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President’s corner: Reflections
on 2020
By Stephen Winton, Ed.D., President
Reflecting on 2020, I am thankful for the work of the Texas
Council of Teachers of English Language Arts. Amidst the
tragedy of the COVID-19 pandemic and the injustices, violence,
and oppression against Black, Indigenous, and People of Color,
TCTELA members did what they could to help. TCTELA
responded to the COVID-19 pandemic by sharing resources for
online learning and providing free online PD2Teach sessions.
TCTELA also facilitated conversations on fighting against
racism through the professional development “Talking About
Race, Equality, and Justice: Ideas for Teachers and Parents,” the
#ShareTheLiteracyMic campaign, articles in Texas Voices and
English in Texas, and so many other ways.
Upcoming, we have a new opportunity to do what good
we can in the time we have at the 2021 TCTELA Annual
Conference. The theme of the conference is Connections:
Crafting Instruction to Discover Joy in Literacy. Our keynote
and workshop speakers have explored instructional connections
and how literacy connects us as human beings. Authors
Jacqueline Woodson and Matt de la Peña’s books celebrate
diversity and offer themes that touch the heart and soul.
Educators Ernest Morrell, M. Colleen Cruz, Lester Laminack,
Penny Kittle, and Matt Glover have written essential texts
on instructional connections and how literacy can change
ourselves and the world. Along with our concurrent and vendor
presenters, these speakers are sure to enlighten and inspire us.
Thanks to all who are presenting!
As I end my presidency of TCTELA, I would like to thank
Kelly Tumy, Dr. Margaret Hale, Amanda Palmer, Dr. Roni DeanBurren, Charles Moore, Josh Cooper, Dr. Sarah Baker, Amy
Laine, Jennifer Christman, and all TCTELA board members for
guiding me along the way. It has been a privilege to learn from
such outstanding educators.
Finally, I would like to thank teachers. You have risked
your lives and faced unprecedented challenges to educate our
students. Your work reflects the best of humanity.
I look forward to working with TCTELA as Past-President
and supporting Amanda Palmer as President. I hope to learn
alongside all of you at the 2021 TCTELA Annual Conference!
stephenjoelwinton@gmail.com
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Financial update
By Margaret Hale, Executive Secretary
The TCTELA board is happy to announce that we have
completed our annual financial audit, and based upon the
findings, TCTELA’s process for income and expenditures has
been successful.
This year, the TCTELA board approved (as it has done
historically) the Executive Committee to conduct the annual
financial review in-house in lieu of paying an outside firm
thousands of dollars. The decision was especially important
this year due to the COVID-19 pandemic and the need for the
annual conference to move to a virtual format. For the first
time, this financial review was completed virtually, saving the
organization even more money and keeping EC members safe.
To summarize, members of the Executive Committee
(President, President Elect, Past President, and Executive
Secretary) divided up the twelve months under review and
compared bank statements to documentation to ensure that all
expenditures were correct and had appropriate documentation
as well as links to the correct budget line items. Engaging in
this process uncovered fewer than five expenditures that needed
additional documentation, which has already been added into
our systems.
We are here for you, the members. Please reach out if you
have questions.
grithale@aol.com
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Humanizing Black boys
By Roni Burren, VP of Affiliates and Membership
Nerves and excitement ruled the day as I prepared to log on for the first day of the
yearly conference for the National Council of Teachers of English. The conference
theme, Confluencia!, held the promise of being an amalgam of ideas for ELAR teachers.
The opening session, Boys of Color on the Page and in the Classroom, featured
Lamar Giles (Fake ID), Cornelius Minor (We Got This), Nic Stone (Dear Malcolm),
Ibi Zoboi (My Life as an Ice Cream Sandwich), and one of the Central Park Exonerated
Five Dr. Yusef Salaam (Punching the Air). All of these Black authors have one or more
books that center Black boys “facing a variety of societal pitfalls” (NCTE Conference
Program).
The session began with
author introductions and
Cornelius Minor used a
Malcom X quote to start
framing the conversation.
The quote, “only a fool
would let the enemy teach
their children” was used to
talk about how Black boys
have, for so long, been absent
from literature. The absence
of stories of Black boys and
their experiences is a form of
erasure, which is a form of
educational violence.
Dr. Salaam echoed this sentiment when he said, “the worst place for a Black child
to be is in the imagination of a white person.” He, along with the other authors, spent
a significant and necessary amount of time speaking to how important it is to bring the
fullness of Black boys to book pages. Stone said, “with every book I write, my goal is to
engender more compassion.”
The session ended with each author talking about how each authors’ books seek to
humanize Black boys and present them as fully fleshed out humans—as they believe this
could save their lives.
ronideanburren@gmail.com
Reference:
Giles, L., Minor, C., Stone, N., & Zoboi, I. (2020, November) Boys of color on the page and
in the classroom. NCTE Conference. Online.

Chanel Miller is more than a name
By Amanda Palmer, President-Elect
The NCTE Secondary Section Luncheon hosted Chanel Miller, author of Know My
Name, as the featured speaker. While I did not know her name, I knew of her story.
Before the virtual luncheon concluded, I understood the power of one person standing
up, stepping forward, and bravely declaring Know My Name.
For years the world knew Miller as “Emily Doe.” She is the sexual assault victim
identified in the 2016 California case, People v. Turner. Recently graduated, Miller
had attended a fraternity party at Stanford University with her younger sister. Without
realizing it, she became overly intoxicated. Miller remembers nothing from midnight
until the next morning when she awoke on a hospital gurney. Earlier that morning, at
approximately 1 a.m., two Swedish graduate students happened to bike past dumpsters
near the fraternity. They saw Miller and swiftly removed Brock Turner from her
unconscious, nude body. For years following the attack, she would come to depend on
Continued on next page
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Chanel MIller is more than a name (continued)
the image of two bicycles tacked
above her bed to help her sleep.
Brock Allen Turner was arrested
and charged with five felonies. The
case was salacious and spawned
an immediate media maelstrom.
In fact, Miller learned the awful,
intimate details of her attack from
a newscast before the authorities
could contact her.
Pundits argued whether the
victim held some culpability
for drinking until she lost
consciousness. Others felt Turner,
a wealthy, white male, and elite
athlete, deserved leniency as a
freshman who had a small lapse in
judgement. Ultimately, Turner was convicted on three charges of
felony sexual assault.
Again, arguments for latitude abounded. Turner’s father wrote
to the judge that his son’s life shouldn’t be ruined for “20 minutes
of action.” Emily Doe had a statement as well. The victim impact
statement was 7,138 words beginning with the painful words,
“You don’t know me, but you’ve been inside me, and that’s why
we’re here today.” Despite a plea that would eventually go viral,
be read over 11 million times, and spawn new legislation, Turner
was sentenced to only six months in prison and paroled after
three months.
Miller shared her devastation after the judge’s ruling. She threw
the essay in her bag disgusted at the punishment that pouring
out her heart had merited. “I went home feeling worthless and
humiliated that I had shared all of that.” She was surprised when
BuzzFeed asked permission to publish her statement. When the
essay went viral Miller realized there was truth and value in her
words. It was a small step towards healing.
Miller spent time with the luncheon audience answering
questions and offering advice for supporting assault survivors.
She discussed the sheer power of English class for students and
its power to heal. “English is a place where so many stories can
exist. And, heavy things are not dismissed as bad--they are not
too much to take on. I think it’s an opportunity to let shame go
away.”
Most of all, Miller encouraged teachers to constantly and
consistently check in on students. We often do not know who
in our classroom has been impacted by trauma. Miller suggests

