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Identity in Literature 
English I Unit 3 Identity in Literature 

Unit Description: Students will study the Harlem Renaissance, focusing on 
the ways in which writers and artists of this movement used art to represent 
and shape cultural identities. Students will consider the debates within this 
movement about cultural assimilation and separation before closely 
studying two images from the movement.  

Culminating Task: Analyze the image “Tongues”: In what ways does it 
represent the Harlem Renaissance as a movement of cultural integration and 
in what ways does it represent the Harlem Renaissance as a movement 
resistant to cultural integration? Draw from both articles you have read in 
this mini-unit to support your response. 

Addressed CCSS:  

Reading  
RL.9.10, RL.9.4, RL.9.2, RL.9.1 

 

Writing  
W.9.10, W.9.9, W.9.5, W.9.4 

Speaking & Listening 
SL.9.1, SL.9.4, SL.9.6 

 

Language 
L.9.2b, L.9.4, L.9.5, L.9.6 

 
Day 1 Day 2 Day 3 Day 4 

Learning Objective: 
 Identify central ideas or events 

presented in a text  

 Identify key supporting points or 
details 

 Identify the author’s argument or 
central idea 

Learning Objective: 
 Explain how ideas are developed 

 Identify ideas and events which are 
connected in the text 

Learning Objective: 
 Explain how ideas are related but 

different 

Learning Objectives: 
 Craft an argument and then, 

 Evaluate the quality of the 
conclusion of an argument, based 
on the quality of the claims, 
warrants, and evidence used; 
recognize irrelevant evidence.  

 
Agenda:  

1. Do Now: KWL 
2. Read “The Harlem Renaissance: 

Arguments for Cultural 
Integration” and “The Harlem 
Renaissance: Arguments 
Against Cultural Integration” 
and view “Tongues” 

3.  Write objective summaries 
4. Update your task list  

Agenda:  
1. Do Now: Video  
2. Re-read the “The Harlem 

Renaissance: Arguments for 
Cultural Integration” and “The 
Harlem Renaissance: 
Arguments Against Cultural 
Integration” and view 
“Tongues” 

3. Update your task list 

Agenda: 
1. Do Now: Video  
2. Re-read the “The Harlem 

Renaissance: Arguments for 
Cultural Integration” and “The 
Harlem Renaissance: 
Arguments Against Cultural 
Integration” and view 
“Tongues” 

3. Collect evidence for essay  
4. Update your task list  

Agenda:  
1. Do Now: “L” of KWL Chart  
2. Re-read the “The Harlem 

Renaissance: Arguments for 
Cultural Integration” and “The 
Harlem Renaissance: 
Arguments Against Cultural 
Integration” and view 
“Tongues” 

3. Draft essay 
4. Update your task list and 

complete personal reflection 

Key Vocabulary 

stereotypical proponents distinctiveness vernacular assimilation 

  

http://www.corestandards.org/ELA-Literacy/RL/9-10/10/
http://www.corestandards.org/ELA-Literacy/RL/9-10/
http://www.corestandards.org/ELA-Literacy/RL/9-10/
http://www.corestandards.org/ELA-Literacy/RL/9-10/
http://www.corestandards.org/ELA-Literacy/W/9-10/10/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/5/
http://www.corestandards.org/ELA-Literacy/W/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/#CCSS.ELA-Literacy.SL.9-10.4
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/L/9-10/#CCSS.ELA-Literacy.L.9-10.2
http://www.corestandards.org/ELA-Literacy/L/9-10/4/
http://www.corestandards.org/ELA-Literacy/L/9-10/5/
http://www.corestandards.org/ELA-Literacy/L/9-10/6/
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Daily Sequence and Goals 

 

Task List for Identity in Literature 

Directions: At the end of each day, track your work by placing an “X” beside the assignment in the “Done” column. Alternatively, you could also write the date. 

