they like and dislike and when designing and making.
To encourage children to select appropriate tools and techniques for making a product, whilst following safe procedures
To develop an understanding of technological processes, everyday products and their manufacture and contribution to our society.
To enable children to talk about how things work and to draw and make their ideas.
To enable children to develop their knowledge and skills required to design and make products of good quality using a wide range of materials and components.
To provide opportunities for children to problem solve, and to investigate and evaluate simple everyday products.
To foster increased motivation, enjoyment, satisfaction and purpose in designing and making.

We aim for our pupils to:
•
•
•
•

develop the creative, technical and practical expertise need to perform everyday tasks confidently and to participate successfully in an increasingly technological world.
build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a wide range of users
critique, evaluate and test their ideas and products and the work of others
understand and apply the principles of nutrition and learn how to cook.
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Subject Map
Glitter D&T
Entertainment

Extreme Earth

Journeys

Colour

The Future

Step 5
•
•
•
•

I can use a basic tool, with support.
I can demonstrate a preference for a product.
I can demonstrate a preference for a material.
I can demonstrate a preference for an ingredient.

Step 6
•
•
•

I can recognise familiar products and explore the different parts they are made from.
I can watch others using a basic tool and copy the actions.
I can begin to offer responses to making activities.

Step 7
•
•
•

I can operate familiar products, with support, and explore how they work. (E.g. simple moving toy).
I can use basic tools or equipment in simple processes, chosen in negotiation with the teacher.
I can begin to communicate preferences in designing and making.

Step 8
•
•
•

I can explore familiar products and communicate views about them when prompted.
I can manipulate a range of basic tools in making activities with support.
I can begin to contribute to decisions about what to do and how.

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and Active
Lives

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Showtime/Special
Days

(Design Lord
Teddington wellies
to go out in the
puddles)

Wheels go
round/Vehicles

Light Fantastic

Winding up

Homes

Puppets

In the Bakers
shop/ Tutti Frutti

Picnics

Moving pictures
(Dinosaur moving
pictures
/traditional tales
Twinkl)

Gardens

Eat more fruit and
vegetables

Vocabulary
Party
Cards
Presents
Photographs
Party food

Vocabulary
Cool
Warm
Wet
Muddy

Vocabulary
Wheels
Car
Bus
Train
Move

Vocabulary
Light
Rainbow
Rainbow colour
words- ( Red,
orange, yellow,
green, blue etc)

Vocabulary
Wheel
Roller
Winder
Handle
Turn

Vocabulary
Home
Strong
Weak
Tall
Large, small

Vocabulary
Puppet
Sock puppet
Finger puppet
Glove puppet
Needle

Vocabulary
Bread/bun
Flour
Seeds
Fruit
Peel
Pip
Stone

Vocabulary
Picnic
Basket
Teddy
Money
Shop
Names of the
ingredients to be
purchased

Vocabulary
Moving picture
Pop up
Flap
Paper fastener

Vocabulary
Garden
Plant
Soil
Names of seeds
and plants used
(bean, pea etc.)

Vocabulary
Fruit
Vegetable
Salad
Smoothie
Cut
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Bronze D&T
Entertainment
•
•
•
•

•

S9-S10
Extreme Earth

Journeys

Colour

The Future

Home and Away

I need a Hero

The World and
Explorers

Stories

Old and New

Nature

Healthy and
Active Lives

I can manipulate materials to achieve a planned effect.
I can construct with purpose in mind, using a variety of resources.
I can select appropriate resources and adapt work where necessary.
I can select tools and techniques needed to shape, assemble and join materials.
I can create simple representations of events, people and objects.

Suggested Focus:
Showtime/Special
Days

Vocabulary
Bunting
Decorations
Festival
Colour
Shape

Suggested Focus:

Suggested Focus:

Keeping cool,
staying warm /
Keeping clean,
looking smart

Wheels go
round/Vehicles

Vocabulary
Materials (cotton,
wool, felt)
Cloth
Checked
Patterned
Spotted
Striped

Vocabulary
Vehicles
Transport
Journeys
Drive
Reverse

Suggested
Focus:

Suggested
Focus:

Light Fantastic

Winding up

Vocabulary
Shadows
Reflect
Cellophane
Tissue paper
Sugar paper

Vocabulary
Axle
Pulley wheel
Hole punch

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Suggested Focus:

Homes

Puppets

In the Bakers shop/
Tutti Frutti

Picnics

Moving pictures
(Dinosaur moving
pictures/traditional
tales moving
pictures -Twinkl)

Gardens

Eat more fruit and
vegetables

Vocabulary
Shopping
List
Purse
Buy
Names of the
ingredients to be
purchased

Vocabulary
Hinge
Slider
Lever
Movement

Vocabulary
Recycled plant
pots
Garden compost
Shoot
Root
Stem
Names of seeds
and plants used
(bean, pea etc.)