Find us on Facebook
TCTELA - Texas Council of Teachers of English
Language Arts

Author Chanel Miller during an interview on KPBS

that teachers always preview books for the class and warn of any
assault narratives before reading. Allow students to opt-out. Once
reading begins, check in with readers. Ask them if they are doing
okay with the content. Show you care about them emotionally.
Make the English classroom about stories read and stories
written. Miller shared many times how she was often talked over
and cut off while speaking in court. The experience reinforced
her love of writing. “In writing, no one will interrupt you,” said
Miller. She went on to say, “The only place I feel confident and
strong is writing.”
Miller has found her voice. In September 2019, she published
her novel, Know My Name, and shed the persona of Emily Doe.
She credits writing for much of her recovery. “I don’t know if I
would be okay today if I didn’t have writing.”
mandakpalmer13@gmail.com
References:
Baker, K. J. M. (2016, June 3). Here’s The Powerful Letter The
Stanford Victim Read To Her Attacker. BuzzFeed News.
https://www.buzzfeednews.com/article/katiejmbaker/heresthe-powerful-letter-the-stanford-victim-read-to-her-ra.
Miller, C. (2019). Know my name: a memoir. Penguin Books.
Miller, C. (2020, November). Secondary Section Luncheon. NCTE
Annual Conference. Online.
Xu, V. (2016, June 8). The full letter read by Brock Turner’s
father at his sentencing hearing. The Stanford Daily.
https://www.stanforddaily.com/2016/06/08/the-full-letterread-by-brock-turners-father-at-his-sentencing-hearing.

Follow TCTELA
on Twitter: @tctela

WINTER | 2020

TEXAS V O I C E S

4

Thoughts from NCTE: Ideas for online and hybrid learning
environments
By Valerie Taylor, PD2Teach Liaison

For the first time ever, NCTE was held virtually this year,
and the organization, with the leadership of Program Chair
and current President Alfredo Luján, provided an outstanding
professional learning experience. In one session, “Equity, Access,
and Community: Teaching & Supporting Learners Across Online
Course Models,” presenters Dr. Janae Cohn and Dr. Laura
Gonzalez shared ideas helpful for all of us living in a hybrid or
hyflex or fully online educational setting when we have until
this year, been teaching fully in person. Cohn and Gonzalez
pointed out how important it is for us to provide opportunities
for students to be known in this setting and how, as teachers, we
can provide opportunities to recognize and celebrate all of our
students and their lives and learning.

Here are some of the ideas Cohn and Gonzalez provided about
effectively engaging our students, especially this school year:
Post a quick Google Form for check in and then show the graph
results/responses.
Set up long-term peer response groups and have them name
themselves. For the online groups, change the names of their
breakout rooms to match those names. You can also use these
response groups to have students build knowledge together about
a particular topic.
Try setting up a “phone a friend” system where students have a
partner they can check in with for help on assignments.
Consider having students create a “Community Journey Box”
to share with their classmates. Here is one example from a college
senior and another from Dr. Gonzalez.
Create a “Habit of Work” report for students to give them
feedback on their timeliness and participation (not for a grade,
but to help them learn more about their academic habits and
behaviors).
Establish a “Time Bank” where students are able to submit their
work for full credit within a time frame with a beginning and end date.
Survey students periodically about their learning to find out
what is working well for them and what might need improvement.
As we continue the year with the challenge of providing an
engaging, interactive, and equitable learning experience for
students, consider giving one or more of these ideas a try.
Reference:
Cohn, J. & Gonzalez, L. (2020, November) Equity, access, and
community: teaching & supporting learners across online
course models. NCTE Conference, Online.

Expanding formative assessment for student equity and agency
By Eva Goins, NCTE Liaison
On November 11, 2020, NCTE released a position statement
that endorsed expanding formative assessment for equity and
agency for all students. Students should be inquirers in their
learning, and their literacy teachers should provide a variety of
ways for students to demonstrate their understanding.
Literacy teachers are often provided curriculum to steer their
direction of class instruction for a predetermined outcome such
as that of mandated assessments. However, this material often is
lacking in respect to that of linguistic and cultural resources for
the diverse needs of all students. Teachers know their students.
Therefore, teachers are best qualified to bring and establish the
paths that are responsive to the linguistic and cultural resources
of their diverse student population through formative assessment.
The statement mentioned that true formative assessment must
require teachers to take an inquiry stance where instruction
and assessment are linked and inextricable (Shepard, 2000).

During this inquiry, teachers and students coalesce the collective
learning in the class. With this process, teachers are able to design
instruction that responds to what students learn through that coinquiry. Formative assessment performed in this manner becomes
a lever of equity where the teacher is not solely responsible for
the learning.
According to the statement, the inquiry and equity oriented
formative assessment stances involve three dimensions. Detailed
information about the three dimensions can be located at:
https://ncte.org/statement/expanding-formative-assessment
eva.goins@gmail.com
Reference:
Shepard, L. A. (2000). “The role of assessment in a learning
culture.” Educational Researcher, 29(7), 4–14.
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Reevaluating the rules
By Roni Burren, VP of Affiliates and Membership
I didn’t expect to think deeply
about ELAR classroom rules at
the National Council of Teachers
of English annual conference.
However, after the general opening
session featuring activist, author
Trevor Noah, I was considering
various disciplinary practices in
the ELAR classroom and how they
affect students
Noah, in speaking about the
book he’s currently reading he
said, “a lot of laws are created from
a place of privilege and power.”
This quote made me think. I’ve
long held the belief that the teacher
student relationship is fraught with power. That power is often
used in a positive way. However, we as teachers, must always
consider whether or not we’ve set rules—or our classroom
“laws”—from a place of privilege and/or power.

My first thought around ELAR classroom rules is a rule
audit. Ask yourself some or all of these questions: What are my
classroom library checkout procedures? Why is it set up this
way? Does it work for kids? Which kids/families would this
procedure not work for? Who are the most marginalized kids, and
how might my rules negatively impact their learning?
Ask these questions about any rule you have in your classroom.
Remember you are the teacher, and you have power over your
students. You may have set the “rules” about reading, writing,
and speaking from your lens. There are student expectations, and
students should be striving to meet them. But we should always
ensure that our students aren’t so bogged down with our rules
around reading and writing that expectations seem impossible.
onideanburren@gmail.com
Reference:
Noah, T. (2020, November) Opening general session. NCTE
Conference, Online.