Tasks Cat. Points Due Done Grade 

Objective Summaries of “The Harlem Renaissance: Arguments for 

Cultural Integration” and “The Harlem Renaissance: Arguments Against 

Cultural Integration” 

Assessment  50 (total) 

Day 1   

Annotations and Do Now Exercises Practice and 

Application 

50 (total) 
Days 1-4   

“Jots” – Text Dependent Questions on “The Harlem Renaissance: 

Arguments for Cultural Integration” and “The Harlem Renaissance: 

Arguments Against Cultural Integration” and “Tongues 

Assessment 50 (total) 

Day 2   

Evidence Collection Chart for “Caged Bird” and Napoleon and the 

Specter” 

Practice and 

Application 

50 (total) 
Day 3   

Culminating Essay  Assessment 100 Day 4   

Personal Reflection Participation  100 Day 4   

  

Day 1 and First Read

•Goal: Reading begins with 
defining key vocabulary. 
Start with vocabulary and 
then read the text straight 
through to gain a general 
sense of the text(s).  

Day 2 and Second Read

•Goal: During this read, 
stop and address some 
text-dependent questions 
and tasks. They will help 
you better understand the 
text(s).

Day 3 and Third Read

•Goal: It's imporant to go 
back to the text and 
collect textual evidence 
before you craft a claim 
and organize your thinking 
for writing. Return to the 
text to complete the 
evidence collection chart.

Day 4 and Fourth Read & Writing

•Goal: Throughout the 
writing process, you 
should refer back to the 
text to select your 
response. 
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Day 1 

Learning Objective: 
 Identify central ideas or events presented in a 

text  
 Identify key supporting points or details 
 Identify the author’s argument or central idea 

Agenda:  
1. Do Now 
2. Read “The Harlem Renaissance: Arguments for 

Cultural Integration” and “The Harlem 
Renaissance: Arguments Against Cultural 
Integration” and view “Tongues” 

3.  Write objective summaries 
4. Update your task list 

Tasks:  

• Do Now exercises  

• Objective summaries #1 and #2 

• Personal reflection 

 

Before Reading:  

Do Now: KWL Chart on the Harlem Renaissance  

 

KWL Chart Prompt: What do you know about the Harlem Renaissance? What do you want to know? Do not complete the final column of the organizer until 
the end of today during the reflection.  

K W L 
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The Harlem Renaissance: Arguments for cultural integration  
Directions: When you first read a text, read it out loud all the way through and try to get a sense of what it is about. Then, 
jot down your reflections. Follow the reading guidance in the right-hand column of the t-chart for each text. Write or type 
directly onto the document. 
Culminating Question: Analyze the image “Tongues”: In what ways does it represent the Harlem Renaissance as a movement of cultural integration and in 
what ways does it represent the Harlem Renaissance as a movement resistant to cultural integration? Draw from both articles you have read in this mini-unit 
to support your response. 

Text Annotations/Questions 

Summary: In order to counter more than a century of racist stereotypes of blacks in 
American pop culture, Renaissance artists have an obligation to convey 
"respectable" images of African Americans to white society. In other words, art 
should be used as a political means, not for its own sake. Once black culture is 
accepted and integrated into mainstream culture, then political, social and economic 
equality will follow. Furthermore, the whole notion of "black art" is stereotypical in 
its own right; artists should express a wide array of themes and subject matter that 
aims to transcend racial identity. 
 

The case for cultural integration:  
 
Talented Tenth figures such as Du Bois saw the spontaneous artistic expression of 
the Harlem Renaissance and the mainstream fascination with Negro Vogue as the 
perfect opportunity to bolster the civil rights movement; cultural recognition would 
beget racial equality, they said. "A number of approaches to the heart of the race 
problem have been tried: religious, educational, political, industrial, ethical, 
economic, sociological," NAACP Secretary Johnson wrote. "Today a newer approach 
is being tried...and may be called the art approach to the Negro problem." 
 
Therefore, proponents of cultural integration maintained, since the goal of the civil 
rights movement was the assimilation of the two races, black art had to convey a 
certain respectability that whites would embrace. Accordingly, they insisted, black 
artists were needed more for political utility than artistic merit; art was a means for 

Second Read: 
 

1) Underline the primary claim of paragraph #1.  
 