Vocabulary
Healthy eating
Recipe
Taste/feel/smell
Grate

Vocabulary
Strength
Narrow
Height
Deep

Vocabulary
Stitch
Thread
Seam
Fabric

Design and make a
tent for Captain Cook
to use. (Linked to
History)?
Vocabulary
Loaf
Pitta
Crust
Currants
Knead
Rise
Fruit names
Smooth
Wrinkled
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Silver D&T
Entertainment

Y1- Y2
Extreme Earth

Journeys

To master
practical skills
(Food)

To master practical
skills
(Materials)

To master
practical skills
(Textiles)

• I can cut, peel
or grate
ingredients
safely and
hygienically.
• I can measure
or weigh
using
measuring
cups or
electronic
scales.
• I can
assemble or
cook
ingredients

• I can cut materials
safely using tools
provided.
• I can measure and
mark out the
nearest
centimetre.
• I can demonstrate
a range of cutting
and shaping
techniques (such
as tearing, cutting,
folding and
curling).
• I can demonstrate
a range of joining
techniques (Such
as gluing, hinges,
or combining
materials to
strengthen).

• I can shape
textiles using
templates.
• I can join
textiles using
running stich.
• I can colour
and decorate
textiles using
a number of
techniques
(such as
dyeing,
adding
sequins or
printing).

Vocabulary
Weigh
Measure
Scales
Mix
Cook

Vocabulary
Materials
Waterproof
Strong
Join
Glue

Vocabulary
Fabric
Shape
Sew
Colour
Print
String

Suggested Focus:
Making
Biscuits/party
food

Suggested Focus:

Suggested
Focus:

Exploring materials:
(Pirate Paddy’s packed
lunch problems)
Twinkl

Fabric Bunting
(twinkl)

Colour
To master
practical skills
(Electricals and
electronics)

The Future

Home and Away

I need a Hero

• I can create
products using
levers, wheels
and winding
mechanisms

•

Vocabulary
Light
Battery
Bulb
Wires
Switch

Vocabulary
Stick
Make
Build
Levers
Wheels

Vocabulary
Instrument
Card
Paper
String
Tissue paper
Tape

Vocabulary
Computer
Draw
Paint
Select

Vocabulary
Make
Evaluate
Shape
Card
Strong
Scissors

Vocabulary
Fold
Cut
Pull
Turn
Stick

Vocabulary
Lever
Moving
Sliding
Up/down
Push/pull

Suggested
Focus:
Battery
operated lights

Suggested Focus:

Suggested Focus:
Musical
Instruments from
around the world.

Suggested Focus:
Superhero
costumes.

Suggested Focus:
Fly a Kite (Twinkl)
Design and Make a tent
for Captain Cook to use
(linked to History topic
on Captain Cook)?

Suggested Focus:
Story books /Pop up
books

Suggested Focus:
Moving pictures

Playgrounds

• I can create
model designs
using
software.

• I can design
products that have a
clear purpose and an
intended user.
• I can make products,
refining the design
as work progresses.
• I can use software to
design.

To take inspiration
from design
throughout history

Old and New

To master
practical skills (
Construction)

I can use
materials to
practise
drilling,
screwing,
gluing and
nailing
materials to
make and
strengthen
products.

To design, make,
evaluate and improve

Stories

To master
practical skills
(Mechanics)

• I can
diagnose
faults in
battery
operated
devices (such
as low
battery,
water
damage or
battery
terminal
damage).

To master
practical skills
(Computing)

The World and Explorers

• I can explore
objects and
designs to
identify likes
and dislikes of
the designs.
• I can suggest
improvements
to existing
designs.
• I can explore
how products
have been
created.

To master practical
skills
(Mechanics)

•

I can create
products
using levers,
wheels and
winding
mechanisms

Nature
To master practical skills
(Materials)

Healthy and
Active Lives
To master
practical skills
(Food)

• I can cut materials
safely using tools
provided.
• I can measure and
mark out the nearest
centimetre.
• I can demonstrate a
range of cutting and
shaping techniques
(such as tearing,
cutting, folding and
curling).
• I can demonstrate a
range of joining
techniques (Such as
gluing, hinges, or
combining materials
to strengthen).