Changing the bait
By Margaret Hale, Executive Secretary
For anyone who loves adolescent literature, ALAN (the
Assembly on Literature for Adolescents of NCTE) is the perfect
match for your professional growth. ALAN holds an annual
workshop immediately following the NCTE annual convention,
and during NCTE, they host the ALAN breakfast. Although
ALAN and NCTE both occurred virtually this year, neither
disappointed! The breakfast began by honoring Nikki Grimes
with the ALAN Award, and then gave attendees the opportunity
to hear from author Angie Thomas, author of The Hate U Give
and On the Come Up, and the upcoming Concrete Rose. ALAN
chose Thomas as their featured speaker because of the inspiration
she provides.
She had planned on talking to the group about finding your
voice, but shared that the previous two weeks led her to rethink
this choice. Although finding your voice and making some noise
are important, she didn’t want to repeat what she has been talking
about for the past three years. So instead, she chose to speak
about Back to the Future series. She loves the films so much that
she recently bought a pair of shoes that tie on their own, just like
Marty McFly!
Her message centered on the idea that one small thing can
change history and the future as we know it, just as we saw in the
movie. Thomas said that watching these movies made her think
of teachers, and that she wants US to change the future. We are
Doc Brown, in her opinion, and our students are Marty McFly.
And ultimately, books are the key to changing our future. Thomas
believes that we can mold our students with books.
So what if you have kids who hate reading? Thomas shared
that she herself is a former book hater. She admitted that as a kid,

she loved them, but as a teenager, she hated them; in fact, she
wasn’t impressed. The best quote of the whole talk: “There is
no such thing as a reluctant reader. There are only unimpressed
readers.”
She continued her talk with a metaphor about fishing and
needing the right bait (she’s from Mississippi, so fishing is in her
blood). She told us that if our students aren’t readers, we “gotta
change the bait!” For Thomas, when she was an unimpressed
reader, she knew she needed different “bait,” and she told us
that classics weren’t the right bait for her (and chances are
they aren’t for our students either). Thomas encouraged us as
educators to broaden our idea of what counts as reading, and
emphasized that,“Graphic novels are books—period. Video game
walk-throughs are books—period. Sci-fi and fantasy novels are
books—period.”
Such a powerful validation for all of us! So get out there and
find some new and exciting bait for your unimpressed readers!
grithale@aol.com
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Calling all TCTELA members to write for English in Texas!
By Vickey Giles, Editor English in Texas
ENGLISH IN TEXAS • A JOURNAL OF THE TEXAS COUNCIL OF ENGLISH LANGUAGE ARTS • 2019 • VOLUME 49.2

If you were
fortunate enough to hear
Rebekah O’Dell call for
teachers to write, you
may have heard your
inner voice say, “I need/
want to do that!” Or
maybe you have been in
the middle of a lesson
and thought, “This is
a great idea for the
classroom that I want to
tell someone about!” As
language arts educators,
most of us experience
the urge to write, but
sometimes are just not
sure where to begin. Or
maybe you wrote an
article, sent it off to a
journal, but it was not
published, so you got discouraged (many of us have experienced
this). We want to help you write and get published. Read on!

Start by reviewing the Call for Submissions at this
link. You can also find the Call for Submissions in
the current issue of English In Texas. Each issue has a specific
theme, which is described in the call.  You are a reader of this
journal. What teaching practices, disciplinary knowledge,
or teaching experiences would you want to read about in this
journal? Reflect on it and write that!  
English in Texas readers teach in a range of contexts,
from kindergarten through higher education; therefore, we
are looking for articles that appeal to language arts teachers in
any of these contexts, from early childhood through preservice
teachers. We have three article types: classroom innovations
articles, research articles, and columns. The characteristics of each
article type are fully described in the call.
We want to hear from classroom teachers and practitioners,
especially now, in this time of COVID-19, when we cannot always
walk the hallways to see and hear what’s happening in other
classrooms. So, share your expertise by submitting to English in
Texas!
vgiles@hbu.edu

PD2Teach: A professional learning hub
By Valerie Taylor, PD2Teach Liaison
Over the summer and through the fall, TCTELA
hosted four webinars that are now posted on our
PD2Teach Bulb. There you will find the recordings
of the webinars as well as a list of related resources
that you can check out for your own professional
learning. Also, consider using these recordings as a
jumping off point for discussions in a professional
learning community.
Within the Webinar Tile on the Bulb, you will
find the following videos with additional suggested
resources:
• Talking about Race, Equity, & Justice: Ideas for
Teachers & Parents
• Professional Collaboration: Creating Feedback
• How to Keep Writing Instruction Authentic in a
Virtual Environment
• Authenticity without Toxicity in Classroom Discussions
If you missed these webinars live, take advantage of this archive
to spark discussions with your colleagues. In addition, TCTELA
has been gifted a video of a conversation between Dr. Joceyln
Chadwick and Carol Jago that you will find posted alongside these
webinars. You will love listening to these two icons in our field
chat about important literacy ideas.
The PD2Teach Bulb still hosts the videos of statewide
professionals discussing the strands of the “new” TEKS as well

as videos of the TEKS in Action, including interviews with
teachers from the classrooms where those videos were filmed
during the 2019-2020 school year. We look forward to the
opportunity to reissue the challenge for you to submit videos
from your own classrooms once school returns to the buildings
for everyone.
We hope you will find the PD2Teach will become for you a
Professional Learning Hub where you can learn on your own and
with your colleagues.
vfstaylor@sbcglobal.net
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HB 3 reading academies
By Danika Jaster, Elementary Section Chair
Many educators have often
heard or used the following
phrases: life long learner, learning
never ends, never stop learning.
Phrases such as these are easy
to throw around and post on
social media, and yet are they
truly embraced? Are teachers
constantly searching for new
learning and pushing themselves
to grow in their own teaching
practices?
In 2019, the Texas Education
Agency (TEA) opened the door to a learning opportunity to
deepen the literacy knowledge of educators. These learning
academies were born from House Bill 3 (HB 3), passed by the
86th Texas Legislature. HB 3 Reading Academies focus on the
increased literacy support needed in Kindergarten through Third
Grade (K-3) classrooms throughout Texas. This support is seen
through educators increasing knowledge of literacy best practices.

What Will Be Taught?
“To increase teacher
knowledge and
implementation of evidencebased practices to positively
impact student literacy
achievement,” is the stated
goal of the HB 3 Reading
Academies. The content for
the academies is grounded
in the science of teaching
reading, which refers to the
immense amount of research conducted regarding how students
best learn to read. Based on the science of teaching reading, the
academies focus on the five essential components identified in
the 2000 National Reading Panel Report: phonemic awareness,
phonics, vocabulary, fluency, and comprehension.
Throughout the Academies educators learn, practice,
implement, and reflect on the covered components with their
peers. Educators are reminded of the importance of applying
these concepts directly into their classrooms. HB 3 Reading
Academies are set up so that the concepts, resources, and lessons
learned can be instantly embedded into classroom instruction.
Immediate application is vital to improve student reading success.
TEA and the 86th Texas Legislature have set the course. The HB
3 Reading Academies are opportunities to learn and grow in best
teaching practices. Students should not be alone in being learners in
the classroom. Educators can embrace the learning too!
danika.jaster@gmail.com

Who is Involved?
HB 3 requires all K-3 teachers and principals to begin HB 3
Reading Academies prior to the 2022-23 academic year. The
academies include an English Language Arts Path designed for
general education and special education teachers, a Bilingual Path for
bilingual general education and special education teachers, and an
Administrative Path for administrators working with K-3 students.

from the blogosphere...
Fill your tank with loads of instructional ideas at:
https://movingwriters.org

http://twowritingteachers.org
https://www.weareteachers.com
https://pernillesripp.com
https://www.cultofpedagogy.com
https://blog.heinemann.com
https://readingbyexample.com

Reference:
Texas Education Agency. (n.d.). HB 3 Reading Academies.
Retrieved December 15, 2020, from https://tea.texas.
gov/academics/early-childhood-education/hb-3-readingacademies.