 
 
 
 
 
 
 
 
 
 
 

2) According to the thinkers noted in this paragraph, what is the 
purpose of art?  
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political gain, the Talented Tenth said, not an end unto itself. Du Bois put that belief 
most succinctly when he famously declared that "all art is propaganda and ever must 
be." Because of the socioeconomic and political disadvantages that African 
Americans faced, he argued, the time was not yet right to produce art for art’s sake. 
 
If the Renaissance artist was to have any role, proponents of integration insisted, it 
should be an activist role. Specifically, they said, black artists had to convey positive, 
refined portrayals of African Americans in order to counter more than a century of 
negative stereotypes of blacks within American pop culture. The current fascination 
with Negro Vogue, they maintained, only perpetuated notions of black sensuality 
and primalism. George Schuyler, a Renaissance satirist and famed journalist, 
denounced the persistent white portrayal of blacks in which "it is only necessary to 
beat a tom-tom or wave a rabbit's foot and he is ready to strip off his Hart, Schaffner 
& Marx [business] suit, grab a spear and ride off wild-eyed on the back of a 
crocodile." 
 
Contemporary black art forms like jazz and blues, although embraced by the white 
mainstream, sent the wrong messages about black people, supporters of integration 
maintained. Such music, they said, was "unrespectable" because it represented a 
"low culture" associated with Harlem's seedy nightlife of clubs and speakeasies. 
Female performers like sex icon Josephine Baker were particularly worrisome, many 
argued, because their erotic personas were crude and denigrating to the African 
American image. 
  
According to the Talented Tenth, racial progress had to come from the top down; 
"racial uplift" could be achieved only by such as themselves and the cream of the 
Renaissance artists, they contended. Elevated forms of art created by the black 
intelligentsia, they contended, would enable African Americans to meet whites on 
equal terms. As black art gained general acceptance, they reasoned, blacks would be 
poised to gain political, social and economic equality. 
 
In an influential 1926 essay entitled "The Negro-Art Hokum," Schuyler ridiculed the 
notion—commonly held by both whites and blacks—that "white art" was essentially 
different from "black art." While he acknowledged that certain forms of music like 
spirituals, blues and jazz originated from "dark-skinned sources," he insisted they 

3) How could black artists be understood as activists in the 
Harlem Renaissance?  

 
 
 
 
 
 
 
 
 
 

4) According to proponents of cultural integration in this article, 
why were jazz and blues described as sending “wrong 
messages about black people”?  

 
 
 
 
 
 
 
 
 
 
 
 
 

5) Underline the most important line in this paragraph, then 
explain your reasoning.  
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had far more to do with unique regional differences than with racial differences. 
[See 'The Negro Art Hokum' by George Schuyler (Excerpt) (primary document)] 
 
Throughout American history, Schuyler argued, white art borrowed aspects of 
African- derived culture in the same way black art "shows more or less evidence of 
European influence." Therefore, he maintained, black artists were as diverse in style 
and subject matter as white artists. The only reason the American public perceived 
essential differences between white and black culture, Schuyler contended, was 
because of decades of exposure to exaggerated and unrealistic depictions of black 
Americans. "Because a few writers with a paucity of themes have seized upon 
imbecilities of the Negro rustics and clowns and palmed them off as authentic and 
characteristic Aframerican behavior," he wrote, "the common notion that the black 
American is so 'different' from his white neighbor has gained wide currency." 
 
Instead of relying solely on African and black themes in their work, critics of cultural 
integration insisted, Renaissance artists should emphasize American themes, themes 
that were not exclusively white or black but a seamless combination of the two. 
Renaissance writers who perpetuated false constructions like "white art" and "black 
art," critics argued, were simply reinforcing the myth that the races were essentially 
different—the premise used for centuries by white supremacists to argue for the 
essential inferiority of blacks. 
 