• I can cut,
peel or grate
ingredients
safely and
hygienically.
• I can
measure or
weigh using
measuring
cups or
electronic
scales.
I can assemble
or cook
ingredients

Vocabulary
Natural
Fold
Glue
Decorate
Shells
Twigs
Leaves
Sand
Suggested Focus:
Photograph frames (made
from natural materials)

Vocabulary
Cut
Peel
Grate
Chop
Safely

Suggested Focus:
Sensational
salads (Twinkl)
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Gold D&T
Entertainment

Y3-4
Journeys

Colour

To master
practical skills
(Materials)

To master
practical skills
(Textiles)

• I can cut
materials
accurately and
safely by
selecting
appropriate
tools.
• I can measure
and mark out
to the nearest
millimetre.
• I can apply
appropriate
cutting and
shaping
techniques that
include cuts
within the
perimeter of
the material
(such as slots
or cut outs).
• I can select
appropriate
joining
techniques.

Vocabulary
Equipment
Sieve
Knead
Dough
Bake

Vocabulary
Shelter
Attaching
Joining
Fair test

Suggested Focus:
Bread
(The Great Bread Bake
off- Twinkl)

Suggested Focus:
Shelters/tents

To master practical
skills
(Food)

• I can prepare
ingredients
hygienically using
appropriate
utensils.
• I can measure
ingredients to the
nearest gram
accurately.
• I can follow a
recipe.
• I can assemble or
cook ingredients
(controlling the
temperature of
the oven or hob, if
cooking).
• I understand and
can apply the
principles of
nutrition and
health.

Extreme Earth

The Future

Home and Away

I need a Hero

To master
practical skills
(Electricals and
electronics)

To master
practical skills
(Mechanics)

To master practical
skills (Construction)

• I can
understand
the need
for a seam
allowance.
• I can join
textiles
with
appropriate
stitching.
• I can select
the most
appropriate
techniques
to decorate
textiles.

• I can create a
series and
parallel
circuits.

• can use
scientific
knowledge
of the
transference
of forces to
choose
appropriate
mechanisms
for a product
(such as
levers,
winding
mechanisms,
pulleys and
gears).

• I can choose
suitable
techniques to
construct
products.
• I can strengthen
materials using
suitable
techniques.

Vocabulary
Textiles
Container
Shaping
Finishing
Pattern
pieces
Suggested
Focus:
Money
containers

Vocabulary
Alarm
Parallel
Switch
Circuits
Buzzer

Vocabulary
Structure
Frame
Model
Meccano

Vocabulary
Construct
Attach
Strengthen
Material

Vocabulary
Coding
Command
Control
Monitor

Suggested
Focus:
Alarms

Suggested
Focus:
Fairgrounds

Suggested Focus:
Musical Instruments
from around the
world.

Suggested Focus:
Superhero
coding

To master
practical skills
(Computing)

• I can
control and
monitor
models
using
software
designed
for this
purpose.

The World and
Explorers
To design, make,
evaluate and
improve

Stories

Old and New

Nature

To take
inspiration from
design
throughout
history

To master
practical skills
(Mechanics)

• I can identify
some of the
great designers
in all of the
areas of study
(including
pioneers in
horticultural
techniques) to
generate ideas
for designs.
• I can improve
upon existing
designs, giving
reasons for
choices.
• I can
disassemble
products to
understand
how they work.

• can use
scientific
knowledge
of the
transference
of forces to
choose
appropriate
mechanisms
for a
product
(such as
levers,
winding
mechanisms,
pulleys and
gears).

Vocabulary
Package
Nets
3D
Marking-out

Vocabulary
Create
Design
Evaluate

Vocabulary
Pulley
Lever
Gear
Wind

Vocabulary
Wood
Plastic
Tube
Container
Recycle

Vocabulary
Ingredients
Recipe
Hygiene
Utensils

Suggested Focus:
Packaging

Suggested Focus:
Bridges

Suggested
Focus:
Moving toys

Suggested Focus:
Minibeast hotels/bird
feeders

Suggested Focus:
Sandwich snacks

• I can design
with purpose
by identifying
opportunities
to design.
• I can make
products by
working
efficiently (such
as by carefully
selecting
materials).
• I can refine and
techniques as
work
progresses,
continually
evaluating the
product design.
• I can use
software to
design and
represent
product
designs.

To master practical skills
(Materials)

Healthy and Active
Lives
To master practical
skills
(Food)

• I can cut materials
accurately and safely
by selecting
appropriate tools.
• I can measure and
mark out to the
nearest millimetre.
• I can apply
appropriate cutting
and shaping
techniques that
include cuts within
the perimeter of the
material (such as slots
or cut outs).
• I can select
appropriate joining
techniques

• I can prepare
ingredients
hygienically using
appropriate utensils.
• I can measure
ingredients to the
nearest gram
accurately.
• I can follow a recipe.
• I can assemble or
cook ingredients
(controlling the
temperature of the
oven or hob, if
cooking).
• I understand and can
apply the principles
of nutrition and
health.
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