Visit us online at: http://www.tctela.org

...to the website
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Learning from our elementary counterparts: How to do RTI well
By Josh Cooper, Recording Secretary
Response to Intervention is not a new concept or practice.
It’s been around for about as long as I’ve been an educator.
However, the way our district works at the secondary level is that
each campus gets to decide their own RTI intervention plan for
students. I know this is probably not the case everywhere and that
there are many secondary schools in our state that do an amazing
job with RTI; it’s just how we’ve had to
handle it for a variety of reasons.
However, for the first time this year, RTI
at middle schools in our district came up as
a topic, and this one agenda item opened up
a whole new world to me for what RTI can
be and what it can do for students.
John Hattie’s research and meta-analysis
on what works best in education speaks
to how important RTI is. With .4 being
the hinge point for effectiveness, response
to intervention has an effect size of a
whopping 1.29. That places it in the top
5 for most effective educational practices
when it is done well.
This set me off on a journey to find out how to do RTI well,
and it’s one that I am still on today. I’ve learned so much already,
and I have to say that the elementary teachers and coaches in our
district have been invaluable to my growth and understanding.
One of the most important things I’ve learned when it comes to
building an RTI program is how important screening and progress
monitoring is. If a campus has an accurate way to assess students
and detailed information can be gleaned from these assessments,
it sets up the intervention plan in a way that makes life much
easier for teachers or interventionists.
Our district happens to use the Maze as our Universal
Screener for middle schools. Not the most helpful assessment.
However, elementary school teachers in our district use the BAS

assessment—Benchmark Assessment System—from Fountas and
Pinnell. This assessment, though lengthy, provides an enormous
amount of information on the student. It can spot a student’s
independent reading level, the fluency levels, and what reading
skills they struggle with at those levels.
Elementary instructional coaches trained me to give the BAS
and how to use the data to create an
intervention plan for students who are
struggling with reading. Those lightbulb
moments that we all have from time
to time? This was one of those for me.
Through learning how to give the BAS and
how elementary teachers and coaches use
this to screen kids and develop a plan, I
suddenly realized why RTI has such a high
effect size from Hattie’s research.
Not only do these teachers and coaches
use it to screen students, but they also use
it to progress monitor their students who
are receiving interventions. In this way,
they can see and show students growth of
their reading skills in real time.
I’m still learning a lot about RTI, and I know there is more
to uncover, but I also want to give a big “Thank you” to those
elementary teachers and coaches who have helped me learn
a better way to start an intervention plan for RTI. Accurate
assessment and progress monitor is the foundation to everything,
and with their help, I know I can better help the middle schools
that I support implement RTI with a high success rate.
jscooper@conroeisd.net
Reference:
Hattie, John. (2008). Visible Learning. Routledge.

Creating an inquiry-based classroom
By Kelly E. Tumy, Past-President
I’ve spent much time with the new standards—examining each
strand; looking for connections; transferring all those findings
into classroom practice. Many times, while training teachers, I
kept saying, “Don’t leave the Inquiry and Research strand until
the end of the year—embed it all year.” But how do we do that?
How do we create inquiry opportunities in our classroom and still
teach the content we need to teach?
The answer is, in examining the standards and everything they
are asking of teachers, we have the real opportunity to change
instruction in our classrooms. We have never had nor will we
have a list of books to teach students. We have plenty of skills
to teach our students, and using the inquiry lens to formulate a
lesson will make students better thinkers, readers, and writers.
In creating this mindset, I turned to the current inquiry experts:
social studies teachers. Some of the best social studies classrooms

start with an inquiry arc. This terminology comes from the
National Council of Social Studies’ publications discussing the
C3 Framework for teaching. As a curriculum director for both
English language arts and social studies, I already had a working
knowledge of this framework in social studies. But by and large,
ELA teachers do not teach content, we teach skills, and the
Inquiry Design Model from authors Kathy Swan, John Lee, and
SG Grant intrigued me as a curriculum director. Could I take a
content-based model from another discipline and turn it into a
skills-based unit? The quick answer is yes—but it took a lot of
work and research—and dare I say it—INQUIRY!
I took the free models at www.c3teachers.org and created a middle
school inquiry unit based first on a crossover of ELAR and social
studies’ standards with a compelling question: Why does the United
States (or any other country) need immigration laws? Writing a
Continued on next page
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Creating an inquiry-based classroom (continued)
compelling question can take many tries to get just the right kind of
question to put in students’ hands. From there, I started building text

sets that could address nuances of that question and could follow the
model set forth in the C3 Framework for the Inquiry Design Model.
While a newsletter is not the ideal place to share this idea, you can
see the framework I took from C3 and modified here: Middle School
Immigration Inquiry Unit-ELAR. Building a unit on inquiry takes
time. It takes research and work ahead of time, but turning over
learning to students should really be our goal in language arts. It’s
not about imparting out knowledge to students; teaching should
be about making students better thinkers, readers, and writers. We
should be teaching them how any genre of text can influence the

world around them. They will not learn that from taking a multiplechoice test and answering what color the bottle of poison was in
Romeo and Juliet. Students will get the much-needed opportunity to
learn how any text represents or mirrors their world if we turn them
loose to discover it for themselves.
Building an inquiry unit with the C3 framework taught me
so much not only from the social studies perspective, but also it
taught me that for too long I took control of my students’ learning
instead of turning learning opportunities over to their hands for
inquiry and discovery. Take a leap, and let your students work to
discover a text for themselves. I kept Fisher, Frey, and Hattie’s
words on a card as I created this inquiry unit, “Although a teacher
may have no influence over knowledge a student has acquired
in the past, the teacher has significant influence on how it will
be leveraged. However, doing so requires: 1. Knowing what the
student already knows; 2. Teaching with the intention to build
on and extend the student’s knowledge.” Always, always teach
with the intent not only to build on student knowledge but to give
them opportunities to expand that knowledge.
kellytumy@gmail.com
Sources:
Fisher, D., Frey, N., Hattie, J. (2016). Visible learning for literacy,
grades k-12. Thousand Oaks, CA. Corwin Press.
Swan, K., Lee, J., Grant, SG., (2013). Inquiry design model:
building inquiries in social studies. Silver, Springs, MD.
National Council for Social Studies.