Cullen, like Schuyler, rejected the notion of the distinctiveness of "black art." Heavily 
influenced by traditional English poetry, Cullen resisted any suggestion that such 
influence was inappropriate for black poets such as himself. The new, experimental 
styles of Renaissance artists that emphasized blackness, he argued, played directly 
into the long-standing tendency of whites to ghettoize black artists. That form of 
self- segregation, Cullen insisted, kept black artists from expressing universal truths. 
Cullen explained: 
 

Must [black poets], willy-nilly, be forced into writing of nothing but the old 
atavistic urges, the more savage and none too beautiful aspects of our lives? 
May we not chant a hymn to the Sun God if we will, create a bit of phantasy in 
which not a spiritual or blues appears, write a tract defending Christianity 
though its practitioners aid us so little in our argument; in short do, write, 

 
 
 
 
 
 
 
 
 
 
 

6) Summarize this paragraph.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

7) According to Cullen, what must “great art” do?  
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create, what we will, our only concern being that we do it well and with all the 
power that is within us? 

 
Although he said that he was proud of his race and frequently invoked racial themes 
in his poetry, Cullen insisted that great poetry must transcend racial identity. 
Toomer held a similar view. Although the Renaissance literary community 
proclaimed that his novel Cane had heralded the arrival of a new black literature, 
Toomer in fact himself denied any identification with the Harlem Renaissance; the 
"Negro" label, he maintained, was limiting and inappropriate for his work. Toomer 
said that he thought of himself not as a "New Negro," but rather as the first 
conscious member of a new race, the "American race." 

 

8) Based on the article you have just read, what is the primary 
reason black thinkers and artists argued that the Harlem 
Renaissance should be a movement for cultural integration?  

 
 
  

The Harlem Renaissance: Arguments against cultural integration  

Summary: Countering racist portrayals in popular culture is crucial to achieving 

equality for African Americans, but not at the cost of sacrificing authentic and 
realistic forms of black artistry. A Renaissance artist should capture the unique voice 
of the black masses, not the whitewashed, "proper" portrayals that cater to the elite 
tastes of the black bourgeoisie and white society. The melting pot of cultural 
integration should be rejected in favor of the mosaic of cultural harmony, in which 
many cultures coexist apart from one another. Only when African Americans are 
accepted and respected for their own unique culture can genuine equality follow.  
 

The case against cultural integration:  
 
Members of the self-proclaimed Niggerati agreed with Talented Tenth figures like Du 
Bois that traditional black stereotypes were detestable. However, critics of cultural 
integration maintained, such negative portrayals should not be countered by 
abandoning authentic depictions of the black experience. By expecting Renaissance 
writers to conform to "proper" representations of African Americans, they argued, 
the civil rights establishment limited artistic expression and thus hindered the 
introduction of distinctly black themes to mainstream culture. Common black folks 

1) Underline the primary claim of paragraph #1.  
 
 
 
 
 
 
 
 
 

2) According to paragraph #2, what is the primary drawback in 
establishing the goal of the Harlem Renaissance as one of 
cultural integration? 
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"furnish a wealth of colorful, distinctive material for any artist," Hughes wrote, 
"because they still hold their own individuality in the face of American 
standardizations." 
 
Albert Barnes, a white patron of black artists, discussed the distinctiveness of black 
art in a 1925 essay. He wrote: 
 

That there should have developed a distinctively Negro art in America was 
natural and inevitable. A primitive race, transported into an Anglo- Saxon 
environment and held in subjection to that fundamentally alien influence, 
was bound to undergo the soul stirring experiences which always find their 
expression in great art.... The outstanding characteristics are his tremendous 
emotional endowment, his luxuriant and free imagination and a truly great 
power of individual expression. He has in superlative measure that fire and 
light which, coming from within, bathes his whole world, colors his images 
and impels him to expression. The Negro is a poet by birth. 

 
Members of the Niggerati maintained that art should be appreciated on aesthetic—
not political—grounds. Pandering to mainstream society, they said, simply 
reinforced low white expectations of blacks. When artists were used as 
propagandists, critics of cultural integration insisted, they ceased to speak for 
themselves and their subjects. According to Garvey, such artists "prostituted" their 
intelligence. 
 