Teacher Treasure Box
By Brandy Alexander, Digital Coordinator
In a year full of
blind curves, it can
be difficult to lead
teams and teachers
when everyone is
giving their all and
constantly feeling
exhausted. While
we are trying to
keep extras off
everyone’s plate,
we still have
requirements to
meet for federal, state, district, or campus needs. As the person
on campus who coordinates LEP & 504 services (along with all
testing and intervention paperwork), I have tried to come up with
ways that I can add a little something extra for the work teachers
are doing on top of instruction.
While I was moving last summer, I found way too many
notepads, sticker packs, and other Target Dollar Spot impulse
buys hoarded from previous years in the classroom. As most
of us do, I figured I would take them up to school and donate.
As I was unpacking my office for the new year, I found an old
pirate treasure chest that I was using for storage. Being out of the

classroom for almost a decade now, something I really miss is
the excitement and pride on kids’ faces as they go to the treasure
chest. A thought hit me: How would teachers respond to the same
process? Thus, began the teacher’s treasure chest.
I first designed and printed these little tickets on colored paper.
(Find Here) Now, when teachers complete required paperwork,
complete a training I coordinate, or any of the other items
required of them, I write a little message of gratitude on the back
and put it in their mailbox.
Over the last few months, I’ve loved seeing some of the
teachers come skipping into my office to choose their items.
Some religiously choose the books in the chest, some choose
the toys for their own personal kiddos, some craft materials, and
more. I always make sure to have some salty snacks or candy if
they’d rather eat something.
Though it’s just a small token, it’s helped me communicate
my appreciation and gratitude for all they are doing. I have seen
teachers turn in items and complete trainings on time more now
than in all my previous coaching years. I’ve enjoyed bringing a
smile to their faces during a frustrating time, and it’s helped me
build trust between us. I hope that you find the same success if
you put a teacher treasure chest into place.
brandy.alexander@cfisd.net
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The Power of Conferring at the Secondary Level
By Alissa Crabtree, TCTELA High School Section Chair
I Made This for You

What Conferencing Is and Is Not

Usually, I spend my day visiting multiple classrooms, attending
several meetings of professional learning communities, and
planning individually with teachers. I get to see it all, which is
one of the many reasons I love my job. This year has been no
exception. Even with challenges brought on by COVID-19,
educators everywhere are carrying on and working diligently to
provide the absolute best for each student.
Five highly-impactful words can sum up my favorite story
by far this year, “I made this for you.” I worked with a team on
conferencing, and I casually popped into a classroom, armed
with my conferring folder, ready to model how to conference
with students effectively. I waited while the teacher delivered her
mini-lesson and linked all students into their independent work.
She gestured to her chart that indicated which students she would
be pulling in for a small group lesson, and I scanned the room,
looking for the first student I could support. I was ready.

Conferencing is one of the most powerful tools a teacher
can implement, and I will forever profess that conferencing is
where we get the “biggest bang for our buck!” Conferencing
is where we genuinely provide differentiation and one-onone attention for our students. Preparing and executing
conferences promotes accountability and grows student
agency. There is a drastic difference, however, between a
conference and a check-in. Often, teachers assume they are
conferencing with students because they diligently walk
around and clarify directions, address distractions, and make
suggestions for students. Although this is great, this would be
considered a check-in, not a conference. The following chart
describes the difference between the two.
Conference
• During a conference, the teacher teaches specific skills
and strategies meant to enhance students reading/
writing.
• While conferencing, the teacher utilizes a tool
(demonstration pages, micro-progressions, or exemplars)
to demonstrate for students.
• The student may practice the skill in front of the teacher
for coaching.
• The teacher provides immediate feedback for the
student.
• The teacher documents the conversation
• The student drives the conversation.

Check-In
• The teacher checks for understanding of the assignment
or task at hand

Fortunately, I am in this classroom often enough that the
students did not glare at me in confusion, and as I knelt next
to one student, she knew exactly why I was there; however,
I could instantly tell that this had not been an excellent day
for her. She seemed upset, and writing was the last thing she
wanted to do. I quietly asked her, “What are you working
on today as a writer?” The response I received was not one
of excitement. She felt defeated. This is where the story gets
impressive. Her teacher, who was not more than 5 feet away,
stopped what she was doing and stated to the student, “After
we met yesterday, I kept thinking about our conversation.
Last night, I made this for you. I think this will help.” The
teacher pulled out a demonstration page explaining how she
can elaborate on a critical moment in her narrative. At that
moment, the student’s body language drastically changed.
She lit up and instantly began to study the demonstration
page. Don’t get me wrong, I am sure she was relieved she was
receiving specific support to enhance her writing, but I also
know that she felt she mattered at that moment. Someone was
thinking about her. Someone took the time to individualize
support just for her. Someone cared.

• The teacher does not have a tool but talks through a
suggestion. They offer tips to fix the reading or writing.
• The student may apply the suggestion later on.
• The teacher leaves unspecified feedback such as “great
work” or “find ways to hook me into the writing.”
• No documentation is recorded
• The teacher drives the conversation.

Tools to Use
One of the primary differences between check-in and a
conference is that teachers are armed and prepared with a tool-kit
during a conference. Banding together a repertoire of strategies
strengthens any conference and provides students with a strategy
they can use across multiple texts. An absolute favorite tool is
a demonstration page or a one-page document that maps out a
strategy’s steps. These are easy to create, and I make copies, so
students are left with an artifact to reference.
To create an impactful demonstration page, I usually suggest
that the teacher try the work themselves. If a student finds it
Continued on next page
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The Power of Conferring at the Secondary Level (continued)
challenging to identify motifs and explain their significance
throughout a text, my first question to teachers is, “How do you,
personally, identify motifs and understand their significance?” We
must be avid readers and writers if we teach readers and writers;
therefore, we must practice the same skills we ask students to
transfer. Dig through the standard. What is it that students must
know to be successful? Work as a PLC to map exact steps that
are transferable across multiple texts. Once you have determined
the strategy, create a one-page representation that can be used
with students. Word the steps in student-friendly language, make
the page visually appealing, and provide an example for students
to reference. Demonstration pages have the potential to grow
independence and agency among students. As students build
their repertoires, they become familiar with transferable strategies
across contents, genres, and grade levels.

When I conference with students, I always allow an extra
two minutes per conference to document. I wait until our time
together has concluded before writing my notes. This allows me to
focus my full attention on the student and not distract them.
We know that learners benefit dramatically from purposeful,
individualized instruction, so let’s make it a priority. Set sights
on the conferring culture you want to create both in your
classroom and on your campus and begin to take small steps in
that direction. It’s not always easy, but don’t give up on your
conferring vision!
crabtreea1013@gmail.com

Document! Document! Document!
Conferring with learners doubles in
effectiveness when the teacher documents the
conversation to collect anecdotal data. It is
powerful for PLC members to bring in their
conferring notes to determine who is thriving
with the content, who could benefit from
extensions, who needs additional support, and
who needs intervention. This information paints
a strong picture of the whole child, and teachers
can use this data to prepare future conferences
and mini-lessons. The documentation does not
need to be complicated and time-consuming;
however, it is helpful to include the following:
• What the student is working on as a reader/
writer
• What the student is doing well
• What skill/strategy did the teacher present
• What are the next steps for the student

Pictured from left to right: (1) Demonstration page used to support students developing
informational writing ideas. (2) Demonstration page used to support students working on
elaborating their informative writing.