Rejecting Du Bois's ideas on integration, Hughes sought to establish "a truly Negroid 
note" based on "those elements within the race which are still too potent for easy 
assimilation." Thurman argued that there was "just as much a chance for the Negro 
author to produce great literature by writing of his own people." When the Talented 
Tenth sought to tone down depictions of black life to make them more palatable for 
white audiences, critics argued, they were engaging in denial and racial shame. 
African American artists must resist the "urge within the race to whiteness," Hughes 
wrote. He explained: 
 
One of the most promising of the young Negro poets said to me once, 'I want to be a 
poet—not a Negro poet,' meaning, I believe, 'I want to write like a white poet'; 

 
 
 

3) Summarize Albert Barnes’ thinking on the distinctiveness of 
black art in his 1925 essay.  

 
 
 
 
 
 
 
 
 
 
 

4) According to Garvey and other members of the Niggerati, 
how should art be appreciated?    

 
 
 
 
 
 
 

5) How is this understanding of art different from those who 
emphasized cultural integration as a primary goal of the 
Harlem Renaissance? 
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meaning subconsciously, 'I would like to be a white poet'; meaning behind that, 'I 
would like to be white.' And I was sorry the young man said that, for no great poet 
has ever been afraid of being himself.... But this is the mountain standing in the way 
of any true Negro art in America—this urge within the race toward whiteness, the 
desire to pour racial individuality into the mold of American standardization, and to 
be as little Negro and as much American as possible. 
 
When the Talented Tenth said they wished to present positive portrayals of African 
Americans, critics charged, what they really meant was portrayals that were 
acceptable by mainstream white standards in general—and by upper-class white 
standards in particular. 
 
Rejecting the top-down model for racial improvement, critics of the Talented Tenth 
focused instead on the working class—whether the urban poor or rural peasantry—
as the central inspiration for black art. The voice of the black masses, not the black 
bourgeoisie, was the most authentic African American voice, critics of cultural 
integration maintained. Let the works of black artists "cause the smug Negro middle 
class to turn from their white, respectable, ordinary books and papers to catch a 
glimmer of their own beauty," Hughes wrote. 
 
In music, critics of cultural integration defended blues and jazz against the black 
bourgeoisie that derided those forms as "low art." Critics saw the blues as distinctly 
 African American, portraying the struggles and hopes of the black masses and   
helping to liberate them from mainstream white culture. Like the blues, "jazz to me 
is one of the inherent expressions of Negro life in America," Hughes wrote. "[T]he 
eternal tom-tom beating in the Negro soul—the tom-tom of revolt against weariness 
in a white world, a world of subway trains, and work, work, work; the tom-tom of joy 
and laughter, and pain swallowed in a smile." 
 
In literature, Niggerati writers tapped into the voice of the masses by using black 
vernacular in their works. Only by doing so, they argued, could artists capture the 
experiences, frustrations and desires of ordinary black people and their folk 
heritage. Countering Talented Tenth concerns that using black speech would play 
into long- standing racial stereotypes, Renaissance writers such as Hughes, Hurston 
and Sterling Brown insisted that such vernacular was, in fact, essential to revealing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6) According to this paragraph, how do those who reject the 
idea of cultural integration understand jazz and blues?  
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the rich and complex humanity that lay beneath the surface of those stereotypes. "I 
was first attracted by certain qualities that I thought the speech of the people had, 
and I wanted to get for my own writing a flavor, a color, a pungency of speech," 
Brown said. "Then later, I came to something more important—I wanted to get an 
understanding of people, to acquire an accuracy in the portrayal of their lives." 
 
Hurston, a student of renowned cultural anthropologist Franz Boas, particularly 
focused on local vernacular and folk heritage in her writing. Boas and his disciples 
put forth the theory of cultural pluralism, which opposed the melting-pot concept of 
cultural integration as undemocratic and un-American. The U.S., cultural pluralists 
like Hurston insisted, should develop as a sort of coalition of various ethnic and racial 
groups harmonizing with each other but maintaining their own distinct identity and 
customs. Furthermore, they said, such groups could only be understood according to 
their own cultural frameworks, not by outside standards. 
 
Segregation was not necessarily the goal of the Harlem Renaissance, opponents of 
cultural integration insisted; the Niggerati were simply opposed to tailoring their 
work to please white audiences and the Talented Tenth. Instead of abandoning 
aspects of black culture traditionally tainted by negative stereotypes, they argued, 
the black artist had to take pride in such cultural features, study them for their 
underlying beauty and then convey that worth to society at large. Hopefully, Locke 
said, by creating art for art's sake—rather than art as political propaganda—African 
Americans would win acceptance as the cultural equals of whites. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

7) Summarize this paragraph.  
 
 
 
 
 

8) Based on the article you have just read, what is the primary 
reason black thinkers and artists argued that the Harlem 
Renaissance should not be a movement for cultural 
integration?  
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Tongues by Archibald J. Motley (1929) 
 

 

Archibald J. Motley Jr. (b. 1891–1981), Tongues (Holy Rollers), 1929. Oil on 
canvas, 29.25 × 36.125 in. (74.3 × 91.8 cm). Collection of Mara Motley, MD, 
and Valerie Gerrard Browne. Image courtesy the Chicago History Museum, 
Chicago, Illinois © Valerie Gerrard Browne  
 

 

 
 

1) Describe what you see happening in this image.  
 
 
 

2) Describe how people are dressed in this image.  
 
 
 

3) Why is the title of this image “Tongues”? 
 
 
 
 

4) Where do you think this scene takes place? Is it a church 
service or a party? Explain your reasoning.  

 
 
 
 

5) What are the connotations of this image?  
 
 
 
 

6) How do the words “Jesus Saves” affect your understanding of 
what is happening in the painting?   
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After Reading, Directions: Write an objective summary of both texts.  

What is an objective summary?  What does an objective summary look/sound like?  How will I know if my objective summary is 
complete?  

An objective summary is a short statement or 
paragraph that tells what something is about but 
does not include unnecessary details or your 
opinions. 
 
Narrative Objective Summary Strategy: 
Somebody | Wanted | But | So 
SWBS (Macon, Bewell, & Vogt, 1991, Beers, 2003) 
offers students a framework as they write narrative 
summaries. Students read a story and decide who the 
Somebody is, what that somebody Wanted, But what 
happened to keep something from happening, and 
So, finally, how everything works out. 

In chapter 3 of the third part of the novel, Irene goes shopping with 
her friend, Felise Freeland. It is a cold day, and the women 
unexpectedly run into Clare’s husband, John Bellew. Mr. Bellew 
recognizes Irene, but Irene pretends not to know him and does not 
greet him. Although they do not speak, it is clear that Mr. Bellew 
notices that Felise and Irene are not white. When they are away 
from Mr. Bellew, Felise chides Irene for “passing,” and Irene wishes 
that she had spoken so that Clare’s secret might also be found out 
by her husband. Irene regrets her loyalty to Clare and to her race. 
Irene also says she intends to tell Clare about the meeting, but she 
never does, instead praying for March to “come quickly” because 
that is when Clare and Mr. Bellew are scheduled to leave New York. 

 
In an objective summary, the writer: 

  Explains the central idea of the 

subject (text) 

  Records essential details of the text 

  Moves from general description to 

specific description 

 Chooses exact descriptive words 

 Suspends his or her own beliefs and 

feelings about the text 

 

Objective Summary: “The Harlem Renaissance: Arguments for Cultural 
Integration” 

Objective Summary: “The Harlem Renaissance: Arguments Against Cultural 
Integration” 
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Day 2 

Learning Objective: 
 Explain how ideas or events are developed 
 Identify ideas and events which are connected 

in the text 

Agenda:  
1. Do Now 
2. Re-read the “The Harlem Renaissance: 

Arguments for Cultural Integration” and “The 
Harlem Renaissance: Arguments Against 
Cultural Integration” and view “Tongues” 

3. Complete After Reading task 
4. Update your task list 

Tasks:  

• Do Now exercises  

• Annotations 
• Jots 

• Personal reflection 

 

Before Reading:  

Warm Up: Building Knowledge of the Harlem Renaissance  

If you access to the Internet, watch this video and then complete the guided notes as you watch: 

https://whut.pbslearningmedia.org/resource/vtl07.la.rv.text.whatharlem/what-was-the-harlem-renaissance/#.WmiI96inHIV 

 

According to the video What Was the Harlem Renaissance, the Harlem Renaissance was a large _____________ movement, fueled by many 

different ____________, including the great ____________ of African Americans from the rural south, ________ Crow and segregation to the 

_____________, looking for better opportunities and _____________ from the violence and the oppressive sharecropping system.  