Reading through the web: Fostering a virtual reading life
By Caty Dearing, Teacher Development Section Chair
The year is 2019, and you’re beginning your second class of the
day. Independent reading time has just begun. Each student, book
in hand, is engaging in reading in one way or another. They’ve
worked long and hard to build up their stamina, engagement, and
overall effective reading practices so that they can independently
build their identity as readers, something that will stay with them
long after the school year ends.
Fast forward to our current classrooms: independent reading
does not, and cannot look the same (let’s be honest—teaching in
general doesn’t look the same!). Some of us are teaching smaller
groups of students in a face-to-face environment, spaced out and
sanitized without the close interactions of “book tasting” and
book club meetings. Some of us are teaching all of our students
virtually, and often find ourselves talking to a void of muted
microphones and turned-off cameras. Still, more of us are doing
a bit of both, managing to teach a group of face-to-face students

in a classroom while
simultaneously
teaching a group of
students virtually,
some synchronously
and some
asynchronously. We
long for the buzz of
excitement in our
classrooms that comes
from an independent,
thriving community
of readers. What does
this community look
like now that the environment and structure of learning have
shifted? Can reading culture be built remotely, and if so, how?
Continued on next page
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Reading through the web: Fostering a virtual reading life (continued)
Focus on the Constants
When uncertainty IS a certainty, it can be easy to get bogged
down in the multitude of elements that are beyond our control.
We can’t control all of the administrative decisions made by the
state, district, or the campus. In a more micro sense, we can’t
control which students are showing up face-to-face and which
students are learning virtually.
When we can’t control much, it’s even more important to lean
into the practices and research we know to be true and constant.
Regardless of circumstance, what do we know that students need
in order to become independent, thriving readers?
• Readers need time. Time to read, time to talk, time to think.
Building stamina takes time and intentional effort on our part
to support students as they continue to increase their time in
text.
• Readers need choice.
Students need to see
themselves in the texts
they read, and are more
likely to deeply read and
think about texts that
they are interested in and
have selected themselves.
They need choice in how
they are able to respond
to a text, to be able to
choose the most effective
and appropriate means
of demonstrating their
understanding.
• Readers need response
and connection. Like
any skill, readers need
feedback from a mentor (us) and their peers along the way,
not simply at the end of a text or assignment. They need to
connect with others in the social context of reading, to talk
about their books, their thoughts, their learning. They need to
hear from us, whether it’s to recommend the next book or to
ask them some questions to help them grow.
When we consider these overarching truths, the question then
becomes HOW. How can we effectively provide readers with the
time, choice, and response they need within the virtual learning
space?
Engaging Will
We know that in order to grow a student’s skill, we must first
engage their will. Reader identity is just as important in the
virtual space as it is in a face-to-face environment. In their book
Disrupting Thinking, Beers and Probst assert that “if we help kids
understand that they might read for a more significant purpose
than to simply extract information in preparation for a test,
then we might make some progress in combating the forces that
would yield nonreaders or, perhaps worse, irresponsible readers”
(p. 58). Providing students with choice, both in what they are
reading and what they are thinking about while reading, creates
a fertile ground for readers to blossom in their volume and
skill. In March, when many schools shifted to online learning,

author and educator Kelly Gallagher, asked his students to read
books of their choice and record videos of their thinking while
responding to their classmates. Why prioritize such seemingly
“simple” practices? Gallagher understood what we understand:
When a reader is able to establish their own purpose for reading
and have the freedom to wonder, to explore, meaningful learning
experiences take place.
Access to Texts
One of the biggest concerns around virtual learning is the
lack of a classroom/campus library at a student’s disposal. If
we can overcome the challenge of making sure students have
accessible devices, there is a wealth of quality, high-interest texts
available for students to access digitally. When selecting a text
source for students outside of any district-adopted instructional
materials, there are a few non-negotiables to consider. First and
foremost, is there a “robust”
enough selection of materials
to provide students with
authentic choice? When you
can’t walk into a library
or explore the classroom
bookshelves, how can I check
out books, create a “to-read”
list, and preview texts? Many
public libraries have made
it incredibly easy to create
a public library account
online. Additionally, several
communities have made their
public libraries available to
anyone in the state of Texas.
Personally, I use the Libby
app on my iPad as a way to
connect to my own public library. Through Libby, students can
create a “to-read” list, check out up to 10 books at a time, even
write notes and annotations in the text! A student can set up their
own library account and connect it to their personal devices
through Libby in minutes, with thousands of books at their
fingertips.
Another consideration is that the resources we offer to students
should be user-friendly. Many campuses already use digital text
catalogs such as Common Lit and Newsela as ways for students
to access informational texts, short stories, speeches, personal
essays, and a multitude of other genres. Resources such as these
websites offer incredible versatility to students in that students
can adjust the level of certain passages, have excerpts read aloud
to them, and download PDFs that they can interact with via their
preferred annotation tool. Rather than reinventing the wheel,
simply taking a tool or website students are familiar with and
utilizing it in a new way can reinvigorate a student’s approach to
the texts they find.
As a side note, it’s okay to be flexible on the way we define
“texts.” The International Literacy Association defines literacy as
“the ability to identify, understand, interpret, create, compute, and
communicate using visual, audible, and digital materials across
disciplines and in any context” (para. 1). There are many podcasts
that replicate the serialized feeling of getting lost in a trilogy, and
research-based podcasts that present information in manageable
Continued on next page
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Reading through the web: Fostering a virtual reading life (continued)
chunks, and even more still that are argumentative in nature.
Providing flexibility in a student’s text selection during their
independent reading can often result in students being willing
to try new genres, titles or formats. I can’t describe how many
apathetic readers I’ve been able to get reading due to first getting
them to listen to Limetown or The Black Tapes (two “thriller”
audio drama podcasts!).
Making Connections
Regardless of where a student’s learning is taking place, one
very challenging, yet necessary, aspect of building their reading
life is that of connection. Whether it’s through an internet
connection or through a mask and 6 feet of distance, students
are struggling to connect with each other. Even though it seems
like we have minimal time to put in maximum teaching effort, it’s
important to intentionally carve out time for students to connect,
both to you and to each other.
Don’t underestimate the power of the backchannel; having a
space for students to dialogue about their reading at any time of
day often takes the pressure off of both them and you. Using a
tool such as Flipgrid enables them to show their emotion, and
somewhat replicate a fragment of that traditional conversation,
with the ability for other students (and yourself) to record
responses to each comment. Even creating something as simple
as a discussion board, Padlet or Jamboard can provide a space
for conversation to take place. Rather than “in the moment”
conferring, using a familiar tool such as a Google form can give
students a way to request a teacher conference, to reflect on
and communicate their needs. Although the process, tools, and
timeline have to be somewhat flexible, what’s important is that
students have multiple ways to share their thinking with you and
with their peers.
Doing What We Can
When I was a kid and would get overwhelmed, my dad used
to take a cup out of the cabinet. He would remind me that there