 

Writers and artists of the Harlem Renaissance, according to the video, included: 

1) ________ Hughes  

2) Alain _____________  

3) ___________ Cullen  

4) Claude ___________ 

5) _________ Neale Hurston  

  

https://whut.pbslearningmedia.org/resource/vtl07.la.rv.text.whatharlem/what-was-the-harlem-renaissance/#.WmiI96inHIV
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Day 3 

Learning Objective: 
 Explain how ideas or events are related but different 

Agenda: 
1. Do Now  
2. Re-read the “The Harlem Renaissance: 

Arguments for Cultural Integration” and  “The 
Harlem Renaissance: Arguments Against 
Cultural Integration” and view “Tongues” 

3. Collect evidence for essay  
4. Update your task list 

Tasks:  

• Do Now exercises  

• Evidence Collection Chart  
• Personal reflection 

 

Before Reading:  

Do Now: Continuing to build knowledge of the Harlem Renaissance  

If you have access to the Internet, watch this video and then complete the guided notes as you watch: 

https://whut.pbslearningmedia.org/resource/mr13.socst.us.harlem1920s/harlem-in-the-1920s/#.WmiJAqinHIU  

 

In 1910 Harlem was an upper middle class, ______________.  But by 1925 it was known as the mecca of the ____________.  

 

During the first _____________ African American’s numbers _____________ in Harlem when ____________ made better-paying _________ available for migrants.  

 

According to the video, those who came to Harlem found a place where they were _________ for the first time ____________ in ways that seemed inconceivable 

before. 

 

It would explode into one of the most ____________ fertile periods in African American history.  

 

Historian Brent Hayes Edwards, says “The Harlem Renaissance represents above all black people for the first time making a claim on being modern as a people. To say 

we are here and this is our contribution.” 

 

Stop and Jot: What does this quote mean?  

 

 

  

https://whut.pbslearningmedia.org/resource/mr13.socst.us.harlem1920s/harlem-in-the-1920s/#.WmiJAqinHIU
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Evidence Collection Chart:  

Culminating Task: Analyze the image “Tongues”: In what ways does it represent the Harlem Renaissance as a movement of cultural integration and in what 

ways does it represent the Harlem Renaissance as a movement resistant to cultural integration? Draw from both articles you have read in this mini-unit to 

support your response.  

Directions:  

1) Record details from the image.  
2) Analyze how it represents cultural integration, resistance to cultural integration, or both. 

 

Detail Suggests cultural integration because… Suggests resistance to dominant forms of culture 
because… 
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Day 4 

Learning Objectives: 
 Craft an argument and then, 

 Evaluate the quality of the conclusion of an 
argument, based on the quality of the claims, 
warrants, and evidence used; recognize irrelevant 
evidence.  

 

Agenda:  
1. Do Now 
2. Re-read the “The Harlem Renaissance: 

Arguments for Cultural Integration” and “The 
Harlem Renaissance: Arguments Against 
Cultural Integration” and view “Tongues” 

3. Draft essay 
4. Update your task list and complete personal 

reflection 

Tasks:  

• Do Now exercises  

• Essay Draft  

• Personal reflection 

 

Before Reading:  

Do Now:  

 
KWL Chart Prompt: Before you write your essay, take notes of what you’ve learned about the Harlem Renaissance from the videos, articles, and image.  

K W L 
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Name _________________________________________Date:  _______________________ 

Topic: Analyze the image “Tongues”: In what ways does it represent the Harlem Renaissance as a movement of 

cultural integration and in what ways does it represent the Harlem Renaissance as a movement resistant to cultural 

integration? Draw from both articles you have read in this mini-unit to support your response. 
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Close Reading Reflection 
 

Process Reflection 

What went well? What challenges did you encounter?  

  

 
Learning Reflection  

What did you learn from this Close Read? How will you use what you’ve learned?  

  

 

 