are so many things
happening every
day, and the amount
of things we have
any control over
are so small, they
would all fit in
one single cup. He
always encouraged
me to “focus on
the cup” and not
on everything that
wouldn’t fit inside.
As an educator,
growing readers
during a pandemic
definitely qualifies as something that feels “outside the cup.”
Simply put, we can do what we can. We can be intentional with
our synchronous instructional time and prioritize student time
in text. We can recommend great books to students, share book
trailers, and give book talks to help them choose a multitude of
texts for their personal consumption. We can connect with our
students on Zoom, in the chat, through a discussion board, or
on a Padlet. Ultimately, if students are reading and are talking
about what they are reading, we can celebrate that as a forward
movement toward a lifelong identity as a reader.
catydear@gmail.com
References:
Beers, G. K., & Probst, R. E. (2017). Disrupting thinking: Why
how we read matters.
International Literacy Association. (2016). Why literacy?
Retrieved from https://www.literacyworldwide.org/about-us/
why-literacy.

Tips for successful online learning
By Brandi Russell, Literacy Coach, Alvin ISD
Virtual learning! Need I say more? Whether you’re a seasoned
teacher with a gold star in classroom management or a technology
whiz straight out of college, teaching virtually is no easy task.
Although virtual learning has its advantages, it has undoubtedly
put a new spin on some old issues. Below, you will find some tips
to share with parents that are sure to boost student engagement,
reduce disruptions, and help keep the focus on learning.
Environment
Help your child create a workspace that is free from
distractions. A few things that might easily distract children are:
• Toys
• Television
• Pets
• Siblings

Student expectations
While online, students are expected to act as they would in a
classroom setting. In a classroom, students are expected to be
on time, stay seated during lessons, raise their hand to ask and
answer questions, and to be respectful of others. Though it might
look a little different, the same expectations apply to online learning.
• Be On Time - Students should be logged in on time in the
morning and after breaks with their cameras on.
• Stay seated - Students should remain seated and keep their
cameras on during the entire lesson. This allows the teacher
to see which students are engaged in the lesson.
• Use nonverbal signals when prompted - Teachers might
have students respond by raising their hands, commenting in
the chat box, or giving a signal. Students should remain on
mute unless called on by the teacher.
Continued on next page
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Tips for successful online learning (continued)
• Be respectful - Using kind words while speaking or typing
in the chat box is always expected, but showing respect with
actions is important as well. While others are speaking,
whether it is another student or the teacher, students should
give that person their undivided attention.
Parent support

Consejos para un aprendizaje en
línea exitoso
By Brandi Russell, Literacy Coach, Alvin ISD
(Translation By Javier Mendoza, Math Interventionist, Alvin ISD)

Ambiente
Ayuda a tu hijo/a a crear un lugar de trabajo libre de
distracciones. Unas cuantas cosas que podrían distraerlo/a
fácilmente son:
• Juguetes
• Televisor
• Mascotas
• Hermanos/as
Expectativas de los estudiantes

While we all want our children to be successful, making
mistakes is part of learning. When students do not know an
answer, teachers are trained in determining where the learning
has broken down. Teachers are then able to give the right amount
of support and skills to help students solve problems and gain
understanding. For example, students are taught several skills
for solving unknown words. If a student comes to a word he/
she doesn’t know, we want them to think about and apply those
skills to solve the word. By telling the child the word, it removes
the opportunity for them to practice the skills. It may also send
the message that they are not capable of solving the word on
their own. By having the student work through the problem,
the teacher is able to see which skills are being applied and can
prompt for the skills the student has neglected.
Parent communication
Without parents, it would be impossible for teachers to educate
students, especially through virtual learning. We value your
input, questions, and support, because after all, this is truly a
team effort. In order to allow teachers to give their full attention
to students during online learning, please communicate with
teachers through email. Virtual teachers have a conference time in
which they are able to respond to emails, Class Dojo, and phone
calls. Communicating with teachers through Google Meet while
students are online creates a disruption in the flow of learning.
Even when your child is working independently, the teacher
might be online with a small group. If you have an emergency
or time sensitive question during the lesson, you might consider
typing the question in the chat box or waiting until the students
are given a brain break. Please understand that a teacher might
not be able to respond until their conference time.
brussell@alvinisd.net

Cuando están en línea, se espera que los estudiantes se
comporten tal como lo harían en el salón de clases. Por lo tanto,
se espera que lleguen a tiempo, que permanezcan sentados, que
levanten la mano para preguntar, y que sean respetuosos con los
demás. Aunque luzca un poco diferente, las mismas reglas aplican
para la educación virtual.
• Llega a tiempo - Los estudiantes deben ingresar a tiempo
en la mañana y después de los recesos con sus cámaras
encendidas.
• Permanezca sentado - Los estudiantes deben permanecer
sentados y mantener sus cámaras encendidas durante toda
la lección. Esto permite que el maestro/a vea que estudiantes
están participando en la lección.
• Usa signos no verbales cuando sea requerido - Los
maestros/as les piden a los estudiantes que respondan
levantando la mano, comentando en el cuadro de diálogo, o
mostrando una seña. Los estudiantes deben permanecer en
silencio (“mute”) a menos que sea llamado por el maestro/a.
• Sea respetuoso - El uso de palabras agradables mientras
hablan o escriben en el cuadro de diálogo es siempre una
expectativa, pero mostrar respeto con acciones es importante
también. Mientras otros hablan, sea un maestro/a u otro
compañero, los estudiantes deben dar su atención indivisible.
Apoyo de los padres
Aunque queremos que todos nuestros hijos/as sean exitosos,
cometer errores es parte del aprendizaje. Cuando los estudiantes
no saben qué responder, los maestros/as están entrenados/as
para determinar dónde el aprendizaje ha sido interrumpido. Así,
los maestros/as pueden ofrecer la cantidad de ayuda correcta y
las habilidades para guiar a los estudiantes a resolver problemas
e incrementar el entendimiento. Por ejemplo, a los estudiantes
se les enseña varias formas de descifrar palabras desconocidas.
Si un estudiante encuentra una palabra que él o ella no conoce,
queremos que piensen y apliquen esas estrategias para descifrar
la palabra. Diciéndole al niño la palabra le quita la oportunidad
Continúa en la siguiente página
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Consejos para un aprendizaje en línea exitoso (continúa)
de que el/ella practique esas habilidades. Además, reciben el
mensaje incorrecto de que ellos/as no son capaces de resolver los
problemas por si mismos/as. Al tener al estudiante trabajando
en el problema, el maestro/a puede ver cuáles habilidades son
aplicadas y guiarlo/a a usar las que no usa.
Comunicación con los padres
Sin los padres, sería imposible para los maestros educar a
los estudiantes, especialmente a través de la educación virtual.
Valoramos su contribución, preguntas, y apoyo porque, después
de todo, este es un trabajo en equipo. Para permitir que los
maestros/as den toda su atención a los estudiantes durante el
aprendizaje virtual, por favor comuniquese con ellos/as a través

de correo electrónico. Los maestros/as virtuales tienen tiempo de
conferencia donde puede responder a sus correos electrónicos,
Class Dojo, y llamadas telefónicas. Comunicarse con los maestros/
as durante el Google Meet mientras están enseñando crea una
interrupción que afecta el flujo normal de la clase. Incluso cuando
su niño/a esté trabajando independientemente, el maestro/a
pudiera estar en línea con un grupo pequeño. Si usted tiene una
emergencia o una pregunta urgente durante la lección, considere
escribir su pregunta en el cuadro de diálogo o esperar hasta que
los estudiantes tengan un receso mental. Por favor tenga en cuenta
que el maestro/a podría no poder responder hasta su tiempo de
conferencia.
brussell@alvinisd.net

Small victories and moving forward
By Charles Moore, VP. Elect Membership & Affiliates
Wonk!!! Wonk!!! Wonk!!! Wonk!!!
Fire Alarm? That wasn’t in the weekly email. In the middle
of passing out a cheat sheet breaking down how to break down
essential standards, the fire alarm sounded. We rushed into the
hall, the team turning left to head outside. I turned right to see if I
could make myself useful.
Typical 2020.
We get news like: All subs for professional learning are
cancelled or a teacher is quarantined, and then we adjust.
Adjustment after adjustment after
adjustment. On and on.
As soon as we approach the
precipice of taking a valuable step
forward, fate slides in and cuts us
off. The stress of constant changes,
moving targets, and the blindside
that hasn’t happened yet feels
overwhelming. Even those of
us who are so lucky to work with
remarkably resilient and positive
colleagues feel the overwhelming
weight of this work.
I’ve never seen people work as
hard as teachers are working right
now, and I’ve spent many weekends
in football coaches’ offices with men
desperate to see their families. This is
unprecedented. The pace is unsustainable. I fear that we are seeing
an entire generation of teachers burn out right in front of us.
So can we just find ways to laugh more? Can we talk about
something besides the crushing pressure that confronts us all?
I need to share more stories about my daughter’s multiple
meltdowns on the morning of 5th grade picture day. I need to
share more pictures of my wife’s dogs staring longingly at the front
door when she isn’t home. It’s like we need to be intentional about
steering our conversations away from the topic of school.
I’m not saying we shouldn’t celebrate when a reluctant virtual
learner finally turns their camera on. We have to celebrate the
small victories. What I’m suggesting is that we also celebrate

the victories that happen off campus like a second consecutive
robotics state championship or child’s first steps or the first steps
towards building a dream home. Those are the moments we will
look back on and remember. We will forget the days that the
network crashed and the salty emails from parents.
Unfortunately, these circumstances have cast a melancholic
pall over the growth mindsets of many of our most driven and
growth-oriented teachers. Some of them are starting to feel
some semblance of what normal looks like now, but others are
frustrated by the endless feeling of
frustration. I want those teachers
to know that they won’t be stuck in
neutral forever. We can start to make
progress again and move towards the
goals we’ve set for ourselves both in
pedagogy and practice.
People like me, leaders in
learning: instructional coaches,
district level leadership, and campus
administration have an important
role in this next phase of teacher
existence. We can’t simply offer the
redundant platitudes that circle
around support and assistance.
Instead, we must truly walk with
teachers through the fog. We must
take the time to see ahead and
anticipate the pitfalls that might slow our advance. I’m learning
that meeting them where they are means predicting where they
will be next week or next month. And we must advocate. I think
sometimes that means buffering the noise that threatens to drown
out the good intentions that teachers float upon day-by-day.
Just a few months into a new role that took me out of the
classroom I’ve heard from those who have more wisdom than
me that teachers need our support. And they need kindness. And
they need grace and patience. And they need me to encourage
them to continue to get better.
mooreliteracy1@gmail.com
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Call for Submissions: The 2021 conference theme is “Connections: Crafting Instruction to Discover Joy in Literacy.” Our 2020 TCTELA
president, Stephen Winton, could not know when he “crafted” the theme for the 2021 TCTELA conference, how much both our
personal and our teaching lives would change in 2020. Now, more than ever, we are impelled to discover different ways to create joy
in literacy and learning, not only for our students, but for ourselves.
In this issue of English in Texas, we want readers to think not only about how teachers of English language arts are “crafting
instruction to discover joy in literacy,” but also how, during the tumult in our country and in education in recent months, you have
crafted literacy instruction to build connections between the students in your classrooms, working to increase empathy, and celebrate
diversity.
As you consider how the “next normal” has changed your classroom instruction and/or your views on the importance of literacy inside
and outside the classroom, think about the following questions:
What new connections are you making with students?
As instructional designers, how does your work connect the TEKS while guiding students to form positive social connections?
Are there things we need to “undo?”
When choosing trade books are there certain ones that you have found to be explicit on empathic themes while also allowing students
to discover their own learnings?
Writing can be a form of journalistic expression. Are there topics/themes that can be combined within the standards and across all
grade levels to discover joy in literacy and in each other?
We welcome you to share your experiences and learnings through articles that are practical, research-based, and/or theoretical, as
related to this topic of “Connections: Crafting Instruction to Discover Joy in Literacy.” Please refer to English in Texas on the TCTELA
website https://www.tctela.org/english_in_texas for manuscript submission guidelines. Do not hesitate to contact the editorial team at
EnglishinTX@hbu.edu should you have any questions.
Furthermore, we invite interested individuals to submit ideas for our Spring/Summer columns, “Putting It All Together” and “The TechSavvy Teacher” as related to the theme of “Connections: Crafting Instruction to Discover Joy in Literacy.” The following descriptions
detail each column as well as provide information for contacting the editorial team regarding your column idea. Please query the
editorial team BEFORE submitting your full column.
The columns to be published in this issue include:
Putting It All Together: This column focuses on how teachers differentiate for special populations, including gifted/talented, English
learners, struggling readers, and other students with special needs. What experiences have you had in integrating reading, writing,
listening, and speaking with these populations? What resources have you consulted? What challenges have you faced and how did you
address them? To submit a column for publication consideration, please contact the editorial team at EnglishinTX@hbu.edu.
The Tech-Savvy Teacher: This column focuses on ways to incorporate technology into your daily teaching. What are some technology
tools you’ve found useful? How do these tools inform your instruction? How do students respond to these tools? What is required to
use these tools? To submit a column for publication consideration, please contact the editorial team at EnglishinTX@hbu.edu.

The Texas Council of Teachers of English Language Arts neither endorses nor opposes political candidates or parties. TCTELA
encourages a free and open exchange of ideas. For this reason, the content of conference presentations or articles in English in Texas
and Texas Voices may not necessarily reflect the views of TCTELA or its members.
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